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Tell me and I forget, teach me and I may remember, involve me
and I learn. — Benjamin Franklin

Dear Readers,

Welcome to this edition of
The Teacher Bulletin, Vol. 12
No. 23, August 2024. As usual,
the Editorial Team has dutifully
been doing its level best to
prepare this edition in such a
way that our esteemed readers
would quench their academic and
edutainmental thirsts. In light of
this, we tried all what we could
to fill our columns with the best
of stuff from different walks of
life.

As Benjamin Franklin put it
perfectly, any learning becomes
effective and commendable if it
involves learners in active
learning. Students should get a
chance to get engaged in an
active teaching-learning process.
It is when such a system of
learning is applied that the mind
is ready to make use of what has
been invested upon it for years.
Otherwise, if we follow the old
way of teaching, such as what we

call spoon feeding style, all our
efforts will gradually become
fruitless as E.M Forster has
expressed it vividly; “Spoon
feeding in the long run teaches
us nothing but the shape of the
spoon.” It is, therefore, vitally
important to revisit the way our
kids are learning in our
educational system so that the
education is fruitful in achieving
its objectives and goals.

To come back to our latest
edition, varying issues from
differing  walks of life are
presented in each column. In the
research column, Dr. Fasil
Merawi  of Addis Ababa
University has dealt with the
traditional education system of
Ethiopia comparing it with the
education system which came
next to it under the title, “Culture
and Modernity: Exploring the

Foundations  of  Indigenous
Ethiopian Philosophy
Education”. In this research

article, Dr. Fasil gives us an

overview of what we had and
what we have in both contexts of
the traditional and modern way
of the education systems our
country has been following willy
-nilly.

Under the column “Let’s
Mind our Language”, we have
various linguistic items that deal
with syntactical and grammatical
issues of languages that have in
common. In this regard, we will
observe what false friends are in
the world of words, not actually
in human friendship. This fake or
false friendship of words
followed by other similar stuffs
will help us wunderstand the
deceitful nature of languages in
our communication.

Other columns, such as
Reflection, Commentary,
Edutainment and the like have
also their own contribution in
filling up any intellectual,

o academic or entertainmental gap

of our readers. Good read!

It should be your care, therefore, and mine, to elevate the minds of

our children and exalt their courage; to accelerate and animate their in-
dustry and activity; to excite in them a habitual contempt of meanness, ab-
horrence of injustice and inhumanity, and an ambition to excel in every ca-
pacity, faculty, and virtue. If we suffer their minds to grovel and creep in
infancy, they will grovel all their lives. — John Adams

Department of Basic Courses, St. Mary’s University (SMU)
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Abstract

Philosophy of education is an
attempt to ask philosophical
questions regarding the essence,
role, method and goals of
education. It could be used to
identify the role of education in
improving the human condition
and the attainment of wisdom in
general. Ethiopian philosophy of

education is founded on the
teachings  of  religions like
Christianity and Islam, societal

wisdom and authority and also
written philosophical accounts.
Based on this, whereas traditional
Ethiopian education was rooted in
the life of the community, modern
education was founded on the need
to introduce western rationality and
thinking as a way of attaining the
goals of modernization. In this
paper, through a discussion of
modern and traditional Ethiopian
education, the researcher argues for
the revitalization of Ethiopian
philosophy of education. Such a
philosophy of education plays a
role of inculcating moral values,
transferring indigenous wisdom
from one generation into the other
and setting the moral fabric which
holds individuals together.

Key Words: Education, Philosophy,
Indigenous Wisdom.

Introduction
Using the discussions in
philosophy of education and

particularly the debate on the
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Kesearch

Culture and Modernity: Exploring the Foundations of Indigenous Ethi-

opian Philosophy of Education
Fasil Merawi, PhD, Addis Ababa University

traditional Ethiopian philosophy of
education. Philosophy of education
tries to investigate the conceptual
foundations of education. It also
tries to explore the method,
trajectory and the very essence of
education. As such, it is “the
philosophical study of education
and its problems” (Noddings, 1998,
7). There is an intrinsic relation
between philosophy of education
and the other major branches of
philosophy like, metaphysics,
epistemology, axiology and logic.
They are all involved in value
oriented inquires which try to
examine conceptual foundations
and foundational presuppositions.

Philosophy of education also
heavily borrows from the other
parts of philosophy in order to
examine the foundations of
education and learning. To this
extent, “Philosophers of education
study the problems of education
from a philosophical
perspective”(Ibid, 8). The
questions what is the purpose of
education and what is the most
desirable way of educating others
are two of the most perennial and
important problems in the history
of philosophy. Thus “one of the
perennial questions in philosophy
of education centers on who should
be educated and how” (Ibid, 9). In
the Ethiopian context, there is little
research on the philosophical
components of education and their
role in understanding our current
predicaments.

mechanism through which societal
knowledge was transferred
throughput ~ generations.  The
introduction of modern education
had a role of destroying Ethiopian
knowledge systems and also
instilling modern western values in
the minds of Ethiopians. Being
animated by the mneed for
instrumental and technical growth,
modern Ethiopian education was
seen as a way of accelerating the
goals of development. Losing its
cultural roots, modern Ethiopian
education became an ideological
tool through which the values of

cultures are disseminated. The
solution  resides in  further
exploring the relation between
tradition and modernity and

revitalizing the role of traditional
Ethiopian education.

I will start my discussion by
situating the meaning of modernity
in the Ethiopian context. This will
be followed by the second section
where 1 discuss the differences
between modernization, traditional
or cultural beliefs and traditional
education along with their roles in
solving the existing needs of
society. Finally, in chapter three I
will argue for the revitalization of
the role of traditional Ethiopian
education in public life.

The Essence of Modernity in
Ethiopia

The issue of modernization
and modernity which continually
surface themselves in front of

nature and role of Ethiopian . . . contemporary  discussions  of
. . . Ethiopian classical philosophy . o . .
education in the attainment of . . . . meaning, validity, rationality, and
. . .1 of education which is highly
development, in this paper I will . . . general truths across the
o exercised by religious teaching <. 7 . R
argue for the need to revitalize o disciplines.  Investigating  the
served as the institutional
2
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modern way of doing things is seen
as one pivotal direction in
addressing the problems in human
history, the contemporary world,
and also humanity’s future
prospects. Issues ranging from
slavery and colonialism, male
domination, otherness, the place of
institutions and scientific inquiries,
all the way up to the emancipation
of humanity from poverty, war and
injustice, are all in one way or the
other being connected with an
analysis of the modern. But what’s
the modern and modernity.
Etymologically, there is an
agreement that the word modern
originates from the Latin terms
‘modernus’ and ‘modo’ when
Christianity tried to distinguish
itself from the “pagan Roman
past” (Habermas,2001, 131). Thus
in this period Christianity depicts
itself as the noble present. What’s
interesting in the development of
the concept ‘modern’ is not just the
ever historical process of the
emergence of a present, but a now
that radically tries to detach itself
from the past. This is a present
which tries to evolve its normative
criteria and heralds its place in
history as the beginning of a
novelist age. Still, questions such
as; when did modernity begin and
has it ended, or is it a project that
continues? (Habermas), is it a
historical time line or an attitude
(Foucault); is modernity
emancipatory or repressive and
disciplinary, are we currently in a
modern or postmodern age, is
modernity universal or particular,
does modernity need to be
reformed or abandoned, are all
highly debatable. At such a
juncture, one could ask, what are
the precursors and foundations of
modernity in Ethiopia?

In observing the quest for
modernity in Ethiopia, Paulos
Milkias(2008) argues that the
logical consequences of Ethiopia’s
quest for modernization stemmed
from Western system of
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knowledge, education and cultural
awareness that seek to dismantle
the feudal system and found
discomfort with the realities of the
Ethiopian condition. Currently, in
the globalized era, it is time to face
the implication of such a quest in
the antagonism between modern
scientific and traditional localized
systems of knowledge. From the
outset, there was a failure to
recognize the antithesis between
feudalism and modernization. As
such, “feudalism and
modernization are by their very
nature incongruous and cannot live
side by side without -creating

fissures in the body
politic” (Paulos, 2008,91)
Grounding itself in the

transition from the church to public
schools as agents for the
dissemination of knowledge and
education, the essence of
modernity in Ethiopia constituted a
minimal role of the church and the
important  role  of  secular
institutions. Thus, “the image of
the new political order was drawn
in terms of a new ideology:
Zamanawi-seletane(modernity)
which meant modern institutions,
modern schooling, and modern
thinking.”(Ibid, 93) Even the
genesis of modernity in Ethiopia
for Paulos Milkias signified
overcoming religion and tradition
and is clearly evident in the
modernization of Emperor
Tewodros. Here Paulos remarks,
“not only was Tewodros anti-
clerical, but he saw the
development of Ethiopia as going
necessarily against the influence of
the church.”(Ibid, 94) Thus, the
ground for the struggle between
tradition and modernity also took
the form of education and the
dissemination of knowledge.

For BahruZewde(2008)
attempts to celebrate Ethiopia’s
modernity and entering into the
new millennium must be coupled
with  an  analysis of the
contradictions of the past, opening
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up of a space for equal
participation and rational
administrative imperative. Thus,

“What has been sorely lacking
amidst all these festivities is a
sober and balanced assessment of
the past millennium” (Bahiru,
2008, 34) the contradictions of
Ethiopian modernity could be
expressed in the two Zar’aYacobs.
The first who instituted central
administration and strong empire at
the expense of total control and the
lack of freedom in the life of
subjects and the second, the
philosopher who was a liberal and
rationalist thinker that sought to
establish a model for religious
pluralism.

Traditional and Modern

Education in Ethiopia

Historically, the introduction of
science and technology in the
developing nations is largely seen
via commercial relations amongst
both developed and developing
nations, and foreign companies are
considered to be the major agents
for the transfer of the latest
achievements in science and
technology to the so called third
world nations. Here, as developing
countries of the world “adopted
trade liberalization policies over
the past 20 years, they face a
major challenge in how to increase
the knowledge and technology
intensity of their economies in
order to be able to compete in
national and international
markets.” (Haile et al, 2013, 2)
Currently, in the world of
globalization, where individual
states are losing their classical
dominance in the face of threat
from multinational corporations,
global trade and intergovernmental
organizations, the latest
achievements in science and
technology are disseminated to
various corners of the world.

In the Ethiopian -context,
science and technology is regarded
as a way of bridging the gap
between indigenous and alien

Department of Basic Courses, St. Mary’s University (SMU)
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knowledge systems as well as a
means of introducing a holistic
framework that appeals to the
demands of sustainability. As such
the focus on science and
technology is believed to bring
urban as well as rural knowledge
development, utilize and revitalize
indigenous forms of knowledge,
disseminate recent technologies to
various sectors of structural
development, contextualize foreign
advancements in science and
technology to the Ethiopian context
and realize sustainable
development practices. Trying to
steer the economic development of
a country by taking science and
technology as crucial foundations
provides an opportunity for
empowering one’s capabilities by
giving more emphasis on the
education of citizens and usage of
information technology. It also
allows the  realization  of
environmental friendly approaches
in the agricultural and energy
sectors. (Wangwe, 1995) Still,
there is a question if such a vision
of scientific and technological
progress is rooted in the Ethiopian
soil or merely it accounts to an
imitation of Western modernity.
The long history of Ethiopia
is characterized by a traditional
system of education which was
dictated by the teachings of the
Orthodox Church. Such schools
provided instruction for the
children of the nobility and
provided a system of religious
morality that strengthened the
power of rulers. In such a context,
only few Muslim schools existed.
Furthermore, “A few missionary
schools had been established in the
late nineteenth century, and these

were often accessible to
interdenominational and multi-
religious communities”.

(Adejumobi, 2007, 16)

The emergence of modern
education in Ethiopia cannot be
separated from the need to
accelerate  the  process of
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modernization through the latest
achievements in science and
technology. Emperor Tewodros
sought to contextualize Western
technology for military purposes.
Thus, “the quest for modern
technology started in the 1850s
when emperor Tewodros harbored
the project of sending Ethiopians to
Europe to train them in the
manufactory of cannons”( Paulos
and Messay, 2010, 2)

The introduction of modern
education is an integral part of the
process of modernization
continued by Emperor Menelik II.
Here secular institutions were
established and scholarships were
given to students to provide the
bureaucracy with the required
manpower. Thus, “The functioning
of the state bureaucracy, the
diplomatic corps, and the economy
owed a lot to the modernization of

Ethiopian education and the
nascent secularization of
administrative institutions”.

(Adejumobi, 2007, 33) Emperor
Haile Selassie introduced a radical
reform in the system of education
which includes the opening of
more schools and establishment of
a ministry. Still the resistance of
the masses to education and the
already existing unequal relations
amongst members of the society

had a negative impact on
educational reform.

For Wuhibegezer Ferede
(2013),  traditional  Ethiopian

education was founded on church
education and spirituality as a

mediating  category in  the
dissemination of knowledge. He
maintains, “Monasteries and
convents of the  Ethiopian

Orthodox Church assumed the hard
slog of designing and
disseminating the education system
whose utmost objective was
producing religious
functionaries” (2013, 41). This still
doesn’t imply that education was
only accessible to those close to the
church. The system of education

FEBRUARY 2024

was also available to the masses
and it was also characterized by a
secular mission since it tried to
modernize the nation. Accordingly,
“in addition to religious
instruction, the curriculum was
encompassing a secular component
that focuses on the history, social
customs, foreign and local
languages, values and political
organization of the society”(Ibid)
The introduction of modern
education implied the obliteration
of traditional Ethiopian wisdom
and education. It was not a process
of creative adaptation but mere
attempt to replace Ethiopian
indigenous educational forms with
western  cultural  values and
education that was introduced by
modern education in the Ethiopian
soil. This shows that, the “policy of

westernizing  Ethiopian  society
undermines the role of the
indigenous  education to the

society”’(Ibid, 43)

There is a huge rift between
traditional and modern systems of
education in Ethiopia since the
church was resistant towards
modern education, and also rather
than being a creative process of
synthesis, modern education was
introduced at the expense of
traditional systems of thought. As
such, “modern school did not
develop directly from traditional
institutions” (Awoke, 2015, 4) The
introduction of modern education
in Ethiopia was animated by the
practical need of attaining
instrumental growth and mastery
over the environment. Some
existing factors that animated
modern education in Ethiopia
include, “the need for innovations
such as national currency, i.e.,
establishing state banks,
construction of bridge, hospitals,
hotels and railroad, postal service,
telephone etc.”(Ibid, 5)

The traditional religious elites,
such as debtaras (8AVt&-PT),
played a more prominent role
before the introduction of modern

Department of Basic Courses, St. Mary’s University (SMU)
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education in Ethiopia. In traditional
Ethiopian  education, academic
excellence was measured in one’s
knowledge and practice in three
areas of inquiry, “which are offered
at the academy of music, the
academy of poetry, and the school
of texts. Each of these branches of
training takes at least two years of
learning and exercise, with a total
of eight years required to graduate
as a specialist in Ethiopian church
music.”(Paulos, 2011, 235) After
the downfall of the Derg whose
system of education was inspired
by the principles of Marxism-
Leninism, a new educational model
emphasizing education to the
masses was instituted. This was
marked by a rapid increase in
annual governmental costs for
education, education as foundation
of development, mass training and
participation of minority groups in
the system. As such, “The fact that
public expenditures on education,
as a percentage of total outlay, had
risen from a mere 10 percent
during the time of the Derg to 23.6
percent in 2009, has helped in this
dramatic growth.”(Paulos, 2011,
246)

Some of the basic themes
currently being emphasized in
Ethiopia’s system of education
include education being available
to the masses, moral education and
creation of a democratic culture,
equal access to education, focus on

skills and technical training,
establishment of higher
institutions, community
participation and investing in
manpower. Here, in order to
understand the broader

implications of such a vision, there
is a need to ground Ethiopian
discussions of development in a
unique Ethiopian program of
modernity that is critical of
Western cultural imperialism while
simultaneously revitalizing
Ethiopian  indigenous culture,
knowledge and philosophy.

BI-ANNUAL BULLETIN

Revitalizing Traditional
Ethiopian Education as a
Foundation of Modernity
Currently, the  Ethiopian
system of education is not able to
develop a system that is able to

preserve one’s cultural values
while at the same time attaining a
material  development.  Simply

imitating the latest achievements of
the western world, the Ethiopian
system of education is not rooted
on existing realties and the urgent
needs of the society. One solution
here resides in revitalizing
Ethiopian traditional education as a
source of cultural revival and also
developing a system of education
and societal modernity founded on
societal values. In order to carry
out this task two operations are
needed. First of all, there is a need
to deconstruct the role of western

concepts in shaping the
development of Ethiopian
knowledge system. This also

requires developing a system of
education that is a foundation of
societal modernity. Secondly, one
needs to revisit the classical values
of FEthiopian education in a
reconstructive ~ project ~ which
demonstrates the role of Ethiopian
education in the attempt to
inculcate moral values and take
advantage of them as a source of
societal cohesion.

First of all, there is a need to
deconstruct the ideological
imposition of western cultural
values on Ethiopian systems of
education and also introduce a new
educational approach that could be
taken as a foundation of Ethiopian
modernity. The introduction of
modern education could only be
expressed in terms of the imposition
of foreign cultural values on the
organic system of education that
developed throughout generations in
Ethiopia. This led Mulugeta Wodajo
to proclaim, “Ethiopia's postwar
reform in education is of a unique
character. Ethiopia did not reform
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her educational system after the war
but instead gave birth to a system of
education altogether new, if not
alien, to the cultural pattern of the
nation.”(1959,24)

Ultimately four major
problems that plague Ethiopia’s
system of education are the

inaccessibility of education to the
masses, the fact that the system of
education is not rooted on
Ethiopian indigenous values, the
impractical nature of the system of
education which is not able to
solve the most pressing and urgent
problems of the nation and finally,
“overcentralization”(Ibid, 27) Most
contemporary Ethiopian thinkers
are critical towards the introduction
of foreign western education in the
Ethiopian soil. They believe that it

leads into cultural dislocation,
alienation and the  forceful
imposition of western cultural
values in the Ethiopian soil.

Modern education is said to cause a
rift between, “has caused a rift
within Ethiopian culture and its
history” (Mohammed, 2013, 12)
Maimire contends that there is
a difference between introducing
western schemes of modernization
in Ethiopia and grounding the
project of modernity in the
Ethiopian soil. What has been
carried out so far in Ethiopia is
trying to modernize Ethiopia taking
western modernity as the ultimate
standard. But what we need is an
Ethiopian conception of modernity.
(Maimire, 2011, p. 1) According to
Salvadore, Gebre-Heywat
Baykedagn sought to develop a
unique conception of Ethiopian
modernity that focused on cultural
preservation, political modernity
and uncoupling Western modernity
from capitalism. Gebre-Heywat’s
unique program of Ethiopian
modernization focused on
economic development, exposing
the exploitation of peasants in
feudalism, equal distribution of
wealth amongst the provinces and
avoiding the exploitation of the

Department of Basic Courses, St. Mary’s University (SMU)
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masses. The realization of such
initiatives finally depended on a
uniquely Ethiopian system of
education (Salvadore, 2007, 568).
The solution that Gebre-Heywat
sought to propose was pragmatic
and practical and suited to
indigenous modernization rather
than a program of Westernization.
Further developing the idea of
an Ethiopian modernity founded on
indigenous realities, Blata Geta
Hiruy W/Selassie contends that
even though the Europeans have a
more profound and developed
material civilization still it is
founded on the exploitation of non-
Europeans. As such Ethiopians
should only learn about the greatest
scientific and technological
achievements of FEuropeans by
preserving their own indigenous
cultural values. For him modernity
is a sophisticated process where we
try to accommodate our cultural
values to existential challenges.
Ethiopians have a unique culture
and way of life, and history. For
Hiruy, if we assume that Ethiopian
civilization is in a comparable
stature to modern Europe, then we
must demonstrate that we have a
well refined intellectual project
compared to the western world
(Hiruy, 2017, p. 36). Hiruy further
argues that education is the
foundation of development and that
Ethiopians should go to Europe not
to imitate western culture but to
grasp the wisdom that is needed to
accelerate our development and

goals of modernization.

Secondly, besides
demonstrating the intimate
relations  between  Ethiopian
modernity and  system = of

education, there is a need to show
the role of classical education in
societal life and settling of
everyday moral problems.
According to David Bridges,
Amare Asgedom and Setargew
Kenaw(2004), there are diverse
sources of Ethiopian philosophy of
education. These include,
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traditional societal wisdom that is
passed on from one generation to
the other, philosophical ideals like
the writing of Zera Yacob and
Weldehiwot which shed some light
on the nature of education , the
teachings of the  Ethiopian
Orthodox Church and finally “non-
formal education in villages” (2004,
536).

The most important
foundation of Ethiopian philosophy
of education is church education
which  constitutes a  highly
elaborated system of education
which imparts the knowledge of
reality, existence and human values
to students. Furthermore, one also
needs to understand traditional
societal customs and values and
their role in educating the youth.
As such, traditional wisdom “is
philosophical in the sense that it
constitutes part of a world view or
set of beliefs that wunderpin
everyday living”(Ibid).

Some of the major values
introduced by Ethiopian traditional
philosophy of education include,
identifying the intrinsic value of
the community and sacrificing
one’s own interest for the sake of

upholding the public good,
technical and instrumental
education which is meant to
implant practical skills in the

minds of students, seeing education
not as something that is time bound
but of a lifelong learning where the
person is going through different
levels of socialization and
education and finally an
emphasis on an idea of personhood
which is not an automatic
accompaniment of maturation but
something which has to be
achieved or, indeed, in which one
can fail”(Ibid, 539). In today’s
world of globalization, it is true
that we cannot avoid our
interactions with others. What is
needed here is a system of
education that emphasizes the
cultural values of one’s community
while at the same time learning

113
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from the advancements of western
instrumental  rationality  being
expressed in the latest science and
technology.  As such, “Clearly
Ethiopia cannot stand aside from
these modernizing influences and

no doubt there are political,
economic and educational
instruments in the toolbox of

modernity which can serve the
country's purpose”(Ibid, 541).

There are several elements of
traditional education which are still
useful to today’s system of
education. These include, passing
on the rich historical heritage of the
nation from one generation to the
other through the works of literate
traditional intellectuals. And we
know that prominent Ethiopian
writers from the traditional system
of schooling have been doing their
best. Awoke believes that the
Ethiopian philosophy of education
needs to make a transition from the
idealism of church education into a
postmodern approach which is
interdisciplinary in its nature. Here
the postmodern approach, “has an
eclectic nature; it depicted that
creating and choosing is more
important than ordering and
following”( Awoke, 2015, 18).

For Paulos Milkias(1976)
religion plays a role of social
cohesion in that it provides a
platform through which a common
moral fabric and normative
standard could be cultivated in any
society. Education also has the
power to subject existing societal
institutions to the force of criticism
and societal renewal. Thus, “It
helps to associate knowledge with
the critique of the oppressive
conditions of life and commits it to
the transformation of society and
the development of human
potentialities” (1976, 79).
Ethiopian traditional education that
was highly dictated by the
teachings of the church was made
up of five major elements. These
include understanding the Fidel
(letter or alphabet), reading Fidele-

Department of Basic Courses, St. Mary’s University (SMU)
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Hawaria, memorizing Gebata-
Hawaria, Dawit (Psalms) and

finally “The next and last stage in
the curriculum of elementary
traditional schooling, which was
usually accompanied with a church
career as a deacon, was a transition
period to a higher education to
become a debtera, or to a full-time
church career as a priest”(Ibid, 80).

Not just only in Ethiopia but
also in Africa at large education is
an integral element of the societal
order. It is not just imposed from
the outside but embedded in the
moral, political and everyday life
of the society. Hence, “Indigenous
African learning plays a vital role
in the transmission of values that
Africans consider to be essential in
understanding and experiencing the
fullness of life”(Eleni, 1992, 7).
The process of learning ultimately
begins in the home setting where
basic moral values and principles
are inculcated. Here, “it is the
responsibility of everyone to care
for and teach those younger than
themselves” (Ibid, 12). Ethics is a
crucial element of the system of
education. It is expressed in
respecting one’s family,
worshiping God and serving one’s
community. Some basic moral
virtues are “(a) the paramount of
the family ; (b) the centrality of

spiritual ~ life; and (c) the
importance of communality”(Ibid,
15).

Conclusion

Traditional Ethiopian education
was grounded in the life of the
community and was a medium
through which societal wisdom and
knowledge is transferred from one

generation to the next. Being
highly dictated by religious
teachings, traditional Ethiopian

education was a way of prescribing
moral values, imparting a common
sense of purpose on the members
of a community and mastering the
environment based on human
wants. The introduction of modern
education saw the destruction of
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traditional Ethiopian philosophy of
education and subsequently led
into a process of westernization.

In  today’s  world of
globalization, there is a need to
learn from the scientific and

technological rationality of the
western world. In order to realize
what is needed is a system of
education which preserves
indigenous cultural values while at
the same time learning from the
achievements of the western world.
There is as such a need to revitalize

classical ~ Ethiopian  education
particularly in areas of societal
progress, cultivation of moral
values and serving as an agent of
societal cohesion.
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ISO Certifications for
Universities & Colleges

Melaku Girma, PhD, SMU
The Importance of Quality in
Higher Education

Quality is a vital component of
higher education, as it directly impacts
the overall learning experience and
outcomes of students. A university's
reputation is built on its ability to pro-
vide high-quality education, research,
and services to its students and stake-
holders. Start a university however;
maintaining quality is a continuous
process that requires a structured ap-
proach. ISO certification provides a
framework for educational institutions
to establish and maintain a quality
management system that ensures con-
sistency, effectiveness, and efficiency
in all aspects of their operations.

How is ISO Certification help-
ful for Educational industries?

ISO certifications are helpful for
almost every organization regardless of
its size, type, or process. ISO Standard
for education guarantees that every
educational organization or manage-
ment system has all the requirements
for standardization, quality assurance,
and consistency. ISO Certification for
educational institutions, schools, and
colleges is helpful for the educational
system because it helps in the improve-
ment of the management quality, effi-
ciency, builds international credibility,
streamlines the organizational opera-
tion, and so on.

Why does the Education sector
need ISO Certification?

Education is a fundamental need for
all learners in the world. It is one of the
most competitive sectors in the world.
All the learners in the world want a
quality-based education system for
their holistic development. So, any
educational organization needs to
achieve ISO Certification to ensure the
learners that they will get the expected
quality-based education with effective
and efficient processes. ISO Certifica-
tions will give the confidence in deliv-
ering educational services that meet the
requirements of the standard. There-
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fore, ISO Certification for the Educa-
tion Industry is highly needed.

ISO Certifications for Colleges
& Universities

In an increasingly competitive
educational landscape, colleges and
universities in the world are continu-
ously seeking ways to differentiate
themselves, improve operational effi-
ciency, and enhance the quality of
education they provide.

One effective method for achiev-
ing these goals is through obtaining
ISO certifications. These are recog-
nized standards that demonstrate a
commitment to quality, information
security, and other critical areas. The-
se certifications can significantly ben-
efit educational institutions, helping
them establish strong management
systems,

Applicable ISO Standards for
Colleges & Universities

Several ISO standards are particu-
larly relevant to colleges and univer-
sities. These standards help educa-
tional institutions manage various
aspects of their operations, below are
some common [SO standards:

ISO 21001: Educational Organi-

zations Management Systems
(EOMS)
ISO 21001 is specifically de-

signed for educational organizations,
providing a framework for effectively
managing educational services. This
standard focuses on improving the
quality of education, enhancing stu-
dent satisfaction, and fostering con-
tinuous improvement.

ISO 9001: Quality Management
Systems (QMS)

ISO 9001 is one of the most wide-
ly recognized and implemented
standards across various industries. It
sets the criteria for a quality manage-
ment system that focuses on meeting
customer (student and parent) needs
and improving overall satisfaction.

ISO 14001: Environmental Man-
agement Systems (EMS)

ISO 14001 provides a framework
for establishing an effective environ-

BI-ANNUAL BULLETIN

mental management system, enabling
colleges and universities to reduce
their environmental footprint and
promote sustainability initiatives on
campus.

ISO 27001: Information Security
Management Systems (ISMS)

ISO 27001 is the leading interna-
tional standard for information secu-
rity management. It provides a sys-
tematic approach to managing sensi-
tive information, ensuring that it re-
mains secure and protected from
cyber threats.

ISO 45001: Occupational Health
and Safety Management Systems
(OHSMYS)

ISO 45001 provides a framework
for managing occupational health and
safety risks within educational insti-
tutions. By implementing ISO 45001,
colleges and universities can create a
safer learning environment.

Benefits of ISO Certifications
for Colleges & Universities

Obtaining ISO certification offers
numerous benefits for colleges and
universities, enhancing their reputa-
tion, operational efficiency, and over-
all quality of education.

By implementing ISO 9001 & ISO
21001 standards, educational institu-
tions can improve the quality of edu-
cation they provide, ensuring that stu-
dents receive high-quality learning
experiences.

ISO certification is a mark of ex-
cellence and reliability recognized
worldwide. Colleges and universities
with ISO certifications demonstrate
their commitment to quality.

ISO standards promote the estab-
lishment of streamlined processes and
effective management systems. Many
ISO standards, such as ISO 14001 and
ISO 45001, align with regulatory re-
quirements related to environmental
management and occupational health
and safety.

ISO 27001 certification provides
colleges and universities with a robust
framework for managing information
security.

By implementing these standards,
educational institutions can establish a

FEBRUARY 2024

culture of ongoing evaluation and
enhancement.
Requirements for ISO Cer-
tifications for Colleges &
Universities
Achieving ISO certification
volves a series of steps that edu-
cational institutions must follow.
While the specific requirements
vary depending on the standard,
the general process remains con-
sistent across most ISO certifica-
tions.
Understanding the Standard
The first step towards ISO certifi-
cation is to thoroughly understand the
specific standard applicable to the
institution.
Gap Analysis
Conducting a gap analysis is es-
sential to identify areas where the
institution's current practices do not
meet the ISO standard's requirements.
Implementation
Once gaps are identified, the next
step is to implement the necessary
changes.
Internal Audit
Before seeking certification, it is
crucial to conduct an internal audit to
ensure that the management sys-
tem is effectively implemented
and complies with the ISO stand-
ard.
Management Review
A management review is conduct-
ed to assess the effectiveness of the
implemented management system.
External Audit and Certification
The final step is to undergo an
external audit conducted by an accred-
ited certification. If the institution
meets the requirements, it will be
awarded the ISO certification.
Challenges Faced by Uni-
versities in Pursuing ISO Cer-

tification

While obtaining an ISO Certifica-
tion for Educational Institutions, uni-
versities may face several challenges
during the process:

in-

To be continued on page 27
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Cheating in an academic context
can be defined as any act that involves
deception or dishonesty in order to
gain an unfair advantage in academic
work. This includes behaviors such as
copying from another student during
an exam, using unauthorized materi-
als, collaborating on assignments
meant to be completed individually,
and submitting work that is not one’s
own (Davis et al., 2009). Exam cheat-
ing may appear to be a quick and sim-
ple way to succeed academically, but
the consequences can have a signifi-
cant influence on a student's daily
interactions, career prospects, and
psychological growth.

University students are at a pivot-
al point in the development of their
personal and professional identities,
and the practice of cheating under-
mines the qualities such as accounta-
bility, integrity, and resistance. Aca-
demic cheating undermines the integ-
rity of educational institutions and
devalues the achievements of honest
students.

The long-term physiological in-
fluence encompasses a wide range of
factors that may contribute to various
psychological issues in daily living.
According to McCabe, Butterfield,
and Trevino (2001), "Cheating in aca-
demic settings can lead to a lifelong
habit of dishonesty, damaging person-
al and  professional  relation-
ships." (Ethics & Behavior, 11(3), 219
—232). Many students are unaware
that cheating has a negative impact on
their perceptions, actions and behav-
ior. Cheating is more than just an ex-
am-specific behavior. It is a desire and
way of thinking to achieve in a
shortcut. The prolonging repetition of
this act will have negative impact on
the cheater’s way of life. According to
Kohlberg’s Theory of Moral Develop-
ment, cheating can prevent individuals
from advancing to higher stages of
ethical reasoning, leading to repeated
unethical behavior in personal and
work life (Kohlberg, 1981).

Prolonged Effects on Personality
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Negative long term personality effect of cheating on

students
Lewi Senbeto, Testing Center, St. Mary’s University

The prolonged effects of academ-
ic cheating on personality can be sig-
nificant and multifaceted. Engaging in
dishonest behavior can lead to a range
of negative psychological outcomes.
Students who cheat may develop a
distorted sense of ethics and morality,
which can carry over into their profes-
sional lives. This erosion of integrity
may result in a lack of trustworthi-
ness, increased anxiety about being
caught, and a diminished sense of self
-worth (Elias & Farag, 2010).

Furthermore, habitual cheating
can create a reliance on dishonest
practices rather than fostering genuine
learning and critical thinking skills.
Over time, this reliance may hinder
personal growth and the development
of a strong moral compass.

Additionally, students who cheat
often experience cognitive disso-
nance—the mental discomfort arising
from holding two conflicting beliefs
or values—leading to stress and po-
tential mental health issues (Feinberg,
2009). The internal conflict between
wanting to succeed academically and
knowing that they are engaging in
unethical behavior can lead to feelings
of guilt and shame. These emotional
responses can negatively impact their
overall personality development by
fostering traits such as deceitfulness
or opportunism.

The most well-known characteris-
tics of a cheating student in normal
life, beyond their academic behavior,
often reflect underlying psychological
and social tendencies. These traits can
manifest in various aspects of their
daily interactions, habits, and decision
-making processes.

Characteristics of a Cheating Stu-

dent

Avoids Accountability — Shifts blame
and makes excuses for their ac-
tions.

Lacks Confidence — Doubts their abil-
ities and relies on shortcuts.

Focuses on Short-Term Gains — Pri-
oritizes quick results over long-
term learning.

Manipulative — Uses deception to

achieve goals.

Fearful of Exposure — Lives with anx-
iety about being caught or judged.

Over dependent on Others — Relies
on peers or external help instead of
self-effort.

Eroded Moral Compass — Normalizes
dishonesty, affecting ethical deci-
sions.

Perfectionist but Procrastinates —
Struggles with unrealistic stand-
ards but delays effort.

Influenced by Peers — Cheats due to
peer pressure or conformity.

Struggles with Trust — Finds it diffi-
cult to build genuine relationships
due to a lack of authenticity.

In summary, these traits can impact
students’ academic, personal, and pro-
fessional lives in the long run while
cheating may provide short-term aca-
demic gains, its long-term effects on
personality include compromised ethi-
cal standards, increased anxiety, cogni-
tive dissonance, and potential mental
health challenges.

.Recommendations to Reduce Cheat-

ing and Its Impact

Reducing the negative impact of cheat-
ing on students requires a collabora-
tive effort between universities and
students. As a psychologist, here are
practical and evidence-based recom-
mendations:

For universities

Promote Integrity: Foster a culture of
honesty through honor codes, ethical
role models, and rewards for integrity.

Offer Psychological Support: Provide
counseling and workshops to help
students manage stress, build confi-
dence, and develop resilience.

Make Learning Engaging: Use crea-
tive assessments like open-book ex-
ams and interactive teaching to make
cheating less appealing.

Teach Coping Skills: Help students
handle failure and pressure construc-
tively through stress management and
resilience training.

Build a Supportive Environment:
Create mentorship programs, provide
academic resources, and encourage
collaboration over competition.
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Encourage Self-Reflection: Teach
ethics and ask students to reflect on
the long-term consequences of dis-
honesty on their goals.
Enforce Fair Consequences: Clearly
communicate policies on cheating and
focus on restorative approaches, like
ethics training, for violators.
By combining integrity, support, and
active engagement, universities can
create an environment where students
thrive without shortcuts.
For students

Value Personal Growth: Focus on
learning and skill development rather
than just grades. Understand that gen-
uine effort builds long-term success.

Manage Your Time: Plan ahead to
avoid last-minute stress. Use sched-
ules or to-do lists to stay organized
and meet deadlines.

Seek Support When Needed: Reach
out to professors, peers, or tutors for
help with difficult subjects. Use cam-
pus resources like writing or study
centers.

Practice Self-Reflection: Reflect on
your values and long-term goals. Un-
derstand how cheating undermines
your personal and professional
growth.

Embrace Challenges: See academic
struggles as opportunities to grow.
Learning to overcome them strength-
ens problem-solving skills.

Build Integrity: Commit to honesty in
your academic work. Take pride in
your achievements, knowing they are
earned through effort.

Develop Resilience: Learn to cope
with failure and setbacks constructive-
ly. Remember, mistakes are part of
the learning process.

Collaborate Positively: Work with
peers in ethical ways, like forming
study groups, to share knowledge
without resorting to dishonesty.

By embracing honesty, effort, and
growth, students can achieve academ-
ic and personal success with confi-
dence and integrity.
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The Psychology of Lan-
guage: How Humans Con-
vey Emotion  through
Speech

Scientists define emotional intelli-
gence as “the ability to identify and
manage your own emotions and the
emotions of others”. The skill of emo-
tional intelligence involves being
emotionally aware of the emotions of
oneself and others, being capable of
harnessing emotions (oneself and oth-
ers), and managing or regulating emo-
tions to fit situations.

Can being aware of, interpreting,
and managing emotions impact lan-
guage learning ability? You bet. In
one study, researchers found that indi-
viduals high in emotional Intelligence
were better at English language learn-
ing because they are more proficient
listeners, able to manage their own
stresses and can easily adapt them-
selves within the context of the text
they are reading.

Human speech conveys much more
than linguistic meaning. Listening to
different aspects of speech can also
provide useful information about emo-
tion. In fact, the emotional content of
speech is perceivable even when the
utterance is emotionally ambiguous or
when the listener doesn’t know the
language. To become more aware of
the emotions of others, take note of
the following vocal elements of
speech delivery:

* Pitch pertains to the relative highness
or lowness of the human voice. In gen-
eral, women tend to have higher
pitched voices than men. Alternating
inflection adds interest to a message
and keeps an audience intrigued. On
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the contrary, no inflection, or a limited
range in pitch, conveys a lack of emo-
tion or indifference to the message (or
listener), also known as monotone.

* Volume is how loudly or quietly
a person speaks. Volume is used to
denote interest and is frequently raised
by speakers as they argue their points.
A person may state an aside in a lower
voice that can indicate mockery. Fur-
thermore, volume can also clue the
listener in on emotional state and per-
sonality. For instance, a person speak-
ing his opinion clearly and loudly may
feel confident, while one whose voice
is low and nearly incomprehensible
may feel insecure.

* Rate involves the speed at which a
message is delivered. The most ex-
pressive speech includes a varied rate
exhibited by emphasis on some words
and natural pauses. A slower rate
might be indicative of sadness or fa-
tigue. In comparison, a faster rate
might be suggestive of excitement or
anger. Context and facial expressions
can be used to further interpret a per-
son’s rate of speech.

* Tone refers to the emotional con-
tent, or attitude, of our voices. It’s not
the word content of our speech, but
the method in which we say those
words. It involves pragmatic commu-
nication, which is the concept that
words can take on completely differ-
ent meanings beyond their traditional
definitions. Tone also refers to intent.
Sarcasm, for example, is an insincere
tone of voice that appears to be prais-
ing but is really taunting. It can be
deciphered through the surrounding
context, such as when a man makes a
mistake, he says, “That’s just great!
I’m such a genius!”

These verbal elements of speech
delivery are used in conjunction with
one another to add (or subtract) ener-
gy and expression to the spoken word.
Language learners can pay closer at-
tention to those around them as they
speak — and to their own vocal variety
— to become more aware of emotions
and increase emotional intelligence.

Source: https://www.omniglot.com/langu-
age/articles/psychologyoflanguage.htm
Contributed by Tekalign Zewdie, SMU
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Sarcasm in Different
Languages

Sarcasm is a figure of speech,
designed to express wit, ridicule,
taunt, etc., which is often distin-
guished by changes in voice and
largely depends on the context.
There seem to be two polar ap-
proaches to sarcasm in the modern
society: some find it funny and try
to implement more of it into their
everyday lives, while others see it as
outrageous and hurtful.

Recent study in neuropsychology
by researchers from University of
California, San Francisco, has
shown that the ability to grasp sar-
casm is natural for human beings
and was gained during the evolu-
tionary process. It is proven that, as
a part of social communication, peo-
ple unconsciously keep track of all
their interpersonal interactions, both
positive and negative. For example,
one would immediately remember a
rendered favor and an act of kind-
ness, same as an insult or any inap-
propriate behavior. Sarcasm is fasci-
nating with it’s possible application
in either situations. In other words,
at times sarcasm is used as a friend-
ly irony, but in others, it is a verbal
expression of hostility and con-
tempt, aimed to mock in a rude
manner.

Another thing why sarcasm is
peculiar is that some people just
don’t get it. Researchers say that
people who do not get sarcasm have
some damage in their parahippo-
campal gyrus, which is situated in
the right brain; however, it is not the
only brain zone that is responsible
for picking up jokes and sarcasm.
Understanding sarcasm leads to
boosting creative thinking, as it in-
volves both brain hemispheres to
process it. At the same time, the
approximate age when people start
sensing sarcasm is about 4-5 years.
Thus, sarcasm is not something that
can be gained in the process of edu-
cation, but more of a congenital
ability.
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Moreover, some people try to connect
using and understanding sarcasm to na-
tional features. Such assumption is plau-
sible, as it is known that there are differ-
ences in national humor, therefore, sar-
casm, as the dark side of humor, could
vary too. Some say that sarcasm is more
common for western culture, but Asian
residents rush to reassure them: they are
eager to respond with witty comebacks
just like any other people. However, there
are some noticeable differences in types
of humor that different nations prefer. For
example, Americans are known for
pranks and practical jokes, UK citizens
are fond of black humor, Japanese are
deeply fascinated by puns and word
games. National sense of humor greatly
depends on shared knowledge, such as
common language and idioms. It is not
surprising, as humor is a well-known tool
for bonding and bringing people together,
though at times it happens at the expense
of denigrating other social groups. Like-
wise, most nations have some other pre-
ferred nation to make fun of, for instance,
American joke at Canadians, French poke
fun at United Kingdom, Russians laugh at
Estonians, etc.

Sarcasm was a popular object for
research over the last couple of decades.
One of the studies involved surveying
students from Israeli college and compar-
ing their answers to those from scholars
of America and Singapore. The results
have shown that Americans are more
likely to tell sex jokes, whereas Singapo-
rean humor is often based on assaults.
This phenomenon can be explained by
the difference in what is accepted and
what is praised in these cultures.

Another research involved Taiwanese
and Japanese students. They were offered
a questionnaire to find out their attitude
towards English anecdotes. As a result,
Taiwanese students took more pleasure in
comprehending these jokes, and have
shown more enthusiasm in trying to un-
derstand the inexplicable ones. Such re-
sults can be explained by the fact that
Japan has an overall more conservative
culture.

Sarcasm appreciation can differ with-
in one country as well, and, what’s even
more remarkable, can depend on gender
too. This is substantiated with data, gath-
ered in a research that was held in the
USA. As it turns out, only 35%  of
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Southerners enjoy sarcastic jokes,
compared to 56% of Northerners.
Moreover, men, from either regions,
found themselves more sarcastic
than women did.

But if sarcasm exists in every cul-
ture and language, how come there
are still plenty of people who do not
understand it? Unfortunately, teach-
ing humor, as well as sarcasm is near
to impossible. The thing is, that it is
way too often that it is not the words
that make an expression sarcastic,
but the way they are said. What
makes it even more complicated is
that there is no particular tone of
voice that would make a phase sar-
castic. John Haiman, a linguist from
Macalester College in St. Paul, Min-
nesota, the author of “Talk is Cheap:
Sarcasm, Alienation and the Evolu-
tion of Language” lists more than
two dozens of different ways how
sarcasm can be denoted in spoken
and written language. Sometimes it
involves specific mimics, mostly
concentrated around person’s mouth,
which typically indicates insincerity.
Facial expressions around the eyes
and eyebrows are less likely to indi-
cate sarcasm, however people tend
to avoid direct eye contact when
saying something sarcastic. To make
matters worse, there is one more
method of sarcasm delivery, which
implies a “blanc face” and a noncha-
lant manner of talk.

To sum up, sarcasm is a multicul-
tural phenomenon, which, as a fig-
urative way of speech, exists in any
language. Due to different levels of
conservatism, prudence and hierar-
chic traditions, it is more or less tol-
erated around the world. Neverthe-
less, understanding and using sar-
casm is not connected to any particu-
lar language, therefore, whoever
understands it in native language, is
very much likely to perceive it in a

foreign language too.
Source: https://www.omniglot.com/
language/articles/sarcasm.htm

Contributed by Solomon Bekele,
SMU, Chief Registrar

YUY
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Fanta Ayalew, SMU

Here we are again in this edi-
tion of The Teacher Bulletin, Vol.
12 No. 23, Feb. 2024, under the
column you know well, “Let’s Mind
our Language”, which is dedicated
to a famous sitcom in the mid and
late1970s in Great Britain. Unfortu-
nately, and as a matter of natural
truth, of course, most of the actors
and actresses of that best of the time
sitcom had passed away due to long
age, for example like the Chinese
actor, Robert Ya Fu Lee, who acted
the Japanese
Nagazumi, and untimely deaths, for
example the main character Barry
Evans who acted as Jeremy Brown
in the sitcom. Though that TV show
was loved by millions of viewers
and was highly popular, it was

representing Taro

forced to stop in 1979 due to objec-
tions from differing top officials and
human rights groups. According to
one source, “The show was can-
celled in 1979 because of stereotyp-
ing nationalities and, therefore, it
was labeled as racist by deputy con-
troller of entertainment at that time.”
If you are interested in that classic
sitcom which focuses on language
teaching through comedy, you can
google or browse it using its title,
“Mind Your Language” and enjoy it
to the maximum. If anyone watches
it with free mind, it is highly educa-
tive. It is possible to opinionate that
that sitcom was a victim of conserv-
atism and obsessive ethnic enthusi-
asm which focused only on the so
called racial stereotyping.

Now let’s move on to “the de-
ceitful nature of languages” leav-
ing aside Mrs. Courtney and Mr.
Ali Nadim, “Oh blimey”.

The Deceitful Nature of Languages

BI-ANNUAL BULLETIN

For your
information, and to your surprise,
too, currently, there are over 7100
languages spoken by the 8.2 billion
population of this planet, i.e, Earth.
Out of these languages, about 100 of
them are said to have alphabets and
writing systems of their own. One of
these languages is Amharic which is
the only such language in Africa. Of
course, it is clear that Amharic lan-
guage has inherited its alphabet
from its father, Ge’ez, and by the
same token some other Semitic lan-
guages of Ethiopia, such as Tigrigna
and Guragigna have also kept on
using this alphabet as their own like
Ambharic language speakers.

As the origin of humans is be-
lieved to be the same, linguists also
suggest that almost all languages are
descendants of one or fewer number
of languages in human history.
When we see language families, we
can observe astounding similarities
in meanings of words, grammars,
and the like. Similarly, since the
interaction of humans with nature is
almost analogous, language wise,
the term onomatopoeia connects
people of the world in one way or
the other. Onomatopoeic terms that
are imitated and derived from the
vibrations of natural movements
have been playing a role of inter-
locking societies that live beyond
horizons and, time wise, in differing
ages for millennia. For example, in
the “Mosquitoes
buzzing around us,” the word
‘buzzing’ could easily be under-

sentence, were

stood almost by all readers of this
word due to its onomatopoeic nature
with the sound of the insects men-

Let’s Mind our Language
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tioned. This, on the other hand, indi-
cates that humanity is interdepend-
ent in every aspect of human life
and has many things in common,
despite the fact that some people try
to forget this part of our communali-
ty.

Besides linguistic similarities and
affiliations, we most often observe
some awkward resemblances with
respect to especially homophones
and/or homographs. They are called
false friends. According to one of
my ‘false  friends
are bilingual homophones or bilin-
gual homographs, i.e., words in two
or more languages that look simi-
lar (homographs) or sound similar
(homophones), but differ signifi-
cantly in meaning.” Another source

sources,

adds this, “in linguistics, a false
friend is a word in a different lan-
guage that looks or sounds similar to
a word in a given language, but dif-
fers significantly in meaning. Exam-
ples of false friends
clude English embarrassed and Spa
nish embarazado 'pregnant’; Eng-
lish parents versus Portuguese par-

in-

entes and Italian parenti (both

meaning ‘relatives'); Eng-
lish demand and French demander
‘ask’; and Eng-

lish gift, German Gift 'poison’,
and Norwegian gift, both 'married'
and 'poison’.”
Let’s have a look at the following
examples of false friends from Am-

haric and English:-

Mallet — 714+
Mist— 910t
Mot - P+
Mar — ¢

£y2 eav)q().p
avvig @ A1 F 103 (HC
Al ReDLATP::
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Set — a7+ Bet — .+
Fit -t Rat — ¢+
Bat — Q-+ Man — 977
Giraffe - ®¢4 Bog - 07
Bayou - 0f Good — &
Guffaw - %@~ Phase — &1
Mora — 9°¢- War — oC
Mat — 9%+(av%F)  Boon - (7
Fuss - .0 Done - £7
Moot - av} Heed - 7.&
Hiss - Z0

Surprisingly, there are also false
friends from different languages
which have the same meaning by
mere chance or just by accident. The
words do not have any common
linguistic background but as a mat-
ter of incidence, they mean the same
thing in their respective languages.
For example, ‘buro’ in the Ethiopian
language Sidamigna is ‘butter’ when
translated into English, and this
same ‘buro’ is also butter in Italian.
In Wolaitigna, if you say to some-
one “eat’, it is the same if you com-
mand someone in English ‘eat’. We
are free to ask a question here,
“Who took the word ‘eat’ from
Wolayta and gave it to English?” or
on the contrary, we can also ask,
“Who took ‘eat’ from Great Britain
and gave it to Wolayta?” We can
have many more incidents like this
in many languages of the world if
we keep on examining.

Let me engage in code-switching
for a while. @& AZICE A H0.L7
- P7LhtAT PAINHE AT
nmg®  @g® aah-  Ctebe-dn
PATICE  FCT LT
nISFo AP AAN:: AlD,
A£G PN A 977
N1 onL eI  hlE?
aolavl@ AL, ChPaom@r A
hem3P Fin (biological term)

Aao+C9°  ANILLI°:: 77
s N I N O R | o K A ]
t+amANLYETT TIPSR

ATLTLFA MPI° AL CD TINGT
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AMSAU-::  PEIEDT  HILS
ao’Eh POLLTPIC POLICICI
1(M-::
Libido — (cf. libidinal parts)
Teem - M.I°/19°:: We teem our offices
with books. (LZ“F77 Nav8het Mm9°
hGLCIoNT::
Asset - 0V (RVIPG a0 WP QPR TFTTY
197 A7MNP:: Let's take care of our
physical and spiritual assets.)

Fountain - %4t Sash - 47

Fear - &CUT Dandruff - 462G
Coolie - T\ Genie - 81

Air - A2C Eye - 007

Paunch - NCsE» Mum/mam - 9797
Eerie - Ad! Ululate - AQA\A...
Hiss - Z000... (PA £I°F)

Let's have a look at the following
randomly taken words and sentences
made of them in different contexts be-
fore we close up this column.

Polish — 1. People of Poland speak Polish
language.

2. Are you Polish or Swedish?

3. Please polish your shoes before you go
to school.

Finnish — Most Finnish people speak
Finnish language which is one of the
Uralic language family.

Finish — If you finish your work early, we
will go together to the party.

Turkey — 1. Turkey borders two EU mem-
(For
your general knowledge, Turkey changed

ber states: Bulgaria and Greece.

its spelling from Turkey to Tiirkiye in
2021.)

2. The turkey is a large bird in
the genus Meleagris, native to North
America.
China — 1. China is becoming very strong
in her economy and technological ad-
vancements.
2. Basica“y, the chemical composition of
china is a combination of c]ay, kaolin,
feldspar, and quartz. (The china we see
here is not a name of a country, it is ra-
ther an earthenware, a product of ceram-
ics.)
May — 1. May | come in? (as modal)

2. We shall meet on May 20t for further
discussion. (as name of a month)
Maybe — Maybe she is not around. (used
as an adverb to mean ‘perhaps’)
May be — 1. He may/might be there by

now; you can ca" hlm and check. (used as

FEBRUARY 2024

modal to the main verb ‘be’)

2. He may be waiting for us. (‘may’ is
here used as a modal to the auxiliary ‘be’
of the main verb ‘waiting’)

Late — We will be late if we miss this
train.

Later/latest — We shall meet later. He
bought the latest car.

Letter/latter — 1. There are 26 letters in
the English alphabet. We write letters to
friends and relatives.

2. Which idea do you support, the former
or the latter?

Let/lets — 1.1 will let you know as soon as
the decision is made by the committee.

2. She always lets us go out of class five
minutes ahead.

Ingenious/ ingenuous 1. He was ingen-
ious enough to overcome the lim-
ited budget. (clever)

2. The young girl was as pretty as
she appeared innocent and ingenu-
ous. (genuine)

Let’s —
Sit/seat — 1. Please sit down. Can’t
you see? | have already sat down.

Please let’'s move out now.

2. How many seats are there? Please
take your seats. Can you show me
the seating chart?

3. This classroom seats some 40
students. Please be seated.
Lose/loose/loosen — 1. Keep your books

properly lest you would lose them.

2. The boat came loose from its
moorings and floated out into the
harbor.

3. When the meeting was over he
loosened his tie.

March — 1. March 8 marks Interna-
tional Women's Day (IWD), cele-
brated worldwide under the theme
“For ALL Women and Girls: Rights.
Equality. Empowerment.”

2. Which region marches with Can-
ada in the north and the Pacific in
the west? (borders)

3. Soldiers of the Dergue regime
used to march at Meskel Square on
the third of Meskerem every year.
August — 1. August is the eighth
month of the year in the Julian cal-
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endar. (month)

2. We visited their august mansion
and expansive grounds. (respected
and impressive)

Mean — 1. What do you mean when
you say, “l will kick you out!”

2. Please don’t be mean to your sis-
ter; give her something so that she
can join the business world.

3. The mean value of 5, 6, 7, 8 and
9is 7. (“Mean” here is meant an
average.)

Precautious — "Due to the potential
for heavy rain, we were being very
precautious about our travel
plans.”

Precocious — She was a precocious
child who could read before she
went to school. (PLI° a1ON7
AaoMEI°)

Some — There are some people in
the house. Please give her some
money. | need some fruits.

Some time — Every evening | spend
some time relaxing in the bath.
Sometime —We should get together
sometime. It's likely to happen
sometime soon. She will return
from her trip sometime in Decem-
ber.

Sometimes - His jokes are funny,
but sometimes he goes too far.
Sometimes 1 take the bus to work.
We all make mistakes sometimes.
She works nine hours a day, some-
times more than that.

Language is a process of
free creation, its laws and
principles are fixed, but
the manner in which the
principles of generation
are used is free and infi-
nitely varied. Even the
interpretation and use of
words involves a process

of free creation.
Noam Chomsky

BI-ANNUAL BULLETIN

Importance of Slangs for
Language Learning

When learning a language, it's es-
sential that you understand text book
definitions, and how the language itself
works. While a text book plays a huge
part in your learning, speaking with
people in real life and immersing your-
self in the language is the only way you
will become fluent.

In order to become truly fluent, you
must also learn slang language. There
are many benefits to learning slang
words in a language you are learning,
and the top five are listed below.

1. Makes You Understand Local Dia-
lect

Learning a language needs to
be about more than just reading text
books and learning how to reproduce
what you learn. Text books will pro-
vide language learners with the basics,
including the rules of the language and
primary adjectives and nouns. In order
to become truly fluent, however, a lan-
guage learner must understand how to
be current.

"Learning slang in language
allows you to remain current in your
spoken ability, and makes it possibly to
hold fluent conversations with people
of all generations", - says Mary Wal-
ton, a researcher from Simple Grad. It
also helps you communicate with peo-
ple throughout different regions within
a country. Understand slang means you
will understand the variations within
language, and different dialects across
a nation.

2. Helps Avoid Faux Pas [mistake or
blunder]

If you don't understand slang in a
language you are learning, you are
opening yourself up to the chance of
major faux pas. For instance, in the
Spanish language, there are many
words that could be misused if you
don't keep in the know about modern
slang. For instance, text books tell you
that 'estupido' simply means 'stupid' in
English, but to Spanish people,
'estupido' is a much more serious insult
than 'stupid' in English.

If you don't understand the nuance
[hint or distinction ] in the language,
and a wide range of slang, then it's pos-
sible to create awkward social situa-

FEBRUARY 2024

tions whereby you insult somebody or
accidentally say something you don't
mean.

3. Creates a Sense of Belonging

Slang is used in order to create a
sense of belonging and help create a
community. As well as local dialects,
groups of people within certain regions
will use slang to feel like they are part
of a group. If you are attempting to
immerse yourself in local life, when
living in a country and practicing a
language, it's important to understand
the local slang. Without it, you will
find it difficult to communicate with
people and really find a sense of be-
longing — and this is exceptionally im-
portant during your language learning
process.

4. Helps Learn Local History

Learning slang actually opens a
doorway to learning local history. As
you are learning your language and you
are taught about local slang, not only
will you be improving your ability to
speak the language, but you will be
truly immersing yourself in the area's
history.

To understand how slang works,
you must understand history and con-
text. When you discover new slang
words, you learn more about the region
and improve your understanding of
local people at the same time.

5. Evokes Emotion

Finally, you mustn't forget just
how important slang can be in lan-
guage, with regards to evoking emo-
tion. When talking to friends and fami-
ly about serious issues, it can be diffi-
cult to really express yourself using
only dictionary language.

Think about the most stressful,
difficult, happy, or generally emotional
times in your life. When you attempt to
express your feelings, more often than
not a person will use slang language to
explain their way of thinking and how
they are feeling. The same is true when
you speak another language.

Learning local slang allows you to
better express yourself, which is a key
in social situations.

Source: https://www.omniglot.com/
language/articles/whyslangis im-
portant.htm

\WAVAY/
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Jokes’ Corner

Wife: "How would you describe
me?" Husband: "ABCDEFGHIJK."
Wife: "What does that mean?" Hus-
band: "Adorable, beautiful, cute,
delightful, elegant, fashionable,
gorgeous, and hot." Wife: "Aw,
thank you, but what about IJK?"
Husband: "I'm just kidding!"
CPATOTT AZI° NAD- LAN £14 Né::
nagerk 424+ (ABCDEFGH) A07
Tet LT (A NP lAPE vt
&fAT (UK) PAD<7 e & wiet::
hg (@ 1022 AIC LRAT:: LOFPY
N FMI° 9°7 10L0H

Hekk

Girlfriend: "Am I pretty or ug-
ly?" Boyfriend: "You're both." Girl-
friend: "What do you mean?" Boy-
friend: "You’re  pretty ugly."
AAGTI® HOC A SAYH 8% 1@
“OPA@ IA0MTY  PTLONDG® (HY7
ALk AOMTY 1D-::

dokok

A science teacher tells his class,
"Oxygen is a must for breathing and
life. It was discovered in 1773." A
blonde student responds, "Thank
God I was born after 1773! Other-
wise, I would have died without it."

kkok

A teacher asked her students to
use the word "beans" in a sentence.
"My father grows beans," said one
girl. "My mother cooks beans," said
a boy. A third student spoke up,
"We are all human beans."
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A boy is selling fish on a corner.
To get his customers' attention, he is
yelling, "Dam fish for sale! Get your
dam fish here!" A pastor hears this
and asks, "Why are you calling them
'dam fish."" The boy responds,
"Because I caught these fish at the
local dam." The pastor buys a cou-
ple fish, takes them home to his
wife, and asks her to cook the dam
fish. The wife responds surprised, "I
didn't know it was acceptable for a
preacher to speak that way." He ex-
plains to her why they are dam fish.
Later at the dinner table, he asks his
son to pass the dam fish. He re-
sponds, "That's the spirit, Dad! Now
pass the f¥*cking potatoes!"

deskk

A boy asks his father, "Dad, are
bugs good to eat?" "That's disgust-
ing. Don't talk about things like that
over dinner," the dad replies. After
dinner the father asks, "Now, son,
what did you want to ask me?" "Oh,
nothing," the boy says. "There was a
bug in your soup, but now it’s
gone."

hCOPP S°het

hly 03T AC P70
OTPPANT NAZTIANE
PCOPA:  hham-T W16
A757 Nao9°LT  ooQ::
aN\NET ook dul; A785D 1R
AL TV BFAN:
1. What is full of holes but still holds
water?
a.injera b. pancake
d. ladle
2. What month of the year has 28
days?
a. February b. March c. All of
them d. May
3. A man who was outside in the

c. A sponge

rain without an umbrella or hat didn’t
get a single hair on his head
wet. Why? a. He was bold b. He

BI-ANNUAL BULLETIN

was bald. c¢. He was short. D. He
was shoed nicely.

4. What is always in front of you but
can’t be seen? a. The future b. The
past c. Your dream d. All
5. ’m tall when I’'m young, and I'm
short when I’'m old. What am 1?

a.human b.lion c.tree d. A
candle
6. What has to be broken before you
canuse it? a.an orange b. an egg
c. an apple d. a gourd
7. There’s a one-story house in which
everything is yellow. Yellow walls,
yellow doors, yellow

What color are the stairs?

furniture.

a. Yellow b. The choice of the own-
er. c. Perhaps green. d. There aren’t
any.

8. What question can you never an-
swer ‘yes’ to? a. Are you okay?

b. Are you asleep yet? c. Are you
eating? d. Are you coming?

9. What goes up but never comes
down? a. our fame b. our income

c. our beauty d. our age

10. What can you break, even if you
never pick it up or touch it? a. an
iron dome b. log of wood c. prom-
ise d. timber
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Answers for the riddles
1.C 2.C 3.B 4.C 5.D
6.B7.D 8B 9.D 10.C
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Blood cancer treatment

There's a range of different treat-
ments for blood cancer. You might
have one type of treatment or a
number of them, depending on the
type of blood cancer you have.
Common blood cancer treatments
include:

* chemotherapy

* targeted therapies

* immunotherapy

* radiotherapy

* stem cell transplants.

If you have a slow-growing
blood cancer, you may not need
treatment straight away, and some
people never need it. This is called
being on watch and wait.

Blood cancer treatments can
have side effects. Some people ex-
perience some of these effects as a
result of the cancer itself, even if
they aren't having treatment.

After you’ve been diagnosed
with blood cancer, you may want to
know more about your prognosis —
in other words, what may happen in
the future.

Any information you find out
about the prognosis for a particular
disease will be based on what hap-
pened to a large group of people
over a particular period of time, so it
can only give you a general picture.
Even if two people have the same
condition, their prognosis may be
different.

It’s best to ask your healthcare
team about your prognosis, if you
want to know about it at all. Your
individual prognosis will depend on
a number of things:

* your diagnosis, including the type
of blood cancer and the results of
specific tests

* the stage of the disease when
you’re diagnosed

* your age and general fitness.

Even taking these things into

account, the information your
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healthcare team gives you will be
quite general. It will be based on
what’s happened to people similar
to you, but people can still have
quite different experiences.

Remember, your prognosis
might change over time too, if you
have a good response to your treat-
ment for example. If your condition
changes, or if you’ve finished part
of your treatment, you might want
to ask your healthcare team if this
has affected your prognosis.
Facing blood cancer together

The risk of blood cancer varies
by age, with leukemia being more
common in older people and lym-
phoma being more common in
young people.

Leukemia
* Incidence rates are lowest in chil-
dren and early adulthood, and high-
est in people aged 85 to 89

* Incidence rates are higher in males
than females in most age groups

* The 5-year survival rate for all
types of leukemia is 61.4% on av-
erage

Lymphoma

* Lymphoma is the most common
cancer in teenagers and young
adults.

* [t accounts for around 1 in 5 can-
cers in young people
Other blood cancers

* The prognosis for blood cancer
can vary depending on the type of
cancer and other factors.

* Many people live well beyond
average survival rates

Prevention

To reduce the risk of developing
blood cancer, you can:

* Avoid exposure to radiation, chem-

icals, and tobacco
* Stay active
* Eat a healthy diet
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ISO Certifications for
Universities ....
Continued from page 11

Resistance to Change: Resistance
to change is a common challenge
faced by universities when imple-
menting a new quality management
system.

Resource Constraints: Universities
may not have the necessary resources
(human or financial) to support the
implementation process.

Cultural Barriers: Cultural barriers
may exist within the institution, mak-
ing it difficult for staff to adopt new
practices.

Conclusion

In conclusion, obtaining an ISO
certification is a significant step for-
ward for universities seeking to estab-
lish themselves as leaders in quality
education and research. By implement-
ing a robust quality management sys-
tem, universities can ensure consisten-
cy, effectiveness, and efficiency in
their operations. While challenges may
arise during the certification process,
with proper planning and imple-
mentation, universities can over-
come these hurdles and reap the
numerous benefits that come with
being an ISO-certified institution.
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