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Dear Readers, 
 

We would like to welcome you 

all to this edition of  ―The Teacher 

Bulletin‖, Vol. 13, No. 25, Feb. 

2025, which is intended to give 

much more attention to the role of 

peace in attaining quality education 

without which all our societal 

activities are crippled in one way or 

another.  Prevalence of peace in any 

country is crucially vital if the 

people of that country need 

economic development and all 

rounded prosperity. On the 

contrary, if there are wars and 

conflicts in a nation, not only 

education but also the rest of other 

social and economic developments 

are negatively affected to the extent 

of total dismantlement of the nation 

at large. Related to this serious 

issue, Dr. Kalubovitiyana Soratha, 

from the Open University of Sri 

Lanka, has to say the following; 

Peace for Education 

Peace is fundamental for the 

advancement and sustenance of 

education. When societies are 

plagued by conflict, war, or 

instability, the education sector 

often suffers the most. Here's why 

peace is crucial for education: 

1. Safe Learning 

Environments:  

Peaceful conditions ensure that 

schools and universities remain 

safe spaces where students, 

teachers, and staff can focus on 

learning without fear of violence 

or disruption. 

2. Access to Education: In 

conflict-affected areas, many 

children and young people are 

denied access to education due to 

safety concerns, displacement, or 

the destruction of educational 

facilities. Peaceful conditions 

allow for the restoration and 

expansion of educational 

opportunities for all. 

3. Quality of Education: Teachers 

and students can only perform at 

their best in an environment that is 

stable and conducive to learning. 

Peace allows educators to 

concentrate on improving the 

quality of education, curriculum 

development, and innovative 

teaching methods. 

4. Promotion of Critical 
Thinking: Education promotes 

critical thinking, tolerance, and 

understanding - values that are 

essential for building and 

maintaining peaceful societies. In 

turn, educated individuals are more 

likely to contribute positively to 

their communities and work 

towards resolving conflicts 

peacefully. 

5.Socio-economic 
Development: Education is a 

catalyst for socio-economic 

development. Peaceful societies 

with educated populations are 

better equipped to foster 

innovation, attract investment, and 

create opportunities for growth and 

prosperity. 

6. Gender Equality: Education 

is a powerful tool for promoting 

gender equality and empowering 

women and girls. In peaceful 

environments, girls are more likely 

to attend school, stay in school 

longer, and pursue higher 

education, which has long-term 

benefits for individuals, families, 

and communities. 

7. Cultural Exchange and 

Understanding: Education 

encourages cultural exchange, 

diversity, and mutual 

understanding among different 

communities and societies. It 

fosters respect for diversity and 

promotes global citizenship, 

essential components of peaceful 

coexistence in our increasingly 

interconnected world. 

All in all, peace and education 

are deeply interconnected and 

mutually reinforcing. Investing in 

education can contribute to peace 

building efforts, while peace 

provides the necessary conditions 

for education to thrive. Therefore, 

policymakers, educators, and 

community leaders must prioritize 

both peace building and education 

to create a more equitable, 

inclusive, and peaceful world for 

future generations. 

As we do always, we have done 

our best to stuff the columns of our 

bulletin with the necessary 

academic and edutainmental 

nutrition that feed our mind and 

make it brighter. We hope our 

readers will enjoy this edition as 

usual. Good read!! 

             E D I T O R I A L  

Peaceful coexistence everywhere is the foundation of quality education  

anywhere 

Peace plays a funda-

mental role in achiev-

ing quality education 

by creating safe and in-

clusive learning envi-

ronments free from vio-

lence and conflict 

which allows for the 

cultivation of essential 

skills like empathy, tol-

erance, and non-violent 

conflict resolution.   
(An AI Overview) 

https://www.researchgate.net/profile/Kalubovitiyana-Soratha?_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6InF1ZXN0aW9uIiwicGFnZSI6InF1ZXN0aW9uIn19
https://www.researchgate.net/institution/Open-University-of-Sri-Lanka?_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6InF1ZXN0aW9uIiwicGFnZSI6InF1ZXN0aW9uIn19
https://www.researchgate.net/institution/Open-University-of-Sri-Lanka?_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6InF1ZXN0aW9uIiwicGFnZSI6InF1ZXN0aW9uIn19
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As is mentioned in our editorial, 

our primary focus is showing the 

staunch relationship in between 

peace and education. In light of this, 

we preferred the first chapter of the 

four chapters presented in the 

module published by UNESCO in 

2005. This chapter clearly states the 

inseparable bond of peace and 

education. We are sure our readers 

will get it very interesting and 

didactic as well.  

*** 
Definition, Concept 

and Scope 
Introduction 

An important statement that the 

E-9 Summit in New Delhi in 1993 

made was: ‗Education is the only 

defense‘ against war. How 

significant and true it is in a world 

that sits over huge stockpiles of 

nuclear explosives in the name of 

deterrent or right to sovereignty. 

The world has witnessed the most 

magnificent developments in 

science and technology, and also 

concurrently, the massive loss of 

human lives at the hands of the 

‗powerful‘, strife, wars, human 

degradation, and the unscrupulous 

during the twentieth century than 

that during the entire human history. 

If education could teach human 

beings to become the most 

sophisticated annihilators of the 

human beings and life on earth, it is 

also education alone that can and 

must educate human beings to live 

with peace and dignity. Learning to 

live with and in peace is emerging 

as a premise of peace education. 

Meaning and the Concept of 

Peace 

Peace has been defined in a 

variety of ways. It has been defined 

as: 

1 a). Freedom from, or 

cessation of, world of hostilities; 

that condition of a nation or 

community in which it is not at war 

with another. 

1 b). A ratification or treaty of 

peace between two powers 

previously at war. 

2. Freedom from civil commotion 

and disorder; public order and 

security. 

3. Freedom from disturbance or 

perturbation‖.  (Shorter Oxford 

Dictionary) 

Peace has been defined as 

‗absence of violence‘. This is rather a 

narrow and negative definition. 

Peace should mean not only 

absence of war, but also violence in 

all forms, such as conflicts, threat 

to life, social degradation, 

discrimination, oppression, 

exploitation, poverty, injustice, and 

so on. Peace cannot be built as long 

as violent social structures exist in 

society. Naturally such structures 

will lead people to act violently. 

For instance, an unfair system of 

resource distribution in a society 

would lead to frustration of those 

who are deprived or get less. 

Frustration in turn could lead 

people to violence. Presence of all 

such obstructive and indicative 

factors can be termed negative 

peace. 

Peace as ‗absence of violence‘ 

means absence of fistfights or 

firing or carpet bombing or use 

of nuclear war heads. This is 

rather inadequate and incomplete 

definition. 

Peace is a state of mind. This is 

beautifully expressed in the 

Preamble to the UNESCO 

Constitution: 

"Since wars begin in the 

minds of men, it is in the minds 

of men that the defense of 

peace must be constructed". 

Violence emerges out of 

intolerance for differences in 

beliefs, views, cultures and social 

traditions and mores. Hence, 

peace is more than absence of 

violence; it is tolerance, 

understanding, and respect of 

differences and it is love. It is 

concern for others over concern 

for self. To quote the Preamble to 

the UNESCO Constitution, again 

for guidance and inspiration: 

That ignorance of each other's 

ways and lives has been a common 

cause, throughout the history of 

mankind, of that suspicion and 

distrust between the peoples of the 

world through which their 

differences have all too often 

broken into war; 

That the great and terrible war 

which has now ended was a war 

made possible by the denial of 

 

 

        

Peace Education 
UNESCO, 2005 
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the democratic principles of 

the dignity, equality and 

mutual respect of men, and by 

the propagation, in their place, 

through ignorance and 

prejudice, of the doctrine of the 

inequality of men and races; 

That the wide diffusion of 

culture, and the education of 

humanity for justice and 

liberty and peace are 

indispensable to the dignity of 

man and constitute a sacred 

duty which all nations must 

fulfill in a spirit of mutual 

assistance and concern; 

….. and that peace must 

therefore be founded, if it is not 

to fail, upon the intellectual and 

moral solidarity of mankind. 

According to Indian 

scriptures, there are three kinds 

of violence, namely, mental 

(manasik), verbal (vachik) and 

physical (kayeek). 
 

Mental – Thinking of hurting 

others, thoughts like ‗I wish I had 

hit him hard‘ is mental violence 

although it was only a wish and 

no physical harm was actually 

done. Thinking ill of others is 

also one form of violence. 

Verbal – Use of harsh 

words is another form of 

violence since it hurts others. 

There is an important dictum in 

Sanskrit, an advice by the 

preceptor to the disciple, ‗speak 

the truth, speak sweetly; do not 

speak the truth that‘s not 

sweet‘. This dictum is to 

prevent violence through 

speech. 

Physical – Using physical 

force to harm others. This is 

the most commonly 

recognized form of violence 

between individuals, groups, 

communities, and countries. 

There is an important 

wisdom behind this three-tier 

classification of violence. And 

it relates to the concept 

presented in the UN Charter. 

There is almost a cause and 

effect relationship in this three-

tier violence. The abusive 

language or ‗verbal violence‘ 

has its origin in violent 

thinking hidden in the mind. 

Unless one thinks ill of 

another, he/she cannot use 

violent or abusive words. The 

violent physical action is 

indeed because of the thoughts 

and the speech. It's not unusual 

to find that there is heated 

argument and violent speeches 

before actual physical violence. 

Hence, just as violence or 

war is in the minds of men, 

peace can be installed only 

through the cleansing of the 

minds of men. 

Again, violence or absence 

of peace can have several 

social configurations or 

conglomerations; namely, 

*  Individuals (fight between 

two individuals), 

*  Groups (clashes of gangs), 

* Communities (caste conflicts 

and communal violence), 

* Nations (war between two 

countries), 

 Cultures (world wars and 

contemporary Anglo-

American war in Afghanistan, 

Iraq, etc.) 

As the conflicts are scaled up 

from individual to cultures, 

destructions are also scaled up in 

sync with long-term impact and 

implications. 

Compared to the definition 

of peace as absence of 

violence, it may be worthwhile 

to look into the concept of the 

philosophy of Sri Aurobindo, 

which is based on Vedantic 

tradition. Most dependable and 

solid foundation of peace is 

contentedness. Conventionally, 

contentedness has been taken as 

satisfaction of desires. But this 

is like a mirage in the desert. 

Desire is an endless process; 

satisfaction of every desire leads 

to another desire of higher order 

rather than to contentedness. A 

poor person aspires to have 

only a bicycle. Once she/he 

buys a bicycle, he/she feels 

satisfied; but in no time she/he 

watches others traveling on a 

scooter; then she/he also wants 

to have a scooter. And this goes 

on and on. Lack of success in 

satisfying the material desires 

leads to anger, the seed of all 

violence – mental, verbal and 

physical. Compared to that, 

from the angle of peace, 

contentedness means control on 

desires. If the desire is under 

control, failure that leads to 

anger is removed. It is worth 

recollecting a dictum from 

Bhagavat Gita, ‗Human right is 

only to that much that is 

necessary to fill the stomach; 

any one who wants more is a 

thief, deserves punishment‘. 

One who is contented will not 

want more and to qualify to be 

called a thief inviting 

punishment and hence violence. 

The concept is beautifully 

illustrated by Acharya Vinoba 

Bhave. He used three words to 

explain this concept of 

contentedness. These are: 

Prakriti –  One who eats 

when hungry; it is natural and 

normal. 

Vikriti –  One who eats 
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even though his stomach is full 

and is not hungry. This is human 

deformity and degradation. 

Sanskriti – One who gives 

away his/her own food to 

another hungry person, keeping 

his/her own hunger in abeyance; 

this is culturedness  
Thus, the origin of violence 

or absence of peace is in the 

desire (also means ambition for 

conquering others‘ properties, 

countries, etc.), leading to 

conflict between two claimants 

be these individuals, groups, 

communities, countries, 

cultures, etc. leading to further 

discontent. Thus peace can be 

ensured only by nurturing 

contentedness through control 

of desires. The second origin is 

the intolerance of different 

religious beliefs, languages, 

social customs and practices, 

etc. 

Another important source 

of violence is competition. The 

insincere basis of competition 

with others is one-up-manship 

where one tries to prove his or 

her superiority over others. Of 

course, this competitiveness itself 

is based on desire for power or 

materials. The important point is 

that: competitiveness is ‗gaining 

for self while depriving others. It is 

the selfishness that provides the 

foundation for violence or absence 

of peace. There several forms of 

expression of this competitiveness. 

Example is the schools where 

every student can afford to score 

80 to 100% marks (Mastery 

Learning) in all subjects through 

cooperation (cooperative learning) 

without anyone losing; students 

learn to compete with each other; 

they do not share information, 

particularly related to the 

examination, so that one is able to 

prove superiority over others. 

Peace can be cultivated, hence, 

only through training of the mind 

to control the desire, balancing 

between deserving and desiring, 

developing tolerance and respect 

for differences, concern and love 

for others, and moving from 

competition to cooperation. Peace 

can be installed through education 

in cooperation and mutual support, 

deep-seated concern for others 

over concern for self. 

Peace can be explained in 

positive terms as well. Presence of 

happiness, health, content and 

good economy, social justice, and 

freedom of expression, creative 

support for personal growth at all 

levels, are some of the elements of 

peace. Such a peace can be termed 

as positive peace. All ranges of 

shades of meaning of peace come 

easily under three basic sources. 

These are inner peace, social peace 

and peace with nature. These can 

be analyzed further as under: 

Inner Peace: Inner peace is 

peace with self – self-

contentedness. One, ‗whose mind 

remains unperturbed amid 

sorrows, whose thirst for pleasure 

has altogether disappeared, and 

who is free from passion, fear and 

anger‘ is said to have achieved 

inner peace. For example, 

harmony and peace with oneself, 

good health and absence of inner 

conflicts, joy, sense of freedom, 

insight, spiritual peace, feelings of 

kindness, compassion, and content, 

appreciation of art. 

Social Peace: Social peace is 

‗learning to live together‘; indeed one 

of the important four pillars of 

learning as enunciated in the 

UNESCO report, ―Learning: The 

Treasure Within.‖ Human beings are 

social beings; they cannot live in 

isolation. The tapestry of the living 

community is fast changing from 

living in homogeneous, cultural, 

linguistic and religious groups. to 

cosmopolitan community that is multi

-cultural, multi-lingual and multi-

religious. For an enriched and 

meaningful life, it is necessary to learn 

to live together within diversity. 

Again, for social peace, tolerance for 

diversity is not enough; respect and 

love for diversity is the precondition. 

Social peace implies harmony in 

human relationships, conflict 

reconciliation and resolution, love, 

friendship, unity, mutual 

understanding, co-operation, 

brotherhood, tolerance of differences, 

democracy, community- building, 

human rights, morality, etc. 

Peace with Nature: Planet earth is 

the cradle of human civilization. 

Symbolically, she is the mother earth. 

Peace with nature implies stopping the 

violation of her dignity through 

environmental and ecological 

degradation, exploitation, etc. Peace 

with nature is harmony with natural 

environment and mother earth. 

These sources of peace are 

important for they provide the 

necessary basis on which peace 

can be built. Each source could 

be further analyzed in detail so 

that many more sub-components 

can be identified. Often some 

projects confine themselves into 

a single source and neglect the 

others or even work  against 

others. For instance, a 

community income-generating 

project may neglect the aspects of 

inner peace, such as moral or 

spiritual values of a particular 

community. Peace has to be 

viewed holistically not 

fragmentarily. Total peace arises 

from working through all the 

sources, that is, the 

synchronization of inner peace, 

peace with nature, and social 

peace. 

Peace is often seen as an end 

product. This view tends to 

undermine the very process of 

building peace. The means contain 

the end. Therefore, it is more 
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helpful to consider peace as both 

the process and the product. To 

emphasize the process, and to be 

practical, it is useful to define 

peace more in action- oriented 

terms rather than in abstractions. 

An example for such a definition 

is: 

―Peace is the behavior that 

encourages harmony in the way 

people talk, listen, and interact 

with each other and discourages    

actions  to hurt, harm, or 

destroy each other.‖ (Theresa M. 

Bey and Gwendolyn U. Turner , 

1995) 

How to cultivate that ‗peace-

behavior‘ among children, youth 

and adults is the broad concern of 

peace education. Our immediate 

concern is developing the ‗peace-

behavior‘ among school children; 

and equipping the teachers to 

facilitate peace education. 

Peace Education: Concept 

Peace education is more 

effective and meaningful when it is 

imparted taking into account the 

social and cultural context and the 

needs of a country. It should be 

enriched by its cultural and 

spiritual values and with the 

universal human values. It should 

also be globally relevant. Peace 

education, hence, can be defined in 

many ways. There is no universally 

accepted definition as such. Here 

are a few pertinent definitions from 

the peace literature. 

* Peace education is an 

attempt to respond to problems of 

conflict and violence on scales 

ranging from the global and 

national to the local and 

personal. It is about exploring 

ways of creating more just and 

sustainable futures — R.D. Laing 

(1978) 

* Peace education is holistic. 

It embraces the physical, 

emotional, intellectual, and social 

growth of children within a 

framework deeply rooted in 

traditional human values. It is 

based on a philosophy that 

teaches love, compassion, trust, 

fairness, co-operation and 

reverence for the human family 

and all life on our beautiful 

planet — Fran Schmidt and Alice 

Friedman (1988) 

* Peace education is skill 

building. It empowers children to 

find creative and non-destructive 

ways to settle conflict and to live 

in harmony with themselves, 

others, and their world...... Peace 

building is the task of every 

human being and the challenge of 

the human family —Fran 

Schmidt and Alice Friedman 

(1988). 

The basic concepts embedded 

in the above definitions are that 

peace education is a remedial 

measure to protect children from 

falling into the ways of violence 

in society. It aims at the total 

development of the child. It tries 

to inculcate higher human and 

social values in the mind of the 

child. In essence, it attempts to 

develop a set of behavioral skills 

necessary for peaceful living and 

peace building from which the 

whole of humanity will benefit. 

Scope of Peace Education 

Peace education can be 

considered at different levels: 

1) Individual or self-development 

level,  

2) School or community level,  

3) National level, and  

4) Global level. 

There are many important self-

development needs in children that 

are not sufficiently addressed to in 

the process of schooling. One of 

the important felt needs is building 

an effective, integrated personality 

in the child with positive self-

esteem. To live peacefully, an 

individual has to have many skills, 

like those related to affirmation, 

positive thinking, empathetic 

listening and communication, 

assertive behavior, decision-

making and critical thinking, etc. 

School should help children to 

develop such skills so that they are 

empowered as individuals in the 

society. 

At the school level, the predominant 

need is to have a peaceful climate, 

i.e. a peace culture. In such a 

culture, children will naturally 

absorb the spirit of peace. There is 

a popular saying that peace has to 

be caught rather than be taught. 

Initiating a peaceful culture in 

school should start from within the 

staff, by developing attitudes and 

behaviour of appreciation, co-

operation, belongingness, trust and 

spirit of learning. By way of 

developing a friendly and mutually 

respectful teacher-pupil 

relationship, a peace culture will 

bloom naturally in the school. To 

ensure it, the school has to 

introduce a living system of peace 

values, norms and practices into the 

daily life of the school. 

It would be necessary to 

change the teacher-centered 

classroom approach to child-

centered learning. When there is 

active and participative learning in 

the classroom using interesting 

teaching and learning methods 

in a friendly and lively 

atmosphere marked by creative 

expressions of potentials and 

self-discipline, peace will 

emerge naturally. Teachers 

have to identify effective 

strategies and practices that 

could transform the school into 

a place of harmony. 
At the national level, a school 

has to focus on the citizenship 

education needs of the nation or 

the country. This aspect of 

citizenship education is an integral 

part of peace education. Education 

is entrusted to produce good and 

productive citizens to the nation. In 

this regard, learning and  
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 understanding the current socio-

political and economic problems 

and issues is also important. 

Students as future citizens need to 

develop healthy and realistic 

perspectives to view problems in 

the society. The Fundamental 

Duties (Article 51A) enshrined in 

the Indian Constitution exhorts, 

among others, all Indian citizens to: 

1. To promote harmony and the spirit 

of common brotherhood amongst all 

the people of India transcending 

religious, linguistic and regional or 

sectional diversities; to renounce 

practices derogatory to the dignity of 

women; 

2. To value and preserve the rich 

heritage of our composite culture; 

3. To protect and improve the natural 

environment including forests, 

lakes, reserves, wildlife and to have 

compassion for living creatures; 

4. To safeguard public property and 

abjure violence. 

Besides calling upon all to 

abjure violence, the fundamental 

duties, as can be seen, is in tune 

with UNESCO‘s concept of peace. 

To that extent, abjuring violence 

and maintaining peace is a 

Constitutional directive and 

exhortation. 

Coming to the global level 

needs, it is important to recall the 

fact that the ultimate purpose of 

education is to produce a world 

citizen. No country can live in 

isolation any more. Children have 

to develop a sensible worldview. 

The need here is to broaden the 

world vision. With this objective in 

mind, the school can select current 

issues; generate discussions and 

debates on world issues to raise the 

global awareness in the students. 

Some such issues are: 
 Commonality and diversity of 

human cultures 

 Population  

 Destruction of the ecosystem/

pollution  

 Gender issue  

 Racism  

 World poverty  

 Problem of war/terrorism  

 Trading relationship   

 World cultures  

 Animal rights/animals threatened 

by extinction 

 Designing Peace Education 

Program: Curriculum 

Development 
Peace education need not be 

taught as an independent subject. 

It can be integrated in the regular 

school subject. Also, various 

extramural activities can form 

part of a well-designed 

experiential curriculum. 

Peace Education Curriculum: 
Integrated with the content of various 

subjects taught in school e.g.: Social 

studies, Science, Home science, 

Mathematics, Language, Art, Music, 

Computers, and Vocational subjects. 

Extramural activities during 

assembly, lean periods, or Saturdays. 

Examples; Special lectures in 

assembly or otherwise – may be once a 

month; Games; Film shows; 

Discourses and debates; Presentation of 

related project report/seminar/

exhibition; Community campaigns; 

Club activities and the like. 

Curriculum development in peace 

education has to follow an 

unconventional path. Unlike other 

school subjects, like mathematics or 

science, peace education does not 

derive from any known structure of 

knowledge. It is an interdisciplinary 

subject. For its meaningful 

implementation, what is required is 

commitment from all the perceivers 

of education; for, peace education 

does not have a client. It is 

everybody‘s business. Lest we fall in 

the age-old trap of ‗everybody‘s 

business is nobody‘s business‘, the 

curriculum development must 

involve every one – teachers, parents 

and students, in one way or the other. 

In designing a peace program for 

the whole school, it is necessary for 

the members of staff to be involved 

to assure the validity and relevance. 

Parents also can provide good 

insight. The existing values of 

programs need to be analyzed in 

order to find their strengths and 

weaknesses. Furthermore, a survey 

of the present curriculum has to be 

done to identify the peace values in it, 

and the relevant values, concepts or 

issues that could be further included 

to enrich it. One can learn from the 

experiences of the existing good 

moral or value education programs in 

the neighborhood schools as well. 

The intended program also needs to 

be checked with the students' 

opinion. The basic program can be 

presented to a sample of senior 

students in an easy to understand 

way. A sample of students can be 

involved to validate. 

 Improve human relations 

between teacher-student, 

teacher-teacher, student-student, etc.  

 Help develop good attitudes in 

students and teachers as well, e.g. 

co-operation, mutual respect. 

 Help healthy emotional development 

in students. 

 Facilitate socialization through 

participation in interactive and co- 

operative learning activities. 

 Improve students' discipline 

and moral behavior. 

 Develop creativity both in students 

and teachers. 

 Improve standard of quality of 

teaching and learning. 

Conclusion 

Peace education is not a part of 

the formal course work. There would 

be no examination and certification. 

Its foundation is conviction, 

understanding and appreciating its 

need in the individual, community, 

national and global life. In this 

module, we have presented the 

concept of peace and peace 

education, scope of peace education 

and a brief outline of the curriculum.  

 
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Abstract  
Foreign policy is a 

document that comprises strategic 

principles towards achieving the 

national interests and objectives of 

a given sovereign nation in the 

global arena. Ethiopia has 

maintained long-standing 

experience of foreign relation 

through bilateral and multilateral 

approaches with long history of 

independence. Regional economic 

integration is one of the most 

significant concerns in the foreign 

policy orientation of a given state. 

This is because regional economic 

integration is supposed to bring 

considerable potential for 

equitable and shared economic 

growth among member states. 

Despite its geostrategic and 

economic importance, the Horn of 

Africa remains to be one of the 

most fragile regions in the world. 

Though Ethiopia has a lot of 

potential to offer and essential 

factor to promote economic 

integration in the region, its 

foreign policy orientation in the 

region remains questionable in the 

past three decades. In the post 

2018 it seems that there has been a 

modest shift in foreign policy 

orientation of Ethiopia. However, 

there is an immense paradox 

between the draft foreign policy 

document and the actions taken by 

the government. Now the 

paradoxes in the escalation of the 

diplomatic and geo-economics 

tension in the region which is 

against the aspired ―Horn First‖ 

aspiration of the post 2018 foreign 

policy.  

Introduction  
Foreign policy is a document 

that comprises strategic principles 

towards achieving the national 

interests and objectives of a given 

sovereign nation in the global 

arena. It is among the basic 

national policy frameworks which 

are used to understand and 

indicate approaches to interact 

with state and non-state actors in 

the international system 

(Senadeera. M, 2023)  

Ethiopia has maintained long-

standing experience of foreign 

relation through bilateral and 

multilateral approaches with a 

long history of independence. 

However, formal institutionalized 

diplomacy began in 1907 with the 

establishment of the Ministry of 

Foreign Affairs (MoFA). Even 

then after, there was no written 

foreign policy document that 

guides Ethiopia‘s foreign relation 

until 1984. The country‘s 

diplomatic relations were relied on 

the ad hoc practice and interest of 

leaders in various consecutive 

regimes. Beginning from 1984, 

Ethiopia implemented four foreign 

policy documents including the 

current Foreign Affairs and 

National Security Policy, and 

Strategy; the 1984 Socialist 

Foreign Policy, the 1991 

transitional foreign policy, the 

1996 and 2002 (Mehari. T. and 

Abel. A., 2018) 

Regional economic 

integration is one of the most 

significant concerns in the foreign 

policy orientation of a given state. 

This is because regional economic 

integration is believed to have a 

considerable potential for driving 

equitable and shared economic 

growth among member states. It 

also provides states with the 

chance to reduce poverty and 

unemployment through the 

creation of job opportunities to the 

people of the nation in question. 

While performing regional 

integration states also benefited 

from the diffusion of new 

innovation and technologies that 

can enable them to compete with 

more advanced economy. 

Moreover, it allows states to 

achieve benefit from economy of 

scale by increasing their level of 

production in their local market, 

which in turn enhance their 

competitiveness in the global 

market. 

Despite its geostrategic and 

economic importance, the Horn of 

Africa remains to be one of the 

most fragile regions in the world. 

The actual performance of 

Regional Economic Integration is 

far from the rhetoric or ideological 

commitment by the states in the 

region. In fact, there is unrealized 

potential that Ethiopia and 

countries in the Horn of Africa 

possess. Thus, regional economic 

integration will be considerable 

when states in the region are 

committed to utilize their potential 

effectively. 

Ethiopia has a lot of potential to 

offer and essential factor to 

promote economic integration in 

the region. Ethiopia holds a 

significant position in the political 

economy of the region by 

constituting more than 40% of the 

population and nearly a quarter of 

the landmass of the region. 

Geographically, Ethiopia is 

located at the center bordering all 

the countries in the region; in the 

east by Djibouti in the southeast 

by Kenya, in the north by Eritrea, 

in the south-west by Somalia and 

Ethiopia’s Foreign Policy vs. Regional Economic Integration in the 

Horn of  Africa: Literature Review 
Medenekia Getie, SMU, RaKMO 



  

8  Department of Basic Courses, St. Mary’s University (SMU)  

          B i - a n n u a l  B u l l e t i n       F E B R U A R Y  2 0 2 5  teacher 
he 

in the west by both Sudan and 

South Sudan. Thus, there is no part 

of the Horn of Africa, which does 

not have a longstanding presence 

and basic national interest of 

Ethiopia (Brouk, 2012).  

Moreover, as a landlocked 

country, Ethiopia is highly 

dependent on neighborhood 

countries to meet its port 

demands. This makes regional 

economic integration with 

immediate neighbors imperative 

to Ethiopia. 
As foreign policy is one of the 

basic legal instruments to guide the 

states‘ interaction with the rest of 

the world, it is very crucial to 

analyze its viability to cooperation 

based on mutual benefit. Thus, this 

literature review will provide some 

highlights on the foreign policy 

orientation of Ethiopia in the Horn 

and its viability for regional 

economic integration.  

Ethiopia’s Foreign Policy vs. 

Regional Economic 

Integration  
  The foreign policies and 

strategies of many of the past 

Ethiopian governments were 

founded on siege mentality; the 

tendency to view neighboring 

countries as a national threat. 

During the past three decades, 

Ethiopia and its Horn neighbors 

tried to protect their interests by 

destabilizing and endangering the 

security of one another. This 

mentality had impact not only on 

the foreign policy approach of 

states of the Horn but also on their 

policy instrument. Compelling 

each other by supporting dissidents 

had served as a means to impose 

one‘s socio-economic and political 

interest on the other. Ethiopia‘s 

hostile relation with Somalia, 

Sudan and Eritrea during the past 

several decades can be seen as a 

principal manifestation of the 

prevailed antagonistic policy 

orientation of the time (Muzeyen. 

H, 2018)    

As a result, for an extended 

period, Ethiopia‘s foreign policy 

focus has been addressing external 

threats and collaborating with 

regional and global actors for 

collective security. The EPRDF 

government redefined the foreign 

policy objectives and approach of 

the country through adopting the 

Foreign Affairs and National 

Security Policy and Strategy in 

1996 and revising it in 2002. 

The approach of Ethiopian 

foreign policy changed from 

outside-in approach to in-ward 

looking approach. By implication, 

the neighboring states are no more 

perceived as the security threat of 

the country. This constitutes a 

radical departure from the 

fundamentals of the foreign 

policies of previous regimes. 

Accordingly, much emphasis is 

given to domestic problems. 

Economic backwardness and 

absence of democracy portrayed as 

twin existential threats to the 

country. To address economic 

constraints, the Ethiopian foreign 

policy under the EPRDF 

government focuses on economic 

diplomacy thereby a shift in 

foreign policy objective from hard 

power or military security to soft 

power economy marked the 

second departure of Ethiopian 

foreign policy under the EPRDF 

government.  

Moreover, unlike its 

predecessors in the Post-Cold War 

era, which fix much of the 

country‘s foreign relation with 

USSR, the Foreign Affairs and 

National Security Policy and 

Strategy (FANSPS here after) 

make an effort to diversify its 

partner with non-western powers; 

such as China, Turkey, India, 

Brazil, and Gulf States.  It also 

extended area of engagements like 

attraction of foreign direct 

investment, strategic trade 

negotiations, and aid as a major 

dynamism in the foreign policy 

orientation of the country (Negera. 

G, 2018 and 2019)  

 Somehow the economy has 

benefited from this orientation, 

which gives much emphasis for the 

country‘s domestic vulnerability. 

There has been substantial 

economic progress in the past 

decade Ethiopia is now one of 

the 10 fastest growing 

economies in the world and 

among the five fastest growing 

economies in Africa and. The 

country‘s GDP increased from 

$8.2 billion in 2000 to $61.5 

billion in 2015. Despite this 

success in reducing poverty and 

addressing old sources of civil 

conflict with neighboring state 

the present Ethiopian foreign 

policy evidently blamed to be 

unviable to pursue Regional 

Economic Integration 

(Mehari.T, 2017). Several 

feature of the policy accounts 

for Ethiopia‘s sluggish regional 

economic diplomacy in the 

region. Among other the basic 

limitations has been discussed 

below.   

Negligence of Regional 

Opportunities 

  The FANSPS document clearly 

explained irrelevance of dealing 

with Regional Economic 

Integration for the country‘s 

economic development.  
“Seen from the economic 

development angle, our 

neighbors are short of capital 

and finance and cannot be 

considered sources of investment 

and development of finance. We 

produce similar products and our 

markets are small with little 

impact on development…our 

neighbors do not have much of a 

positive or negative influence on 

our economic 
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development”  (FANSPS, 2002).  

The policy gives much 

emphasis to economic diplomacy 

with developed countries aiming to 

attract foreign direct investment 

and getting aid. This limits 

Ethiopia‘s engagement among 

neighboring nations of the Horn of 

Africa. What the FANSPS 

substantiates for its negligence of 

regional economic diplomacy is 

the economic immaturity of the 

horn states and less economic 

complementarity.    

  However, Regional Economic 

Integration could be realized in 

two manners. First, if the member 

states of the integration scheme 

have diverse resource and 

production capacity, integration is 

likely to be pursued through 

combining their diverse capacity, 

thereby speeding up trade creation. 

Second, when states in the 

arrangement have similar 

resources and production capacity, 

integration is possible to be 

realized through pooling up 

together their resources and 

production capacity to create a 

larger regional market. This in turn 

can increase the economic 

bargaining power of the member 

state with the external world; 

thereby states in the integration 

scheme will be beneficiary from 

economy of scale (Daniel S. and 

Eric. E., 2014). Accordingly, both 

the homogeneity and heterogeneity 

of economic interest and potential 

of member states in a given 

Regional Economic Integration 

scheme have significant value on 

its effectiveness. Thus, there is a 

possibility for opportunity-based 

regional economic diplomacy 

within Horn of Africa states.  

According to the FANSPS, 

the sole imperative for economic 

ties with neighboring states is 

access to port and this service 

provision can certainly be 

guaranteed as long as  the port 

provider earns economic benefits. 
 

"Our neighbors have ports but 

we do not, and as we develop, the 

need for efficient service 

rendering ports will be 

important. Port service provision 

is to the mutual benefit of both 

the provider and the recipient of 

the service. In fact, if some of our 

neighbors were not to provide 

port services to Ethiopia, the 

damage to their economies would 

be substantial. Therefore, if seen 

from the economic and mutual 

benefit point of views, port 

services would be provided 

steadily and predictably, and that 

is the way it should 

be.” (FANSPS, 2002).   

 Indeed, Ethiopia as a 

landlocked country is highly 

dependent on neighboring counties 

to meet its port demands. 

However, fixing the county‘s 

regional engagement merely on 

port service and disregarding all 

other advantages of Regional 

Economic Integration is 

misleading and black curtain that 

hinder to utilize regional 

opportunities. In addition, failure 

to engage in regional economic 

diplomacy certainly incurs 

Ethiopia a high cost to have access 

to the port service, thus the 

provision of port service is 

mandatory to the recipient than the 

provider contrasting to what the 

FANSPS proposes. Moreover, the 

FANSPS does not envision the 

possibility of free port access that 

Ethiopia can attain because of 

pursuing effective regional 

economic diplomacy.   

Fixation on Inward Looking 

Approach   
The FANSPS basically is 

guided by the objectives of 

reducing domestic vulnerabilities 

by promoting sustainable 

economic growth. To this end, the 

main economic agenda discussed 

in the policy is attraction of FDI 

from the developed world. This 

inward-looking approach of the 

FANSPS is not fundamentally 

wrong as it offers the chance to 

emphasize on domestic problems 

and the means to mitigate them 

through foreign relation. However, 

it overlooks another fundamental 

point with respect to foreign 

relations that is predicting and 

effectively responding to external 

threats. Thus, it leaves the country 

to confront with multiple external 

threats that endangers its national 

interest. Among others, the loss of 

its strategic access to the sea, 

which becomes obstruction to the 

countries geo-economic 

opportunities through free port 

services, loss of its naval presence 

that undermine its geopolitical 

significance in the Red Sea region 

and laid the country with long-

term port-related security 

dilemma, and overall sluggish 

regional economic diplomacy in 

the region are among the major 

gaps. Thus, it is suggested that the 

FANSPS should reconsider its 

disproportional inward-looking 

orientation to effectively mitigate 

the country‘s external threats in 

both geo-political and geo-

economic aspects and to utilize 

regional economic and trade 
opportunities (Mehari T. and Abel 

A. 2018).    

Failure to Practice 

Appropriate Approaches 
The FANSPS also leads to 

failure in not being able to 

pursuing appropriate foreign 

policy instruments in the region. 

There are different approaches 

through which foreign policy of 

a country could be 

implemented, the two most 

popular approaches are bilateral 
and multilateral states relation; and 

public diplomacy as an additive 

approach. When we see the foreign 

policy document of Ethiopia, it 

focuses on bilateral than the 



  

10  Department of Basic Courses, St. Mary’s University (SMU)  

          B i - a n n u a l  B u l l e t i n       F E B R U A R Y  2 0 2 5  teacher 
he 

remaining two. This limits 

Ethiopia‘s active engagement in 

the new emerging regional 

scenarios. Meanwhile, the newly 

emerging regional scenarios 

require the cooperation states in a 

multilateral forum; this involves 

the issue of climate change, 

environmental problems and 

regional economic vulnerability 

in the global economy resulted 

from the up folding effect of 

economic globalization which 

positioned the region in a 

disadvantageous manner. Thus, 

focus should be given to 

multilateral forums to deal with 

regional issues (Melaku. M, 

2017)   

Absence of Updates  
 Foreign policy document 

should be dynamic in accordance 

with the situation of international 

and national changes. However, 

the current foreign policy has 

served for 23 years without 

revision. After the introduction of 

the foreign policy document in 

2002, many regional changes 

were noticed. Among others, at 

the time of preparing the foreign 

policy, Somalia was a failed state; 

however, now a government is 

established but the foreign policy 

document of Ethiopia does not 

consider the change.  In addition, 

South Sudan seceded from the 

Sudan on July 9, 2011 and 

established a new state called the 

Republic of South Sudan. Since 

the foreign policy document of 

Ethiopia is not yet revised, the 

newly born state of the Republic 

of South Sudan is not included in 

it.  

Regarding Eritrea, the 

FANSPS was introduced after the 

war, because of this, the document 

clearly states about the negative 

role of Eritrean government. 
    

“From among our neighbors, 

we have the closest historical and 

cultural ties with Eritrea, thus, a 

healthy relationship between 

Ethiopia and Eritrea would bring 

about mutual benefits for the 

peoples of both countries. 

However, the recent invasion the 

Eritrean regime waged against 

Ethiopia and the ensuing 

destruction and loss of life has 

dimmed our hopes…The maximal 

policy we will pursue regarding 

Eritrea will come into play where 

the regime or its policies have 

been changed” (FANSPS, 2002).   

Despite the above declaration 

of the policy since 2018, the 

antagonistic relation has been 

over because of the 

rapprochement commenced 

between the two countries, and a 

new journey of bilateral relation 

has taken place. However, as time 

went on, the peace deal between 

the two nations was being 

diverted into hostile relation and 

got back to propaganda war. 

Neither the previous peace deal 

nor the present hostility is 

recognized in the foreign policy 

of Ethiopia. 

As a result of these gaps, 

FANSPS does not integrate 

various emerging scenarios in the 

region and it seems no more 

functional unless an amendment 

is made.    

Absence of Holistic Approach  
 Though it is named as ―Foreign 

Affairs and National Security 

Policy and Strategy‖, the present 

foreign policy document is not 

holistic in defining and addressing 

dimensions of national security. 

Especially in its approach towards 

Horn of Africa states, it 

exclusively emphasized on 

avoiding Ethiopia‘s vulnerability 

to conflict with neighboring states 

and it disregarded all other 

significance of cooperation with 

them. However, national security 

is not only about border security, 

rather it is also about human 

security as a basic reference. UN 

identified seven types of 

intersected human securities; these 

are economic security, food 

security, health security, 

environmental security, personal 

(physical) security, community 

security and political security (UN, 

2016); In addition, Cyber-attack is 

also securitized in the 

contemporary period of 

globalization. Those multifaceted 

aspects of security cannot be 

addressed by mere peace deal; it 

rather requires pragmatic 

cooperation on socio economic 

and political aspects. For Ethiopia 

to pursue vigorous regional 

economic integration that can 

uplift the welfare of the society, 

all those neglected aspects of 

security need to be considered 

and guided by robust foreign 

policy without undermining the 

importance of its role in 

regional peace and security 

(Mehari T. 2014)    
 

Contemporary Changes and 

Continuities: Implication to 

Regional Economic 

Integration  
April, 2, 2018 marked a 

paradigm shift in Ethiopian 

politics with the coming of Abiy 

Ahmed Ali to power as a Prime 

Minster of the country. 

Immediately after coming to 

power, the Prime Minister 

revealed maximum attention to 

regional cooperation and 

integration issues. He tried to 

show support and devotion for 

cooperation by visiting all 

neighboring countries and 

passionate expression of 

Ethiopia‘s renewed interest for 

Regional Economic Integration in 
the region. In his tours, the PM 

clearly communicated messages 

of peace, cooperation, and brother

-hood. His new leadership and 

diplomatic styles was warmly 

welcomed and positively 
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responded by the people and 

governments of the region and the 

international community as well. 

For instance, on October 11, 

2019, he received the Nobel 

Peace Prize award. His regional 

tours also reshaped the 

longstanding hostile attitudes of 

the Ethiopian political elites on 

the strategic importance of 

neighboring countries. To this 

effect, Ethiopia made agreements 

with all most all its immediate 

neighbors to jointly develop 

seaports, foster joint 

infrastructural development 

projects and to work for the 

realization of free trade area and 

then gradual move for full 

economic integration (Adem A., 

2018).    

One of the most remarkable 

action that comes as a direct 

result of regime change in 

Ethiopia was the peace deal with 

Eritrea. After carrying out 

negotiations in July 2018, the first 

Summit was held in September 

2018 in Asmara. Subsequently, 

peace agreement was signed 

between Eritrea and Ethiopia in 

Jeddah on September 16, which 

marked the beginning of official 

diplomacy between the two 

countries. That new approach 

resulted in the opening of 

Ethiopian embassy in Eritrea, 

restarting of the two countries‘ 

Airlines, access to the port of 

Massawa, and the opening of 

telecommunications. Yet, it was 

encountered with some skeptics 

among political analysts on the 

realization and sustainability of 

the two countries rapprochement. 

The most contested point here 

was neither the initial Asmara 

summit nor the subsequent 

Jeddah declaration signed by 

Abiy and Isaias provided clarity 

on the path forward beyond 

agreement by the two countries to 

cooperate. Thus, it was criticized 

for absence of clarity (Mosley J. 

2020).   

 Beyond the rapprochement 

with Eritrea, Abiy imposed a 

collaborative alliance between 

Eritrea, Ethiopia and Somalia. 

The three countries signed a 

Tripartite Agreement in 

September 2018 to promote 

cooperation, which is endorsed by 

the Joint Plan of Action in 

January 2020. The leaders 

discussed the need to strengthen 

the geographic, historical, and 

cultural ties among the peoples of 

Eritrea, Ethiopia and Somalia. 

However, the tripartite agreement 

excluded Djibouti which holds 

geo-economic and geo-political 

significance to the region‘s peace, 

security and economic 

development. Experts justify the 

absence of Djibouti from the 

tripartite agreement in two 

dimensions; some attributed it to 

the unresolved territorial dispute 

between Djibouti and Eritrea 

(Mosley. J, 2020) while others 

contend the integration is 

arranged by UAE and the 

exclusion of Djibouti is a 

politically motivated to 

deliberately isolate Djibouti as a 

penal action against its 

disagreement with over the Port 

deal (SIDRA, 2018). Despite the 

absence of Djibouti in the 

tripartite agreement, modern 

railway had been constructed 

between the Port of Djibouti and 

Addis Ababa and Ethiopia 

participated in the opening of 

Djibouti free trade zone which 

constitutes a gateway to its 

international markets (Osman A. 

2019). Ethiopia also announced 

joint seaport investments with 

Somalia and the construction of a 

multipurpose port at Berbera 

began in October 2018. The port 

development is owned 51% by 

Dubai, 30% by Somaliland, and 

19% by the Ethiopian 

government. Construction of a 

road between Ethiopia and the 

Port of Berbera also began in 

April 2019 (Mitsui & Co. Global 

Strategic Studies Institute, 2019).    

One more basic change in the 

post 2018 foreign policy of 

Ethiopia is the 2019 Ethiopian 

foreign policy draft. Though the 

official endorsement is not 

realized yet, it is being 

implemented quietly since its 

initiation. Probably any 

arrangement in the diplomatic 

approach of Ethiopia which acted 

after this draft is more likely to be 

accepted as a result of this draft 

policy. Like the 2002 foreign 

policy, this draft document 

continued to command an 'inside 

out prioritization‘ strategy, where 

priority is given for domestic 

matters (Ethiopian Foreign Policy 

Document Draft, 2019) 

Unlike the 2002 foreign policy 

which separately described 

neighborhood countries as allies 

and enemies, the new draft 

foreign policy document gives 

them similar entitlement to be 

possible partners with Ethiopia. 

The new strategy portrayed 

peoples and countries of the Horn 

as brothers and sisters with 

unbreakable blood links rather 

than alliance and friendship 

which can be constructed or 

changed as a matter of interest. 

Contradicting with the 2002 

foreign policy which is negligent 

to the relevance of cooperation 

within states in the region, the new 

strategy devotes much attention to 

neighboring countries. Hence, 

under the new strategy the 

government of Ethiopia shows 

commitment to realize regional 

cooperation via sharing what it has 

and taking what it demands. 

Instead of undermining regional 

opportunity, the Ethiopian 

government acknowledged the fact 

that the political economy destiny 
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of Ethiopia is highly connected 

with its neighbors.  Indeed, the 

new orientation seems to reverse 

the persisted ―us-versus-them‖ 

perspective to 'Horn first' motto.   

  Another basic variation of the 

new strategy with the previous one 

is related with the port issue. 

Unlike the 2002 foreign policy 

which attempted to secure the 

means of access to port service via 

renting the new draft foreign 

policy document aspires to realize 

having autonomous access to the 

sea. Particularly in the case of port 

of Massawa, Prime Minister Abiy 

Ahmed boldly expressed the claim 

of Ethiopian government to access 

the port by substantiating 

geographical proximity, number of 

population and historical 

ownership as enabling factors.  

Additionally, the Ethiopian 

Prime Minister Abiy Ahmed and 

the Somaliland President Muse 

Bihi Abdi signed MoU in January 

2024; by which Somaliland allows 

leasing 19 KMs of its Gulf of 

Aden seaboard to Ethiopia around 

the port of Berbera. However, this 

agreement was highly contested 

and vague due to multiple reasons. 

Among others, the main pitfall is 

that the international community 

hasn‘t yet acknowledged 

Somaliland as a sovereign state. 

Thus, it is delusion to agree on 

national matters due to its informal 

status of nationhood.  

The totality of the 

aforementioned developments 

seem to verify that  there has  

been  a modest shift in foreign 

policy orientation of Ethiopia in 

the Horn. Indeed, if all this 

commitments were pragmatic, it 

was crucial move towards the 

realization of regional economic 

integration in the region.  

However, there is immense 

paradox between the draft foreign 

policy document and the actions 

taken by the government. Indeed, 

foreign policy is not only what is 

stated in the document, rather what 

the government is actually doing 

also significantly matters. In this 

regard, though the Ethiopian 

government rhetorically supports 

regional cooperation; nonetheless, 

the actual trend is riding Ethiopia‘s 

diplomatic relation in the region to 

hostility. 

Realization of regional economic 

integration will depend on full 

utilization of potentials existed 

within member states of a given 

scheme and the viability of foreign 

policy of countries. Unfortunately, 

current trends in the Ethiopia‘s 

foreign policy orientation are 

riding the region in the revers 

track.  

When we look ahead beyond the 

diplomatic failure that Ethiopia is 

encountering in the region, 

Ethiopia‘s ability to navigate 

internal challenges, such as ethnic 

tensions and economic 

discrepancies is another big 

deadlock. Many diplomatic 

undertakings on the side of the 

Ethiopian government is being 

against the statement incorporated 

in the draft policy document and 

by now there are many mysterious 

things that we do not know and 

probably cannot know about the 

current foreign policy orientation 

of Ethiopia in the region. 
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Being an effective teacher 

involves a combination of best 

practices in order to avoid 

common pitfalls. Here are some 

do's and don'ts to consider with 

this regard: 

Do's 
1. Engage Students: Use 

interactive teaching methods to 

involve students actively in their 

learning. 

2. Set Clear Expectations: 

Communicate your academic and 

behavioral expectations clearly 

from the start. 

3. Be Approachable: Create a 

welcoming environment where 

students feel comfortable asking 

questions and sharing concerns. 

4. Provide Constructive 

Feedback: Offer timely and 

specific feedback that helps 

students understand their 

strengths and areas for 

improvement. 

5. Adapt to Diverse Learning 

Styles: Recognize that students 

have different learning styles and 

be flexible in your teaching 

methods. 

6. Foster a Growth Mindset: 

Encourage students to embrace 

challenges and view failures as 

opportunities for growth. 

7. Stay Organized: Keep lessons, 

materials, and assessments well-

organized to create a structured 

learning environment. 

8. Continue Learning: Stay 

updated on educational practices 

and subject matter to improve 

your teaching. 

9. Build Relationships: Take 

time to know your students and 

build rapport, which can enhance 

their engagement and motivation. 

10. Incorporate Technology:  

Use appropriate technology to 

enhance learning and engage 

students in new ways. 

Don'ts 
1. Don’t Show Favoritism: Treat 

all students equally to maintain a 

fair and inclusive classroom 

environment. 

2. Don’t Be Unapproachable: 

Avoid being overly strict or 

unapproachable, which can 

discourage students from seeking 

help. 

3. Don’t Rely Solely on 

Lectures: Avoid monotonous 

teaching methods; instead, 

incorporate various activities to 

maintain interest. 

4. Don’t Ignore Behavioral 

Issues: Address disruptive 

behavior promptly and fairly to 

maintain a positive classroom 

atmosphere. 

5. Don’t Overload Students: Be 

mindful of the workload you 

assign; too much can lead to 

stress and disengagement. 

6. Don’t Dismiss Questions: 

Always encourage questions and 

discussions, and never make 

students feel embarrassed for 

asking. 

7. Don’t Neglect Self-Care: 

Teaching can be demanding; 

prioritize your own well-being to 

be more effective for your 

students. 

8. Don’t Resist Change: Be open 

to new ideas and changes in 

educational practices; flexibility 

can lead to better outcomes. 

9. Don’t Focus Solely on 

Grades: Encourage a love of 

learning rather than just a focus 

on grades or test scores. 

By following these guidelines, 

teachers can create a positive and 

effective learning environment that 

fosters student growth and success.  

(Adapted from Quora) 

In another development, when 

we visit other sources, we can 

observe many other instances 

which suggest lots of do‘s and 

don‘ts in order to be  a good 

teacher. With this regard,  Do's 

include ―showing genuine 

enthusiasm, developing strong 

relationships with students, being 

knowledgeable and patient, 

creating an engaging and safe 

learning environment, adapting to 

different learning styles, and 

consistently collaborating with 

colleagues.‖ Among the key points 

Don'ts include are ―trying to be a 

buddy instead of an authority 

figure, neglecting student needs, 

being indecisive, failing to create a 

structured classroom, or being 

unprepared for lessons.‖  

In general, we can observe 

these ―Do's‖ that help us to 

become a good teacher:- 

Be a Lifelong Learner:  

Show a passion for learning and 

always keep up-to-date with new 

information and technology to 

keep lessons interesting.  

Develop Strong Relationships:  

Build rapport and trust with 

students by showing genuine 

interest, care, and empathy.  

Know Your Students:  

Understand their backgrounds, 

interests, and individual learning 

styles to personalize your 

teaching approach.  

Create an Engaging 

Environment:  

Make learning fun, use visual 

aids, and incorporate interactive 

activities to capture students' 

attention.  

Be Organized and Prepared:  

Have well-planned lessons and a 

structured classroom with clear 

rules and expectations.  

          To be continued on page 23 

 

What are the Do’s and Don'ts to Become a Good Teacher? 
Contributed by Wondwosen T/Michael (PhD,  Associate Prof.) SMU.  
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እናስተዋውቅዎ   
ዚ ሬ  በ ዙ ህ  ዒ ም ዴ 

የምናስተዋውቃችሁ በአይ ኪው 
(IQ) በዒሇማችን አንዯኛ የሆነውን 
ዯቡብ ኮሪያዊ ወጣት-ጎሌማሣ 
ነው፡፡ ድክተር ያንግሁን ኪም 
ይባሊሌ፡፡ ዕዴሜው 36 ዒመት 
ነው፤ የወጣትነት ዕዴሜውን 
ጨርሶ በጎሌማሣነት የዕዴሜ 
ምዕራፌ በመጀመሪያው አሠርት 
እርከን ሊይ ይገኛሌ፡፡ በ2024 
በተዯረገሇት የአይ ኪው ሌኬት 
እስካሁን ታይቶ በማይታወቅ 
ሁ ኔ ታ  ት ሌ ቁ ን  ው ጤ ት 
በማስመዜገብ ከዒሇም አንዯኛ 
ሆኗሌ፡፡ ይህን ውጤት - 276 - 
አጠገቡ የሚዯርስ ላሊ ውጤት 
አሌተገኘም፡፡ በዒሇም ከሁሇተኛ 
እስከ አሥረኛ ያለ የአይ ኪው 
ውጤቶችን ስንመሇከት (የአንዯኛ 
ዯረጃውን የያንግሁንን ትተን 
ማሇት ነው) ስናይ ከ190 እስ 230 
ነው፡፡ ይህም ማሇት ሁሇተኛው 
230 ሲሆን አሥረኛው 190 
መሆኑ ነው፡፡ እርግጥ ነው ሇምን 
ከዙህ ዜርዜር ውስጥ እንዲሌገባ 
ግሌጽ አይዯሇም እንጂ እ.አ.አ. 
በ1976 ተወሌድ በ11 ዒመቱ 
የኮላጅ ዱግሪ የያ዗ው አዴሪያ ዳ 
ሜል የተባሇ አሜሪካዊ ሌዩ ታዲጊ 
ሕጻን የ400 አይ ኪው ውጤት 
ባሇቤት እንዯነበር አንዲንዴ 
መረጃዎች ይጠቁማለ፡፡ ከዙያ 
ውጪ ግን በአግባቡ ተመዜግበው 
ከሚገኙ ውጤቶች ውስጥ 
የያንግሁንን የሚጠጋ እንዲሌተገኘ 
ሰነድችን በማገሊበጥ ማረጋገጥ 
ይቻሊሌ፡፡ እርግጥ ነው - አይ 
ኪው የሚሇካው ከሁሇት ነጥቦች 
አንጻር መሆኑን ዯግሞ በዙህ 
አጋጣሚ ሌብ ማሇት አግባብ 
ነው፤  አ ን ዯኛው ከ ዕዴሜ 

ሁ ሇ ተ ኛ ው 
ከአንጎሌ፡፡ ይህም ማሇት ሇምሣላ 
የአሥር ዒመት ታዲጊ ቢሇካና 
ትሌቅ የሚባሌ ነጥብ ቢያስመ዗ግብ 
ከዕዴሜው በሊይ እንዯሚያስብ፣ 
አንዴ የ30 ዒመት ሰው ተሇክቶ 
አነስተኛውን ውጤት ቢያስመ዗ግብ 
ከዕዴሜው በታች እንዯሚያስብ 
በ዗ርፈ ምሁራን ይገመታሌ፡፡ 
ከዙህ አኳያ የአራት ዒመት ሕጻን 
እንዯ ዏርባ ወይም የዏርባ ዒመት 
ጎሌማሣ እንዯ አራት ዒመት ሕጻን 
የሚሆኑበት አጋጣሚ ሉከሰት 
እ ን ዯ ሚ ች ሌ  መ ረ ጃ ዎ ች 
ይጠቁማለ፡፡ ከዙህ አንጻር አይ 
ኪው ከአንጎሌና አካሊዊ ዕዴገት 
ጋር ቀጥተኛ ግንኙነት እንዲሇው 
መገን዗ቡ ክፊት የሇውም፡፡   

ድክተር ያንግሁን ኪም በቅርቡ 
ባሳወቀው አንዴ ሃይማኖት ነክ 
አቋሙ ዯግሞ በኢየሱስ ክርስቶስ 
የማያምኑ ብዘ ሣይንቲስቶችንና 
ኢ -አማኒያንን  ( a t h e i s t s ) 
አስቆጥቷሌ፡፡ ስሇያንግሁን የአይ 
ኪው ውጤትና ስሇእምነቱ 
ከመዲሰሳችን አስቀዴመን አይ 
ኪውና መሰሌ የሰው ሌጅን 
ዕውቀትና ግንዚቤ መሇኪያዎች 
በሚመሇከት አንዲንዴ የዴረ ገጽ 
ምንጮችን መሠረት አዴርገን 
ጥቂት እንቃኝ፡፡    

የአይ ኪው ሌኬት የተጀመረው 
በ1905 አሌፇሬዴ ቢኔይ በተባሇ 
የሥነ ሌቦና ሉቅ በፇረንሣይ ሀገር 
ነው፡፡ ከዙያን ጊዛ በፉት አይ 
ኪውን አሁን በምንረዲው መሌኩ 
በየትም ሀገር እንዲሌነበረ 
የሚነገርሇት ይህ የአእምሮ ሌኬት 
ጥ ቅ ሙ  የ ተ ማ ሪ ዎ ች ን 
የአስተሳሰብና የትምህርት አቀባበሌ 
ዯረጃ በመሇየት አእምሯዊ 

አቅማቸው በሚፇቅዴሊቸው 
የትምህርትና የሙያ መስክ 
እንዱሰማሩ ሇማስቻሌ ነበር፡፡ 
እንዯዙያም ሲዯረግ በሌኬቱ 
አማካይነት አነስተኛ መካከሇኛና 
ከፌተኛ በሚሌ በተወሰነው የአይ 
ኪው ውጤት መሠረት ዛጎች 
በተሇይም ሕጻናትና ወጣቶች 
እንዯየሚያስመ዗ግቡት ውጤት 
እ ነ ሱ  በ ፇ ሇ ጉ ት  ሳ ይሆ ን 
ውጤታቸው ሊይ ተመርኩ዗ው 
የሕይወት ጥሪያቸውን እንዱከተለ 
ይመከራለ፤ ወዲጅ ዗መድችም 
ሇተግባራዊነቱ ትብብር ያዯርጋለ፡፡ 
ፇተናው የተሇያዩ የዕውቀትና 
የ ግ ን ዚ ቤ  አ ቅ ጣ ጫ ዎ ች ን 
ስሇሚያካትት የአንዴን ሰው 
አጠቃሊይ የአእምሮ ብስሇትና 
የግንዚቤ ዯረጃ ይሇካሌ ተብል 
በብዘዎች ይገመታሌ፡፡ ይህ 
ከአንዴ ሰዒት እስከሁሇት ሰዒት 
እንዯሚወስዴ የሚነገርሇት ፇተና 
እንዯዬሁኔታው ከ25 እስከ 50 
የሚዯርሱ የምርጫ ጥያቄዎችን 
እንዯሚይዜ ይታወቃሌ፡፡ አይ 
ኪውን መሇካትና የዛጎችን 
የአእምሮ ዯረጃ ማወቅ አንዴን 
ማኅበረሰብ በከፌተኛ ዯረጃ 
እንዯመጥቀም ነው፡፡ አንዴ ሰው 
የት ቦታ መገኘት እንዲሇበት 
ሇመረዲት የአይ ኪው ጥቅም 
የሚናቅ አይዯሇም፡፡ ሇግብርና 
ሥራ የሚሆን፣ ሇንግዴና ሇቢዜነስ 
ሥራ የሚሆን፣ ሇውትዴርናና 
ሇጦር አመራር የሚሆን፣ 
ሇመምህርነትና ሇትምህርት 
ባሇሙያነት የሚሆን፣ ሇህክምናና 
ሇመዴሓኒቶች ግኝት የሚሆን፣ 
ሇኪነትና ሇሥነ ጽሐፌ የሚሆን፣ 
ሇፌሌስፌናና ሇምርምር የሚሆን፣ 

 

 

 

 

 

 

በአይ ኪው (IQ)  በዒሇም ታዋቂ 
የሆኑትን እንተዋወቃቸው 

ትርጉምና ቅንብር - ፊንታ አያላው፣ ቅ/ማ/ዩ 
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ሇምንም የማይሆን ወ዗ተ. ዛጋ 
ሉታወቅና በተሇይ ጥፊቶች 
ሳ ይ ዯ ር ሱ  ሇ ዛ ጎ ች 
እንዯዬዜንባላያቸው ሥምሪት 
ሉሰጥባቸው ከሚችለባቸው 
ጠቋሚ ሥሌቶች አንደ የአይ 
ኪው ፇተና እንዯሆነ ምሁራን 
ያስረዲለ፡፡  

ከፌ ሲሌ የጠቀስነውንና የአይ 
ኪውን ዜቅተኛ፣ አማካይና ከፌተኛ 
ውጤት በሚመሇከት ከአንዴ 
ምንጭ የተወሰዯ መረጃ ቀጥሇን 
እንመሌከት፡- 

An IQ test measures a range 

of an individual's cognitive abil-

ity and provides a score that is 

intended to serve as a way to 

measure an individual's capabil-

ities and potential. A typical IQ 

test takes one to two hours and 

consists of anywhere between 

25 and 50 multiple choice ques-

tions. 

The average IQ is, by defini-

tion, 100; scores above 100 in-

dicate a higher-than-average IQ, 

and scores below 100 indicate a 

lower-than-average IQ. Theoret-

ically, scores can range from 

any number below or above 

100. In practice, however, they 

do not meaningfully go much 

below 50 or above 150.  

በላሊ በኩሌ የአይ ኪው 
ሌኬት  ብ ቻውን  የ ተሟ ሊ 
አገሌግልት ሉሰጥ እንዯማይችሌ 
የሚጠቁሙ ምሁራን አሌጠፈም፡፡ 
ስሇሆነም ከአይ ኪው ሌኬት ሥራ 
ሊይ መዋሌ በኋሊ በየ዗መናቱ 
የተጨመሩ ላልች የአእምሮ 
መሇኪያ ዗ዳዎች መኖራቸውን 
እንረዲሇን፡፡ እነዙህ የኋሇኞቹ 
መሇኪያዎችም ዕውቀትንና 
ግንዚቤን ብቻ ሣይሆን እነዙህን 
ተመርኩ዗ው ተጨማሪ ም዗ና 
የሚያስፇሌጋቸው ሇአብነት 

መንፇሣዊነትን፣ ስሜታዊነትን፣ 
ማኅበራዊነትንና ችግሮችን ወይም 
ተግዲሮቶችን የመጋፇጥ ችልታን 
በመሇካት ዯረጃ የሚያወጡና 
የዛጎችን ሁሇንናዊ የአስተሳሰብና 
የአመሇካከት አቅም የሚያሣዩ 
ናቸው፡፡ በዙያን ዒይነት ሂዯት 
የሚያሌፌ ዛጋ ማንነቱና ምንነቱ 
አስቀዴሞ ስሇሚታወቅ በማንም 
ሊይ ጉዲት ሳያስከትሌ በጥንቃቄ 
ሕይወቱን መምራት እንዯሚችሌ 
ይ ገ መ ታ ሌ ፡ ፡  ይ ህ ን ን ም 
በሚመሇከት ከዙህ በታች ያሇውን 
መረጃ ብናነብ ተጨማሪ ግንዚቤ 
እናገኛሇን፡- 

Intelligence is a complex 

trait that is difficult to measure 

accurately. IQ tests are one of 

the most common methods that 

are used to assess intelligence, 

but they come with limitations 

as they measure only a person's 

ability to think logically, solve 

problems, and learn new infor-

mation. However, IQ tests do 

not measure other important 

aspects of intelligence, which 

are creativity, social skills, and 

emotional intelligence.  

Despite certain limitations, 

IQ tests can be a useful tool that 

can help identify children who 

may need extra help in 

school. They can also be a great 

tool that can be used to assess 

the cognitive abilities of adults 

who might be facing learning 

disabilities or other cognitive 

impairments. 

ስሇአእምሮ ሌኬትና አሇካክ 
ዘሪያ ይህን ያህሌ ከተጓዜን ከፌ 
ሲሌ ስሇጀመርነው ዯቡብ ኮሪያዊ 
የአእምሮ ምጡቅ ጎሌማሣ ጥቂት 
እንነጋገርና እንሰነባበት፡፡ 

ድክተር ያንግሁን ኪም አማካይ 
የሆነውን የአይ ኪው ውጤት 
100ን አሌፍ 267 የዯረሰና 

አጠገቡ ዜር የሚሌ የላሇ 
በ አ እ ም ሯ ዊ  አ ብ ር ኆ ት 
(enlightenment) የዒሇማችን 
ዕፁብ ዴንቅ ዛጋ ነው፡፡ በእስካሁኑ 
የውጤት ዯረጃ 150 የዯረሰ ሰው 
ከፌተኛውን ውጤት እንዯተቀዲጀ 
ተቆጥሮ በውዲሤ ይጥሇቀሇቅ 
ነበር፡፡ ይሄኛውና የያንግሁን አዱስ 
ሪከርዴ ግን አፌን በእጅ መዲፌ 
የሚያሲይዜ ሆነና ሇውዲሤ ቃሌ 
ታጣሇት፡ ፡  ይህም ውጤት 
የGuinness World Recordን 
ጨምሮ በአያላ ታዋቂ የዒሇም 
ሌዩ ሌዩ ሪከርድችን መዜጋቢ 
ተቋማትና ዴርጅቶች መዜገብ  
ውስጥ ሰፌሯሌ፡፡ ይህም ብቻ 
አይዯሇም፡፡ በዕውቅናው ምክንያት 
የተሰጠው የድክትሬት ዱግሪ 
ሥፌር ቁጥር የሇውም፡፡ ራሱ 
በተከታተሊቸው የትምህርት 
዗ርፍችም በርካታ የማስትሬትና 
የ ድ ክ ት ሬ ት  ዱ ግ ሪ ዎ ች ን 
አግኝቷሌ፡፡ በአባሌነትና በአመራር 
ዯረጃ ጭምር የተቀሊቀሊቸው 
የትምህርትና የምርምር ተቋማት 
ቁጥርም የትዬሇላ ናቸው፡፡ 
መታዯሌ ነው፡፡ በምዴር 70 እና 
80 ዒመታትን ቢኖሩም ምንም 
እርባና ሳይኖራቸው “እንዯተወሇደ 
ሞቱ” ከሚባለ ዛጎች ጎን ሇጎን 
እንዱህ ዒይነት ብርቅዬ ዛጎች 
ሲታዩ እንዯሰው የመፇጠር ፀጋን 
ትርጉም ይሰጣሌ፡፡ ተወሌዯው 
ሞቱ ከተባሇ አይቀር ታዱያ 
እንዯዙህ ነው፡፡ ዯግሞ እኮ ገና 36 
ዒመቱ ነው - ከሞሊ ጎዯሌ 
“ጩጬ” ሉባሌ የሚችሌ፡፡  በዙህ 
ዘሪያ ዗ር዗ር ያሇ ዕውቀት 
ሇመገብየት የሚፇሌግ አንባቢ 
በስሙ ገብቶ ጉግሌን ቢዲስስ ብዘ 
መረጃ ያገኛሌ - YoungHoon Kim 

በሚሇው፡፡  

ያንግሁን የሚከተሇውን 
ሃይማኖት በሚመሇከት ከራሱ 
አንዯበት እንስማና የተፇጠረውን 
ክስተት በአጭሩ እንመሇከታሇን፡፡ 
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In the early hours of June 18, 

the 36-year-old South Korean sci-

entist posted a simple yet pro-

found message to his X (Twitter) 

profile: “As the world’s highest 

IQ record holder, I believe that 

Jesus Christ is God, the way 

and the truth and the life.” 

ይህ በአእምሮ ምጥቀቱ 
የተነሣ ዒሇም አቀፌ ዜናን ያተረፇ 
ዯቡብ ኮሪያዊ በትዊተር ገጹ 
እንዲሠፇረው “በአይ ኪው ሌኬት 

በዒሇም ከፌተኛውን ውጤት 
እንዯመያዛ ኢየሱስ ክርስቶስ 
እግዙአብሔር መሆኑንና እርሱ 
ራሱ ኢየሱስ ክርስቶስ ሕይወትም 
እውነትም መንገዴም መሆኑን 
አምናሇሁ፡፡” 

ይህ አነጋገሩና እምነቱ 
ብዘዎችን አስከፌቷሌ፡፡ ዒሇማችን 
በሃይማኖት፣ በጎሣና በነገዴ 
እንዱሁም በቀሇምና በሥሌጣኔ 
ዯረጃ የሚሇያዩ ከስምንት ቢሉዮን 
በሊይ ሰዎችን እንዯመያዞና 
ከእነዙህም ሰዎች ብዘዎቹ 
ከራሳቸው ሃይማኖት ውጪ ያሇን 
ሰው እስከማጥፊት ሇሚዯርስ 
አክራሪነት ስሇሚጋሇጡ በተሇይ 
ታዋቂ ሰዎች ሃይማኖታቸውን 
ሲጠቅሱ አመራር ሊይ የሚገኙ 
ሰዎች አይወደም፡፡ ምክንያቱም 
እነሱን ተከትል ወዯታዋቂዎቹ 
ሰዎች ሃይማኖት የሚነጉዯው 
ዛጋ ብዘ ነው ብሇው 
ስሇሚያምኑና የነሱ የሃይማኖት 
ጎራ ተከታይ ይቀንሳሌ ብሇው 
ስሇሚሰጉ ነው፡፡ በመሆኑም 
ያንግሁን በክርስቶስ ማመኑንና 
ክርስቲያን መሆኑን በገሇጠበት 
ወቅት ይዯርስበት የነበረውና 
አሁን ዴረስ እየዯረሰበት ያሇው 
ዒሇም አቀፌ ውግ዗ት ቀሊሌ 
አይዯሇም፡፡    

አይ ኪውን ጨምሮ ላልች 
ተዚማጅ የአእምሮና በአእምሮ 
መሪነት የሚከወኑ ችልታዎችን 

አሇካክና የሌኬት ም዗ና ዒይነቶችን 
በተመሇከተ ቀጣዮቹን መረጃዎች 
በመገኛ ቋንቋቸው ብናነብ ጠሇቅ 
ያሇ ግንዚቤ እናገኛሇንና በቀጥታ 
ወዯዙያው እናምራ፡፡ 

According to Psychologists, 

there are five types of Intelli-

gence: 

1.  Intelligence Quotient (IQ) 

2.  Emotional Quotient (EQ) 

3.  Social Quotient (SQ) 

4.  Adversity Quotient (AQ) 

5.  Spiritual Quotient (SQ) 
 

1. Intelligence Quotient (IQ): 

This is the measure of your 

level of comprehension. You need 

IQ to solve maths, memorize 

things, and recall lessons. 

2. Emotional Quotient (EQ): 

This is the measure of your 

ability to maintain peace with oth-

ers, keep to time, be responsible, 

be honest, respect boundaries, be 

humble, genuine and considerate. 

3. Social Quotient (SQ): 

This is the measure of your 

ability to build a network of 

friends and maintain it over a long 

period of time. 

People that have higher EQ 

and SQ tend to go further in life 

than those with a high IQ but low 

EQ and SQ. Most schools capital-

ize on improving IQ levels while 

EQ and SQ are played down. 

A man of high IQ can end up 

being employed by a man of high 

EQ and SQ even though he has an 

average IQ. 

Your EQ represents your 

Character, while your SQ repre-

sents your Charisma. Give in to 

habits that will improve these 

three Qs, especially your EQ and 

SQ. 

Now there is a 4th one, a new 

paradigm: 

4. The Adversity Quotient 

(AQ): 

AQ is the measure of your 

ability to go through a rough patch 

in life, and come out of it without 

losing your mind. When faced 

with troubles, AQ determines who 

will give up, who will abandon 

their family, and who will consid-

er suicide. 

Parents please expose your 

children to other areas of life than 

just Academics. They should 

adore manual labor (never use 

work as a form of punishment), 

Sports and Arts. 

Develop their IQ, as well as 

their EQ, SQ and AQ. They 

should become multifaceted hu-

man beings able to do things inde-

pendently of their parents. 

5. The Spiritual Quotient (SQ) 

Spiritual Quotient (SQ) is a 

relatively new concept that has 

emerged in the last few decades as 

a way to measure a person‘s spir-

itual intelligence. Unlike Intelli-

gence Quotient (IQ) and Emotion-

al Quotient (EQ), which are more 

commonly known, SQ focuses on 

a person‘s spiritual development 

and connection to the divine. 

Spiritual intelligence is de-

fined as the ability to perceive, 

understand, and utilize spiritual 

information and experiences. It‘s 

about connecting with something 

greater than oneself, and tapping 

into a higher consciousness. 

Those with a high SQ are often 

more compassionate, empathetic, 

and have a greater sense of pur-

pose and meaning in their lives. 
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    Top Ten Highest IQs Worldwide (Criminals excluded!) 

Finally, [I`d like to recommend] 

―do not prepare the road for your 

children. Prepare your children for 

the road." 

ባሇ 276ቱ አይ ኪው ባሇቤት 
ያንግሁን ኪም ይሄ ነው 

ሇመሰነባበቻ ያህሌ ዯግሞ 
የሚከተለትን ሁሇት አንቀፆች 
እንመሌከት፡፡ ከነዙህ አንቀፆች 
በትንሹ ሁሇት ቁም ነገሮችን 

መረዲት ይቻሊሌ፡፡ የመጀመሪያው 
አይ ኪው ብቻውን ሇአንዴ ስኬት 
እንዯማያበቃና ላልች የአእምሮ 
ሚዚን መሇኪያዎች መኖራቸውን 
መገን዗ብ ተገቢ መሆኑን መገን዗ብ 
ሲሆን በሁሇተኛነት ዯግሞ 
በየትኛውም የአእምሮ ሚዚን 
መሇኪያ ተሇክቶ ትሌቅም ይሁን 
መካከሇኛ ውጤት ማግኘት 
ብቻውን ሇስኬት እንዯማያበቃ 

ከዙያም ባሇፇ ወንጀሇኛና ክፈ ሰው 
ከመሆን እንዯማያዴን መረዲት 
አስፇሊጊ መሆኑን ነው፡፡ ሇቀጣዩ 
ዕትም በሰሊም ያዴርሰን፡፡ 

The Intelligence Quotient 

(IQ) was once thought to be an im-

portant indicator of success. How-

ever, modern psychology and coun-

seling emphasize that Emotional 

Quotient (EQ), Social Quotient 

(SQ), and Adversity Quotient (AQ) 

are equally important in shaping a 

well-rounded individual. 

Professional Success? 

A high IQ is not an indicator of 

academic success or professional 

success. In fact, Richard Loeb and 

Nathan Leopold had IQ scores of 

169 and 210; Jeffry Dahmer and 

Ted Bundy had IQ scores of 145 

and 136, respectively. If you won-

der who these people are, they are 

some of the most ruthless serial 

killers in the world. Loeb and Leo-

pold believed that their 

―intellectual superiority‖ helped 

them carry out their murders easi-

ly. 

 

Rank Name IQ Score Nationality Field of Expertise 

1 YoungHoon Kim 276 S. Korean Psychology, Neuroscience, Linguistics 
  

2 Terence Tao 
  

230 Australian-American Mathematics 

3 Marilyn Vos Savant 
  

228 American Logic, Philosophy 

4 Christopher Hirata 
  

225 Japanese-American Astrophysics 

5 Sho Yano 200 American Medicine, Genetics, Molecular Biolo-

gy 
  

6 Evangelos Katsiou-

lis 
  

198 Greek Psychiatry, Philosophy 

7 Christopher Harding 197 Australian Philosophy 

8 Christopher Langan 195 American Cognitive Science, Philosophy, Theol-

ogy 
  

9 Rick Rosner 192 American Television Writing, Game Shows 
  

10 Garry Kasparov 190 Russian Chess, Politics 

 

https://www.murdermiletours.com/blog/serial-killers-with-an-abnormally-high-iq
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የሰሊም መኖር ወይም መስፇን 
በሀገርም ሆነ በግሇሰብ ዯረጃ 
የሚሰጠው ጠቀሜታ በቃሊት 
ሉገሇጽ የሚችሌ አይዯሇም፡፡ 
የሁለም መሠረት ሰሊም ነው፡፡ 
ይህን ሇመረዲት እሥራኤሌንና 
ኢራንን እንዱሁም ሉባኖስንና 
ፌ ሌ ስ ጥ ኤ ም ን  የ መ ሳ ሰ ለ 
የመ ካ ከ ሇ ኛው  ምሥራ ቅ 
ሀገሮችን መጠየቅ 
ነው፡፡ የሰሊምን 
አ ስ ፇ ሊ ጊ ነ ት 
ሇማወቅ የኛዋን 
ኢትዮጵያ ጨምሮ ሶማሉያን፣ 
ሉቢያን፣ ቱኒዙያን፣ ግብፅን፣ 
ሱዲንንና መሰሌ የአፌሪካ ሀገራትን 
የቆዬና የአሁን ታሪክ መዲሰስ ነው፡፡ 
የሰሊም ዕጦት የሚያስከትሇውን ዲፊ 
ሇመረዲት ኡክሬንን፣ ራሽያን፣ 
አፌጋኒስታንን፣ ኢራቅን፣ የመንን፣ 
ከስዴስት ቦታ የተበጣጠቀችዋን 
ዩጎዜሊቪያን፣ ከአሥራ አምሥት 
ቦታ የተከፊፇሇችዋን የቀዴሞ 
ሶቪየት ኅብረትን፣ ሇሁሇት 
የ ተ ሰ ነ ጠ ቀ ች ው ን  የ ቀ ዴ ሞ 
ቼኮዜሊቫኪያንና የመሳሰለ የዯፇረሰ 
ሰሊም ሰሇባዎችን ማየት ብቻውን 
በቂ ነው፡፡ የሠሊምን ዕጦት አለታዊ 
ጎን ሇመገን዗ብ ወዯኢኮኖሚያዊ 
ሌማት ቢሇውጡት አንዴም ዛጋ 
ሇርሀብና ሇኑሮ ቀውስ ሉጋሇጥ 
እንዯማይችሌ የሚረጋግጥሌንን 
የዒሇም ሀገራት ሇጦር መሣሪያ 
ምርትና ግዢ የሚመዴቡትንና 
በየሰበብ አስባቡ በሚሇኩሱት 
ጦርነት የሚከሰክሱትን በትሪሉዮን 
የሚገመት ገን዗ብ ማሰብ በቂ ነው፡፡ 
በግሇሰብ ዯረጃም ቢሆን በሰሊም 
ዕጦት የተነሣ አንጎሊቸው የታወከ 
ሰዎች በየጊዛው እየሄደ ራሣቸውን 
በገመዴ ሲጥ የሚያዯርጉባቸው 
እጅግ በርካታ ዚፍች ወይም 
ሇዏይጥና ሇሌዩ ሌዩ ነፌሳት 
ማጥፉያነት የተፇበረኩ መርዝች 
አንዯበት ኖሯቸው የገጠማቸውን 
ቢ ና ገ ሩ  በ ም ሥ ክ ር ነ ታ ቸ ው 
የሚዯመጠው መሪር ሀ዗ን ጆሯችን 
ሰምቶና አንጎሊችን ተረዴቶ 
ሌንቋቋመው ከምንችሇው በሊይ 

ነው፡፡   
ከፌ ሲሌ በተቀመጠው አንቀጽ 

መጨረሻ አካባቢ የክፊት ውጤቱን 
በ ዯ ም ሳ ሳ ው  ሇ መ ግ ሇ ጽ 
እንዯተሞከረው ሰሊም በሀገር ዯረጃ 
ብቻ ሣይሆን በግሇሰብ ዯረጃም ወሳኝ 
ነው፡፡ በአንዴም ይሁን በላሊ 
ምክንያት ሰሊሙን ያጣ ሰው 

የ ተ ረ ጋ ጋ 

ሕይወት ሉመራ አይችሌም፡፡ 
ከዙያም ባሇፇ ሇላልች ሰዎች 
ሕይወት ጠንቅ መሆኑ እንዲሇ ሆኖ 
የራሱንም ነፌስ በገዚ እጁ 
እስከማጥፊት ሉዯርስ ወዯሚችሌ 
አዯገኛ ቀውስ ሉገባ ይችሊሌ፡፡ 
ይህንንም እውነት በየጊዛውና 
በየአካባቢያችን የምንታ዗በው ሃቅ 
ነው ፡ ፡  ሰዎች  ችግራቸውን 
የመረዲትና መፌትሔ የመሻት 
ችልታቸው የተሇያዬ እንዯመሆኑ 
አንዲንድች የሚያጋጥሟቸውን 
ማኅበራዊና ግሊዊ መሰናክልች 
በአስተዋይነትና በጥበብ ሇመወጣት 
የሚያዯርጉት ጥረት መኖሩና ያም 
የሚያስመሰግን መሆኑ እንዲሇ ሆኖ 
በላሊ በኩሌ ግን በትንሹም 
በትሌቁም የሚበሳጩና በራሳቸውና 
በወዲጆቻቸው ሊይ ሳይቀር ሉቀሇበስ 
የ ማ ይ ች ሌ  የ ች ግ ር  ጠ ባ ሳ 
የሚያስከትለ መኖራቸው እውነት 
ነው፡፡ ከዙህ አኳያ የሰሊም መታጣት 
ችግር በግሇሰብም ሆነ በሀገር ዯረጃ 
ሲከሰት የሚያመጣው ዲፊ ከባዴ 
መሆኑን መገን዗ብ እንችሊሇን፡፡  

አነሳሳችን የሰሊም መጥፊት 
ወይም መጓዯሌ በትምህርት 
ጥራትና መስፊፊት ሊይ ስሊሇው 
አለታዊ ተፅዕኖ ነውና ወዯዙያው 
እንሇፌ፡፡ ከፌ ሲሌ በተጠቀሱት 
ውስጣዊ ሰሊም ያጡ ሀገራት ውስጥ 
የትምህርት ጥራት ይቅርና 
ኅሌውናቸው ራሱ አጠያያቂ ነው፡፡ 
ጦርነትና ግጭት ካሇ በዙያ አካባቢ 
የሚገኙ ትምህርት ቤቶችና 
የትምህርት ተቋማት በቀጥታም 

ይሁን በተዚዋሪ የጥቃት ዑሊማ 
ውስጥ መግባታቸው አይቀርም፡፡ 
ከብዘ ገጠመኞች እንዯምንረዲው 
ጦርነት ባሇባቸው አካባቢዎች 
ወታዯሮች የሚያርፈት በትምህርት 
ቤቶችና በመሰሌ የሕዜብና 
የመንግሥት ንብረቶች አካባቢ ነው፡፡ 
ያኔ ታዱያ የትምህርት ቤቶች 
ሀብትና ንብረቶች ይወዴማለ፡፡ 
በጦርነት ሊይ የሚሰማራ ዛጋ 

ዯግሞ በአብዚኛው ከሞራሊዊና 
ሃ ይ ማ ኖ ታ ዊ  ዕ ሤ ቶ ች 

የሚያፇነግጥ መሆኑ ከተሞክሮ 
መረዲት ስሇሚቻሌ የጦር መሣሪያ 
ባ ሌ ታ ጠ ቁ  ሲ ቪ ል ች  ሊ ይ 
የሚያዯርሰው ሰቆቃ ከምንገምተው 
በሊይ እንዯሆነ ከዛና ማዕከሊት 
በየጊዛው የምንረዲው ነባራዊ 
እውነት ነው፡፡  

አንዴ ጦርነት በሚቀሰቀስበት 
አካባቢ በጦርነቱ ምክንያት 
ተማሪዎችና መምህራን ወዯ 
ትምህርት ቤት አይመጡም - 
ቢ መ ጡ  የ ሚ ዯ ር ስ ባ ቸ ው ን 
ያውቃለና፡፡ የትምህርት ቤት 
ጠረጴዚና ወንበሮች እየተፇሇጡ 
የወታዯር ምግብ ማብሰያ የመሆን 
ዕዴሊቸው ዯግሞ ከፌተኛ ነው፡፡ 
መጻሕፌትና ሰነድች ሳይቀሩ በእሳት 
ይሇበሇባለ፡፡ ጦርነት በተፇጥሮው 
አውዲሚና አብዚኛውን ጊዛ 
ተጠያቂነትም የላሇበት በመሆኑ 
ጦስ ጥምቡሱ ከግምት በሊይ ነው፡፡ 
ወታዯር የማይኖርባቸው ትምህርት 
ቤቶችም የሞርታርና የቦምብ ዑሊማ 
ሆነው በእሳት ሉዯባዩ ይችሊለ፡፡ 
ጦርነቱ በተራ዗መ ቁጥርም ወጣቶች 
ከትምህርት ገበታቸው ሇብዘ ጊዛ 
ስሇሚሇዩ ሇማይምነትና ሇጦርነት 
ምሌመሊ ሰሇባ ሆነው ሀገርና 
ማኅበረሰብ ሇአጠቃሊይ ቀውስ 
ይዲረጋለ፡፡ ይህ ሁለ የዝረ ዴምር 
እንግዱህ ጦርነትና ግጭት 
ሇትምህርት ጥራትና መስፊፊት 
ቀርቶ የነበረውም ከናካቴው 
እንዯሚቀርና አዱሱ ትውሌዴ 
ሇማይምነትና ሇወታራዊ ምሌመሊ 
እንዯሚጋሇጥ አመሊካች ነው፡፡ 
ይህንን እውነታ ዯግሞ ከበርካታ 

   Commentary 

ሇትምህርት ጥራትና መስፊፊት የሰሊም መስፇን አስተዋፅዖ 
ታምራት ኃይላ፣ ቅዴስት ማርያም ዩኒቨርስቲ 
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ሀ ገ ራት  ተሞክሮ  መ ረ ዲት 
አያዲግትም፡፡ ሇዙህ ችግር ዋናው 
መፌትሔ ታዱያ  ቅራኔንና 
አሇመግባባትን በጠረጴዚ ዘሪያ ቁጭ 
ብል በውይይት መፌታት ነው፤ 
ከዙህ የተሻሇ አማራጭ ሉኖር 
አይችሌም፡፡ በተሇይ በኢኮኖሚ 
ያ ሊ ዯጉ  ሀ ገራት  ሉያተርፈ 
የሚችለት ጦርነትን በማስወገዴ 
እንጂ ሇጦርነት መጀመርና መፊፊም 
ምቹ ሁኔታን በመፌጠር እንዲሌሆነ 
ቢገነ዗ቡ ብሌኅነት ነው፤ ችግርን 
በውይይትና በሰጥቶ መቀበሌ 
ሇመፌታት መሞከር የአስተዋይነት 
ውጤት እንጂ የመሸነፌ ምሌክት 
አይዯሇም፡፡ የአንዴ ቀን ጦርነት 
ወጪ ሇአንዴ አካባቢ የሚጠቅም 
አንዴ ትሌቅ ሆስፒታሌ ሉያሠራ 
እንዯሚችሌ መረዲት ትሌቅ ሀገራዊ 
ጠቀሜታ አሇው፡፡ ሰሊምን ማስፇን 
ማሇት የትምህርትን ጥራት 
ማስጠበቅና ተዯራሽነቱንም ማስፊት 
ብቻ ሳይሆን ላልች ማኅበራዊና 
ሀ ገራዊ  ታኅታይና  ሊ ዕ ሊ ይ 
መዋቅሮችን ዜርጋታም የማፊጠንና 
ሀ ገ ር ን  በ ሌማትና  ዕዴ ገ ት 
እንዴትተም የማዴረግ አወንታዊ 
ሂ ዯ ት  መሆኑ ን  መ ገ ን ዗ ብ 
ከእያንዲንደ ከፌተኛም ይሁን 
ዜቅተኛ የሀገር አስተዲዯር ኃሊፉ 
የሚጠበቅ ነው፡፡ 

አሁን ዯግሞ ከላሊ ምንጭ 
ወዯተገኘ አጭር ዗ገባ እንግባና ወዯ 
አማርኛ መሌሰን እንመሌከት፡፡  

ሰሊምና የትምህርት ጥራት 
የማይሇያዩ የአንዴ ሣንቲም ሁሇት 
ገጽታዎች ናቸው፡፡ ሰሊማዊ አካባቢ 
ውጤታማ ሇሆነ የትምህርት ሂዯት 
ወሳኝ ግብኣት ነው፡፡ የአንዴ አካባቢ 
ሕዜብ ጥራት ያሇው ትምህርት 
ካገኘ ዯግሞ አብሮ የሚያኖሩ እንዯ 
ትግስት፣ ፌትኅ፣ መተዚ዗ን፣ 
ሰሊማዊ የግጭት አፇታትና 
የመሳሰለ ዕሤቶችን ማሳዯግና 
የበሇጸገና የታፇረ አካባቢን እውን 
ሇማዴረግ የሚስችሌ ዕዴሌ ያገኛሌ፡፡ 
ትምህርት የሁለም አወንታዊ 
ዕዴገትና ብሌጽግና መሠረት 
እንዯመሆኑ አንዴ ማኅበረሰብ 
በተማሩ ሰዎች ከተሞሊ ሇጦርነትና 
ሇግጭት የሚያንዯረዴሩ ሰበብ 
አስባቦች በቀሊለ ሉወገደ ይችሊለ፡፡ 

ከዙያም በተጨማሪና ከዋናነትም 
ባሌ዗ሇሇ ማኅበረሰቡ ውስጥ 
የሚኖረው የሀብት ክፌፌሌና 
ፖሇቲካዊ አስተዲዯር ይበሌጥ 
ፌትኃዊነትን ያገኛሌ፤ ከዙያም 
የተነሣ በሰሊምና በፌቅር የመኖር 
ባህሌና ዗ሊቂ ሌማት ይረጋገጣሌ፡፡ 
ሰሊም በሰፇነበት አካባቢ የሚሰጥ 
ጥራትን የጠበቀ ትምህርት ዯግሞ 
ግሊዊና ማኅበራዊ ቅራኔዎችንና 
ብሶቶችን በመቅረፌ ረገዴ ያሇው 
ሚና እጅግ ከፌተኛ ነው፡፡ 
ሰሊም ጥራት ሊሇው ትምህርት 
ያሇው በጎ ጎን  

 አስተማማኝና ዘሊቂ የሆነ የመማር 

ማስተማር ሂደትን መፍጠር 
ግጭቶችና ዏመፆች ባለበት 

አካባቢ የመማር ማስተማር ሂዯት 
ይስተጓጎሊሌ ወይም ካናካቴው 
ይቆማሌ፡፡ ተማሪዎች ከአሁን አሁን 
ተገዯሌኩ ወይንም ቆሰሌኩ ከሚሌ 
ሥጋት ይጨነቃለ፤ ስሇሆነም 
ክፌሌ ውስጥ ቢገኙ እንኳን 
ትምህርቱን በጥሞናና በትኩረት 
የመከታተሌ ዜንባላ አይኖራቸውም 
- በተለመደ አገላለጽ በአካል ተገኝቶ 
በመንፇስ እንዯመሸፇት ሉቆጠር 
ይችሊሌ፡፡ ሰሊም በሰፇነበት አካባቢ 
ግን ይህ ሁለ ችግር ስሇማይኖር 
ተማሪዎች ሳይሳቀቁና ሳይጨነቁ 
ይማራለ፡ ፡ ሇትምህርታቸውና 
ሇወዯፉት ዕጣ ፊንታቸውም 
ፌርሀትና ሥጋት አይሰማቸውም፡፡ 
መሊ ትኩረታቸው ትምህርታቸው 
ሊይ ይሆናሌ፡፡ 

 ትምህርትን ሇመማር የማያስችለ 
መሰናክልችን መቀነስ 

ዴህነትና የእኩሌነት መጥፊት 
የ ግጭት ዋና  መንስኤዎች 
መሆናቸው ይታወቃሌ፡፡ በመሆኑም 
እነዙህን ማኅበራዊ ችግሮች 
መቀነስና ፌትኅ እንዱሰፌን ማዴረግ 
ማሇት ሇትምህርት ጥራትና 
መ ስ ፊፊት  ዒ ይ ነ ተ ኛ  ሚ ና 
እንዯመጫወት ያህሌ ነው፡፡ 
የግጭት መንስኤዎችን ተረዴቶ 
ሇነሱ መፌትሔ ማበጀት ጥቅሙ 
ጥራት ያሇው ትምህርት ሇሁለም 
ወገን ተዯራሽ እንዱሆን ማስቻሌ 
በመሆኑ ይህ ነጥብ ቀሊሌ ግምት 
የሚሰጠው አይዯሇም፡፡  

 የተማረና የሰሇጠነ የሰው ሀብትን 
ማፍራት 

በጣም የተማረና በአግባቡ የሰሇጠነ 
ዛጋ ሇሀገሩ ዋነኛው ሀብት መሆኑ 
ግሌጽ ነው፡፡ የተማረ ዛጋ ሇገዚ ሀገሩ 
ከገን዗ብና ወርቅም በሊይ ነው፡፡ 
እጅጉን የተማረና ፌትኅ የሚያውቅ 
ዛጋ በማንኛውም የአስተዲዯርና ላሊ 
ሙያ ሊይ ቢሠማራ ሀገሩንና ወገኑን 
ይጠቅማሌ፡፡ ያሌተማረ ዛጋ ከሆነ 
ግን ነገር ይበሇሻሻሌ፡፡ ስሇዙህ ዛጎችን 
ማስተማርና ማሰሌጠን ወዯር 
የማይገኝሇት ጠቀሜታ አሇው፡፡ 
እርግጥ ነው - አንዲንዳ መማወይም 
ትምህርት የማይሇውጠው አእምሮ 
ሉጋጥም ይችሊሌ፡፡ ያ ዒይነቱ 
አጋጣሚ ከባሕርይ ጋር ሉያያዜ 
ስሇሚችሌ የተሇዬ ትኩረት 
የሚጠይቅ ነው፡፡ 
 

ጥራት ያሇው ትምህርት ሰሊምን 
ከማስጠበቅ አኳያ ያሇው ጠቀሜታ 
 የሰሊምን መስፈን ሁለም ዜጋ 

እንደገምቢ ባህሌ እንዲቀበሇው 
ማድረግ  
አንዴ ዛጋ ገና ከሕጻንነቱ ጀምሮ 

የሰሊምን አስፇሊጊነት ከተረዲና 
በትምህርትም ከበሇጸገ አብሮ በሰሊም 
የመኖርን ክሂልት ያዲብራሌ፡፡ 
ትግስተኝነትን፣ መተዚ዗ንን፣ 
ሌዩነቶችን እንዯግጭት መንስኤ 
ሳ ይ ሆ ን  እ ን ዯ ጌ ጥ  ቆ ጥ ሮ 
መከባበርን፣ የሰብኣዊ መብቶችን 
ምንነትና አስፇሊጊነትን ከሌጅነቱ 
ጀምሮ የተረዲ ዛጋ ከማንም ጋር 
አብሮ ሇመኖር አይገዯውም፡፡  
 የግጭት አፈታት ዘዴን ማሳደግ 

ጥራቱን የጠበቀ ትምህርት 
ከሚሰጣቸው ጥቅሞች አንዯኛው 
የተወሳሰቡ ፖሇቲካዊና ማኅበራዊ 
ችግሮች በሚያጋጥሙበት ጊዛ ዗ሌል 
ወዯግጭትና ቁርቁስ ከመግባት ይሌቅ 
ቁጭ ብል በመነጋገርና በመወያየት 
ስምምነት ሊይ እንዱዯረስ ማስቻሌ 
ነው፡፡ ሁለም አሇመስማማቶች በግዴ 
ወዯ ጦርነትና ግጭት ሉወስደ 
እንዯማይገባ የሚረዲ የተማረ ዛጋ 
አስፇሊጊ ሆኖ በተገኘ ጊዛና አጋጣሚ 
ሁለ ዕርቅንና ይቅር የመባባሌን 
ባህሌ ተግባራዊ በማዴረግየአብሮነት 
ሕይወትን ያስቀጥሊሌ፡፡   
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 ማኅበራዊና ምጣኔ ሀብታዊ ፍትኅ 
እንዲነግሥ ማስቻሌ 
ሰሊምን ዋና ማዕከለ ያዯረገ 

የሰሊም ትምህርት ዋና ትኩረቱ 
ፌትኅን፣ በጥቅም ወይ በዜምዴናና 
በላሊ ምክንያት አሇማዲሊትን፣ 
ትብብርንና የመሳሰለትን ዕሤቶች 
ማስጠበቅ ነው፡፡ እነዙህ ዕሤቶች 
ዯግሞ አንደን ከላሊው በምንም 
ምክንያት ሳይሇዩ ሁለንም ዛጎች 
በእኩሌ ዯረጃ የሚያስተናግደ 
እንዱሆኑ የሰሊም ትምህርት 
ቅዴሚያ ሰጥቶ በተሇይ ታዲጊና 
ወጣት የማኅበረሰቡን ክፌሌ 
ያስተምራሌ፤ አእምሯቸውንም 
በዙህን መሰለ አወንታዊ ትምህርት 
ይቀርጻሌ፡፡ በአወንታዊ የአብሮ 
መኖር ዗ይቤ ትውሌዴን ያንጻሌ፡፡ 
 ኃሊፊነት የሚሰማው ዜጋን ማፍራት 

ስሇ  ሰሊም አስፇሊጊነትና 
ጠቀሜታ የሚሰጥ ትምህርት 
ግሇሰቦች ንቁና በመረጃ የዲበሩ 
እንዱሆኑ ስሇሚያዯርግ በጊዛው 
ያሇው ማኅበረሰብና መጪው 
ትውሌዴ በሰሊም ዕጦት እንዲይቸገሩ 
እነኚህ የነቁና ራሣቸውን በበቂ 
መረጃ ያስታጠቁ ዛጎች የበኩሊቸውን 
አወንታዊ አስተዋፅዖ ያዯርጋለ፡፡  

  
 የግጭቶችን መንስኤ ማጥናትና 

ዘሊቂ ዕሌባት እንዲያገኙ ማስቻሌ 

በአንዴ ማኅበረሰብ ውስጥ 
የግጭት መንስኤ ሉባለ የሚችለ 
አብዚኞቹ ጉዲዮች ይታወቃለ፡፡ 
እነሱም አዴሌዖ ወይም መነሻቸው 
የሚገመቱና ብዘውን ጊዛም በግሌጽ 
የሚታወቁ መዴልዎች፣ ኢ -
እኩሌነት እና ከሌዩ ሌዩ ዕዴልች 
መገፊት የመሳሰለት ናቸው፡፡ ከዙህ 
አኳያ ጥራት ባሇው የትምህርት 
አሰጣጥ የተገራ ዛጋ ጭንቅሊቱ 
በፌትኅ ዕጦት የሚሰቃይ ባሇመሆኑ 
ይህን መሰለ የተማረ ሰው 
በኃሊፉነት በሚመዯብበት ቦታ 
በተጠቀሱት ችግሮች ሳቢያ ቅራኔና 
ግጭት ይፇጠራሌ ተብል ብዘም 
አይጠበቅም፡፡ ከመማር ጥቅሞች 
አንደ ፌትኅን ማስፇን እንዯመሆኑ 
በአንዴ ማኅበረሰብ ውስጥ ግጭትና 
ዏመፅ እንዲይከሰት ከተፇሇገ 
ፌትኃዊነትን ተግባራዊ ማዴረግ 
ሇነገ ሉባሌ የማይችሌ መሆኑን 
መረዲት ተገቢ ነው፡፡ 

በመሠረቱና እንዯ እውነቱ ከሆነ 
ሇትምህርት መስፊፊትና ማዯግ 
ሰሊም ያሇው ሚና እጅግ ወሳኝ 
መሆኑ አይካዴም፡፡ ጥራቱን የጠበቀ 
ትምህርት በተሇይም የሰሊም 
ትምህርት (በሰሊም አስፇሊጊነትና 
ጠቀሜታ ሊይ የሚያኩር የተሇዬ 
ትምህርት ነው) ዯግሞ በጊዛው 
ስሊሇው ትውሌዴ ብቻ ሳይሆን 
ሇ ወ ዯ ፉ ቶ ቹ  ት ው ሌ ድ ች ም 

የሚያስብና የሚጨነቅ ትውሌዴና 
ማኅበረሰብ ስሇሚፇጥር  ሇሰሊም 
መፇጠርና መጎሌበት ጠቀሜታው 
የጎሊ ነው፡፡ ስሇ ሰሊምና ትምህርት 
ቁርኝት ሇዚሬ ይህን ያህሌ ካወሳን 
በላሊ ጉዲይ ሇመነጋገር ቀጠሮ 
እንያዜና በዙሁ እንሰነባበት፡፡ ቸር 
ይግጠመን፡፡ 

የፖሇቲካ ፌሌስፌና፣ ፌሌስፌና 
የተባሇው ትምህርት ከቆመባቸው 
አዕማድች መካከሌ አንደ ነው፡፡ 
ይህ የፌሌስፌና ዗ርፌ ስሇ 
መንግሥት አመጣጥና መነሻ 
(ontology) መሠረቱ በማዴረግ 
ጥሩ መንግሥት እንዳት ሉሠራ 
ይችሊሌ? ዛጎች ሇመንግሥት 
የሚኖራው ግዳታ እንዳትና ምን 
ያህሌ ሉሆን ይገባሌ? ፌትህ 
ምንዴን ነው? እና ላልችንም 
ተያያዥ ጉዲዮችን የሚያነሳ 
የፌሌስፌና ክፌሌ ነው፡፡ 

ከፕላቶ “Republic” ጀምሮ፣ 
የእነ ጀርሜ ቤንታም “A Frag-
ment on Government”፣ የቶማስ 
ሆብስ Leviathan፣ የጆን ልክ 
“Two Treatises on Civil Gov-
ernment’ ’፣  የጂያን ሩሶ 
“Discourse on the Origins of 
Inequality” እንዱሁም ሔግሌና 
ማርክስን  ጨምሮ በቅርፃቸው 
የተሇያዩ ነገር ግን በመሠረታዊ 
ጭብጣቸው ተመሳሳይ የሆኑ 
(ፖሇቲካዊ ፌሌስፌና ሊይ ያተኮሩ) 
ሥራዎች ተበርክተዋሌ፡፡ 

ይህ አጭር ጽሐፌም ቶማስ 
ሆብስ Leviathan ብል በሰየመው 
ዕውቅ ሥራው ሊይ “ሟቹ አምሊክ” 
ተብል ስ ሇተጠራው አ ካሌ 
መ ሠ ረ ታ ዊ  መ ነ ሻ ዎ ቹ ን ና 
ባሕርያቱን ራሱን ሆብስን ማጣቀሻ 
በማዴረግ ሇማየት ይሞክራሌ፡፡ 

ቶማስ ሆብስ የ17ኛው 
መቶ ክ/዗መን ዜነኛ እንግሉዚዊ 
የፖሇቲካ ፇሊስፊ ሲሆን በሕይወት 
በቆየባቸው ዒመታት ከ Leviathan 
በተጨማሪ “Elements of Law” 
እና “De Cive” (የሊቲን ጽሐፌ) 
የተባለ ሥራዎችን አበረክቷሌ፡፡ 

“ሟቹ አምሊክ” 
           ብሩክ ሸዋዯግ (ፒኤችዱ)፣ አዱስ አበባ ሣይንስና ቴክኖልጂ ዩኒቨርስቲ 

biruk_shewadeg@yahoo.com 

"Let`s work on our inner 

capacity to build peace by 

transforming violence to 

non-violence, building 

community, cooperating in 

common well-being, com-

municating assertively and 

respecting each other ideas 

and thoughts. Doing that in 

your daily life you will be a 

model of building peace, a 

teacher of peace through 

your actions by promoting 

Human Rights, by trusting 

and caring yourself and 

others around you."  
Alba Luz Arrieta Cabrales) 

mailto:biruk_shewadeg@yahoo.com
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ስሇ ሆብስ ፖሇቲካዊ ፌሌስፌና 
በቀጥታ ከመግባታችን በፉት ግን 
የግሇሰቡን የኅሊዌነት ፌሌስፌና 
(metaphysical assumptions) 
በጨረፌታ ቃኘት ማዴረጉ ግንዚቤን 
ከማስፊት አኳያ ጠቃሚ ነው፡፡ 
ምክንያቱም የሆብስ የፖሇቲካ 
ፌሌስፌና ሊይ በአንዴም ሆነ በላሊ 
መንገዴ የኅሊዌነት ፌሌስፌናው 
ጥሊውን ስሇሚያጠሊበት ነው፡፡ 
በመሆኑም ሆብስ የመካኒካዊ ቁስ 
አካሊዊነት (mechanical material-
ism) በተባሇው የኅሊዌነት ትምህርት 
(school of thought) ውስጥ 
የሚገኝ ፇሊስፊ ነው፡፡ በዙህ 
የአስተሳሰብ አዴማስ እምነት 
መሠረትም በኑሯችን ሊይ ያሇው 
ዋነኛ እውነት (reality) ቁስ አካሌ 
ነው፡፡ ሃሳብ (thought) ዯግሞ  
ከቁስ አካሊዊነት በኋሊ የሚመጣና 
ከቁስ አካሌ ተሇይቶ ሇብቻው ሉኖር 
እንዯማይችሌ የዙህ አስተምሀሮ 
እምነት ነው፡፡ ሃሳብ ሲባሌ ዯግሞ 
ከውጭ  ሇሚታ የው  ዒ ሇም 
በምንሰጠው ምሊሽ (reflection) 
የሚፇጠር ነገር ነው፡፡  

ላሊውና ሆብስ በ Leviathan 
ምዕራፌ 6-8 የሚያነሳው ጠቃሚ 
ነጥብ ዯግሞ የሰዎችን ሥነ-ሌቦና 
ሇ ሁ ሇ ት  መ ክ ፇ ለ  ነ ው ፡ ፡ 
የ መ ጀ መ ሪ ያ ው  ሰ ዎ ች 
በተፇጥሯቸው የተወሰኑ ነገሮችን 
የሚወደና ሇዙህ ሇወዯደት ነገርም 
ተገዢ መሆናውን የሚያወሳው 
ነው፡፡ ሁሇተኛው ዯግሞ ሰዎች 
ሇተወሰኑ ነገሮች ጥሊቻ እንዲሊቸውና 
እነዙህም ነገሮች በሕይወታቸው 
እንዱገጥሟቸው የማይፇሇጉ 
ናቸው ፡ ፡  ሰዎች  በተፇጥሮ 
የሚወዶቸው ነገሮች አራት 
ባሕርያት ይኖሯቸዋሌ፡፡ አንዯኛው 
አብረውን የተወሇደ (inborn) 
ናቸው፡፡ ሁሇተኛው ማሇቂያ-ቢስ 
(infinite) ናቸው (they have no 
end)፤ ሦስተኛው ቀጣይነት 
ያሊቸው (continual) ናቸው፡፡ 
አራተኛውና የመጨረሻው ከሰው 
ሰው በዒይነትና በጥሌቀት ሉሇያዩ 
የሚችለ ናቸው፡፡ እዙህ ሊይ ሁሇት 
ነገሮችን ማሇትም የሆብስን 
የኅሊዌነት አመሇካከትና ስሇሰዎች 
ሥነ-ሌቦና ያሇውን ምሌከታ ይ዗ን 

ቀ ጣ ይ  ነ ጥ ቦ ች ን  ሇ ማ የ ት 
እንሞክራሇን፡፡ 

የሆብስ ተፇጥሯዊ የ 
“ቢሆን” ዒሇም (State of Na-

ture)፣ የወሌ ስምምነት 
(Social Contract) እና የ“ሟች 

አምሊክ” (Mortal God) 
መፇጠር 

 ከሊይ  የተጠቀሱትን ሁሇት 
አመሇካከቶች ታሳቢ በማዴረግ ምንም 
ዒይነት ሰው ሠራሽ ሕግ እና ተቋም 
የላሇበትን ሰዎች ሇራሳቸው ሌክ ነው 
ብሇው የሚያስቡትን ነገር ያሇማንም 
ሃይ ባይ እንዲሻቸው ያሻቸውን 
የሚያዯርጉበትን ዒሇም ቶማስ ሆብስ 
ተፇጥሯዊ ዒሇም (state of nature) 
ብል ይጠራዋሌ፡፡ ይህን ዒሇም የ 
“ቢሆን” ዒሇም ያሌኩበት ምክንያትም 
እንዱህ ዒይነቱ አኗናር በሆብስ 
ጭንቅሊት ውስጥ የተፇጠረ ዒሇም 
እንጂ በእውተኛው ዒሇም ሊይ 
ስሇመኖሩ ወይም ኖሮ ስሇማሇፈ 
ማረጋገጫ ስሇላሇ ነው፡፡ ስሇዙህም 
ተከታዮቹ ሃሳቦች የሆብስ የምናብ 
ዒሇም ውጤቶች ናቸው፡፡  

በሆብስ አመሇካከት፣ እያንዲንደ 
ሰው በተፇጥሮ ከላሊው ጋር ከሞሊ 
ጎዯሌ እኩሌ ነው፡፡ ተፇጥሮ ሁለንም 
ሰ ው  በ አ እ ም ሮ  ች ል ታ ና 
በተክሇሰውነት ብቃት በአንፃራዊነት 
እኩሌ አዴርጋ ፇጥራሇች፡፡ ምንም 
እንኳን በሰዎች መካከሌ አነስተኛ 
የሆነ የአእምሮ ችልታና የተክሇ 
ሰውነት ሌዩነት ወይም መበሊሇጥ 
ቢኖርም በሆብስ ክርክር ይህ ሌዩነት 
የሰዎችን ኅሌውና የሚፇታተን 
ሉሆ ን  አ ይ ች ሌም ፡ ፡  ሆ ብ ስ 
እ ን ዯሚ ሇው  በ ጉ ሌ በ ተ ኛው ና 
በዯካማው ሰው መካከሌ ጎሌቶ 
የሚወጣ ሌዩነት ቢኖር እንኳን 
ዯካማው ምሥጢራዊ በሆነ መንገዴ 
ወይም ከላልች ጋር ኅብረት 
በመፌጠር ጉሌበተኛውን ሉያጠቃው 
ስሇሚችሌና ይህንንም ጉሌበተኛው 
የ ማ ወ ቅ  ዕ ዴ ሌ  ስ ሊ ሇ ው 
በተፇጥሯዊው ዒሇም ውስጥ 
አንፃራዊ የሆነ እኩሌነት በኗሪዎቹ 
መካከሌ  እ ን ዯሚኖር  ሆብስ 
ይከራከራሌ፡፡ 

ይህ በተፇጥሯዊው ዒሇም 
ውስጥ የሠፇነው አንፃራዊ እኩሌነት 

ግን የሰሊምና መረጋጋት መሠረት 
ሳይሆን በተቃራኒው ግጭትን፣ 
ጥሌና ጦርነትን የሚያመጣ 
ይሆናሌ፡፡ በሆብስ ክርክር ሰዎች 
በተፇጥሯዊ ባሕርያቸው ራስ ወዲዴ 
(Egoist) መሆናቸውና ያሊቸው 
አንፃራዊ እኩሌነት አኗኗራቸውን 
ሰሊማዊ እንዲይሆን ያዯርግባቸዋሌ፡፡ 
ጥሌና ጦርነትን በተፇጥሯዊው 
ዒሇም ውስጥ ከሚያስከትለ ነገሮች 
ሆ ብ ስ  ሇሚ ከተለት  ሦ ስ ት  
ምክንያቶች አጽንዖት ይሰጣሌ፡፡ 
እነዙህም፡- 
1. ውሱን የሆኑ ሀብቶችን ሇማግኘት 

በሚዯረግ ፈክክር የሚመጣ 
ግጭት  

2. እርስ በእርስ ባሇመተማመን 
የሚመጣ ግጭት  

3. ሰዎች በላሊው ሊይ የበሊይነትና 
ከ በሬታን  ሇማግኘት ሲለ 
የሚፇጠር ግጭት፡፡ 
ከ ሊ ይ  እ ን ዯ ተ ጠ ቀ ሰ ው 

በተፇጥሯዊው ዒሇም ውስጥ 
የሚኖሩ ሰዎች አንፃራዊ የሆነ 
እኩሌነት አሊቸው፡፡ ይህ አንፃራዊ 
እኩሌነትም በአከባቢያቸው ሊይ 
የሚገኙ ውስን ሀብቶችን ሇማግኘት 
እ ኩ ሌ  የ ሆ ነ  ተ ስ ፇ ኛ ነ ት 
እንዱኖራቸው ያዯርጋሌ፡፡ ውሱን 
የሆኑ ሀብቶችን ዯግሞ ቁጥሩ የበዚ 
ሕዜብ ሇእኩሌ ዯረጃ ሉያገኛቸው 
ስሇማይችሌ የግጭት መነሻ 
ይሆናለ፡፡ 

ላሊው ሰዎች ሇተፇጥሯዊው 
ዒሇም ውስጥ ሲኖሩ ዋነኛ የቤት 
ሥራቸው ራስን  መጠበቅ (sellf- 
preservation) ነው ይሊሌ ሆብስ፡፡ 
ነገር ግን ይህ ራስን የመጠበቅ 
ኃሊፉነት ምን ጊዛም ከፌርሃት የፀዲ 
አይዯሇም፡፡ ይህ ዒይነቱ የፌርሃት 
ስሜት (feeling of insecurity) 
ዯ ግ ሞ  በ ኗ ሪ ዎ ቹ  መ ካ ከ ሌ 
አሇመተማመን እንዱኖር ያዯርጋሌ፡፡ 
ይህ አሇመተማመን በበኩለ ዯግሞ 
ዋነኛ የተፇጥሯዊው ዒሇም ሰዎች 
የቤት ሥራቸው የሆነውን (ራስን 
መጠበቅ) አሌፇው ላልችን ቀዴመው 
ወዯማጥቃት ዜንባላ ይወስዲቸዋሌ፡፡ 
ስሇዙህ የሰዎች የእርስ በርስ 
አሇመተማመን ሁሇተኛ ምክንያት 
ይሆናሌ ማሇት ነው፡፡ በሦስተኛ 
ዯረጃ ሊይ የተቀመጠው የግጭት 
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ምክንያት ዯግሞ እንዯ ሆብስ ክርክር 
ሰዎች በተፇጥሯቸው ሥር የሰዯዯ 
ከበሬታን የመሻት እና በላልች ሊይ 
የበሊይ ሆኖ የመገኘት ባሕርይ 
አሊቸው፡፡ ይህ ዒይነቱ ባሕርይ ዯግሞ 
እንዯ ተፇጥሯዊ ዒሇም ባሇ የሰዎች 
አንፃራዊ እኩሌነት የሰፇነበትና 
ምንም ዒይነት ተዋረዲዊም ሆነ 
የጌታና ልላ (patron-client) 
ግንኙነት ሇማያውቅ ዒሇም የግጭት 
መነሻ መሆኑ ግሌጽ ነው፡፡ 

ሆብስ በአሥራ ሦስተኛው 
ምዕራፌ ሊይ እንዯሚከራከረው 
ዯግሞ፣ ከሊይ በዋናነት በሦስት 
በተከፇለት የግጭት ምክንያቶች 
ሳቢያ፣ ተፇጥሯዊውን ዒሇም ቋሚና 
የማይበርዴ የጦርነት ቀጠና ነው 
ሲሌ ይገሌጸዋሌ፡፡ ይህ ጦርነትም 
በሆብስ አገሊሇፅ “ሁለም ሰው 
ከሁለም ሰው” ጋር (the war of 
everyman against everyman) 
የሚያዯርገው ነው፡፡ ይህ እውነታም 
የተፇጥሯዊው ዒሇም ሰዎች 
በማያቋርጥና መቼም ሉከሰት 
የሚችሌ ሞት (violent death) 
ፌ ራ ቻ  ው ስ ጥ  እ ን ዱ ኖ ሩ 
ያስገዴዲቸዋሌ፡፡ በዙህ ምክንያትም 
በ ተፇጥሯዊ  ዒ ሇም  ውስጥ 
የሣይንስ፣ የቴክኖልጂ፣ የንግዴ፣ 
የጥበብ ወ.዗.ተ…… ዕዴገቶች 
የማይታሰቡ ይሆናለ፡፡ በዙህ ዒይነት 
ሁኔታ ውስጥም የሰዎች ሕይወት 
በብቸኝነት የተሞሊ፣ ፌፁም 
ጨሇምተኛ፣ አስፇሪና አጭር ነው 
ሲሌ ሆብስ ይከራከራሌ፡፡ 

ሰዎች በተፇጥሯቸው ሞትን 
ይፇራለ እንዱሁም ይጠሊለ፡፡ 
ምክንያቱም በሆብስ አገሊሇጽ “ሞት” 
የሚጠሊ ነገር /object of aversion/ 
ነው፡፡ ከሊይ እንዯተቀመጠው ዯግሞ 
በተፇጥሯዊው ዒሇም ውስጥ ሞት 
በማናቸውም ጊዛና ሁኔታ ውስጥ 
ሉከሰት የሚችሌ ነው፡፡ የሰዎች 
በተፇጥሯቸው ሞትን የመፌራት 
ሁኔታ ዯግሞ የተፇጥሯዊው ዒሇም 
ሰዎችን ሰሊምን ወዯመሻትና 
ተፇጥሯዊው ዒሇምን ወዯማብቃት 
ምክንያታዊነት ይወስዲቸዋሌ፡፡ ሌብ 
ሉባሌ የሚገባው ጉዲይ ይህ ዒይነቱ 
የምክንያታዊነት ሏሣብ በተፇጥሮ 
የሚመጣ /innate/ ሳይሆን ሰዎች 
በአካባቢያቸው ካሇ ሁሇንተና ጋር 

በሚኖራቸው መስተጋብር የሚመጣ 
መሆኑን ነው፡፡ በዙህም ሆብስ ያ 
ሰዎችን ስሇራሳቸው ዯህንነት ብቻ 
እንዱያስቡ የሚያዯርጋቸውን 
የአኗኗር ሁኔታ “ተፇጥሯዊ” ሲሇው 
ሰሊምን የመሻት አስተሳሰብ ዯግሞ 
“ሰው ሠራሽ” ይሇዋሌ፡፡ 

ምንም እንኳን በተፇጥሯዊው 
ዒሇም ውስጥ ሰዎች ዯህንነታቸውን 
ሇመጠ በ ቅ  ሲለ  ያ ሻ ቸው ን 
እንዱያዯርጉ የሚፇቅዴ ተፇጥሯዊ 
መብት ያሊቸው መሆኑን ሆብስ 
ቢያሰምርበትም በላሊ በኩሌ ዯግሞ 
ሰዎች ተፇጥሯዊ ሕግ ያሇባቸው 
መሆኑን ያስቀምጣሌ፡፡ ነገር ግን 
በተፇጥሯዊው ዒሇም ኑሮ ውስጥ 
አንዴ ሰው ይህን የተፇጥሮ ሕግ 
አከብራሇው ብል ቢነሳ በአንፃሩ 
ላልችም ሌክ እንዯሱ ሁለ ይህን 
ተፇጥሯዊ  ሕግ  ሉ ያ ከ ብ ሩ 
የሚችለበት አንዲችም ማረጋገጫ 
(Reasonab le assurance) 
ባሇመኖሩ ሕጉ ተፇፃሚ የመሆኑ 
ጉ ዲ ይ  በ ሰ ዎ ች  ስ ም ም ነ ት 
የሚፇጥርን ላሊ አካሌን የሚፇሌግ 
ነው፡፡ 

በሆብስ ምሌከታ በተፇጥሯዊው 
ዒሇም ውስጥ ያሇ የመጀመሪያውና 
እጅጉን አስፇሊጊው ሕግ “ሰዎች 
ሰሊምን እንዱሹና የሰሊምን ጎዲና 
እንዱከተለ የሚያዯርገው ነው”፡፡ 
ምክንያቱም ይህ ሕግ ሰዎች 
በተፇጥሯዊው ዒሇም ውስጥ 
ሇዯህንነታቸው ሲለ ያሻቸውን 
እንዱፇፅሙ የሚያዯርገው የተወሰነ 
የተፇጥሮ መብታቸውን ከላልች 
ጋር በሚዯረግ የወሌ ስምምነት 
(social contract) ወይም ቃሌ 
ኪዲን ሇሚመሠረት አዱስ አካሌ 
ወይም አዱስ ኃይሌ (sovereign 
power) መሠረት በመሆኑ ነው፡፡ 

በሆብስ አመሇካከት በወሌ 
ሰምምነቱ ወይም ቃሌ ኪዲን ውስጥ 
ሁ ሇ ት  ጉ ዲ ዮ ች  ይ ነ ሳ ለ ፡ ፡ 
የመጀመሪያው ይህ የወሌ ስምምነት 
ወይም ቃሌ ኪዲን ያሇምንም 
ሦስተኛ ወገን አስገዲጅነት በሰዎች 
ነፃ ፌቃዴ የሚፇጸም መሆኑ ነው፡፡ 
አስገዲጅ ሁኔታ ተብል ከተወሰዯም 
ሰዎች በተፇጥሯዊው ዒሇም ውስጥ 
በኖሩበት እውነት ውስጥ ያገኙት 
ምክንያታዊነት (ሞትን የመፌራት 

ምክንያታዊነት) ነው  
ሁሇተኛው ጉዲይ ዯግሞ ሰዎች 

በወሌ ስምምነትና ቃሌ ኪዲን 
ሲታሰሩ አንዲች የሆነ ተጠቃሚነትን 
በማስሊት መሆኑ ነው፡፡ ማሇትም 
ሰዎች ቃሌ ኪዲን ወይም ውሌ 
ውስጥ የሚገቡት ቃሌ ኪዲን ወይም 
ውሌ በራሱ ጥሩ (in and of itself 
good)  ስሇሆነ ሳይሆን ሰዎች 
በነዙህ ጉዲዮች መነሻነት ራሳቸውን 
በተሻሇ ሇመጠበቅ (በሆብስ የፖሇቲካ 
ጉዲይ የራስ ዯህንነት የፌሌስፌናው 
ማጠንጠኛ ነው) ያስችሇናሌ ብሇው 
በመገመት ነው፡፡ ያም ሲባሌ ከወሌ 
ስምም ነቱ  በኋ ሊ  የሚመጣ 
ማናቸውም አኗኗር ከተፇጥሯዊው 
ዒ ሇም  የተ ሻ ሇ  እ ን ዯሚሆን 
በመገመትና በመረዲትም ጭምር 
ነው፡፡ 

ነገር ግን ከሊይ ሇመጥቀስ 
እንዯተሞከረው የወሌ ስምምነት 
ወይም ቃሌ ኪዲን ብቻውን በቂ 
ሉሆን አይችሌም፡፡ ምክንያቱም 
ውልች ወይም ቃሌ ኪዲኖች የቃሌ 
ስምምነቶች በመሆቸው በማናቸውም 
ጊዛና ሁኔታ ውስጥ የመጣስ 
ዕዴሊቸው የሰፊ ነው፡፡ እነዙህን 
የወሌ ስምምነቶች መሠረቱ አዴርጎ 
የሚመሠረት አካሌ እስከላሇ ዴረስ 
ውልቹ አስገዲጅነት ሉኖራቸው 
የሚችሌበት መንገዴ አይኖርም፡፡ 
ምክ ንያታዊ የሆ ነ  ጥርጣሬ 
(reasonable suspicion) ማሇትም 
ላልች ይህን ውሌ ሊያከብሩ ይችሊለ 
የሚሌ ነገር በማንሳት ውልቹን 
ሇማፌረስ በቂ ነው፡፡ በተፇጥሯዊው 
ዒሇም ውስጥ ውልች ወይም ቃሌ 
ኪ ዲ ኖ ች  መ ከ በ ር  ወ ይ ም 
መጣሳቸውን የሚያረጋግጥና 
ከተጣሱም እርምጃ የሚወስዴ አካሌ 
ባሇመኖሩ፣ አንዴ ሰው ሕጉን 
መ ጣ ሱ  ራ ሱ ን  ተ ጠ ቃ ሚ 
የሚያዯርገው ከመሰሇው ወይም 
የሕጉ መጣስ የራሱን ዯህንነት 
በተሻሇ ሁኔታ የሚያረጋግጥሇት 
መ ስ ል  ከ ተ ሰ ማ ው  ሕ ጉ ን 
የማይጥስበት ምንም ምክንያት 
እንዯላሇ ሆብስ ይከራከራሌ፡፡ በዙህ 
መነሻነትም የወሌ ስምምነቶችን 
የሚያስፇጽም አንዴ ጠንካራ ኃይሌ 
እ ን ዯ ሚ ያ ስ ፇ ሌ ግ  ሆ ብ ስ 
ያሰምርበታሌ፡፡ ሰዎች ቃሌ ኪዲኖችን 
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ሲያፇርሱና ውልችን ሲጥሱ 
በማፌረሳቸውና  በመጣሳቸው 
ምክንያት ተገቢውን ቅጣት ሉቀጣ 
የሚችሌ ላሊ አካሌ መኖሩን 
እንዱያውቁ የሚያዯርግ ሇውልቹ 
ተገዢ እንዱሆኑ የሚያስችሌ 
አሠራር ሉኖር ይገባሌ ይሇናሌ 
ሆብስ፡፡ 

በዙህም መሠረት በሆብስ 
የፖሇቲካ ፌሌስፌና ክርክር የወሌ 
ስምምነት (social contract) ሰዎች 
በነፃ ፌቃዲቸውና ራስን ሇመጠበቅ 
በሚሇው ነገር ያሻቸውን እንዱፇፅሙ 
የተፇጥሮ መብታቸውን ከእኛ በተሻሇ 
ያስከብርሌናሌ ብሇው ሇሚያስቡት 
አካሌ የሚያስተሊሌፈበት መሠረታዊ 
አካሄዴ ነው፡፡ በዙህም በሰዎች ነፃ 
ፌቃዴ መብቶች የዝሩሇት አካሌ 
በሆብስ ክርክር በተፇጥሯዊ ዒሇም 
ውስጥ ሰዎች ሲኖሩ ጉዴሇታቸውን 
በመረዲት የፇጠሩት ምክንያታዊ 
ምሊሽ ነው፡፡ 

በሆብስ ክርክር አንዴ ጊዛ ሰዎች 
የተፇጥሮ መብታቸውን ሇዙህ አካሌ 
ካስረከቡ በኋሊ ይህ አካሌ 
የሥሌጣኖቹ ሕጋዊ ተረካቢና 
ለዒሊዊ የሥሌጣን ባሇቤት ይሆናሌ፡፡ 
ይህ አካሌ በሆብስ አመሇካት አንዴ 
ግሇሰብ ወይም ቡዴን ሉሆን 
ይችሊሌ፡፡ የዙህ አካሌ ዋነኛ ግብ 
(በመርኅ ዯረጃ) የሚገዚቸውን 
ሕዜቦች ዯህንነት በተፇጥሯዊው 
ዒሇም ካለበት ሁኔታ በተሻሇ 
ማረጋገጥ ነው፡፡ ይህ አካሌ 
የፇሇገውን ያህሌ ኃይሌና ሥሌጣን 
ሽብርን ሳይቀር የሕዜብን ተገዢነት 
ሇማረጋገጥ ሲሌ መጠቀም ይችሊሌ 
ይሊሌ ሆብስ፡፡ ይህ አካሌ አንዳ 
ከተመሠረተ በኋሊ በሕዜቡና በዙህ 
አካሌ መካከሌ ያሇው ግንኙነት 
የጠንካራና ጡንቸኛ ተቋም እና 
የብዘኃን አቅመ ዯካሞች ይሆናሌ፡፡ 
በዙህ ዒይነቱ ተቃርኖ በተሞሊበት 
ግንኙነት ዯግሞ፣ ማናቸውም 
የጡንቸኛው አካሌ ፌሊጎት እና 
ውሳኔ በውዴም ሆነ በግዴ የአቅመ 
ዯካሞቹ ይሆናሌ፡፡ ምን ጊዛም 
ብዘኃኑ ዯካማ ያሇ ምንም ማወሊወሌ 
ሇዙህ አካሌ ተገዢ ነው፡፡ ሰዎች 
አንዴ ጊዛ ይህን አካሌ ከመሠረቱ 
በኋሊ የዙህ አካሌ መብት የማይገሰስ 
ይሆናሌ፡፡ ሁለንም የማዴረግ መብት 
ይኖረዋሌ፡፡ ምንም ዒይነት ነገሮችን 

ይህ አካሌ ቢያዯርግ በሕዜቦች 
የመከሰስም ሆነ የመቀጣትም ሁኔታ 
አይኖርም፡፡ ይህ አካሌ በሆብስ ብዘ 
ኃሊፉነቶች ተሰጥተውታሌ፡፡ ከነዙህም 
ውስጥ ሕግ ማውጣት እና ዲኝነት 
መስጠት፣ በተሇያዩ ዯረጃዎች ሊይ 
ያለ ሰዎችን መሾምና መሻር፣ 
ማዕረጎችን ሇሚገባቸው ሰዎች 
መስጠትና መንፇግ ወ዗ተ…. 
ከነዙህም ባሇፇ የማናቸውም 
አቅመቢስ ብዘኃን የመጨረሻ ግብ 
የራስን ዯህንት መጠበቅ በመሆኑ 
በዙህ ስም የፇሇገውን ያህሌ ርቀትም 
መሄዴ ይቻሇዋሌ፡፡ በሆብስ ምሌከታ 
የቱንም ያህሌ ይህ አካሌ ጠቅሊይ 
(absolutist) እና ጡንቸኛ ቢሆንም 
የተፇጥሯዊውን ዒሇም ጉዴሇት 
ሇመቅረፌ የተፇጠረ በመሆኑ በዙህ 
አካሌ ጥሊ ውስጥ መኖር ሰዎች 
በተሻሇ ዯህንነታቸውን 
የሚያረጋግጡበት መሆኑ በአብዚኛው 
ሰው የሚታመን ነው፡፡ 

በመጨረሻም ሆብስ ይህን አካሌ 
በ17ኛው ምዕራፌ ሊይ እንዱህ ሲሌ 
ገሌፆታሌ፡፡ “The generation of 
that leviathan, rather to speak 
more reverently, that Mortal 
god, too which we owe, our 
peace and defense በግርዴፈ 
ሲተርጎም “…ሰሊማችን የዙያን ሟች 
አምሊክ መምጣት የሚጠብቅ ነው፡፡”  

“Gabriet Negretto የተባሇው 
ሰው ዯግሞ “Hobbes, Leviathan: 
the irresistible Power of God” 
በሚሇው ጽሐፈ ከመጽሏፇ እዮብ 
ጥቅስ በመዋስ ሟቹን አምሊክ 
እንዱህ ገሌፆታሌ  ”….. No one 
on earth is his equal a crea-
ture without fear. He looks 
down on the highest. He is 
king overall prod beasts” ወይም 
“….. እንዯ እርሱ ያሇ ማንም 
የሇም፡፡ ከፌ ያሇውን ሁለ 
ይመሇከታሌ፣ በውኃ ውስጥ ሊለ 
ሁለ ንጉሥ ነው፡፡” እዮብ 41፡04 

እኔም እንግዱህ በርዕሱ ሊይ 
ሟቹ አምሊክ /mortal god/ 
ያሌኩት /በእርግጥ የሆብስ አገሊሇጽ 
ነው) በጽሐፈ ውስጥ ዯግሞ 
በተዯጋጋሚ ‘ይህ አካሌ’ ያሌኩት 
መንግሥት የተባሇውን ተቋም ነው፡፡ 
የሆብስ ዕውቅ Leviathan ሥራው 
በ17ኛው ክ/዗መን የተጻፇ ነው፡፡ 

ዕዴሇኞች ሆነን ግን አፌሪካዊ 
በመሆናችን ዚሬም የሆብስን እውነት 
(በተሇይም የሟቹን አምሊክ ሃሳብ) 
እንታ዗ባሇን፡     

What are the do’s and … 
    Continued from page 13 

Communicate Clearly and Con-

sistently:  

Provide clear instructions and 

timely feedback to help students 

learn effectively.  

Be an Authority, Not a Buddy:  

Establish yourself as a loving but 

firm authority figure to foster re-

spect and ensure an effective 

learning environment.  

Embrace Collaboration:  

Share ideas and best practices 

with colleagues and other educa-

tors.  

It is also advisable to go over these 

―Don'ts‖ in order to avoid common 

mistakes:- 

Don't Be Inauthentic: Students 

can sense insincerity, so be your-

self.  

Don't Be a Friend: While being 

friendly is good, don't prioritize 

being liked over being an authority 

figure.  

Don't Neglect Needs: Don't ig-

nore student needs or struggles; be 

patient and adapt your teaching to 

address them.  

Don't Be Unprepared: Avoid 

teaching without a clear lesson 

plan or appropriate activities for 

students to engage with.  

Don't Be Indecisive: Be firm and 

consistent with your rules and ex-

pectations to maintain a productive 

classroom.  

Don't Overload: Try not to teach 

too much information in a single 

day.  

Don't Blab or Babble: Keep your 

lessons concise and focused to en-

sure more learning, not just infor-

mation disclosure.   

                 (Source: internet) 

 

 
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I. Introduction 

Education comprehends the pro-

cesses of learning and acquiring 

knowledge, skills, and values. It plays 

a role in passing on cultural heritage, 

societal norms, and ethical principles 

from one generation to the next. When 

specifically considered, higher educa-

tion typically includes components of 

teaching, research, and community 

services to create responsible civilians 

who play vital roles in the develop-

ment of societies. 

Higher education obtains a crucial 

role in preparing students for their 

imminent professions like providing 

practical skills and knowledge that 

prepare students to excel in their cho-

sen fields.  

Thus, there are different parties in 

the platform that contribute in the edu-

cation sector to be productive and 

bring behavioral change. Knowing 

that, many stakeholders play their own 

roles; more are left to instructors as 

they are the crux of the matter to ad-

dress students with unit contents, 

teaching methodologies, classroom 

managements and some other issues to 

bring about effective learning (MoE, 

2021). 

While addressing the teaching 

learning process especially at higher 

education level, it is vitally important 

to anticipate the fact that instructors in 

such educational institutions encoun-

ter different hurdles that should be 

properly recognized and given due 

attention. To be specific, in Ethiopia, 

instructors across various educational 

levels face a multitude of challenges 

that influence their effort and the qual-

ity of education. These challenges 

embrace low welfare, inadequate fa-

cilities, partial professional develop-

ment occasions, and systemic issues 

within the education system. So it 

would be sensible to examine St. 

Mary‘s University, freshman courses 

instructors‘ apprehensions to their 

betterment in their delivery and attain 

the anticipated goal.  

II. Literature Review 
Higher education aims to provide 

quality education that is accessible 

and competitive on a global scale and 

its vision is to have a higher education 

system that is responsive to local 

needs, innovative, and produces grad-

uates who are prepared for lifelong 

learning (MoE, 2008) The system 

should also be equitable and competi-

tive, while protecting academic free-

dom to promote continuous intellectu-

al growth and advancement of learn-

ing and research. Teachers should be 

dedicated to ongoing professional 

development and continuously im-

proving their teaching skills. 

The Focus of Education  in Ethio-

pia 
Higher education focuses on is-

sues that improve the day today life of 

the society. To this outcome, it strides 

to pave the way for elements such as 

teaching, research, training, and com-

munity service. Teaching, which is the 

most important aspect, involves deliv-

ering lectures and providing practical 

experiences that help students gain a 

deep understanding of their subject 

matter.  

Individual with the skills and 

knowledge are likely to enhance their 

overall quality of life. Despite this, 

addressing access to quality education 

remains as a challenge in Ethiopia 

(MoE 2008). In this context, teachers 

should strive to uphold the highest 

standards of professionalism in their 

conduct and interactions. They should 

actively participate in promoting the 

value of education within the commu-

nity. Educational supporters should 

also work alongside teachers to ensure 

their effectiveness. 

Teachers and Professional Devel-

opment 
Teacher professional development 

helps educators stay current with best 

practices, new technologies, and di-

verse student needs. It can include 

formal courses, workshops, seminars, 

conferences, mentoring, peer observa-

tion, and informal learning through 

reflection and collaboration. This de-

velopment can enhance teachers' in-

structional capabilities, contribute to 

their job satisfaction, and potentially 

reduce teachers' turnover (Linda D. 

2017). 

In addition, involving in action 

research which focuses on solving 

practical problems within a specific 

context could help teacher‘s improve-

ments (Jonida L. 2021). It's a collabo-

rative process where those instructors 

affected by the problem are involved 

in finding solutions and improving 

practice as it could help to mentor 

each other. 

Mentoring and classroom obser-

vation are essential components of 

teacher development because it en-

hances their teaching practices (Hall 

 Survey 
Teaching Learning Process and Instructors' Concern 

at St. Mary’s University: the Case of Basic Courses 

Department 
(Tekalign Zewdie,  St. Mary’s University) 
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and Jaugietis 2011). Mentors observe 

the mentee's lessons, offering feed-

back and support for improvement. 

This collaborative process helps 

teachers reflect on their methods, 

identify strengths and areas for 

growth, and develop effective strate-

gies which could help the smooth 

flow of the lesson to realize learning. 

Teaching and Learning: Intercon-

nected  

The teaching-learning process is 

a dynamic interaction where educa-

tors impart knowledge and skills, 

and learners actively engage in ac-

quiring new understanding and be-

haviors. It involves a series of inter-

connected steps and components 

that, when effectively managed, lead 

to meaningful learning experiences. 

The process necessitates non-

disruptive behavior to ensure smooth 

flow of a lesson.  Teachers expedite 

learning through delivering content, 

assessing diverse learning style, and 

providing feedback though some 

teachers question their own teaching 

effectiveness because of workload 

including administrative tasks (Linda 

D. 2017). 

Teachers use strategies and ap-

proaches  to present information and 

facilitate learning, such as lectures, 

discussions or project-based activi-

ties in a way that students participate 

actively. Engaging students in activi-

ties promote deeper understanding 

and application of tasks. 

Teachers also assess their stu-

dents continuously and evaluate stu-

dents' existing knowledge, skills, and 

learning styles to tailor instruction, 

and indicate their final performance 

to a certain course. Teachers moti-

vate and support students to improve 

their understanding and skills. In 

general, teachers are responsible for 

creating and maintaining a classroom 

environment conducive to learning.  

Work Ethics: Professionalism and 

Integrity 

Teachers, like all professionals, 

must adhere to rules and regulations 

governing their conduct and respon-

sibilities. These guidelines ensure a 

safe, respectful, and effective learn-

ing environment for students as they 

follow college policies and proce-

dures. Ethical standards, including 

honesty and integrity must be up-

held. To this, effect academic leaders 

should actively seek opportunities to 

improve instructors' skills and 

knowledge, with their personal well-

being (Aliakbar B. 2011). 

Work ethics in teaching encom-

passes a set of professional values 

and behaviors that guide educators in 

their interactions with students, col-

leagues, and the wider community 

(Mulugeta A. 2021). Teachers 

should be truthful in their dealings 

with students, parents, and col-

leagues, avoiding any form of decep-

tion or misrepresentation. Treating 

all students with respect, regardless 

of their background, and ensuring 

fair and equitable treatment are cru-

cial. Teachers should create a class-

room environment that is safe, re-

spectful, and conducive to learning.   

Executing Plans and Departmental 

Tasks 

In higher education, teachers 

play a vital role in both individual 

and institutional planning, as well as 

contributing to various committees. 

Annual plans, including individual 

development plans and institutional 

strategic plans, guide teaching and 

professional development (Hoekstra, 

V.J. 2009). 

Cognizant to that, educational 

materials come in various forms and 

are essential in establishing an en-

gaging and productive learning at-

mosphere. Resources and facilities 

that support teaching include physi-

cal spaces like classrooms, text-

books, digital learning tools, and 

equipment. The administration wing 

should facilitate access to clean wa-

ter, sanitation, and other services are 

essential for maintaining a safe and 

healthy learning environment 

(Siddiqui S. 2020). Educators, espe-

cially those in leadership roles, par-

ticipate in school-wide planning and 

organization, are responsible to pro-

vide resources and facilities. .  

To sum up, education involves 

different actors to achieve its objec-

tive. As teachers play a major role 

since they directly affect the learn-

ers‘ behavior, they should have had 

due attention. Focusing on profes-

sional development would be better 

in some how to improve teaching. 

Keeping the platform with facilities 

and moral support enhance the 

teachers' participation in a very wid-

ened areas. 

III. Data Analysis and Interpreta-

tion  

To attain the objectives of the 

study, a questionnaire consisted of 

three parts was distributed to the aca-

demic staff of the department who 

have been offering courses in the 

2017 E.C. academic year. The first 

category tried to obtain information 

regarding the concerns of instructors 

on professional and teaching matters 

in two figures. In the second catego-

ry, information was collected regard-

ing instructors resources concerns and 

the last part is about instructors relat-

ed to department and administrative 
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issues through two figures. To ana-

lyze their level of concerns, three 

levels such as not concerned (NC), 

neutral (N) and concerned (C) are 

indicated. 

Figure 1: Professional development 

Figure 1 presents the concerns of 

instructors regarding their profes-

sional development like having a 

training, involving in research, work 

ethics and colleagues support. In 

terms of the adequacy of trainings 

and related support, 26.7% of in-

structors are not concerned, 40% are 

neutral, and 33.3% are concerned. It 

appears that many instructors are 

neutral about having training or re-

lated issues that could be addressed 

through workshops. Additionally, 

regarding instructors' professional 

commitments and work ethics, 20% 

are not concerned, 46.7% are neu-

tral, and 33.3% are concerned. It 

seems that instructors are not equat-

ed with a lack of concern 

In terms of instructors' involve-

ment in research, 25.6% of them 

stated that it does not concern them, 

while 40% were neutral and 34.4% 

were concerned. Although the ma-

jority of instructors do not have a 

strong preference, a significant num-

ber of them are concerned about 

their involvement in research. 

The final point discussed is men-

toring and classroom observation. 

60% of the respondents do not have 

a concern about being mentored by 

others, while 13.3% are neutral and 

26.7% have a concern regarding 

classroom observation. It appears 

that instructors are not concerned 

and do not give due attention about 

this issue. Overall, the majority of 

instructors seem to be in a state of 

ambivalence towards their profes-

sional development, raising their 

skills and knowledge for their career 

through comprehending different 

learning experience.  

 

Figure 2: Teaching and Classroom  

 

Figure 2 presents data related to 

teaching and classroom situations, 

including classroom management, 

methodology, course coverage, stu-

dents' motivation to learn, and assess-

ment. In terms of students and their 

motivation, 20% of the respondents 

are not concerned about students' be-

havior, while 13.3% are neutral. The 

majority, 66.7%, are concerned about 

the situation. It can be inferred that 

instructors have concerns about their 

students' behavior and motivation to 

engage in lessons and promote learn-

ing. 

Regarding methodology, i.e. active 

learning and flip ways, 20% of the 

respondents said it‘s not their concern. 

33.3% are neutral. The majority of 

46.7% are concerned about imple-

menting the methods. It seems instruc-

tors are conscious in applying better 

methodology in their class to create 

productive learning. 

Course management and timely 

coverage are not a concern for 20% of 

the respondents. 26.7% are neutral 

regarding course coverage, while 

55.3% are concerned about ensuring 

timely coverage of the course. It can 

be inferred that instructors feel a sense 

of responsibility towards their lessons 

and ensuring they are effectively de-

livered to students. 

In terms of valid assessment, 

26.7% of the respondents are neu-
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tral, while 66.7% are concerned 

about the validity and fairness of 

assessments. It appears that instruc-

tors are concerned with the students' 

behavior, course coverage, and as-

sessment; they take their duties in 

the teaching process seriously.  

Figure 3: Resource and Facilities 

Figure 3 addresses the availa-

bility of resources and facilities to 

instructors. In terms of access to Wi-

Fi and the internet, 60% of the re-

spondents are concerned, while 

33.5% are neutral. It appears that 

many instructors are concerned 

about their access to Wi-Fi and the 

internet, as they are expected to pre-

pare themselves, use modules, and 

record assessments regularly. 

In terms of resources for teach-

ing, 26.7% of the respondents are 

not concerned, 33.3% are neutral, 

and 40% are concerned. It appears 

that a significant number of in-

structors are concerned about in-

sufficient teaching resources to 

conduct their class lessons effec-

tively. When campus facilities, 

such as cafés are observed, 80% of 

the instructors are concerned about 

while only 13.3% are not con-

cerned. This indicates that instruc-

tors are in need of better facilities 

within the campus. 

Figure 4: Department related As-

semblies 

Figure 4 addresses issues relat-

ed to departmental activities. In-

structors are expected to participate 

in certain tasks so that they were 

asked about their involvement in 

performing annual plan tasks. 60% 

of the respondents indicated that it 

doesn't concern them, while 13.3% 

were neutral, and only 26.6% were 

concerned about the implementa-

tion of the annual plan. It seems 

that many instructors as part timers 

exist, feel it's not their responsibil-

ity to participate in executing plan 

activities. In terms of committee 

work, 66.6% of the respondents are 

not concerned, 20% are neutral, and 

13.3% are concerned about partici-

pation in committee work. Regard-

ing instructors' relationships with 

one another, 20% feel it doesn't 

concern them, 40% are neutral, and 

33.3% are concerned with their in-

teractions within the department. It 

appears that instructors are not in-

terested in participating in depart-

mental tasks other than conducting 

classes. 

If we provide quality ed-

ucation to one genera-

tion, poverty will auto-

matically be eradicated 

from society. 
Arvind Kejriwal 

https://www.brainyquote.com/authors/arvind-kejriwal-quotes
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Figure 5: Administrative Solici-

tudes 

Figure 5 addresses concerns relat-

ed to administrative issues that are 

more related with welfare. In terms 

of timely payment, 33.3% of the re-

spondents are neutral, while 66.7% 

are concerned. It appears that many 

instructors expect timely payment 

and consider it a concern. Regarding 

programming, such as class timeta-

bles and exam schedules, 20% of the 

respondents are not concerned, 40% 

are neutral, and 40% are concerned. 

It seems that instructors are not com-

fortable with programming-related 

issues like class schedule and invigi-

lating time. 

Regarding salary and benefits, 

13% of the instructors are neutral to 

the concern on it. 80% of them are 

very much concerned on it. It seem 

instructors are not satisfied with the 

income they acquire form their work. 

Concerning the rules of the college, 

16.6% of the respondents do not have 

a concern on it and 33.3% of them are 

neutral. The rest 40% have a concern. 

It seems applying rules in discriminat-

ing way has been felt by the majority 

of instructors. 

IV. Summary, Conclusion and 

Recommendations 

Summary 

This study has attempted to exam-

ine the instructors‘ concerns when 

they discharge their tasks in the insti-

tute. The major findings of this study 

are categorized under professional 

development, teaching process, work 

ethics, and involving in departmental 

matters. It is summarized and present-

ed as follows.  

Related to the professional devel-

opment, the majority of instructors are 

neutral that they don‘t have strong 

opinion and are in between to express 

their concern regarding trainings, 

work ethics and involving in action 

research which took 42% as average 

but 70% of the respondents are not 

concerned to have mentoring and peer 

observation. 

When the teaching and learning 

approach is seen, they have concern. 

The majority, 66.7%, are concerned 

about the classroom behavior. 46.7% 

are concerned about implementing 

active learning methods.  55.3% are 

concerned about ensuring timely cov-

erage of the course. 66.7% are con-

cerned about the validity and fairness 

of assessments.  

Regarding resource, access to Wi-Fi 

and the internet, 60% of the respond-

ents are concerned.  Campus facilities 

like cafés, 80% of the instructors are 

concerned. 

About involvement in performing 

annual plan and committee work, 

more than  60% of the respondents 

indicated that it doesn't concern them. 

40% are neutral in their relationships 

with one another. 

In terms of administration issues, 

66.7% are concerned in terms of time-

ly payment. 40% are neutral related to 

programming.40% are concerned on 

applying rules in discriminating way. 

Regarding salary and benefits, 80% of 

them are very much concerned on it.  

Conclusion 

Education is the processes of facili-

tating learning to bring behavioral 

change and is concerned with methods 

of teaching and learning in which 

teachers are the main actors. Subse-

quently, this study is conducted. It has 

been found from the study that in-

structors have different concerns rang-

ing from teaching professional matters 

to managerial issues that could impede 

the teaching learning process in the 

department.   

It is possible to conclude from the 

result that almost all instructors have 

concern on the issues like classroom 

behavior and valid assessment which 

could be their real concern as a teach-

er rather participating in professional 

development and in some depart-

mental activities which should have 

been their real concern to update 

themselves and support their home 

base. They also have a concern more 

on facilities and services. Their per-

sonal well-being as a teacher is corre-

spondingly offered on discussion. 

Therefore, despite a true passion for 

their subject and teaching, it is very 

easy to become disheartened by 

student's disruptive behavior, lack 

of managerial support and job envi-

ronment dissatisfaction.  

Recommendations 
This study recommends the fol-

lowing:  

 ●  Teachers may need to redefine 

their roles and adapt their teaching 

practices to effectively engage with 

students in a new learning environ-

ment; 

  To be continued on page 37 
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Let’s Mind our Language 

ፇሉጣዊ አነጋገር ማሇት ከተረትና 
ምሣላዎችና ከ዗ይቤያዊ አነጋገሮች 
ዜቅ በሚሌ ዯረጃ አካባቢያዊነት 
ይበሌጥ የሚያጠቃው ከአንዴ ወይም 
ከአንዴ በሊይ ከሆኑ የቃሊት ኅብረት 
የሚመሠረት  ሆኖ  ትርጉሙ 
ከመነሻው ቃሌ ወይም ቃሊት ሇዬት 
የሚሌ የአነጋገር ሇዚ ወይም ሊህይ 
ነው፡፡ በአንዴ ቋንቋ የሚነገርን 
ፇሉጣዊ  አ ነጋ ገር  ሇመረዲት 
የቋንቋውን እማሬያዊ ፌቺ ብቻ 
ማወቁ አይጠቅምም፡፡ ቋንቋውን 
በሚገባ አውቃሇሁ ሇማሇት በቋንቋው 
ውስጥ የሚነገሩ ቃሊትንና ሏረጋትን 
እንዱሁም ዏረፌተ ነገሮችን ብቻ 
ሣይሆን ፇሉጦችንና ተምሣላታዊ 
የ዗ይቤ አነጋገሮችን ጭምር ጠንቅቆ 
መረዲትን ይጠይቃሌ፡፡ አንዴን ቋንቋ 
በቀጥተኛ የመግባቢያ ዯረጃ ማወቅ 
ብዘም ከባዴ አይዯሇም፡፡ ችግሩ ጎሌቶ 
የሚታየውና ባህለንና  የኑሮ 
዗ይቤውን ከቋንቋው በአፌ መፌቻነት 
ተናጋሪዎች ጋር ከሥር መሠረቱ 
የኖረው ሰው እንዯሚናገረው ሇመናገር 
አሇመቻሌ ነው፡፡ ያኔ ተረትና 
ምሣላው፣ አሽሙሩና ምፀቱ፣ 
዗ይቤውና ተምሣላቱ ሲዯረዯር 
ቋንቋን በመማር ዯረጃ ጠንቅቆ 
የሚናገረው ሳይቀር ዴንግርግሩ 
ይወጣሌ፡፡ የተመረቀ የመሰሇው 
ሲረገም፣ የተረገመ የመሰሇውም 
ሲመረቅ “ያሌተገናኝቶ” ዒይነት 
መሇያየት ሉከሰት ይችሊሌ፡፡  

ሇአብነት ወዯ ጎጃም የ዗ሇቀ ሰው 
በአንዴ ዴግስ ሊይ ዴንኳን ወይም ዲስ 
ውስጥ አንደ ሽማግላ ቆሞ “አባቱ 
ሽንታም ነበር፤ እሱም ሽንታም 
የሽንታም ሌጅ፣ ይሄ እፉታችን የቆመ 
ጨምሊቃ የጨምሊቃ ሌጅ ይሄን ሁለ 
ዴግስ ዯግሶ…” እያሇ ሲናገር 
ቢዯመጥ እንኳንስ አማርኛን ጠንቅቄ 
አውቃሇሁ የሚሌ ፇረንጅና ቻይና 
ይቅርና ወልና ጎንዯር ወይም ሸዋና 
በላልች ግዚቶች የሚኖር አማርኛን 
በአፌ መፌቻነት የሚጠቀም ሕዜብ 
በቅጡ ሉረደት አይችለም - የዙያን 
አካባቢ ሰው ካሌጠየቁ በስተቀር፡፡ 
እንግዱያውስ እኔ ሌንገርህ - ሽንታም 
ማሇት ጥሩ ሌጅ ፣ ስም የሚያስጠራ 

መሌካም ዗ር የሚወሌዴ ማሇት ነው፤ 
ጨምሊቃ ማሇት ሀብታም ማሇት 
ነው፡፡ ፇሉጥ ይለሃሌ ይሄም ነው፡፡ 
በአንዴ ቋንቋ ውስጥ አንዴ ፇሉጥ 
እንዯዬአካባቢውና እንዯየዏውደ 
የተሇያዬ ፌቺ ሉኖረው እንዯሚችሌ 
በዙህ አንቀጽ ከተጠቀሰው የጎጃም 
ምዴር ፇሉ መገን዗ብ ይቻሊሌ፡፡ 
ይሄውም ሇምሣ ሽታም በብዘ 
አካባቢዎች ፇሪ ማሇት ሲሆን በዙያ 
አካባቢ ግን ስም አስጠሪ መሌካም 
ሌጅ ማሇት ነው፡፡ በየትም አካባቢ 
ይሁን “ሽንትህ ይባረክ” ከተባሇ ዯግሞ 
዗ርህ ይባረክ ማሇት መሆኑ ግሌጽ 
ነው፡፡   

የአንዴን ፇሉጥ ትርጉም ሇማወቅ 
ከቃለ የመነሻ ትርጉም ብዘ መጓዜ 
ሉኖርብህ ይችሊሌ፡፡ ከዙህ አኳያ 
ሇምሣላ “ታሊቅ ወንዴማችን 
የቤታችን ወጋግራ ነው” ወይም 
“ይህች ሌጅ የእጅ ዏመሌ አሇባት” 
ሲባሌ ብንሰማ እነዙህን ዏረፌተ 
ነገሮች በቁማቸው ባሊቸው ፌቺ 
ሳይሆን የምንረዲው በተሇዬ መሌክ 
ነው፡፡ ከዙህ አንጻር “ወጋግራ” እና 
“የእጅ ዏመሌ” ያሊቸው ቀጥተኛ 
ወይም እማሬያዊ ትርጓሜ በነዙህ 
ዏረፌተ ነገሮች ወዯ ፌካሬያዊ 
ትርጉም በመሇወጣቸው ምክንያት 
ሃሳቦቹን ሇመረዲት አማርኛን በቅጡ 
ማወቅን ይጠይቃሌ፡፡ የማንኛውንም 
ቋንቋ ፇሉጣዊ አነጋገር ሇመረዲት 
ቋንቋውን ብቻ ሣይሆን ከዙያም 
በ዗ሇሇ የማኅበረሰቡን ባህሌና ወግ፣ 
የአኗኗር ሥርዒትንና ትውፉትንም 
መገን዗ብን ይጠይቃሌ፡፡ ከዙህ 
በመነሳት የአንዴን ቋንቋ ፇሉጣዊና 
዗ይቤያዊ አነጋገር በቅጡ መረዲት 
በአግባቡ ሇመግባባት ጠቃሚ መሆኑን 
ሌብ ማሇት እንዯሚገባ ማስተዋሌ 
ተገቢ ነው፡፡  

ፇሉጣዊ አነጋገሮች አካባያዊነት 
እንዯሚጠቃቸው ከፌ ሲሌ በምሣላ 
ጭምር ሇማየት ሞክረናሌ፡፡ ተረትና 
ምሣላዎች ወይም ዗ይቤያዊ 
አነጋገሮች ግን ሰፊ ያሇ አዴማስ 
ይሸፌናለ፡፡ እንዯተባሇውም አንዴ 
ፇሉጥ ከአንዴ ቃሌ ጀምሮ በሁሇትም 
ከዙም ባሇፈ የቃሊት ብዚትም 

ሉመሠረት ይችሊሌ፡፡ ሇአብነት 
“ዴንጋይ”ን ብንወስዴ እማሬያዊ 
ማሇትም ማንም በእኩሌ ሉረዲው 
የሚችሇው የቁም ትርጉሙ “ሇቤት 
መሥሪያነት፣ ሇካብ፣ ሇመቀመጫነት 
… የሚያገሇግሌ ግዐዜ ነገር” 
መሆኑን ነው፡፡ ከዙህ ባሇፇ ግን “ያ 
ማታ ያየነው ዴንጋይ መጣሌህ፡፡” 
ብል ሲናገር አንዴ ሰው ቢዯመጥ 
ትርጉሙ የአንዴን በዯዯብነት 
የተፇረጀ ሰው መምጣት እንጂ 
የአንዴን ዴንጋይ በአካሌ ተንቀሳቅሶ 
መምጣትን አያመሇከትም፡፡ ይህን 
ዏረፌተ ነገር በእንግሉዜኛ በቀጥታ 
ተርጉመን “ The stone we saw 
last night is coming now.” ብንሌ 
የሚገባው ሰው አናገኝም፡፡ “ከመሬት 
ተነስቶ ነገር ይፇሌገኛሌ” የሚሇውን 
ፇሉጣዊ አነጋገርም በእንግሉዜ አፌ 
እንተርጉመውና እንየው፡፡ “ He 
finds me a thing just standing 
from the ground.” አንዴም 
ሰዋስዋዊ እንከን የላሇበት ዏረፌተ 
ነገር ቢሆንም ይህ ሃሳብ የሚገባው 
ፇረንጅ ወይንም አማርኛን የማያውቅ 
እንግሉዜኛ ተናጋሪ ስንፇሌግ ውሇን 
ስንፇሌግ ብናዴር አናገኝም፡፡ ስሇሆነም 
ፇሉጦችን ከአንዴ ቋንቋ ወዯ ላሊ 
ቋ ን ቋ  በ ቀ ጥ ታ  መ ተ ር ጎ ም 
እንዯማይቻሌና መተርጎምም አስፇሊጊ 
ሆኖ ከተገኘና ሲገኝ በተቀባይ ቋንቋ 
ተመሳሳይ ወይም ተቀራራቢ ፌቺ 
ያሇው ፇሉጥ መፇሇግ እንዯሚገባ 
መገን዗ብ ተገቢ ነው፡፡ በብዘዎቹ 
ቋንቋዎች ተቀራራቢ ፇሉጦች 
መኖራቸውን ከሰዎች ሕይወት 
መመ ሳ ሰ ሌ  አ ኳ ያ  መ ገመቱ 
አይከብዴም፡፡ በጣም ከሚራራቁ 
አማርኛና እንግሉዜኛ ቋንቋዎች አንዴ 
ሁሇት ያህሌ ምሣላዎችን ብንመሇከት 
የሰው ሌጆች አኗኗር ቢሇያይም 
አነጋገራቸው ግን ተቀራራቢነት 
እንዲሇው መገን዗ብ እንችሊሇን፡፡ 

ቁንጅና እንዯተመሌካቹ ነው -  
beauty is in the eye of the be-
holder (Beauty lies in the eyes 
of   the beholder.) 

ዋናው ጉዲይ ሊይ ከመወያየት 
ይሌቅ በፕሮፖዚለ ሊይ በተካተቱና 

 

ፈሉጣዊ አነጋገሮች (Idiomatic Ex-

pressions) 
ፋንታ አያላው፣ ቅድስት ማርያም ዩንቨርስቲ 
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ሚዚን በማይዯፈ አነስተኛ ጉዲዮች ዘሪያ 
የቃሊት ፀጉር ስንጠቃ ተጠምዯው 
ይዲክራለ፡፡ "Instead of addressing 

the core issue, they started to split 
hairs about minor wording in the 
proposal".  

 ከዙህ በማስከተሌ ከአማርኛ 
ፇሉጦች የተወሰኑትን እንመሌከትና 
ወዯ እንግሉዜኛዎቹ እናምራ፡፡ 

ራስ - ዋና፡፡ ሰውዬው ትሌቅ 
ሥሌጣን ባይኖረውም የመሥሪያ ቤቱ 
ራስ ነው፡፡ 

ግምባር - ዋና መሇያ ምሌክት፡፡ 
ግምባሬን አስመትቼ ሌምጣ፡፡ (ታይቼ) 

ቀጣዮቹ የሰውነት ክፌልች በፇሉጥ 
ሲነገሩ የተሇያዩ ፌቺዎች አሎቸው፡፡ 

ጆሮ፣ ዏይን፣ አንገት፣ እጅ፣ ጉሮሮ፣ 
እንጥሌ፣ አንጀት፣ ሌብ፣ ቆሽት፣ ሆዴ፣ 
ጀርባ፣ የጀርባ አጥንት፣ ጭን፣ ምሊስ፣ 
ጉንጭ፣ ጥርስ … 

ያ ሰው ጆሮ ሳይሆን አይቀርም - 
ፉቱን ወዯላሊ አቅጣጫ አዘሮ መሊ 
ትኩረቱ ወዯኛ ነው፡፡ ሴትዮዋ ዏይን 
አውጣ ናት፡፡ አባቴ መቶ ብር ሌስጥህ 
ቢሇኝ ዏይኔን አሊሽም፡፡ ሌጂቷ አንገት 
የሊትም - ትናንት አበዴሬያት ዚሬም 
መጥታ ጠየቀችኝ፡፡ አንገት የተሠራው 
አዘሮ ሇማየት ነው፡፡ እጅ ከምን? እጄ 
ይጣሌህ፡፡ በጉሮሮው ሊይ ነው 
የቆሙበት፡፡ መሄደን ስሰማ እንጥላ 
ተቆረጠ (ወሽመጤ ተቆረጠ)፡፡ አንጀቴ 
ራሰ፡፡ አንጀቴ ተቃጠሇ፡፡ አንጀቴን 
በሊችው፡፡ ሌብ የሇውም፡፡ ሌብ የሇኝም፡፡ 
ቆሽቱ አረረ፡፡ ሆዴ ያባውን እንዱለ ነው 
ነገሩ፡፡ ሆዴ ሆዳን በሊኝ፡፡ እውነቱን 
ስነግረው ጀርባውን ሰጠኝ፡፡ ሌጂቱ 
የቤታችን የጀርባ አጥንት ናት፡፡ ሴትዮዋ 
የራስ ገሌሞ የጭን ገረዴ ነበረች፡፡ የዙያ 
ሰውዬ ምሊስ ረጂም ነው - ስንቶቻችንን 
አጣሊን መሰሇህ፡፡ ምሊስህን አታስረዜም 
- ብዙ አታውራ፡፡ ክርክራችን ሁሉ 
ጉንጭ አሌፊ ነው፡፡ የሌቡን ሲነግሩት 
የኮረኮሩትን ያህሌ ጥርስ በጥርስ ሆነ፡፡ 

ቀጣዮቹን ፇሉጦች በራስህ 
ዏረፌተ ነገር እያስገባህ ተዜናናባቸው፡፡  

የጭቃ እሾህ፣ በማር የተሇወሰ 
መርዜ፣ ውስጠ ወይራ፣ ሌዜብ ሰይጣን፣ 
አፇር ቀመሰ፣ ሳሇ አይሰጥ፣ ሆዴ 
ሲያውቅ ድሮ ማታ፣ መሬት ትቅሇሇው፣ 
አትሌከፇኝ፣ ገዴል ማዲን፣ ከጄ 
በጉንጬ፣ የቀን ጅብ፣ የዜኆን 
ጆሮ፣የውሻ ቁስሌ፣ ወፌ ነገረችኝ፣ ጥቁር 
እንግዲ፣ ሰውዬው ዏረፇ፣ ሇምቦጭ 
መጣሌ፣ የግምባር ሥጋ፣ የአብራክ 
ክፊይ፣ የጨጓራ መብገን፣ የዏይን 
መቅሊት ወይም ዯም መሌበስ፣ ጥርስ 
መግባት፣ ዏይነ ስብ፣ ማሇባበስ፣ ዕንባ 

ጠባቂ፣ ሁለ አገርሽ፣ እሳት የሊሰ፣ ሆደ 
ባባ፣ ዯረቱን አሳብጦ፣ ሽንታም፣ ወጥ 
ረገጥ፣ ሥጋን መቦጨቅ፣ አጨብጫቢ፣ 
ሌብ በሌ፣ አታቀርሽብኝ፣ ጊንጥ፣ እባብ፣ 
ዕርግብ፣ ቁራ ወይም አሞራ፣ በቅል፣ 
የመርዜ ብሌቃጥ፣ ባስቀመጡት 
የማይገኝ፣ አጋሰስ፣ ወምበር ገፉ፣ 
አሌጋ፣ ወምበር፣ ጎተራ፣ በሬ ወሇዯ፣ 
ፌየሌ አፌ፣ እምብርት የሇሽ፣ እጅ 
ማጠር፣ እጅ መንሣት፣ የእጅ ዏመሌ፣ 
እጄን በእጄ፣ ሆዴ አዯር፣ እጅ መባሊት
(ቤተሰብ ሇቤተሰብ ሌጃቸውን ሇሌጃቸው 
መተጫጨት)፣ ፉት መንሳት፣ ፉት 
መስጠት፣ ፉት ሇፉት፣ አፌንጫ 
መንፊት፣ ዯረት መዯሇቅ፣ ዯረት መንፊ፣ 
ጀርባ መስጠት/ማዝር፣ የግምባር ሥጋ፣ 
ጣት መቀሰር፣ ከጣት ጣት መብሇጥ፣ 
ፀጉረ ሌውጥ፣ ራስ በራስ፣ አዴሮ ጥጃ፣ 
አዴሮ ቃሪያ፣ እሾህ፣ ዒሣማ፣ እጀ 
ሰባራ፣ ወንፉት፣እጀ ሙቅ፣ ዏይንን 
በዏይን ማየት፣ አንገት የሇሽ፣  …፡፡ 

ከዙህ ቀጥሇን ዯግሞ ፇሉጣዊ 
አነጋገር ምን እንዯሆነ ከብያኔው ጀምረን 
ወዯ ምሣላዎቹ እናሌፊሇን፡፡ አብረን 
እንቆይ፡፡ 

An idiomatic expression is a phrase 

with a meaning different from the literal 

meaning of the words within it, a mean-

ing that is culturally understood by na-

tive speakers. These expressions add 

richness and imagery to the language we 

are speaking or writing like for example 

English idioms include phrases like 

"break a leg," meaning "good luck," or 

"spill the beans," meaning "to reveal a 

secret".  

Here are some common examples of 

idiomatic expressions and what they 

mean: 

Break a leg: To wish someone good 

luck.  

Spill the beans: To tell a secret or share 

gossip.  

Kick the bucket: to die 

Under the weather: Feeling slightly 

unwell or sick.  

Costs an arm and a leg: Something is 

very expensive.  

A dime a dozen: Something is very com-

mon or easily found.  

Beat around the bush: To avoid saying 

what you mean directly, often by talk-

ing about unimportant things.  

In and of itself:  intrinsically, by its very 

nature, or when considered in isola-

tion.  

Hit the sack: To go to bed.  

Once in a blue moon: Something hap-

pens very rarely.  

A piece of cake: Something is very easy 

to do.  

Bite the bullet: To face a difficult or 

unpleasant situation with courage.  

Enjoy the following idiomatic 

expressions. The meanings are given.  

1. At a crossroads – Needing to make an 

important decision 

When you are at a crossroads, you are at 

a point in your life where you need to 

make a decision. The implication is that 

the decision you make will have big, life-

altering consequences. 

2.  Bad apple – Bad person 

You can use this idiom to describe 

someone who is not nice and maybe even 

criminal. 

3. Barking up the wrong tree – Pursuing the 

wrong course 

When you ―bark up the wrong tree‖ you 

are pursuing the wrong solution to your 

problems. 

4. Be closefisted – Stingy 

If you are being ―closefisted‖, you don‘t 

want to spend a lot of money. 

5. Be cold-hearted – Uncaring 

If you decide to be ―cold-hearted‖, you 

are making a deliberate decision not to 

care about someone or something. 

6. Be on solid ground – Confident 

When you are ―on solid ground‖, you 

are confident in your position or feel 

that you are safe. 

7.  Beat around the bush – Avoid saying 

When you do this, you are taking a 

long time to say what you really need 
to say. You may be doing this because 

the ―truth‖ is embarrassing or your un-

sure about how the listener will take it. 

8.  Behind you – Supportive 

When you are ―behind‖ someone, you 

are saying that they have your support. 

9.  Between a rock and a hard place – Facing 

difficulties 

When you have to choose between two 

options, neither of which are ideal or 

―good‖.  

10.  Blow off steam – Try to relax 

When you are stressed or upset about 

something, sometimes you need to do 

something to keep you from thinking 

about it.  

11.  Born with a silver spoon in their mouth – 

to be born [from a] wealthy [family] 

This idiomatic expression is used to 

describe someone who was born into a 

https://www.google.com/search?cs=0&sca_esv=8fb985a9e177f272&sxsrf=AE3TifMzw5Ng7wxXoRKT2vlG42EuMcIPEA%3A1758017944195&q=Spill+the+beans&sa=X&ved=2ahUKEwic-5WYh92PAxVuMfsDHXO_HLgQxccNegQIExAB&mstk=AUtExfCMNHKJ7uTh_D-13qNcBr-SKaj4xv3OnXlFILzqQMEKTUK0M8mpzFXQDqS6
https://www.google.com/search?cs=0&sca_esv=8fb985a9e177f272&sxsrf=AE3TifMzw5Ng7wxXoRKT2vlG42EuMcIPEA%3A1758017944195&q=Costs+an+arm+and+a+leg&sa=X&ved=2ahUKEwic-5WYh92PAxVuMfsDHXO_HLgQxccNegQIMRAB&mstk=AUtExfCMNHKJ7uTh_D-13qNcBr-SKaj4xv3OnXlFILzqQMEKTUK0M8mpz
https://www.google.com/search?cs=0&sca_esv=8fb985a9e177f272&sxsrf=AE3TifMzw5Ng7wxXoRKT2vlG42EuMcIPEA%3A1758017944195&q=A+dime+a+dozen&sa=X&ved=2ahUKEwic-5WYh92PAxVuMfsDHXO_HLgQxccNegQIFBAB&mstk=AUtExfCMNHKJ7uTh_D-13qNcBr-SKaj4xv3OnXlFILzqQMEKTUK0M8mpzFXQDqS6g
https://www.google.com/search?cs=0&sca_esv=8fb985a9e177f272&sxsrf=AE3TifMzw5Ng7wxXoRKT2vlG42EuMcIPEA%3A1758017944195&q=Beat+around+the+bush&sa=X&ved=2ahUKEwic-5WYh92PAxVuMfsDHXO_HLgQxccNegQIFhAB&mstk=AUtExfCMNHKJ7uTh_D-13qNcBr-SKaj4xv3OnXlFILzqQMEKTUK0M8mpzFX
https://www.google.com/search?cs=0&sca_esv=8fb985a9e177f272&sxsrf=AE3TifMzw5Ng7wxXoRKT2vlG42EuMcIPEA%3A1758017944195&q=Hit+the+sack&sa=X&ved=2ahUKEwic-5WYh92PAxVuMfsDHXO_HLgQxccNegQIMxAB&mstk=AUtExfCMNHKJ7uTh_D-13qNcBr-SKaj4xv3OnXlFILzqQMEKTUK0M8mpzFXQDqS6gFg
https://www.google.com/search?cs=0&sca_esv=8fb985a9e177f272&sxsrf=AE3TifMzw5Ng7wxXoRKT2vlG42EuMcIPEA%3A1758017944195&q=Once+in+a+blue+moon&sa=X&ved=2ahUKEwic-5WYh92PAxVuMfsDHXO_HLgQxccNegQINBAB&mstk=AUtExfCMNHKJ7uTh_D-13qNcBr-SKaj4xv3OnXlFILzqQMEKTUK0M8mpzFXQ
https://www.google.com/search?cs=0&sca_esv=8fb985a9e177f272&sxsrf=AE3TifMzw5Ng7wxXoRKT2vlG42EuMcIPEA%3A1758017944195&q=A+piece+of+cake&sa=X&ved=2ahUKEwic-5WYh92PAxVuMfsDHXO_HLgQxccNegQIFRAB&mstk=AUtExfCMNHKJ7uTh_D-13qNcBr-SKaj4xv3OnXlFILzqQMEKTUK0M8mpzFXQDqS6
https://www.google.com/search?cs=0&sca_esv=8fb985a9e177f272&sxsrf=AE3TifMzw5Ng7wxXoRKT2vlG42EuMcIPEA%3A1758017944195&q=Bite+the+bullet&sa=X&ved=2ahUKEwic-5WYh92PAxVuMfsDHXO_HLgQxccNegQIFxAB&mstk=AUtExfCMNHKJ7uTh_D-13qNcBr-SKaj4xv3OnXlFILzqQMEKTUK0M8mpzFXQDqS6
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wealthy family. 

12.  Break the bank – Spend a lot 

When you ―break the bank‖, you spend 

a lot of money on something. If some-

thing will ―break the bank‖, then it‘s 

expensive. 

13.  Bright spark – Smart 

A ―bright spark‖ is someone who is 

smart and valuable to an organization. 

14.  Build a case – Argue your point 

When you ―build a case‖ for something, 

you are preparing to argue a point or 

convince someone that your opinion is 

the right one.  

15.  Build castles in the sky – Daydream 

When you fantasize about something 

you hope to have or achieve. 

16. Burn your bridges – End a relationship 

When you ―burn your bridges‖ you end 

a relationship permanently.  

17.  Butter up – Flatter 

When you ―butter‖ someone up, you are 

telling them nice things about them-

selves. 

18.  Bought a lemon – Bad bargain 

If something you bought is a ―lemon‖ it 

is a bad product. In a sense, you wasted 

your money on it. 

19.  Break the ice – Start a conversation 

When you start a conversation with a 

strangers with the end goal of making 

new friends. 

20.  Calm before the storm – Peaceful 

When you use this to describe your state 

of being or mind, you‘re talking about a 

quiet period before anticipated trouble 

comes your way.  

21. Chasing rainbows – Pursuing dreams 

When you try to follow your dreams. 

The implication here, however, is that 

you might be better off forgetting your 

dreams. 

22.  Clear as mud – Hard to understand 

When you are confused about some-

thing or a situation. 

23.  Cool as a cucumber – Calm 

This idiomatic expression is meant to 

describe someone who is calm and re-

laxed. 

 24.  Couch potato – Lazy 

A couch potato is a lazy person. Specifi-

cally, someone who sprawls on their 

couch watching TV almost all day. 

25.  Cross that bridge when we get to it – 

Think about it later 

When you say this, you are telling 

someone that you will think about some-

thing later. The implication is that it‘s a 

problem or a decision that can be put off 

for now. 

26.  Chew it over – Think had about some-

thing 

This idiom implies that you need to 

make an important decision and can‘t 

afford to be hasty about it. 

27.  Come to light – Be revealed 

When something ―comes to light‖ 

something that was originally concealed 

from you is revealed. 

28.  Cut back on – Reduce 

When you use this idiom, you are reduc-

ing something. 

29.  Cut to the chase – Speak concisely 

When you tell someone to ―cut to the 

chase‖, you are expressing impatience. 

This is usually used when someone feels 

someone else is taking to long to deliver 

important news. 

30.  Crystal clear – Easy to understand 

When you say that something is ―crystal 

clear‖, you are saying that it is under-

stood. 

31.  Dead-end job – No more opportunities 

When you are stuck in a ―dead-end job‖, 

you are in a career situation where there 

is no more room for advancement. 

32.   Dig deep – Strive 

When you ―dig deep‖ you put a lot of 

effort into a task. 

33.  Digging into – Looking closer 

When you ―dig into‖ something, you are 

looking for more information. 

34.  Don’t run before you can walk – Don’t 

assume something is easy 

This is a descriptive idiom, it‘s meant to 

make you think about how a baby needs 

to learn how to walk before they can run. 

It‘s supposed to caution you about as-

suming you can just do something with-

out learning the basics. 

35.  Down to earth – Practical 

This describes someone who is known 

for being sensible and practical. 

36.  Eat like a bird – Small appetite 

This is used to describe someone who 

doesn‘t eat a lot. 

37.  Eat like a horse – Eat a lot 

If you eat like a horse, you are eating a 

lot. You can ―eat like a bird‖ most of the 

time but ―eat like a horse‖ at a specific 

time because you are either very hungry 

or you really like the food. 

38.  Eat your words – Admit you were wrong 

When you ―eat your words‖ you are 

admitting that something you said earlier 

turned out to be wrong. 

39.  Every cloud has a silver lining – Things 

will get better 

When you say this, you are telling your-

self or someone else that you will get 

through your troubles. 

40.  Face the music – Face the consequences 

When you ―face the music‖, you are 

owning up to a mistake and trying to 

make amends. 

41.  Find your feet – Adapt 

When you are ―finding your feet‖ you 

are learning how to adapt to a new situa-

tion, like a new job.  

42.  Follow in their footsteps – Imitate 

This idiom is often used between chil-

dren and their parents, but it can also 

refer to a mentor or someone you admire. 

If you ―follow in someone‘s footsteps‖, 

you do the same thing that they did. 

43.  Food for thought – Something to think 

about 

If you are given ―food for thought‖ you 

have been given something to think 

about. 

44.  A frosty reception – To be unwelcome 

If you received a ―frosty reception‖, you 

are not welcome.  

45.  Fly off the handle – Rages 

You can use this idiom to describe 

someone who is visibly angry over a situ-

ation. Often this means that someone is 

shouting and maybe gesturing violently 

and even causing damage to property. It 

also implies that the angry reaction is 

disproportionate to the situation.  

46.  Get on with your life – Continue on after a 

setback 

This is something you can say and 

should do after going through some prob-

lems.  

47.  Give them a run for their money – Com-

pete 

If you are competing with someone, you 

are giving them a ―run for their money.‖ 

48.  Go Dutch – Split the bill 

You can use this idiomatic expression 

when dining out with friends. 

 49.  Go with the flow – Relax and get along 

When you ―go with the flow‖ you keep 

calm and just go along with whatever is 

happening around you. 

50. Got off scot-free – Escaped 

When you ―get off scot-free‖, you managed 

to escape any consequences for your ac-

tions. 

51. Hard to swallow – Unbelievable 

If someone told you something that you 

just can‘t believe, they told you some-

thing that is ―hard to swallow‖. 

52. Have your whole life in front of you – 

Young  

Someone who has their whole life in 

front of them is young and full of prom-

ise. 

53. Hold out an olive branch – Apologize 

When you do this, you try to make 

amends or peace with someone you‘ve 

hurt or angered. 

54. In hot water – In trouble 

This idiomatic expression can be used to  
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say that you are in a less than ideal situ-

ation. 

55. Inching forward  - Making slow progress 

When you say this, you‘re saying things 

are proceeding slowly.  

56. Keep on the straight and narrow – Keep 

out of trouble 

When you say this, you are implying 

that you are going to live in a morally 

correct way.  

57. Keep your chin up – Stay positive 

Even if you‘re going through a hard 

time, you should keep thinking posi-

tive.  

58. Kicked the bucket – Died 

This is an irreverent phrase to say that 

someone has died. Be careful how you 

use it. 

59. Let the cat out of the bag – Spoiled the 

secret 

You ―let the cat out of the bag‖ when 

you accidentally let someone in on a 

secret that they weren‘t meant to know. 

60. Look up to – Respect 

When you ―look up to‖ someone you 

are acknowledging that you respect 

them and value their opinion. 

61. Loaded – Rich 

When you call someone ―loaded‖ you 

are saying that they are rich.  

62. Lost at sea – Confused 

If a situation is making you feel con-

fused or lost, this is the idiom to use. 

63. Making ends meet – Careful budgeting 

If you. don‘t have much money, you 

need to ―make ends meet‖. This means 

you carefully budget what you do have 

to meet your needs. 

64. Make a mountain out of a molehill –

Exaggerate 

This idiom is used to say that someone 

is being over-dramatic with their com-

plaints or concerns. 

65. Make waves – Change things 

When you ―make waves‖, you change a 

situation dramatically. This can also 

mean that you caused trouble. 

66. Nip in the bud – Stop 

When you do this, you take action to 

keep a situation from getting worse. 

67. No sweat – Easy 

When you say ―no sweat‖ you are say-

ing that a task was easy 

68. Not your cup of tea – Not something you 

like 

If you say that something is ―not your 

cup of tea‖ you are saying it‘s not some-

thing you particularly like or enjoy. 

69. Once in a blue moon – Rare 

This implies something that either won‘t 

happen or rarely happens. 

70. Out in the open – Public knowledge 

When something is ―out in the open‖, it 

is a matter of public knowledge. 

71. Over the moon – Very happy 

You can use this to describe the feeling 

of getting something you‘ve been look-

ing forward to for a long time. 

72. On cloud nine – Very happy 

Similar to being over the moon. 

73. Packed like sardines – Crowded 

If people are ―packed like sardines‖ in a 

venue, they are standing very close to-

gether in a small space. 

74. Piece of cake –Easy 

If you say something is a ―piece of 

cake‖ you are saying that it is easy. 

75. Pitch in  - Contribute 

When you ―pitch-in‖, you work with a 

group of people to reach a common goal. 

76. Point of view – An opinion 

Your ―point of view‖ is what you think 

about someone or a situation.  

77. Pony up – Pay 

If you are paying back a debt, you are 

―ponying up‖ the money. 

78. Pour oil on troubled waters – Calm things 

down 

This basically means that you played 

peacemaker and kept an argument from 

developing into a physical fight. 

79. Put your head in the sand – Deny some-

thing unpleasant 

When you have your ―head in the sand‖, 

you are deliberately ignoring a bad situa-

tion. 

80.  Rags to riches – Became rich 

Someone who went from ―rags to rich-

es‖ was born poor or underprivileged, 

but is now in a better social position. 

81. Rain or shine – No matter what 

This idiomatic expression is used to 

express the idea that nothing will stop 

you.  

82. Reap the rewards – Received the benefits 

When you ―reap the rewards‖, you are 

getting the benefits of your good work. 

83. Rings a bell – Sounds familiar 

When you think that you‘ve heard a 

piece of information before but are not 

so sure. 

84. Rule of thumb – General practice 

A ―rule of thumb‖ is an unwritten rule 

that is followed by the majority. 

85. Separate the wheat from the chaff – De-

cide what is valuable 

This picturesque idiom refers to how, 

when you harvest wheat, you need to 

separate it from the stalks and leaves. 

So, it means that you pick out or choose 

what is valuable to keep. 

86. Shell out money – Pay 

When you ―shell out money‖, you pay 

for an item. 

87. Sitting on the fence – Neutral 

When you ―sit on the fence‖ you are 

avoiding making a decision. Often, this 

is a decision between two people with 

different opinions. 

88. Smart cookie – Smart person 

You can use this idiom to describe 

someone intelligent. 

89. Spice things up – Make things interesting 

When you ―spice things up‖ you do 

something to break out of your normal 

routine. 

90.  Spill the beans – Tell 

When you do this, you tell someone 

something they didn‘t know. It may or 

not have been a secret previously. 

91. Sticky fingers – Thief 

If you accuse someone of having ―sticky 

fingers‖ you are basically calling them a 

thief. 

92. Take a side – Choose who to support 

When you ―take a side‖ in an argument, 

you are agreeing with one of those argu-

ing. 

93. Throw light on – Explain something 

When you ―throw light on‖ a situation, 

you help make sure that it is understood. 

94. To move at a snail’s pace – Move slowly 

This is another idiomatic phrase that‘s 

meant to paint a picture. A snail moves 

slowly, so to move at its pace means 

things are going slowly. 

95. Tread carefully – Be cautious 

This implies that a situation is fraught 

and it might be easy to offend those in-

volved. 

96. Under the table – Secretive 

When you do something ―under the 

table‖, you are trying to do something 

so that only a small amount of people 

are aware of it. It‘s commonly used to 

describe something that is possibly un-

scrupulous. For example, bribes are 

given ―under the table‖. 

97. Undermine your position – Act uncon-

vincingly 

When you behave in a way that makes 

you and your opinion seem untrustwor-

thy. 

98. Up in the air – Uncertain 

When you say something is ―up in the 

air‖, you are saying that you are not sure 

that an event is happening. 

99. Weather the storm – Survive 

When you ―weather the storm‖, you 

endure a bad situation. 

100. When it rains, it pours; when misfor-

tune comes, it comes in battalion –  This 

refers to the fact that sometimes, many 

bad things happen to people at one time. 

To be continued on page 39  
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Edutainment   
እመት ምትኬ 

ከባህሊዊ ዕሤቶቻችን መካከሌ 
ታዲጊ ወጣቶችና እግሮቻቸው 
በአግባቡ ሥራ ሊይ የዋለ ሕጻናት 
በየሃይማኖታዊና ባህሊዊ በዒሊት 
የ ሚ ያ ሰ ሟ ቸ ው  ዗ ፇ ኖ ች ና 
የሚያሳዩዋቸው ጭፇራዎች በተሇይ 
በዕንቁጣጣሽ አካባቢ የእንኳን 
አዯረሳችሁ መሌካም ምኞት መግሇጫ 
የሆኑ ሥዕልች የተሣለባቸው 
ወረቀቶች ዋና ዋናዎቹ ናቸው፡፡ 
እነዙህ በሴቶችም በወንድችም 
የሚከናወኑ ባህሊዊና ሃይማኖታዊ 
የሌጆች የበዒሌ ቀናት ትርዑቶች 
በማኅበረሰቡ በጉጉት የሚጠበቁና 
በገን዗ብ ወይም ዲቦና ደቄትን 
በመሳሰለ ስጦታዎች የሚታጀቡ 
ናቸው፡፡ 

ወንድች በሆያ ሆዬና ሚሻ ሚሾ፣ 
ሴቶች ዯግሞ በአበባየሽ ወይ፣ 
በአሸንዲ አሸንዴዬና በመሳሰለት 
በተሇያዩ የዒመቱ ወቅቶች በሚመጡ 
በዒሊት አካባቢያዯውን አዴምቀው 
ይውሊለ፤ ይሰነብታለ፡፡  አሁን ወዯ 
እመት ምትኬ እንሂዴ፡፡ 

እመት ምትኬ በአንዯኛው 
የሀገራችን ክፌሌ የሚኖሩ ትሌቅ ሴት 
ነበሩ፤ አሁን ይኑሩ ይሙቱ 
አሊውቅም፡፡ እኚህ ሴት እግሮቻቸውን 
ዜኆኔ (በእንግሉዜኛው elephan-
tesis) የሚባሌ በሽታ ተጠናውቷቸው 
ከበሮ ከበሮ አክሇው አብጠዋሌ፡፡ 
ዜኆኔ እግርን የሚያሳብጥ መጥፍ 
ህመም ነው፡፡ አንዴ የ዗መን መሇወጫ 
በዒሌ ዯረሰና የሠፇሩ ሌጆች ሆያ 
ሆዬን  ሇመጨፇርና  ሣንቲም 
ሇማግኘት ወዯ እመት ትርንጎ ቤት 
ይሄዲለ፡፡ ከዙያም የጭፇራው ወግ 
ሌ ማ ዴ  ነ ው ና  ሇ ማ ን ም 
እንዯሚጨፌሩት በሚከተሇው ግጥም 
እመት ምትኬን ያወዴሳለ፡- 

ሆያ ሆዬ … ሆ! ሆያ ሆዬ … ሆ! 
እመት ምትኬ … ሆ! እመት 
እመት… ሆ! 
ልሚ ተረከዜ … ሆ! ትርንጎ ባት… 
ሆ! 

ሆያ ሆዬ ናና ባዱሱ ጎዲና…. 

የሌጅ ነገር፡፡ እዙያ ቤት ሲዯርሱ 
ይህን ግጥም ከእግር አውጥተው ወዯ 
ሊይኛው የሰውነት ክፌሌ መውሰዴ 
ነበረባቸው - ያም ጤነኛ ከሆነ፡፡ 
ሇማንኛውም ሴትዮዋ … “አይ ምነው 
… እሱን ተውትና የመጣችሁበትን 
እንኩ…” በማሇት አቅማቸው 
የፇቀዯሊቸውን ሣንቲም ወረወሩሊቸው 
- በተቆጣ ስሜት፡፡ ልጆቹም 
ጥፊታቸው ሳይገባቸው ሹክክ ብሇው 
ሄደ፡፡ እኛ ግን ይገባናሌ፡፡ አይዯሇም 
እንዳ? 

የአማርኛ መምህራን ያዩት 
የነበረ አበሳ 

አሁን የምናየው ገጠመኝ በሰሜን 
ሸዋ አካባቢ በአንዴ የአማርኛ ቋንቋ 
መምህር ሊይ የዯረሰና የጥንት ዗መን 
ተማሪዎችን ጉብዜና በመጠኑም 
ቢሆን የሚመሇክት ክስተት ነው፡፡ 

ከዙያ በፉት ከጀመርነው ጉዲይ 
ጋር የሚቀራረብ አንዴ ነገር 
እንመሌከት፡፡ አንዲንዴ ሰው መቼስ 
“አሊውቅም” ማሇትን እንዯእሾህ ነው 
የሚፇራ፡፡ አሇማወቅን ማወቅ ግን 
ትሌቅ አስተዋይነት ነው፡፡ ያ የጥንት 
የግሪክ ፇሊስፊ - ሶቅራጠስ - “ምንም 
ነገር የማሊውቅ መሆኔን አውቃሇሁ -
  I know that I know nothing.” 
ያሇው ወድ አሌነበረም፡፡ ማንም ሰው 
ብዘ ምናባሌትም ሁለንም ነገር 
አውቃሇሁ ብል የሚታበይ ከሆነ ያ 
ሰው በርግጥም ምንም ነገር 
የማያውቅ ወሇፇንዳ እንዯሆነ 
መረዲት አይቸግርም፡፡ አንዴ ሰው 
እንኳንስ በ50 እና በ100 ዒመታት 
በተቀነበበች ምዴራዊ ዕዴሜው 1000 
እና ከዙያም በሊይ ቢሰጠውም 
ዒሇምንና በውስጧ የታቀፇችውን 
ስንክሳር ሉያውቅ አይችሌም፤ እንዳት 
ብል፡፡ ከዙህ አኳያ አንዴ ሰው 

አጠገቡ የሚገኝን ትንሽዬ ነገር 
እንኳን ባያውቅ ሰውን ከመጠየቅና 
ከመረዲት መቦ዗ን የሇበትም፡፡ ማፇር 
በ አ ሊ ዋ ቂ ነ ት  እ ንጂ  ሇማወቅ 
በመጓጓትና ሰውን ጠይቆ ሇማወቅ 
በመፇሇግ ሉሆን አይገባም፡፡ ዕዴሜና 
ፆታ ሳይገዴበን እያንዲንዲችን 
የምናውቀው አሇ፤ የማናውቀውም 
አሇ፡፡ ዋና ትኩረታችን ሉሆን 
የሚገ ባው ታዱያ  ተማርንም 
አሌተማርንም፣ አንዲችን ያሇንን 
ሇላሇን ማካፇለ ነው፡፡ ወዯምለዕነት 
የምንጠጋው ያኔ ነው፡፡ በመኮፇስ 
የሚዯረስበት የስኬት ጫፌ ወይም 
የዴሌ ማማ የሇም፡፡ 

የ አ ንዴ  ክፌሌ  ተማሪዎች 
በሁለንም አውቃሇሁ ባይ የአማርኛ 
መምህራቸው ሊይ ሉያፋዘበትና 
ክፌሌ ውስጥ ሉያስቁበት ተስማሙ፡፡ 
የደሮ ተማሪ መቼስ በእውነቱ 
አንዲንዳ ከመምህራቸውም ሳይበሌጡ 
አይቀሩም - በንባብና በዕውቀት፡፡ 
እናሊችሁ አንደ ሸረኛ ተማሪ እጁን 
ያወጣና “ጋሼ፣ ደንካን ምንዴን 
ነው?” በማሇት ከሼክስፒር ተውኔቶች 
በአንዯኛው ሊይ ገጸ ባሕርይ የሆነ 
ሰው ስም ይጠይቀዋሌ (በነገራችን ሊይ 
ተማሪዎቹ የጠየቁት ትክክሇኛው ገጸ 
ባሕርይ ሇጊዛው ተ዗ነጋኝና በላሊ 
ቀየርኩት - ይቅርታ፡፡ ዋናው ታሪኩ 
ነው፡፡) መምህሩም እንዯማያውቀው 
ኅሉናው እያወቀው እጁን ግን 
ሊሇመስጠትና አሊዋቂ እንዲይባሌ 
“አሃ፣ ደንካን ማሇትማ በዒመት 
አንዳ ብቅ ብል ታይቶ የሚጠፊ 
የመስቀሌ ወፌ ዜርያ ነው …” ብል 
ሇመናገር ጀምሮ ሳያገባዴዯው ክፌለ 
ሁለ በሣቅ ፇረሰ፡፡ ከዙህ ይሠውር፡፡ 
አሊውቅም ማሇት ማንን ገዯሇ? 
ሰውዬው በዙያ መሌክ ሉሳሳት 
እንዯሚችሌ የሁለም ግንዚቤ መሆኑ 
ነው የሣቁ ዋና መንስኤ፡፡ 

አጫጭር ገጠመኞች  
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ወዯሰሜን ሸዋ እናቅና፡፡ የቆዬ 
ታሪክ ነው፡፡ በአረማመደና በእግሩ 
ቅርፆች ተማሪዎች የሚስቁበት አንዴ 
የአማርኛ መምህር ነበረ፡፡ ቁጡ ነበር፡፡ 
በሴት ተማሪዎች ሊይ ዯግሞ የተሇዬ 
አቋም የነበረው ሰው እንዯነበር 
ከጥቃት የተረፇችና የርሱ ተማሪ 
የነበረች አንዱት የዕዴሜ ባሇፀጋ 
አውግታኛሇች፡፡ ይህ የምነግራችሁ 
ገጠመኝም በእርሷው ክፌሌ የተፇጸመ 
ነው፡፡ 

መምህሩ የሰምና ወርቅ ግጥም 
የቤት ሥራ ይሰጣሌ፡፡ ሁለም ተማሪ 
ሠርቶ መጣ፡፡ አንደ ግን ዗ንግቶት 
ይሁን በላሊ ምክንያት ሳይሠራ 
መጣና ሲጠየቅ ከመምህሩ ጋር 
ተፊጠጠ፡፡ ያኔ መምህሩ በቁጣ “በሌ 
አሁን ግጠም” ብል ያፊጥጠዋሌ፡፡ 
ሌጁ ምን ብል ቢገጥም ጥሩ ነው፡-  

እንሂዴ ካሊችሁ እንሂዴ ተነሱ፤ 
እነማጭዴ እግር አስፊቸው ዯረሱ፡፡ 

ይህ ሰምና ወርቅ ግጥም 
እስከቅርብ ጊዛ ዴረስና ምናሌባትም 
አሁንም በዙያ ትምህርት ቤት 
የቀዴሞና የዙህ ዗መን ተማሪዎች 
አሌፍ አሌፍ የሚታወስ ግጥም ነው፡፡ 
በዙህ ግጥም ምክንያት ግን ሌጁ 
ማሇትም ገጣሚው ከትምህርት ቤት 
ተባረረ፡፡ ምክንያቱም ምንም እንኳን 
የሰሙ ትርጉም “እንሂ” የተባባለት 
የግጥሙ ገጸ ባሕርያት በአካባቢው 
አስፊቸው በመባሌ የሚታወቀው 
የቦታ ስም መዴረሳቸውን ሲጠቁም 
ወርቁ ግን ሰውዬውን በቀጥታ 
በመሳዯቡ ነው - የሰውዬው ስም 
አስፊቸው ነበርና፡፡ ወዯላሊ ገጠመኝ 
እንሇፌ፡፡  

የ ባ ሰ  አሇና  አ ገርህን 
አትሌቀቅ ማሇት ይሄኔ ነው 

ሀበሻ ከአንዴ ሻሌ የሚሌ ክፈ ነገር 
ባስ ወዲሇ ክፈ ነገር ሲገባ 
የሚጠቅሳቸው አባባልች ብዘ 
ናቸው፡፡ ከነዙህ መካከሌ ሇዙህ 
ገጠመኝ የሰጠነውን ርዕስ ጨምሮ 
“ይሄኔ ነው መሸሽ!”፣ “ትሻሌን ሰዴጄ 
ትብስን አገባሁ”፣ “ከዴጡ ወዯ 
ማጡ”፣ “ዕንቅርት ሊይ ጆሮ ዯግፌ” 
ወ዗ተ. የመሳሰለ አባልልች እዙህ 
ቢጠቀሱ አግባብነት አሊቸው፡፡ 

የዙህ ገጠመኛችን ዋና መነሻ 
አንዱት ሴት ናት፡፡ ይህች ሴት ሕጻን 
ሌጇን አቅፊ በከተማ አውቶቡስ 
እየተጓ዗ች ሳሇ በሹፋሩና አብሯት 
በተቀመጠ አንዴ ተሣፊሪ የዯረሰባት 
መሸማቀቅ በማንም ሊይ አይዴረስ፡፡ 
ያቀፇችው ሌጅ መሌከ መሌካም 
አሌበረም ብቻ ሳይሆን ተፇጥሮ 
በዴሊው በጣም ፈንጋ ነበረ፡፡ ይሄም 
ቢሆን ግን ፈንጋነቱን ወድና ፇቅድ 
ያመጣው ሳይሆን  በተፇጥሮ 
የተሰጠው - የተቸረው አይባሌም 
በዙህ አገባብ - የተሰጠው በመሆኑ 
ሰዎች በማያገባቸው ገብተው 
ሉያንጓጡት ወይም ሉያሾፈበት 
አይገባም፡፡ ሴትዮዋ ሌጇን አገምብጣ 
(በአንዯኛው ክንዶ ታቅፊ ሇማሇት 
ነው) ወዯባሱ ስትገባ ያያት የባሱ 
ሹፋር ሌጁን እንዯተመሇከተ “ውይ! 
እንዯዙህ ያሇ መሌከ ጥፈ ሕጻን 
በሕይወቴ አይቼ አሊውቅም፤ 
በስማም፡፡ ከምን ወሌዯሽው ነው 
በይ?” በማሇት ገና እየገባች ሳሇች 
ይነጅሳታሌ፡፡ በዙህ በሹፋሩ ስዴብ 
እያረረች እየተከነች ወዯ ባሱ የኋሇኛ 
መቀመጫ ሄዲ ትቀመጣሇች፡፡ አጠገቧ 
ሊሇውም ሰው “ሹፇሩ በስዴብ 
አጥረገረገኝ፤ ምን ዒይነቱ ስዴ ሰው 
ነው!” ብሊ ትነግረዋሇች፤ የሌጇን 
ወዯራሷ አዘራ፡፡ ያኔ ሰውዬው ሌጇን 
መሌከት ይሌና “እስክትመሇሽ ዴረስ 
ይህን  ዜንጀሮ  ሌጅሽን  እኔ 
እይዜሌሻሇሁ፤ አንቺ ሹፋሩ አጠገብ 
ሂጅና ባሇጌና ነውረኛ መሆኑን 
እስከድቃ ማሰሪያው ንገሪው፡፡ ሂጅ 
ሰዴበሽው ነይ፡፡” ይሊታሌ፡፡ “በሇፇሇፈ 
በአፌ ይጠፈ” ማሇት እንዯዙህ 
አይዯሌ? ከፉተኛው የኋሇኛው ባሰና 
አረፇው፡፡ ከዴረ ገጽ የተገኘ አሳዚኝ 
ገጠመኝ ነው፡፡  

የቆዬ እውነት ተረት 
ይመስሊሌ 

አንዲንዴ ተረትና ምሣላዎችና 
በጭውውቶቻችን መሃሌ ጣሌቃ 
እያስገባን ፇገግ የምንሌባቸው ታሪኮች 
ብዘዎቹ መነሻቸው እውነት እንዯሆነ 
ሇማመን የምንቸገር አንጠፊም፡፡ አንዴ 
አባባሌም ይሁን ትርክት በአብዚኛው 
ተጨባጭ የሆነ መነሻ አሇው፡፡ አንዴ 
ሁሇት ምሣላዎችን ሇምን ቀጥሇን 

አናይም፡- 

“ያኖሩት እንቅርት ያገሇግሊሌ”፡- 
ምሣላያዊ አባባሌ ነው፡፡ በጣሉያን 
ጊዛ እንዱህ ሆነ፡፡ የጣሉያን ቅኝ ገዢ 
ወ ታ ዯ ራ ዊ  ባ ሇ ሥ ሌ ጣ ና ት 
እነግራዙያኒና ጋሪባሌዱ አዱስ አበባ 
ሊይ በአብርሃ ዯቦጭና ሞገስ አስገድም 
የግዴያ ሙከራ ሲዯረግባቸው 
የተናዯዯው የነሱ ወታዯርና ወድገቡ 
ሶሊቶ ኢትዮጵያውያንን በጎራዳና 
በጦር ማሳዯደን ተያያ዗ው፡፡ በዙያም 
ሳቢያ ከ30 ሺህ ሕዜብ በሊይ አሇቀ፡፡ 
ይህ ዕሌቂት በአዱስ አበባ ብቻ 
ሳይወሰን  መሊዋን  ኢትዮጵያ 
እንዯሸፇነ ታሪክ ዗ግቦታሌ፡፡ ግንዯ 
በረት በሚባሇው አካባቢ ታዱያ ብዘ 
ሰው ተረፌርፍ የቀባሪ ያሇህ እያሇ ሳሇ 
ጣሉያኖቹ ከሄደ በኋሊ አንዱት ሴት 
ከሬሣው መሃሌ ተነስታ ትቆማሇች፡፡ 
ሴትዮዋ ትሌቅ እንቅርት ነበራትና 
እሷን ገዯሌኩ ብል የሄዯው ወታዯር 
ሇካንስ እንቅርቷን አፇረጠው እንጂ 
የዯም ሥሯን አሊገኘውምና ሴትዮዋ 
ከሞት ተረፇች፡፡ ያኔ ነው እንግዱህ 
“ያኖሩት እንቅርት ያገሇግሊሌ” 
የተባሇው፡፡ ባይኖር ኖሮ ሞታ ነበራ፡፡ 
(ቀድ ህክምና በነፃ!) 

“ውሾን ያነሳ ውሾ ይሁን”፡-  
አ዗ውትረን ከምንጠቀምባቸው ሥነ 
ቃልቻችን መካከሌ አንደ ነው፡፡ 
አነሳሱ ይሄውና፡- አንዴ ወቅት - ደሮ 
ደሮ - በአንዴ አካባቢ በዴርቅ 
ምክንያት ኃይሇኛ ርሀብ ወይም ጠኔ 
ይገባሌ፡፡ ሰው ሁለ የሚበሊው 
ያጣሌ፡፡ ያኔ አንዴ ባሌ የሚታዯን 
እንስሳ ባገኝ ብል ከውሻው ጋር 
በቅርቡ ወዯሚገኝ ጫካ ይሄዴና 
ጉዴጓዴ ቆፌሮ ወጥመዴ በመ዗ርጋት 
አንዲች ሲሳይ እንዱወርዴሇት 
ሲጠባበቅ ውል ሲጠባበቅ ያዴራሌ፡፡ 
በመጨረሻም ዕዴለ ተሳክቶ አንዴ 
እንስሳ ወዲ዗ጋጀው የጉዴጓዴ 
ወጥመዴ ውስጥ መግባቱን ጨሇማም 
ቢሆን በዲበሳ ይረዲሌ፡፡ በዯስታ 
እ የፇ ነጠ ዗  ሚስቱን  ይጣራና 
እንዯሚከተሇው ይሊታሌ፡- 

“እንትናችን ውስጥ እንትን 
ገብቶበት፤ እንትን አምጪሌኝ እንትን 
እሌበት፤ አንቺም ነይሌይኝ እንትን 
ትይሌኝ፡፡” 
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ያ በእንትን ኮዴ የተገሇጸ ጥሪ 
ምሥጢሩ ላሊ ሰው እንዲይገባውና 
ከተገኘው ሲሳይ እንዲይካፇሇው 
ከመፇሇግ የመነጨ ነው፡፡ ነገሩ 
ወጥመዲችን ውስጥ እንስሳ ገብቷሌና 
የማርዴበት ቢሊዎ ይ዗ሽሌኝ ነይ፤ 
አንቺም ታግዥኛሇሽና እንዲትቀሪ “ 
ነው መሌእክቱ፡፡ ቀኑ የርሀብና የጠኔ 
ነውና የተባሇችውን ይዚ አፌታም 
ሳትቆይ ከች በማሇት ወጥመዲቸው 
ውስጥ የገባውን እንስሳ በጨሇማው 
ውስጥ አርዯው በለ፡፡ ረሀብ መጥፍ 
ነውና ወጥመዲቸው ውስጥ የተገኘው 
እንስሳ ዜርያው ምን እንዯሆነ ሇማየት 
እንኳን ትግስት አሌነበራቸውም፡፡ 
ሆዲቸው ጠግቦ ማገና዗ብ ሲጀምሩ 
ቁርጥራጭ ሥጋ ሇቡቺ ሉሰጥ 
ሰውዬው “ቡቺ፤ቡቺ” ቢሌ ግን ዜር 
የሚሌ ቡቺ ጠፊ፡፡ ላሉቱ ወገግ እያሇ 
ሲመጣ የታረዯችውንና የተበሊችውን 
እንስሳ ሲመሇከቱ ሇካንስ ቡቺ ራሷ 
ናት፡፡ ላሊ እንስሳ ከየት መጥቶ 
ወጥመዴ ውስጥ ይግባ! ያኔ ነው 
እንግዱህ ያ ምሥጢር ከሁሇቱ ላሊ 
ሇማንም እንዲይዯርስ ባሌና ሚስት 
በመማማሌ  “ውሾን ያነሳ ውሾ 
ይሁን” የሚሌ ቃሌ ኪዲን የታሰረውና 
እስከ዗መናችን ዴረስም የ዗ሇቀው፡፡ 
ሇዚሬ ቢበቃንስ? 

 
 
ተመሌከች እንግዱህ 
በመሄዴ ሊይ ሆኜ ሇመሄዴ ስታትር፤ 
የመዴረሻዬን ጥግ ስሇካ ስመትር፤ 
እንዲሰሩት ነገር በገመዴ ጠርንፇው፤ 
ያይንሽ ጨረር ብቻ እግሬን አናቀፇው፡፡ 
የአሳሰርሽው ገመዴ በውሌ አይታይም፤ 
መሄዴ እሄዲሇሁ መንገዴ አይገታኝም፡፡ 
አካሄዳ እንጂ ነው ውለ ያሌታወቀ፤ 
መዴረሻዬ እንጂ ነው ስጠጋው የራቀ፤ 
መሄዴ እሄዲሇሁ ጉዝው መች አሇቀ፡፡ 
አይተሽ እንዲሊዬሽ፤ ሰምተሽ 
እንዲሌሰማሽ ሆነሽ እያሇፌሽኝ፤ 
ሇመነሳት ስጥር ስንት ጊዛ ሞክረሽ ስንተ 
ጊዛ ጣሌሽኝ፡፡ 
ማጣቴን አምኜ፣ መንገዳን ስጀምር፤ 

ሽንፇቴን ሌቀበሌ፤ 
ጠረንሽ ይመጣሌ ባሊሰብኩት በኩሌ፤ 
ሉያዯርገኝ አጓጉሌ፡፡ 
አካሌሽን ብዬ ሥር ሥርሽ ስከተሌ፤ 
በአየች አሊየችኝ ሃሳብ ተወጥሬ ሇመዯበቅ 
ስጥር፤ 
አይታኛሇች ብዬ ከፌርሀቴ ጋራ በዯስታ 
ስወጠር፤ 
የዏይንሽን ጨረር ስጠጋው ስርቀው 
በአንቺ መታየቴ ዯስታና ይለንታ ሌቤን 
ሰነጠቀው፡፡ 
ህመምተኛው ሌቤ “እኔ እበሌጥ፣ እኔ 
እበሌጥ” የሚሌ ሙግት ይዝ 
እየተናነቀው፤ 
ሉቆም ሲሌ ተፇታ ሲሮጥ የታጠቀው፡፡ 
ትጥቁን አያበጃጅ ወይ መቆሙን 
አይተው፤ 
መንገደን ሲዋቀስ እግሩ እየጎተተው፤ 
ከእግሩ ሲዋቀስ አካሄደን ሳተው፡፡ 
አይንሽ ፌሊጋ አካሄዴ ሲያጠና 
ሇመራመዴ ሲጥር፤ 
እንዳት ይሻገረው ትሌቁን ወጋግራ 
የአይንሽን አጥር፡፡  

  ቶፉቅ መሀመዴ  

Jokes’ Corner 
Mr. and Mrs. Brown had two sons. 

One was named Mind Your Own 

Business & the other was named 

Trouble. One day the two boys decid-

ed to play hide and seek. Trouble hid 

while Mind Your Own Business 

counted to one hundred. Mind Your 

Own Business began looking for his 

brother behind garbage cans and 

bushes. Then he started looking in and 

under cars until a police man ap-

proached him and asked, "What are 

you doing?" "Playing a game," the 

boy replied. "What is your name?" the 

officer questioned. "Mind Your Own 

Business." Furious the policeman in-

quired, "Are you looking for trou-

ble?!" The boy replied, "Why, 

yes." (source: https://

www.laughfactory.com/jokes/family-

jokes) 

* * * 

A boy asks his father, "Dad, are 

bugs good to eat?" "That's disgusting. 

Don't talk about things like that over 

dinner," the dad replies. After dinner 

the father asks, "Now, son, what did 

you want to ask me?" "Oh, nothing," 

the boy says. "There was a bug in your 

soup, but now it‘s gone." 

* * * 

If con is the opposite of pro, then is 

Congress the opposite of progress? 

* * * 

One day a mom noticed that when 

her son was logging onto a favorite 

website he typed a very long password. 

She asked him what it was, and he re-

plied, ―MickeyMinnieGoofyPluto.‖ 

She asked him why he would use such 

a password. ―Because,‖ he explained, 

―it says your password has to have at 

least four characters. 

* * * 

Sherlock Holmes and Dr. Watson 

went on a camping trip. After a good 

meal and a bottle of wine, they laid 

down for the night, and went to sleep. 

Some hours later, Holmes awoke and 

nudged his faithful friend. "Watson, 

look up at the sky and tell me what 

you see." Watson replied, "I see mil-

lions and millions of stars." "What 

does that tell you?" Watson pondered 

for a minute. "Astronomically, it tells 

me that there are millions of galaxies, 

and potentially billions of planets. 

Astrologically, I observe that Saturn is 

in Leo. Horologically, I deduce that 

the time is approximately a quarter 

past three. Theologically, I can see 

that God is all powerful and that we 

are small and insignificant. Meteoro-

logically, I suspect that we will have a 

beautiful day tomorrow. What does it 

tell you?" Holmes was silent for a 

minute, then spoke. "It tells me that 

someone has stolen our tent." 

 የግጥም ጥግ   



  

36  Department of Basic Courses, St. Mary’s University (SMU)  

          B i - a n n u a l  B u l l e t i n       F E B R U A R Y  2 0 2 5  teacher 
he 

እርስዎም ይሞክሩት  
የሚከተለት ጥያቄዎች የአንባቢን 

ተሣትፍ የሚጠይቁ ናቸው፡፡ ከተሰጡት 
ምርጫዎች አንደን በመምረጥ መሌስ/
ሽ፡፡ መሌሶቹ በአንዯኛው ገጽ ይገኛለ፡፡ 
1.  Pease give me a ___ of mind 

now; I will try to offer you a ___ of 

bread later. 

A. peace/piece  B. peace/peas C. 

peace/piece  D. piss/pees 

2. ―I told you in black and white.‖ 

When translated into Amharic … 

   A. በጥቁርና ነጭ ነገርኩህ፡፡  B. 
በግሌጽ የነገርኩህ መሰሇኝ፡፡  C. ሇምን 
ሃቁን በግሌጽ አትነግረኝም?   D. 
በግሌጽ መወያየት መሌካም ነው፡፡ 
3. በእንግሉዜኛ “ዘሪያ ጥምጥሙን 

ተወውና … ” ሇማሇት 
A. Don‘t beat around the bush.  B. 

Speak your mind sooner rather than 

later. C.  You burnt the midnight  oil.   

D. You did it at the drop of a hat. 

4. We‘ve to ____ our children 

properly and we don‘t have to nag them 

whenever the sun ___  or sets. 

 A. rise/raises B. raise/rises  C. rise/rose 

D. raise/risen  

5. A person who is supposed to know 

everything. 

  A. Almighty   B. Omniscient C. 

Knowledgeable D. Omnipresent 

6. What is half of 2+2?   A. 2   B. 1   

C. 3   D. 4 

7. ―He is afraid of his own shadow.‖ 

in Amharic… 

A. በዴፌረት የሚስተካከሇው የሇም፡፡  
B. ጥሊው አንዲች ነገር ያስታውሰዋሌ 
C. የጥሊው ነገር  ያሳስበዋሌ  D. የገዚ 
ጥሊውን ሳይቀር የሚፇራ ቦቅቧቃ 
ነው፡፡ 

8. The ___ of his salary after deduc-

tions doesn‘t go with the life ____ he‘s 

leading.  

A. size/style  B. sum/type C. amount/

style  D. total/smartness 

9. ― Just out of the blue,‖ in Amharic. 

A. የሰማዩን ሇሰማዩ  B. ከመሬት 
ተነስቶ C. የ዗ሬን ብተው ያን዗ርዜረኝ  
 D. A እና C 
10. ―They were caught red-

handed.‖ የተሰመረበትን ፇሉጥ 
በአማርኛ የሚተካው፡- 
A. እጅ ከፌንጅ  B. እግር በእግር  C. 
ዏይን ሇዏይን  D. ቀይ በቀይ 
 
(መሌሱን ገጽ 37 ሊይ ታገኘዋሇህ) 

የታክሲ ውስጥ ጥቅሶች 

• ዏመሌ ከላሇሽ ወዯባስሽ  
• ውፌረትና ውሸት ሇባሇቤቱ 
አይታወቅም፡፡ 

• ያሇ ምክንያት መኖር ክሌክሌ ነው፡፡ 
• ታክሲና መንግሥተ ሰማት ሞሌቶ 
አያውቅም፡፡ 

• ሳያስቡ መናገር ሳያሌሙ 
እንዯመተኮስ ነው፡፡ 

• ጓዯኞችህ አካውንት ይከፌታለ አንተ 
አፌህን ትከፌታሇህ፡፡ 

• ያሳዯግናት ውርንጫ መሌሳ 
በርግጫ፡፡ 

• እናቷን አታውቅ አያቷ ናፇቀቻት፡፡ 
• እውነት ሲነገር የሚያዲምጥ እውነት 
ከሚናገር የበሇጠ ነው፡፡ 

• መማሩንስ ተምረሃሌ ማስተዋሌን 
዗ንግተሃሌ፡፡   

 

ይህን ያውቁ ኖሯሌ? 
● ከሰሞነኛ ዒሇም አቀፌ ዛናዎች 

አንደ ከሰሜን ኮርያ የተሰማው ዛና 
ነው፡፡ እሱም አንዴ ዛጋ ከራሱ ሀገር 
ከሰሜን ኮርያ ውጪ የላሊ ሀገር ሚዱያ 
ቢከፌትና ቢከታሌ ከፌተኛ ቅጣት 
የሚዯርስበት ሲሆን ከዙህ ባሇፇ 
የምዕራብ ዒሇም ፉሌም ወይም ቪዱዮ 
ሲያይ ቢገኝ በሞት የሚቀጣ መሆኑ 
ታውቋሌ፡፡ ከዙህ በተያያ዗ ጥቂት 
የማይባለ ወጣች ይህን ህግ ጥሰው 
በመገኘታው በሞት እንዱቀጡ መዯረጉን 
ታማኝ የዛና ምንጮች ዗ግበዋሌ፡፡ 

● ማስቲካ ማሊመጥ ወዯ እስር ቤት 
ሉያስወስዯኝ ይችሊሌ ብሇው አስበው 
ያውቃለ? እንዯ አውሮፓውያን 
አቆጣጠር ከ1992 በሲንጋፖር ማስቲካ 
ማሊመጥ ሙለ ሇሙለ በህግ የተከሇከሇ 
ነው፡፡ በመሆኑም ወዯ ሀገሪቱ ማስቲካ 
እንዲይገባ ተከሌክሎሌ፡፡ ይሁንና 
ሲጋራን ሇማቆም የሚረዲው የማስቲካ 
ዒይነት በሃኪም ከታ዗዗ ማስቲካ 
ማሊመጥ ይፇቀዲሌ … እንዯ መዴሃኒት 
ተቆጥሮ ማሇት ነው፡፡ ይህ በእንዱህ 
እንዲሇ  አንዴ ሰው ማስቲካ መንገዴ 
ሊይ ተፌቶ ቢገኝ 500 የአሜሪካን ድሊር 
ቅጣት እንዱከፌሌ ይዯረጋሌ፡፡ 

● በወንዴና በሴት ረዥም ምሊስ፤ 
የዒሇም ጊነስ ሪከርዴ እንዯሚጠቁመው 
ከወንድች ረጂም ምሊስ ያሇው 
አሜሪካዊው ኒክ ስቶብርሌ  (10.1 
ሴ.ሜ ወይም 3.97 ኢንች) ሲሆን 
ከሴቶች ዯግሞ ቻነሌ ታፐር 
የምትባሇው ናት፡፡ የምሊሷም ሌኬት 
9.75 ሴ.ሜ ወይም 3.84 ኢንች ነው፡፡ 

● ብረት-በለ ሰው፤ (የማይታመን 
ነው!) ሚቸሌ ልቲቶ ይባሊሌ፡፡ 
የፇረንሳይ ዛግነት ያሇው ሲሆን እንዯ 
አውሮፓውያን አቆጣጠር ሰኔ 15 ቀን 
1950 ነው የተወሇዯው፡፡ ሚቸሌ 
ልቲቶ  አንዴን አውሮፕሊን በሁሇት 
ዒመታት ውስጥ አጣጥሞ እንዯበሊ 
ይነገርሇታሌ፡፡ በ40 ዒመት ጊዛ ውስጥ 
ሚቸሌ ልቲቶ ከ዗ጠኝ ቶን በሊይ 
ክብዯት የሚመዜን ብረት ተመግቧሌ፡፡ 
መቸም ሰው በጤናው ብረትን 
አይመገብምና “ይህ ሚቸሌ የተባሇ 
ግሇሰብ ግን ጤነኛ ነው?” ብሇው 
ሳይጠይቁ አይቀሩም:: ሚሸሌ ፒካ 
የተባሇ የአእምሮ ህመም ተጠቂ ሲሆን፣ 
የህመሙ ዋነኛ ባሕርይ ሰዎች 
በተሇምድ የማይመገቧቸውን ነገሮች 
(ብረትና ፕሊስቲክ የመሳሰለትን) 
እንዴንመገብ የሚያዯርግ በሽታ ነው፡፡ 
ዒሇማችን የማታሰማን ጉዴ የሇም፡፡ 

አማርኛ ሰምና ወርቅ 
አማርኛ ሰምና ወርቅ በግጥም ብቻ 
የሚመስሇን ብዘዎች ነን፡፡ በዜርውም 
አሇ፡፡ ዜርው ማሇት በተሇምድ 
እንዯምንሇው በስዴ ንባብ መሌክ 
ማሇታችን ነው፡፡  

በግጥም ከሆነ ያው እንዯምታውቁት፡- 

ገዜቼ ነበር ጥገት፤ 
እጠጣ ብዬ ወተት፤ 
ቅለ ተሰብሮ አዜኛሇሁ፤ 
በምን አሌባታሇሁ፡፡ (እንዯምንሇው ነው) 
 በዙህን መሰለ የግጥም ሰምና ወርቅ 
ኅብረ ቃለን መፇሇግ፣ የሰም ትርጉም 
መስጠትና የወርቅ ፌቺውንም መጠቆም 
ያሇና የነበረ ነው፡፡ የዙህ ግጥማችን 
ተፇሊጊ ቃሌ ወይንም በተሇመዯው 
አባባሌ ኅብረ ቃለ “በምን አሌባታሇሁ” 
ሲሆን የሰም ትርጉሙ ከሊይኛው 
የግጥሙ ክፌሌ ጋር በቀጥታ 
የሚያያ዗ው ማሇትም ከወተት ጋር 
ግንኙነት ያሇው የወተት ማሇቢያ 
ወይም ጮጮ የሚሇው ሲሆን በወርቁ 
ዯግሞ “በተስፊ እኖራሇሁ፤  ከዚሬ ነገ 
ያ ሌፌሌ ኛ ሌ  ብ ዬ  እ የ ዋተትኩ 
በምናሌባት የተስፊ ዒሇም ውስጥ 
እገኛሇሁ” ሇማሇት ነው፡፡ በዜርው 
ስሇምናገኘው የሰምና ወርቅ ቁርኝት 
ዯግሞ ጥቂት እንበሌ፡፡ 
ከቀዴሞ ዗መን የአንዴ ፌርዴ ቤት 
የዕሇት ገጠመኝ የተገኘ እውነተኛ ታሪክ 
ነው፡፡ ከሳሽና ተከሳሽ አለ፡፡ ሁሇቱም 
በቀጠሮው‘ሇት ቀርበዋሌ፡፡ ተከሳሽ 
ከዲኞች ጋር በሆነ ነገር ተገናኝቷሌ፡፡ 
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he 

ማሇትም በጉቦ፡፡ የጉቦን ነገር 
ታውቋታሊችሁ መቼም፡፡   

ጉቦ ከተነሣች ፌርዴ ሉዚባ 
መሆኑን እንጠብቃሇን፡፡ በክርክር 
ሂዯቱ ሊይ የመሃሌ ዲኛ ከሳሹን “ ቅኔ 
ታውቃ ሇ ህ  አ ይ ዯ ሌ ? ”  ብ ል 
ሉ዗ባበትበት በሚመስሌ አኳኋን 
ይጠይቀዋሌ፡፡ ያቺን አጋጣሚ ያገኘው 
ተከሳሽ እንዱህ በማሇት ነበር የገዚ 
አንጀቱን ቅቤ ያጠጣው፡፡ “ክቡር 
ፌርዴ ቤት፣ የተከበሩ ዲኛ፡፡ 
ቅኔውንማ አውቃሇሁ፤ በዯምብ 
እ዗ርፇዋሇሁ፡፡ ነገር ግን እንዯእናንተ 
አሌ዗ርፌም፡፡” ያኔ በመሃሌ ዲኛ 
መድሻ ሉቆም ያሌቻሇ ሣቅና ሆታ 
ፌርዴ ቤቱን ሞሊው፡፡ በትክክሇኛ 
ዏውዴ በተገኘ የዜርው ሰምና ወርቅ 
ቅኔ ፌርዴ ቤቱ የቀባጭ ምሱን 
አገኘ፡፡ ሦስቱም ዲኞች አንገታቸውን 
ከመዴፊት ሉታዯጋቸው የሚችሌ 
አንዲችም ነገር አሌተገኘም፡፡  

ከ ሳ ሹ  ያ ሇ ው  ማ ሇ ት ም 
የተጠቀመው ቃሌ በትክክሇኛ ቦታው 
ነው፡፡ በዙህ አጋጣሚ መገን዗ብ 
ያሇብን አንዴ መሠረታዊ ነገር አንዴ 
ሰው ቅኔ ያውቃሌ ማሇት ቅኔ 
ይ዗ርፊሌ እንዯማሇትም ነው፡፡ ማወቅ 
ማወቅን ሲጠቁም መዜረፌ ዯግሞ 
በተግባር በቅኔ ጉባኤ ወይም 
በማኅላት ቅኔው በባሇቅኔው ሲወረብና 
ሲመሇጠን ነው፡፡ በከበሮና በጸናጽሌ፣ 
በመቋሚያና በሌብሰ ተክህኖ ተከሽኖ 
ሇበዒሊት ዴምቀት ሲውሌ “አቤት 
ዯብተራ እገላ በዚረው ክብረ በዒሌ 
የ዗ረፇው ቅኔ!” እየተባሇ ይወዯሳሌ፤ 
ይሞገሳሌ፡፡ ይህን የሚረደት የፌርዴ 
ቤቱ ዲኞች በቅኔ የተጀቦነ ስዴባቸውን 
በከሳሹ ቅኔ ተከናንበው አፌረው 
ወዯቤታቸው ሄደ - ያቺ እማትረባ 
እጅ መንሻ ብትቀርባቸው ኖሮስ? 
ከሳሹን ሇመክሰስ የሚያበቃ ህጋዊ 
ምክንያትም አሌነበራቸውም፤ ሰው 
ይታ዗ባሌ፤ በዙያን ዗መን ዯግሞ 
ብታንስም ብታዴግም ኅሉና የምትባሌ 
ነገር ነበረችና ሇማቀርቀራቸው 
አንዯኛዋ ምክንያት ያቺም ሳትሆን 
አትቀርም፡፡ ኅሊዌ ኅሉናን በሚመሇከት 
እውነቱን ብቻ እንነጋገር ካሌን 
በዒሇም አቀፌ ዯረጃም ሆነ በአህጉር 
ከዙህ ዗መን ይሌቅ የጥንቱ ይሻሌ 
እንዯነበር ወቅታዊውን ዒሇም አቀፌ 

ነባራዊ ሁኔታ በመታ዗ብ ከአንገት 
ሳይሆን ከአንጀት መመስከር ይቻሊሌ፡፡ 
ሇማንኛውም ከፌ ሲሌ ካስቀመጥነው 
የፌርዴ ቤት ጉዲይ በመነሳት 
እንዯምንረዲው ሰምና ወርቅ በግጥም 
ብቻ ሳይሆን በዜርው ንግግርም 
መኖሩን ጭምር ነው፡፡ 
 

Teaching Learning Pro-
cess and … 
                      Cont‘d from p. 28 
●   The university should better under-

stand the specific teachers' need and 

provide targeted supports that could 

address their feelings of frustration 

and dissatisfaction; 

● Administration wings better address 

the high levels of stress and burnout 

experienced by teachers due to de-

manding workloads, lack of re-

sources, and challenging student be-

haviors; 

● Teachers are increasingly expected 

to integrate technology into their 

lessons to enhance learning and pre-

pare students for a tech-driven world; 

● Teachers should focus on their work 

ethics that could encourage participa-

tion and provide support to help stu-

dents reach their full potential; 

● Teachers should act as mentors and 

mentees, offering guidance and en-

couragement to withstand academic 

and personal challenges; 

● The University should focus on hir-

ing more permanent instructors. 

Therefore, the study would like to 

suggest the management to make 

through discussion about the apprehen-

sions instructors face and bring the 

revision of some difficulties to preserve 

institutional quality and success in the 

academic arena. 
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አብሽ ሇጤና ምን ያህሌ ጠቃሚ 
እንዯሆነ ያውቃለን? ሇሌብ ዴካም፣ 
ሇዯም ግፉት፣ ኮላስትሮሌ ሇመቀነስ፣ 
ሇጨጓራ እና  በ ስኳር  ህመም 
(ዱያቤቲክስ )  ሇሚሰቃዩ ፌቱን 
መዴሓኒት ነው:: ገና ሇወሇደ እናቶችም 
የጡታቸውን መጠን በተወሰነ መሌኩ 
በመጨመር ጠቀሜታ አሇው። 
የአብሽ ጥቅሞች ዗ር዗ር ብሇው 

ሲቀርቡ የሚከተለትን ይመስሊለ፡- 
1. የስኳር በሽታን ሇመቆጣጠር ይረዲሌ፦ 
አብሽ ዯም ውስጥ የሚገኘውን የስኳር 
መጠን በመቆጣጠር ኢንሱሉን 
መቋቋምን ይቀንሳሌ። 
2. የሌብ በሽታን (Heart Attacks) 
ያስወግዲሌ፦ የሌብ ጉዲትን ሇመከሊከሌ 
እና ኦክሲዲቲቭ ውጥረት (oxidative 
stress) ሇማስወገዴ ይረዲሌ። 
3. የወር አበባ ቁርጥማትን (Cramps) 
ያስታግሳሌ፦ አብሽ ከቁርጥማት 
በተጨማሪ፣ ራስ ምታት፣ ማቅሇሽሇሽ 
እና ዴካምን ሇመቀነስ ይረዲሌ። 
4. የጡት ወተት ምርትን ያሻሽሊሌ፦ 
አ ብ ሽ  ፓ ይ ቶ ኤ ስ ት ሮ ጅ ን 
(phytoestrogen) የተባሇ የወተት 
ምርትን የሚጨምር ውህዴ ስሊሇው 
ሇሚያጠቡ እናቶች ይረዲሌ። 
5. የአርትራይተስን (Arthritis) ህመም 
ሇመቀነስ ይረዲሌ:- አብሽ አንቲ-
ኦክሲዯንት እና አንቲ - ኢንፌሊማቶሪ 
ባሕርያት ስሊለት፤ በአርትራይተስ 
የሚመጣን ህመም ሇመቀነስ ይረዲሌ። 
6. የምግብ መፌጨት ችግርን ይረዲሌ፦ 
የሆዴ ዴርቀትን እና ከጨጓራ መቆጣት 
የተነሳ ሇሚከሰት የምግብ መፌጨት 
ችግርን ሇመከሊከሌ ይረዲሌ። 
7. ፀረ - እርጅና ጥቅም አሇው፦ 
ሇቆዲችን መታዯስ አስዯናቂ ጠቀሜታ 
አሇው፡፡ የቆዲ መጨማዯዴንና ቀጫጭን 
መስመሮችን በማስወገዴ ረገዴ የእርጅና 
ምሌክትን ሇማ዗ግየት ይረዲሌ። 
8. ብጉርን ሇመፇወስ፦ አብሽ አንቲ-
ኢንፌሊማቶሪ እና ፀረ -ባክቴሪያ 
ባሕርያት ስሊለት ብጉርን ሇመከሊከሌ 
ይረዲሌ። 
9. ቆዲን ሇማርጠብ (skin moisturiza-
tion)፦ የአብሽ የተሙሇጭሊጭ ጠባዩ 
የዯረቁ ቆዲዎችን በማስወገዴ ቆዲችን 
እንዱረጥብ ይረዲናሌ። 
ከ ዙ ህ  በታች  ዯ ግሞ  ከላ ሊ 

የኢንተርኔት ምንጭ የተወሰዯ ስሇአብሽ 
የጤና ጥቅሞች የሚያወራ ጽሐፌ 
አ ስ ቀምጠ ናሌና  አ ን ባ ቢዎቻች ን 
ተጠቀሙበት፡፡ “የገባ አይጎዲም” 
ይባሊሌና ከነብሂለ በዙያም ሊይ ንባብ-
ነክ ዗መናዊ አነጋገራችን “ማንበብ ሙለ 
ሰው ያዯርጋሌ” ስሇሚሌ ይህን ጠቃሚ 
ጽሐፌ በማንበባችን እናተርፊሇን እንጂ 
አንከስርም፡፡ 

 

1. Fenugreek Helps Control 

Blood Sugar 
Two systematic reviews examined 

fenugreek's benefits for control-

ling blood glucose (sugar). According to 

another systematic review, fenugreek 

has the following effects: 

 Reduced fasting (before-meal) blood 

sugar levels 

 Lowered two hours post-prandial 

(after-meal) blood sugar levels 

 Decreased hemoglobin A1c 

test (average blood sugar for the last 

three months) 

Fenugreek has many dosage forms 

used in studies, including cooked 

leaves, raw seeds, powders, and ex-

tracts. Clinical trials have shown prom-

ise, but more studies are needed.2 

2. Improves Gut Health 

A 2020 study conducted on mice 

suggested that fenugreek may be able to 

improve gut microbiota. Study authors 

suggest that this benefit may be helpful 

in offsetting the adverse effects of high 

fat diets, which are common in Western 

countries. 

However, since this study was con-

ducted on mice, further research needs 

to be conducted to fully understand this 

potential benefit. 

3. Helps with Weight Management 

The soluble fiber in fenugreek seeds 

may be beneficial if you are trying to 

reach or maintain a healthy weight. 

Several studies have suggested that 

fenugreek seeds may have the potential 

to control hunger and reduce food in-

take. Furthermore, they have been 

shown to increase thermogenesis (the 

process by which your body creates heat 

and uses energy) and promote an in-

crease in the number of calories you 

burn throughout the day. 

However, studies on the effects of 

fenugreek on weight have yielded 

mixed results. A research review pub-

lished in 2020 evaluated results from 12 

clinical trials. Review authors conclud-

ed that fenugreek did not have a signifi-

cant impact on body weight or BMI. 

4. Reduces Stomach Discomfort and 

Constipation 

Several studies indicate that fenu-

greek may be able to reduce symptoms 

of indigestion, heartburn, abdominal 

distension, and other types of stomach 

discomfort. In addition, a 2018 research 

review suggests that the fiber in fenu-

greek may help relieve constipation. 

One research review mentions that 

the galactomannan (a type of fiber) in 

fenugreek may be especially helpful in 

managing upper gastrointestinal symp-

toms and conditions, but also states that 

more research is needed. 

5. Lowers Cholesterol 

The results of a systematic review 

suggest that fenugreek may reduce: 

 Total cholesterol levels 

 Triglycerides 

 Low-density lipoprotein (LDL or 

"bad cholesterol") 

Additionally, fenugreek may also 

increase high-density lipoprotein (HLD 

or "good cholesterol"). Well-designed 

clinical trials—especially in people 

with high cholesterol—are still neces-

sary. 

6. Promotes Breast Milk Production 

Traditionally, fenugreek was used as 

a galactagogue, which increases breast 

milk production. However, the study 

results are mixed. 

Some evidence supports that natural 

galactagogues, like fenugreek, might 

help breastfeeding parents make more 

milk for their infants to achieve a 

healthy weight.12 Well-designed studies 

may help evaluate the effectiveness and 

safety of fenugreek and other galacta-

gogues. 

7. Helps Control Menstrual Cramps 

In a systematic review, there was 

limited evidence to support using sup-

plements like fenugreek for dysmenor-

rhea (painful menstrual cramps). There 

was also little data to assess the safety 

of these supplements. More research is 

needed. 

8. Helps Control Menopause Symp-

toms 

Researchers are investigating the way 

that fenugreek or fenugreek extracts 

may help relieve common symptoms of 

menopause. 

One study found that a fenugreek 

extract (250 milligrams twice daily) 

taken for 42 days was helpful in reduc-

ing vasomotor symptoms and depres-

sion in perimenopausal women. Vaso-

motor symptoms include problems such 

as night sweats and hot flashes. 

ጤናችን የአብሽ የጤና ጥቅሞች (ከፌስቡክ መንደር የተቃረመ) 
ታምራት ኃይላ፣ ቅዴስት ማርያም ዩኒቨርስቲ 

https://www.verywellhealth.com/recommended-blood-glucose-levels-for-diabetes-1087681
https://www.verywellhealth.com/understanding-the-fasting-plasma-glucose-test-1087680
https://www.verywellhealth.com/understanding-the-fasting-plasma-glucose-test-1087680
https://www.verywellhealth.com/what-happens-when-a1c-is-too-high-5118384
https://www.verywellhealth.com/what-happens-when-a1c-is-too-high-5118384
https://www.verywellhealth.com/what-is-a-total-cholesterol-level-698073
https://www.verywellhealth.com/what-are-high-triglycerides-697535
https://www.verywellhealth.com/ways-to-lower-your-ldl-cholesterol-698071
https://www.verywellhealth.com/what-causes-low-hdl-cholesterol-levels-698078
https://www.verywellhealth.com/high-cholesterol-4014745
https://www.verywellhealth.com/breastfeeding-5201199
https://www.verywellhealth.com/breastfeeding-5201199
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9. Reduces PCOS Symptoms 

Polycystic ovary syndrome (PCOS) is 

a medical condition that affects people 

with a uterus. In PCOS, there is too 

much of a specific group of sex hor-

mones called androgens. This may 

result in various symptoms, including: 

 Infertility 

 Irregular menstrual periods 

 Ovarian cysts (sacs of fluid) 

 Pelvic pain 
People with PCOS are also at risk 

for other medical conditions, such 

as diabetes (high blood sugar). 

In a small clinical trial, 50 study 

participants took two capsules of 500 

milligrams (mg) of Furocyst daily for 

90 days. Furocyst is a specific fenu-

greek seed extract. At the end of the 

clinical trial, 46% of participants had 

smaller ovarian cysts, with an addi-

tional 36% experiencing no more 

cysts. 

Moreover, 71% of study partici-

pants reported regular periods, while 

12% became pregnant. But there were 

no changes in blood sugar, triglycer-

ides, and high-density lipoprotein 

("good cholesterol"). 

While some of the data for PCOS is 

promising, this clinical trial was small, 

and more studies are needed. 

10. Improves Lung Function in 

People with Asthma 
According to the results of a small 

clinical trial, people with 

mild asthma might benefit from fenu-

greek syrup as an add-on treatment 

to beta-agonist drugs like albut-

erol. More study is needed, but results 

showed: 

Lower levels of interleukin-4 (a 

naturally occurring protein that plays 

a role in inflammation or swelling of 

the airways) 

Better lung function when com-

pared to the placebo group 

Quality of life was improved in the 

group treated with added fenugreek. 

11. Boosts Sexual Health 
Fenugreek may offer sexual health 

benefits for both males and females. 

A 2021 study builds on prior 

knowledge of improved testosterone 

levels in males. Testofen, an extract 

drawn from fenugreek seeds, was 

found to improve erectile dysfunc-

tion and enhance libido (desire) in 

males when combined with other sup-

plements. 

In females, a fenugreek-based vagi-

nal cream was found to be an effec-

tive replacement for synthetic estro-

gen products to improve vaginal atro-

phy after menopause.  More study is 

needed due to the wide range of cul-

tural factors and experiences involved 

in women's sexual health. 

12. Improves Athletic Performance 

There's emerging evidence of bene-

fit in sports performance due to the 

plant steroid diosgenin found in fenu-

greek. It has been shown to increase 

testosterone levels, lean body mass, 

and leg press performance in male 

athletes, although there's no compara-

ble evidence in female athletes who 

use fenugreek. (Source: https://

www.verywellhealth.com/benefits-of-

fenugreek-88686) 
 

ፈሉጣዊ አነጋገሮች …  
 Continued from page 32 

 

Take care of the following confus-

ing words! 
 

Martial (adj.) vs. Marshal/Marshall 

(noun and verb) 

Martial people are more inclined to 

martial music.  (Soldierly) 

This martial case should be directed to 

the martial law. ( related to the military) 

Field Marshall Bernard Law Montgom-

ery was a senior British Army officer. 

The soldiers marshaled (Am. Eng.) to 

the Palace to demand a salary raise. 

(Marshalled British Eng.) 

Concur vs. conquer vs. concurrent vs. 

consecutive   

I don‘t concur that this is the best way 

forward. (agree) 

We should conquer our problems in 

time in subtle ways. (defeat) 

We can accomplish these activities con-

currently rather than consecutively. (at 

the same time; one  after the 

other) 

 Submit vs. summit 

All students should submit their term 

paper before the deadline. (hand in) 

In summer, it is possible to hike to the 

summit of Mount Shasta. (peak) 

They met for an international summit 

on environmental issues. (assembly) 

Complacent vs. complaisant 

You can‘t afford to be complacent 

about your security in these days. 

(satisfied) 

There are too many complaisant doctors 

signing sick notes. (easygoing)  

Elude vs. allude 

The solution of that brainteaser eludes 

me and the name of the author eludes my 

memory too. (to slip   someone‘s 

mind) 

She had a way of alluding to Jean but 

never saying her name. (suggest indirect-

ly)  

Salvation vs. salivation 

Collective salvation is not possible 

without personal salvation, but the latter 

is possible. (to be  spiritually saved) 

Salivation is the biological process of 

secreting saliva in the mouth. (to secrete 

saliva) 

Route vs. rout vs. rut 

This route is used so much that it formed 

a rut. (way or road; furrow or groove or 

track seen on the ground as a result of 

passage of many wheels or feet) 

The retreat degenerated into a rout. 

(disorderly run) 

Apprise vs. apprisal vs. appraise vs. 

appraisal vs. apprize 

I thought it right           

to apprise  Chris of what had happened. 

(inform) 

They sent us a written apprisal to inform 

us that they have cancelled the contract. 

(notification) 

There is a need to appraise existing 

techniques. (assess the value of) 

Some companies are considering team 

appraisals instead of appraising individu-

als" (assess the  performance of an 

employee) 

The sheriff was to apprize the value of 

the lands. (put a price on) 

 Complement vs. compliment  
Local ales provide the per-

fect complement to fine food. 

(supplement – ‗ale‘ is የፈረንጅ ጠሊ) 
She paid me an enormous compliment. 

(praise) 

Apposite vs. opposite 
His suggestion was apposite to the situa-

tion.  (appropriate/relevant) 

His suggestions are always opposite to 

what we suggest. (different) 

Coma vs. comma 
He was in coma  for two days , but now he is 

okay. (unconscious) 

You need to use a comma when you are 

listing  down names of things or people. (a 

scratch comma) 

Hope vs. hop 

I hope you‘ll come tomorrow this time. 

Grasshoppers got their name from their na-

ture of hopping.   

  
  

https://www.verywellhealth.com/pcos-overview-4581906
https://www.verywellhealth.com/androgens-and-pcos-excess-levels-what-it-means-4156771
https://www.verywellhealth.com/irregular-periods-2610215
https://www.verywellhealth.com/what-are-ovarian-cysts-3520952
https://www.verywellhealth.com/types-of-diabetes-8739542
https://www.verywellhealth.com/pregnancy-facts-and-statistics-5324188
https://www.verywellhealth.com/asthma-overview-4582010
https://www.verywellhealth.com/albuterol-sabas-and-asthma-201168
https://www.verywellhealth.com/erectile-dysfunction-4158391
https://www.verywellhealth.com/hormone-replacement-therapy-5271199
https://www.verywellhealth.com/menopause-vaginal-itching-5217494
https://www.verywellhealth.com/menopause-overview-4581933
https://www.verywellhealth.com/menopause-vaginal-itching-5217494
https://www.verywellhealth.com/menopause-overview-4581933
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ሕጻናት የዚሬ አበባዎች የነገ 

ፌሬዎች ናቸው:: ዚሬ ቡቃያው እና 
አበባው ሊይ የምናዯርገው እንክብካቤ 
እና ዴካም ሁለ ነገ ሊይ አሽቶ ፌሬ 
ይዝ በእጥፌ እናገኘዋሇን፡፡ ሌጆችም 
እንዱሁ ናቸው:: 

በዒሇማችን ሊይ ያለ ወሊጆች 
የተሇያዩ ዒይነት የሌጆች አስተዲዯግ 
዗ይቤዎችን ይጠቀማለ::  

ሌጆች የሚያዴጉበት እና 
የሚቀረጹበት መንገዴ ዏዋቂ ሆነው 
ከሰው ጋር የሚኖራቸውን ግንኙነት፣ 
የፌቅር ጓዯኛ ምርጫ፣ የትዲር 
ሕይወት፣ ስኬት፣ በራስ መተማመን 
ሊይ ትሌቅ ሚና አሇው፡፡ 

ሌጆች አዴገው ሇአቅመ አዲምና 
ሇአቅመ ሔዋን በሚዯርሱበት ወቅት 
በወሲብ አሇመጣጣም እና ከገን዗ብ 
ቀጥል ትዲር ውስጥ አሇመግባባት 
የሚፇጥረው ላሊው ዋናው ነገር 
የሌጆች አስተዲዯግ ዗ዳ ሊይ የሚታይ 
ችግር መሆኑ ሉካዴ አይገባውም፡፡ 

እንዯአንዲንዴ የሥነ-ሌቦና 
ባሇሞያዎች ወሊጆች ሌጆቻቸውን 
የሚያሳዴጉባቸው መንገድች በአራት 
ይከፇሊለ፡፡ 

1. አምባገነን (ኮስታራ) ፦ 
ይህ ዒይነት የሌጅ አስተዲዯግ 

በዒሇማችን በይበሌጥ ዯግሞ በሀገራችን 
ሇረጅም ጊዛ የነበረ የማሳዯጊያ መንገዴ 
ነው፡፡ ከእናቶች ይሌቅ ዯግሞ አባቶች 
ሊይ ይበሌጥ ይስተዋሊሌ፡፡ እነዙህ 
ወሊጆች ሌጆቻቸው ምን ማዴረግ 
እንዲሇባቸው 'ኮስተር' ብሇው ይነግሩና 
ሌጆች 'ወሇም ዗ሇም' ሳይለ 
ትዕዚዚቸውን እንዱከተለ ይጠብቃለ፡፡ 

እንዯዙህ ሆነው የሚያዴጉ ሌጆች 
በአብዚኛው ስኬታማ ሇመሆንና 
'ትክክሌ' የሆኑ ነገሮችን ሇማዴረግ 
የሚጣጣሩ ሲሆኑ አዱስ ነገር 
ሇመሞከር ወይም ያሌተሇመዯ ሥራ 
ሇመሥራት ይከብዲቸዋሌ፡፡ አንዲንድቹ 
ከቤተሰብ ሲርቁ የማያምኑባቸውን 
ነገሮች ሇማዴረግ ይገፊፊለ፡፡ 

አምባገነናዊ ሥሌትን የሚጠቀሙ 
ወሊጆች በትንንሽ ጉዲዮች ሊይ እራሱ 
ጥብቅ የሆነ የዱሲፕሉን/ የመመርያ 
዗ይቤን ይጠቀማለ ፡፡ 

በዙህ ሥሌት ውስጥ ቅጣት በጣም 
የተሇመዯ ነው፡፡ በወሊጅና በሌጅ 
መካከሌ በሚዯረግ ንግግር ውስጥ 
ዯግሞ ወሊጆች ብቻ ተናጋሪ በመሆን 
ሌጆቻቸውን አያዲምጡም ወይም 
የሌጆችን ሃሳብ በፌጹም 
አያንሸራሽሩም፡፡ ይህ ዯግሞ አግባብነት 
የሇውም፡፡ 

የተሇያዩ ጥናቶች የዙህ ዒይነቱ 
የወሊጅነት ሥሌት ብቻውን ውጤታማ 
እንዲሌሆነ ያስረዲለ። 

በእርግጥ ሇነገሮች ገዯብና ወሰን 
መስጠት ሌጆችን ሇማሳዯግ ጤናማና 

የሚመከር ነው፤ ነገር ግን ከፌቅር 
ከክብርና ከእንክብካቤ ጋር አብሮ መሆን 
አሇበት። 

ሌጆች መጥፍ ምግባር በሚያሳዪበት 
ግዛ በማስፇራራት እና ከባዴ አካሊዊ 
እና ሥነ ሌቦናዊ ቅጣቶችን በመጠቀም 
ጥሩ ባሕርይን ሇማስፇፀም ሇግዛው 
ቀሊለ መንገዴ መስል ሉታይ ይችሊሌ፡፡ 
ይን እንጂ የዙህ ዒይነቱ ቅጣት ዗ሊቂ 
የሆነ የባሕርይ ሇውጥ አያመጣም፡፡ 

እንዯነዙህ ዒይነት ወሊጆች 
ሌጆቻቸው ዜቅተኛ ውጤት ሲያመጡ 
በመቅጣት በማሸማቀቅ እና በማሳፇር 
ሌጆቻቸው ችግሮችን የመፌታት 
አቅማቸውን እንዱያሳዴጉ የረዶቸው 
ይመስሊቸዋሌ፡፡ ነገር ግን ይሄ ዒይነቱ 
አካሄዴ ሌጆች ሇራሳቸው ዜቅተኛ ክብር 
እንዱኖራችው ከማዴረጉም በሊይ 
የአዕምሮ ዕዴገታቸውን ያጨናግፊሌ፤ 
በረጅም ጊዛ ሂዯት ውስጥም ወሊጆች 
ሇሌጆቻቸው ይህንን ሥሌት እንዯ 
አርዒያ ያወርሷቸዋሌ፡፡ በዙህም 
ምክንያት ሌጆቹ ሲያዴጉና ሇቁም ነገር 
ሲበቁ በሚኖራቸው ቤተሰባዊና 
ማኅበራዊ መስተጋብር እኩዮቻቸው 
ሊይ እና ወዯፉት ራሳቸው ወሊጅ 
ሲሆኑ ሌጆቻው ሊይ ይህን ሥሌት 
እንዯ ብቸኛ ችግር መፌቻ ዗ዳ 
ሉጠቀሙበት ይሞክራለ፡፡ በዙያም 
ሳቢያ ይህን ሥሌት የመጠቀሙ ጠንቅ 
ጎሌቶ ሉታይ ይችሊሌ፡፡   
2. የሚያሞሊቅቁ (ሁለንም 

የሚፇቅደ) ፦ 
ይሄ የሌጅ አስተዲዯግ በቅርብ 

የተጀመረ ሲሆን በተሇይ በከተማዎች 
በጣም እየተስፊፊ የመጣና ሌጆችን 
ወዲሌተፇሇገ አቅጣጫ የሚመራ የሌጅ 
አስተዲዯግ ፇሉጥ ነው፡፡ 

እነዙህ ወሊጆች ሌጆቻቸው ያሇ 
ገዯብ እንዯፇሇጉ አንዱሆኑ ይፇቅዲለ፡፡ 
ሌጆቻቸው ያሇ ከሌካይና ያሇ ገዯብ 
እንዯሌባቸው እንዱሆኑ ከመፌቀዴ 
ውጪ ምን ማዴረግ እንዲሇባቸው 
አይነግሯቸውም፡፡ ሌጆቻቸው 
እስከፇሇጉ ዴረስ ከቤተሰቡ አቅም በሊይ 
ቢሆንም እንኳ ተበዴረው ተሇቅተውም 
ቢሆን ሇማሟሊት ይጣጣራለ፡፡ 

ይህን ሥሌት የሚጠቀሙ ወሊጆች 
“ሌጆች ሁሌግዛም ሌጆች ናቸው” 
የሚሌ አመሇካከት የያዘ ናቸው። 
አብዚኛውን ጊዛ ከሌጆቻቸው ጋር 
ባሊቸው ግንኙነትም ከወሊጅነት ሚና 
ይሌቅ የጓዯኝነቱ ሚና ጎሌቶ ይወጣሌ። 

እንዯዙህ የሚያዴጉ ሌጆች ከቤት 
ውጭ እንዯፇሇጉ መሆን ስሇማይችለ 
ጭንቀት ይሰማቸዋሌ፡፡ 

የተሇያዩ ሌምድችን አይቆጣጠሩም፡፡ 
እንዱሁም ሌጆቻቸው የግሌ ዯንብና 
ሥርዒት እንዱኖራቸው አያስገዴደም፡፡ 
ሌጆቻቸውም ግብ እንዱኖራቸው እና 
ዒሊማቸውን እንዱያውቁ ስሇማይጠየቁ 

እራስን መግዚት ሊይ ዯካማ ናቸው። 
ይህ ዒይነቱ ሥሌት ዯግሞ በመጨረሻ 
ወዯ ዜቅተኛ የትምህርት እና የሕይወት 
ውጤት ያመራሌ፡፡ የተወሰኑት ሌጆች 
ዯሞ ሇምንም ነገር ኃሊፉነት 
የማይሰማቸው ይሆናለ፡፡ 

3.ግዴ የሇሽ (የማይሳተፌ ) 
እነዙህ ወሊጆች ሇሌጆቻቸው ግዴ 

የላሊቸው ሲሆኑ ቁጣም ሆነ አዴናቆት 
አያሳዩም፡፡ ሌጆቻቸው እነሱን 
እስካሊስቸገሩ ዴረስ የትም ቢውለና 
ያሻቸውን ቢያዯርጉ ግዴ 
አይሰጣቸውም፡፡ 

እንዯዙህ የሚያዴጉ የተወሰኑት 
የቤተሰብ ኃሊፉነት ስሇሚሸከሙ 
ሌጅነታቸውን ይነጠቃለ፡፡ ሲያዴጉ 
ብቸኝነት የሚሰማቸውና ሰውን ማመን 
የሚከብዲው ሉሆኑ ይችሊለ፡፡ በራስ 
መተማመናቸው ዜቅተኛ (ወይም 
ሇማካካስ ሲለ በጣም ከፌተኛ) ሉሆን 
ይችሊሌ፡፡ 

4. ዱሞክራሲያዊ (ነጻነት በወሰን 
የሚሰጡ)፦ 

እነዙህ ወሊጆች የሌጆቻቸውን 
ሃሳብ፣ ስሜትና አስተያየት ያዲምጣለ፡፡ 
በጣም ጠቃሚ ነገሮች ሊይ የሚወስኑ 
ወሊጆች ናቸው፡፡ በአቅማቸው 
የሚችለትን ያዯርጋለ፡፡ 

ይህ ዒይነቱ አስተዲዯግ ሌጆች 
ሃሳባቸውን እንዱገሌጹ መፌቀዴን፣ 
በአማራጮች ሊይ እንዱወያዩ 
ማበረታታትን፣ ነፃነትን እና 
ምክንያታዊነትን ማሳዯግን፣ በሌጆች 
ጠባይ ሊይ ገዯቦችን (ወሰኖችን) 
ማስቀመጥን፣ ሞቅ ያሇ ፌቅርንና 
እንክብካቤን ማሳየትን፤ ፌትሃዊ እና 
ወጥነት ያሇው መመርያ መስጠትንና 
ሕጎች ሲጣሱ ተገቢውን ቅጣት 
መስጠትን ያካትታሌ:: 

የተሇያዩ ጥናቶች እንዯሚያሳዩት 
ዱሞክራሲያዊ የሆኑ ወሊጆች ያሊቸው 
ሌጆች የበሇጠ ብቃትን፣ ብስሇትን፣ 
በራስ መተማመንን እና ራስን መግዚትን 
የመሳሰለ ባሕርያትን ያሣያለ፤ ከፌተኛ 
የሞራሌ ጤናማነትና የኅሉና ነጻነትም 
አሊቸው፡፡ 

እነዙህ ወሊጆች ሇሌጆቻቸው ወሰን 
አስቀምጠው ነጻ እንዱሆኑ የሚፇቅደ 
ሲሆኑ የሌጆቻቸውን ምርጫ 
ያከብራለ፡፡ በዙህ መንገዴ የሚያዴጉ 
ሌጆቸ ከላልች ጋር ተባብረው 
መሥራት የሚችለና በራሳቸው 
የሚተማመኑ ስኬታማ ዛጎች ይሆናለ፡፡ 
እርስዎ ከየትኛው እንዯሆኑ ራስዎን 
ይፇትሹ፡፡  

(ምንጭ፡- ቴላግራም: t.me/
doctorfasil FB: fb.me/drfasilpediatrician 
(ከመጠነኛ አርትዖት ጋር ተሻሽል 
የተወሰዯ) 

ከሌጆች ዒሇም የሌጆች አስተዲዯግ ዗ዳዎች (Parenting Styles) 
ታምራት ኃይላ፤ ቅዴስት ማርያም ዩኒቨርስቲ 

http://t.me/doctorfasil
http://t.me/doctorfasil
https://l.facebook.com/l.php?u=https%3A%2F%2Ffb.me%2Fdrfasilpediatrician&h=AT2HyGOjFrxRgVkBbmJ-7i3UGAdALQOgweZDBqgSb-KRr3-rjxWmsFt46jxchac7SkuZY5iiGn-JUtoyDjNflI2U8wIvSq0ty9tk1qVNbN1FIFdzBKkFYRyPvMWn9UP7zLr94GmU8cd9ryGg7SQcHGylzUxPYK6q&__tn__=-UK-R&c%5b0%5d=A





