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Dear Readers, 

Welcome to this edition of 

The Teacher Bulletin, Vol. 12 

No. 23, August 2024. As usual, 

the Editorial Team has dutifully 

been doing its level best to 

prepare this edition in such a 

way that our esteemed readers 

would quench their academic and 

edutainmental thirsts. In light of 

this, we tried all what we could 

to fill our columns with the best 

of stuff from different walks of 

life.  

 As Benjamin Franklin put it 

perfectly, any learning becomes 

effective and commendable if it 

involves learners in active 

learning. Students should get a 

chance to get engaged in an 

active teaching-learning process. 

It is when such a system of 

learning is applied that the mind 

is ready to make use of what has 

been invested upon it for years. 

Otherwise, if we follow the old 

way of teaching, such as what we 

call spoon feeding style, all our 

efforts will gradually become 

fruitless as E.M Forster has 

expressed it vividly; ―Spoon 

feeding in the long run teaches 

us nothing but the shape of the 

spoon.‖ It is, therefore, vitally 

important to revisit the way our 

kids are learning in our 

educational system so that the 

education is fruitful in achieving 

its objectives and goals. 

 To come back to our latest 

edition, varying issues from 

differing  walks of life are 

presented in each column. In the 

research column, Dr. Fasil 

Merawi of Addis Ababa 

University has dealt with the 

traditional education system of 

Ethiopia comparing it with the 

education system which came 

next to it under the title, ―Culture 

and Modernity: Exploring the 

Foundations of Indigenous 

Ethiopian Philosophy of 

Education‖. In this research 

article, Dr. Fasil gives us an 

overview of what we had and 

what we have in both contexts of 

the traditional and modern way 

of the education systems our 

country has been following willy

-nilly.  

 Under the column ―Let’s 

Mind our Language‖, we have 

various linguistic items that deal 

with syntactical and grammatical 

issues of languages that have in 

common. In this regard, we will 

observe what false friends are in 

the world of words, not actually 

in human friendship. This fake or 

false friendship of words 

followed by other similar stuffs 

will help us understand the 

deceitful nature of languages in 

our communication. 

 Other columns, such as 

Reflection, Commentary, 

Edutainment and the like have 

also their own contribution in 

filling up any intellectual, 

academic or entertainmental gap 

of our readers.   Good read! 

             E D I T O R I A L  

  

It should be your care, therefore, and mine, to elevate the minds of 

our children and exalt their courage; to accelerate and animate their in-

dustry and activity; to excite in them a habitual contempt of meanness, ab-

horrence of injustice and inhumanity, and an ambition to excel in every ca-

pacity, faculty, and virtue. If we suffer their minds to grovel and creep in 

infancy, they will grovel all their lives. — John Adams 

Tell me and I forget, teach me and I may remember, involve me 

and I learn. ― Benjamin Franklin 
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Abstract  
 

Philosophy of education is an 

attempt to ask philosophical 

questions regarding the essence, 

role, method and goals of 

education. It could be used to 

identify the role of education in 

improving the human condition 

and the attainment of wisdom in 

general. Ethiopian philosophy of 

education is founded on the 

teachings of religions like 

Christianity and Islam, societal 

wisdom and authority and also 

written philosophical accounts. 

Based on this, whereas traditional 

Ethiopian education was rooted in 

the life of the community, modern 

education was founded on the need 

to introduce western rationality and 

thinking as a way of attaining the 

goals of modernization. In this 

paper, through a discussion of 

modern and traditional Ethiopian 

education, the researcher argues for 

the revitalization of Ethiopian 

philosophy of education. Such a 

philosophy of education plays a 

role of inculcating moral values, 

transferring indigenous wisdom 

from one generation into the other 

and setting the moral fabric which 

holds individuals together. 

Key Words: Education, Philosophy, 

Indigenous Wisdom. 
 

Introduction 
Using the discussions in 

philosophy of education and 

particularly the debate on the 

nature and role of Ethiopian 

education in the attainment of 

development, in this paper I will 

argue for the need to revitalize 

traditional Ethiopian philosophy of 

education. Philosophy of education 

tries to investigate the conceptual 

foundations of education. It also 

tries to explore the method, 

trajectory and the very essence of 

education. As such, it is ―the 

philosophical study of education 

and its problems‖ (Noddings, 1998, 

7).  There is an intrinsic relation 

between philosophy of education 

and the other major branches of 

philosophy like, metaphysics, 

epistemology, axiology and logic. 

They are all involved in value 

oriented inquires which try to 

examine conceptual foundations 

and foundational presuppositions. 

Philosophy of education also 

heavily borrows from the other 

parts of philosophy in order to 

examine the foundations of 

education and learning. To this 

extent, ―Philosophers of education 

study the problems of education 

from a philosophical 

perspective‖(Ibid, 8). The 

questions what is the purpose of 

education and what is the most 

desirable way of educating others 

are two of the most perennial and 

important problems in the history 

of philosophy. Thus ―one of the 

perennial questions in philosophy 

of education centers on who should 

be educated and how‖  (Ibid, 9). In 

the Ethiopian context, there is little 

research on the philosophical 

components of education and their 

role in understanding our current 

predicaments. 

Ethiopian classical philosophy 

of education which is highly 

exercised by religious teaching 

served as the institutional 

mechanism through which societal 

knowledge was transferred 

throughput generations. The 

introduction of modern education 

had a role of destroying Ethiopian 

knowledge systems and also 

instilling modern western values in 

the minds of Ethiopians. Being 

animated by the need for 

instrumental and technical growth, 

modern Ethiopian education was 

seen as a way of accelerating the 

goals of development. Losing its 

cultural roots, modern Ethiopian 

education became an ideological 

tool through which the values of 

cultures are disseminated. The 

solution resides in further 

exploring the relation between 

tradition and modernity and 

revitalizing the role of traditional 

Ethiopian education. 

I will start my discussion by 

situating the meaning of modernity 

in the Ethiopian context. This will 

be followed by the second section 

where I discuss the differences 

between modernization, traditional 

or cultural beliefs and traditional 

education along with their roles in 

solving the existing needs of 

society. Finally, in chapter three I 

will argue for the revitalization of 

the role of traditional Ethiopian 

education in public life.  
 

The Essence of Modernity in 

Ethiopia  
The issue of modernization 

and modernity which continually 

surface themselves in front of  

contemporary discussions of 

meaning, validity, rationality, and 

general truths across the 

disciplines. Investigating the 
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modern way of doing things is seen 

as one pivotal direction in 

addressing the problems in human 

history, the contemporary world, 

and also humanity‘s future 

prospects. Issues ranging from 

slavery and colonialism, male 

domination, otherness, the place of 

institutions and scientific inquiries, 

all the way up to the emancipation 

of humanity from poverty, war and 

injustice, are all in one way or the 

other being connected with an 

analysis of the modern. But what‘s 

the modern and modernity. 

Etymologically, there is an 

agreement that the word modern 

originates from the Latin terms 

‗modernus‘ and ‗modo‘ when 

Christianity tried to distinguish 

itself from the ―pagan Roman 

past‖ (Habermas,2001, 131). Thus 

in this period Christianity depicts 

itself as the noble present. What‘s 

interesting in the development of 

the concept ‗modern‘ is not just the 

ever historical process of the 

emergence of a present, but a now 

that radically tries to detach itself 

from the past. This is a present 

which tries to evolve its normative 

criteria and heralds its place in 

history as the beginning of a 

novelist age. Still, questions such 

as; when did modernity begin and 

has it ended, or is it a project that 

continues? (Habermas), is it a 

historical time line or an attitude 

(Foucault); is modernity 

emancipatory or repressive and 

disciplinary, are we currently in a 

modern or postmodern age, is 

modernity universal or particular, 

does modernity need to be 

reformed or abandoned, are all 

highly debatable. At such a 

juncture, one could ask, what are 

the precursors and foundations of 

modernity in Ethiopia? 

In observing the quest for 

modernity in Ethiopia, Paulos 

Milkias(2008) argues that the 

logical consequences of Ethiopia‘s 

quest for modernization stemmed 

from Western system of 

knowledge, education and cultural 

awareness that seek to dismantle 

the feudal system and found 

discomfort with the realities of the 

Ethiopian condition. Currently, in 

the globalized era, it is time to face 

the implication of such a quest in 

the antagonism between modern 

scientific and traditional localized 

systems of knowledge. From the 

outset, there was a failure to 

recognize the antithesis between 

feudalism and modernization. As 

such, ―feudalism and 

modernization are by their very 

nature incongruous and cannot live 

side by side without creating 

fissures in the body 

politic‖ (Paulos, 2008,91)  

Grounding itself in the 

transition from the church to public 

schools as agents for the 

dissemination of knowledge and 

education, the essence of 

modernity in Ethiopia constituted a 

minimal role of the church and the 

important role of secular 

institutions. Thus, ―the image of 

the new political order was drawn 

in terms of a new ideology: 

Zamanawi-seletane(modernity) 

which meant modern institutions, 

modern schooling, and modern 

thinking.‖(Ibid, 93) Even the 

genesis of modernity in Ethiopia 

for Paulos Milkias signified 

overcoming religion and tradition 

and is clearly evident in the 

modernization of Emperor 

Tewodros. Here Paulos remarks, 

―not only was Tewodros anti-

clerical, but he saw the 

development of Ethiopia as going 

necessarily against the influence of 

the church.‖(Ibid, 94) Thus, the 

ground for the struggle between 

tradition and modernity also took 

the form of education and the 

dissemination of knowledge. 

For BahruZewde(2008) 

attempts to celebrate Ethiopia‘s 

modernity and entering into the 

new millennium must be coupled 

with an analysis of the 

contradictions of the past, opening 

up of a space for equal 

participation and rational 

administrative imperative. Thus, 

―What has been sorely lacking 

amidst all these festivities is a 

sober and balanced assessment of 

the past millennium‖ (Bahiru, 

2008, 34) the contradictions of 

Ethiopian modernity could be 

expressed in the two Zar‘aYacobs. 

The first who instituted central 

administration and strong empire at 

the expense of total control and the 

lack of freedom in the life of 

subjects and the second, the 

philosopher who was a liberal and 

rationalist thinker that sought to 

establish a model for religious 

pluralism. 

Traditional and Modern 

Education in Ethiopia  

Historically, the introduction of 

science and technology in the 

developing nations is largely seen 

via commercial relations amongst 

both developed and developing 

nations, and foreign companies are 

considered to be the major agents 

for the transfer of the latest 

achievements in science and 

technology to the so called third 

world nations. Here, as developing 

countries of the world ―adopted  

trade  liberalization  policies  over  

the  past  20  years,  they  face  a 

major challenge in how to increase 

the knowledge and technology 

intensity of their economies in 

order to be able to compete  in  

national and international 

markets.‖ (Haile et al, 2013, 2) 

Currently, in the world of 

globalization, where individual 

states are losing their classical 

dominance in the face of threat 

from multinational corporations, 

global trade and intergovernmental 

organizations, the latest 

achievements in science and 

technology are disseminated to 

various corners of the world. 

In the Ethiopian context, 

science and technology is regarded 

as a way of bridging the gap 

between indigenous and alien 



  

4  Department of Basic Courses, St. Mary’s University (SMU)  

          B i - a n n u a l  B u l l e t i n       F E B R U A R Y  2 0 2 4  teacher 
he 

knowledge systems as well as a 

means of introducing a holistic 

framework that appeals to the 

demands of sustainability. As such 

the focus on science and 

technology is believed to bring 

urban as well as rural knowledge 

development, utilize and revitalize 

indigenous forms of knowledge, 

disseminate recent technologies to 

various sectors of structural 

development, contextualize foreign 

advancements in science and 

technology to the Ethiopian context 

and realize sustainable 

development practices. Trying to 

steer the economic development of 

a country by taking science and 

technology as crucial foundations 

provides an opportunity for 

empowering one‘s capabilities by 

giving more emphasis on the 

education of citizens and usage of 

information technology. It also 

allows the realization of 

environmental friendly approaches 

in the agricultural and energy 

sectors. (Wangwe, 1995) Still, 

there is a question if such a vision 

of scientific and technological 

progress is rooted in the Ethiopian 

soil or merely it accounts to an 

imitation of Western modernity.  

The long history of Ethiopia 

is characterized by a traditional 

system of education which was 

dictated by the teachings of the 

Orthodox Church. Such schools 

provided instruction for the 

children of the nobility and 

provided a system of religious 

morality that strengthened the 

power of rulers. In such a context, 

only few Muslim schools existed. 

Furthermore, ―A few missionary 

schools had been established in the 

late nineteenth century, and these 

were often accessible to 

interdenominational and multi-

religious communities‖. 

(Adejumobi, 2007, 16)  

 The emergence of modern 

education in Ethiopia cannot be 

separated from the need to 

accelerate the process of 

modernization through the latest 

achievements in science and 

technology. Emperor Tewodros 

sought to contextualize Western 

technology for military purposes. 

Thus, ―the quest for modern 

technology started in the 1850s 

when emperor Tewodros harbored 

the project of sending Ethiopians to 

Europe to train them in the 

manufactory of cannons‖( Paulos  

and Messay, 2010, 2) 

The introduction of modern 

education is an integral part of the 

process of modernization 

continued by Emperor Menelik II. 

Here secular institutions were 

established and scholarships were 

given to students to provide the 

bureaucracy with the required 

manpower. Thus, ―The functioning 

of the state bureaucracy, the 

diplomatic corps, and the economy 

owed a lot to the modernization of 

Ethiopian education and the 

nascent secularization of 

administrative institutions‖.  

(Adejumobi, 2007, 33) Emperor 

Haile Selassie introduced a radical 

reform in the system of education 

which includes the opening of 

more schools and establishment of 

a ministry. Still the resistance of 

the masses to education and the 

already existing unequal relations 

amongst members of the society 

had a negative impact on 

educational reform.  

For Wuhibegezer Ferede

(2013), traditional Ethiopian 

education was founded on church 

education and spirituality as a 

mediating category in the 

dissemination of knowledge. He 

maintains, ―Monasteries and 

convents of the Ethiopian 

Orthodox Church assumed the hard 

slog of designing and 

disseminating the education system 

whose utmost objective was 

producing religious 

functionaries‖ (2013, 41). This still 

doesn‘t imply that education was 

only accessible to those close to the 

church. The system of education 

was also available to the masses 

and it was also characterized by a 

secular mission since it tried to 

modernize the nation. Accordingly, 

―in addition to religious 

instruction, the curriculum was 

encompassing a secular component 

that focuses on the history, social 

customs, foreign and local 

languages, values and political 

organization of the society‖(Ibid) 

The introduction of modern 

education implied the obliteration 

of traditional Ethiopian wisdom 

and education. It was not a process 

of creative adaptation but mere 

attempt to replace Ethiopian 

indigenous educational forms with 

western cultural values and 

education that was introduced by 

modern education in the Ethiopian 

soil. This shows that, the ―policy of 

westernizing Ethiopian society 

undermines the role of the 

indigenous education to the 

society‖(Ibid, 43) 

There is a huge rift between 

traditional and modern systems of 

education in Ethiopia since the 
church was resistant towards 

modern education, and also rather 

than being a creative process of 

synthesis, modern education was 

introduced at the expense of 

traditional systems of thought. As 

such, ―modern school did not 

develop directly from traditional 

institutions‖ (Awoke, 2015, 4) The 

introduction of modern education 

in Ethiopia was animated by the 

practical need of attaining 

instrumental growth and mastery 

over the environment. Some 

existing factors that animated 

modern education in Ethiopia 

include, ―the need for innovations 

such as national currency, i.e., 

establishing state banks, 

construction of bridge, hospitals, 

hotels and railroad, postal service, 

telephone etc.‖(Ibid, 5)  

The traditional religious elites, 

such as debtaras (ደብተራዎች), 
played a more prominent role 

before the introduction of modern 
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education in Ethiopia. In traditional 

Ethiopian education, academic 

excellence was measured in one‘s 

knowledge and practice in three 

areas of inquiry, ―which are offered 

at the academy of music, the 

academy of poetry, and the school 

of texts. Each of these branches of 

training takes at least two years of 

learning and exercise, with a total 

of eight years required to graduate 

as a specialist in Ethiopian church 

music.‖(Paulos, 2011, 235) After 

the downfall of the Derg whose 

system of education was inspired 

by the principles of Marxism-

Leninism, a new educational model 

emphasizing education to the 

masses was instituted. This was 

marked by a rapid increase in 

annual governmental costs for 

education, education as foundation 

of development, mass training and 

participation of minority groups in 

the system. As such, ―The fact that 

public expenditures on education, 

as a percentage of total outlay, had 

risen from a mere 10 percent 

during the time of the Derg to 23.6 

percent in 2009, has helped in this 

dramatic growth.‖(Paulos, 2011, 

246) 

Some of the basic themes 

currently being emphasized in 

Ethiopia‘s system of education 

include education being available 

to the masses, moral education and 

creation of a democratic culture, 

equal access to education, focus on 

skills and technical training, 

establishment of higher 

institutions, community 

participation and investing in 

manpower. Here, in order to 

understand the broader 

implications of such a vision, there 

is a need to ground Ethiopian 

discussions of development in a 

unique Ethiopian program of 

modernity that is critical of 

Western cultural imperialism while 

simultaneously revitalizing 

Ethiopian indigenous culture, 

knowledge and philosophy. 

 

Revitalizing Traditional 

Ethiopian Education as a 

Foundation of Modernity 
Currently, the Ethiopian 

system of education is not able to 

develop a system that is able to 

preserve one‘s cultural values 

while at the same time attaining a 

material development. Simply 

imitating the latest achievements of 

the western world, the Ethiopian 

system of education is not rooted 

on existing realties and the urgent 

needs of the society. One solution 

here resides in revitalizing 

Ethiopian traditional education as a 

source of cultural revival and also 

developing a system of education 

and societal modernity founded on 

societal values. In order to carry 

out this task two operations are 

needed. First of all, there is a need 

to deconstruct the role of western 

concepts in shaping the 

development of Ethiopian 

knowledge system. This also 

requires developing a system of 

education that is a foundation of 

societal modernity. Secondly, one 

needs to revisit the classical values 

of Ethiopian education in a 

reconstructive project which 

demonstrates the role of Ethiopian 

education in the attempt to 

inculcate moral values and take 

advantage of them as a source of 

societal cohesion.   

First of all, there is a need to 

deconstruct the ideological 

imposition of western cultural 

values on Ethiopian systems of 

education and also introduce a new 

educational approach that could be 

taken as a foundation of Ethiopian 

modernity. The introduction of 

modern education could only be 

expressed in terms of the imposition 

of foreign cultural values on the 

organic system of education that 

developed throughout generations in 

Ethiopia. This led Mulugeta Wodajo 

to proclaim, ―Ethiopia's postwar 

reform in education is of a unique 

character. Ethiopia did not reform 

her educational system after the war 

but instead gave birth to a system of 

education altogether new, if not 

alien, to the cultural pattern of the 

nation.‖(1959,24)  

Ultimately four major 

problems that plague Ethiopia‘s 

system of education are the 

inaccessibility of education to the 

masses, the fact that the system of 

education is not rooted on 

Ethiopian indigenous values, the 

impractical nature of the system of 

education which is not able to 

solve the most pressing and urgent 

problems of the nation and finally, 

―overcentralization‖(Ibid, 27) Most 

contemporary Ethiopian thinkers 

are critical towards the introduction 

of foreign western education in the 

Ethiopian soil. They believe that it 

leads into cultural dislocation, 

alienation and the forceful 

imposition of western cultural 

values in the Ethiopian soil. 

Modern education is said to cause a 

rift between, ―has caused a rift 

within Ethiopian culture and its 

history‖ (Mohammed, 2013, 12) 

Maimire contends that there is 

a difference between introducing 

western schemes of modernization 

in Ethiopia and grounding the 

project of modernity in the 

Ethiopian soil. What has been 

carried out so far in Ethiopia is 

trying to modernize Ethiopia taking 

western modernity as the ultimate 

standard. But what we need is an 

Ethiopian conception of modernity. 

(Maimire, 2011, p. 1) According to 

Salvadore,  Gebre-Heywat 

Baykedagn sought to develop a 

unique conception of Ethiopian 

modernity that focused on cultural 

preservation, political modernity 

and uncoupling Western modernity 

from capitalism. Gebre-Heywat‘s 

unique program of Ethiopian 

modernization focused on 

economic development, exposing 

the exploitation of peasants in 

feudalism, equal distribution of 

wealth amongst the provinces and 

avoiding the exploitation of the 
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masses. The realization of such 

initiatives finally depended on a 

uniquely Ethiopian system of 

education (Salvadore, 2007,  568). 

The solution that Gebre-Heywat 

sought to propose was pragmatic 

and practical and suited to 

indigenous modernization rather 

than a program of Westernization. 

Further developing the idea of 

an Ethiopian modernity founded on 

indigenous realities, Blata Geta 

Hiruy W/Selassie contends that 

even though the Europeans have a 

more profound and developed 

material civilization still it is 

founded on the exploitation of non-

Europeans. As such Ethiopians 

should only learn about the greatest 

scientific and technological 

achievements of Europeans by 

preserving their own indigenous 

cultural values. For him modernity 

is a sophisticated process where we 

try to accommodate our cultural 

values to existential challenges. 

Ethiopians have a unique culture 

and way of life, and history.  For 

Hiruy, if we assume that Ethiopian 

civilization is in a comparable 

stature to modern Europe, then we 

must demonstrate that we have a 

well refined intellectual project 

compared to the western world 

(Hiruy, 2017, p. 36). Hiruy further 

argues that education is the 

foundation of development and that 

Ethiopians should go to Europe not 

to imitate western culture but to 

grasp the wisdom that is needed to 

accelerate our development and 

goals of modernization.  

Secondly, besides 

demonstrating the intimate 

relations between Ethiopian 

modernity and system of 

education, there is a need to show 

the role of classical education in 

societal life and settling of 

everyday moral problems.  

According to David Bridges, 

Amare Asgedom and Setargew 

Kenaw(2004), there are diverse 

sources of Ethiopian philosophy of 

education. These include, 

traditional societal wisdom that is 

passed on from one generation to 

the other, philosophical ideals like 

the writing of Zera Yacob and 

Weldehiwot which shed some light 

on the nature of education , the 

teachings of the Ethiopian 

Orthodox Church and finally ―non-

formal education in villages‖(2004, 

536).  

The most important 

foundation of Ethiopian philosophy 

of education is church education 

which constitutes a highly 

elaborated system of education 

which imparts the knowledge of 

reality, existence and human values 

to students. Furthermore, one also 

needs to understand traditional 

societal customs and values and 

their role in educating the youth. 

As such, traditional wisdom ―is 

philosophical in the sense that it 

constitutes part of a world view or 

set of beliefs that underpin 

everyday living‖(Ibid).   

Some of the major values 

introduced by Ethiopian traditional 

philosophy of education include, 

identifying the intrinsic value of 

the community and sacrificing 

one‘s own interest for the sake of 

upholding the public good, 

technical and instrumental 

education which is meant to 

implant practical skills in the 

minds of students, seeing education 

not as something that is time bound 

but of a lifelong learning where the 

person is going through different 

levels of socialization and 

education and finally ― an 

emphasis on an idea of personhood 

which is not an automatic 

accompaniment of maturation but 

something which has to be 

achieved or, indeed, in which one 

can fail‖(Ibid, 539).  In today‘s 

world of globalization, it is true 

that we cannot avoid our 

interactions with others. What is 

needed here is a system of 

education that emphasizes the 

cultural values of one‘s community 

while at the same time learning 

from the advancements of western 

instrumental rationality being 

expressed in the latest science and 

technology.  As such, ―Clearly 

Ethiopia cannot stand aside from 

these modernizing influences and 

no doubt there are political, 

economic and educational 

instruments in the toolbox of 

modernity which can serve the 

country's purpose‖(Ibid, 541). 

There are several elements of 

traditional education which are still 

useful to today‘s system of 

education. These include, passing 

on the rich historical heritage of the 

nation from one generation to the 

other through the works of literate 

traditional intellectuals. And we 

know that prominent Ethiopian 

writers from the traditional system 

of schooling have been doing their 

best.   Awoke believes that the 

Ethiopian philosophy of education 

needs to make a transition from the 

idealism of church education into a 

postmodern approach which is 

interdisciplinary in its nature. Here 

the postmodern approach, ―has an 

eclectic nature; it depicted that 

creating and choosing is more 

important than ordering and 

following‖( Awoke, 2015, 18). 

For Paulos Milkias(1976) 

religion plays a role of social 

cohesion in that it provides a 

platform through which a common 

moral fabric and normative 

standard could be cultivated in any 

society. Education also has the 

power to subject existing societal 

institutions to the force of criticism 

and societal renewal. Thus, ―It 

helps to associate knowledge with 

the critique of the oppressive 

conditions of life and commits it to 

the transformation of society and 

the development of human 

potentialities‖ (1976, 79).  

Ethiopian traditional education that 

was highly dictated by the 

teachings of the church was made 

up of five major elements. These 

include understanding the Fidel 

(letter or alphabet), reading Fidele-
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Hawaria, memorizing Gebata-

Hawaria, Dawit (Psalms) and 

finally ―The next and last stage in 

the curriculum of elementary 

traditional schooling, which was 

usually accompanied with a church 

career as a deacon, was a transition 

period to a higher education to 

become a debtera, or to a full-time 

church career as a priest‖(Ibid, 80). 

Not just only in Ethiopia but 

also in Africa at large education is 

an integral element of the societal 

order. It is not just imposed from 

the outside but embedded in the 

moral, political and everyday life 

of the society. Hence, ―Indigenous 

African learning plays a vital role 

in the transmission of values that 

Africans consider to be essential in 

understanding and experiencing the 

fullness of life‖(Eleni, 1992, 7). 

The process of learning ultimately 

begins in the home setting where 

basic moral values and principles 

are inculcated. Here, ―it is the 

responsibility of everyone to care 

for and teach those younger than 

themselves‖ (Ibid, 12). Ethics is a 

crucial element of the system of 

education. It is expressed in 

respecting one‘s family, 

worshiping God and serving one‘s 

community. Some basic moral 

virtues are ―(a) the paramount of 

the family ; (b) the centrality of 

spiritual life; and (c) the 

importance of communality‖(Ibid, 

15). 

Conclusion 

Traditional Ethiopian education 

was grounded in the life of the 

community and was a medium 

through which societal wisdom and 

knowledge is transferred from one 

generation to the next. Being 

highly dictated by religious 

teachings, traditional Ethiopian 

education was a way of prescribing 

moral values, imparting a common 

sense of purpose on the members 

of a community and mastering the 

environment based on human 

wants. The introduction of modern 

education saw the destruction of 

traditional Ethiopian philosophy of 

education and subsequently led 

into a process of westernization. 

In today‘s world of 

globalization, there is a need to 

learn from the scientific and 

technological rationality of the 

western world. In order to realize 

what is needed is a system of 

education which preserves 

indigenous cultural values while at 

the same time learning from the 

achievements of the western world. 

There is as such a need to revitalize 

classical Ethiopian education 

particularly in areas of societal 

progress, cultivation of moral 

values and serving as an agent of 

societal cohesion. 
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Reflection   

ዓሇም እንዱህ ናት፡፡ እንዱህም 
ነበረች፡፡ ብታምንም ባታምንም እንዱህ 
እንዯሆነች ትቀጥሊሇች - ቢያንስ 
እስከዓሇም ፌጻሜ፡፡ እንዳት? ብሇህ 
ጠይቀህ እንዲይሆን ብቻ፡፡ ምን 
እ ንዳት  ይ ባ ሊሌ ?  እ ን ዯዚሁ 
እንዯምታያት ነዋ፡፡ 

መወሇዴ እንዲሇ ሳያረጁም 
አርጅተውም፣ በዴንገተኛ አዯጋም 
በበሽታም መሞት አሇ፡፡ መማር 
እንዲሇ ዯንቁሮ መቅረትም አሇ፡፡ 
መዯህየት እንዲሇ ሠርቶም ሆነ ሰርቆ 
ወይ በላሊ መንገዴ መክበርም አሇ፡፡ 
ብዙ ዕዴሜ መኖር እንዲሇ ባጭር 
መቅረትም አሇ፡፡ ነጭና ጥቁር ሆኖ 
መፇጠር እንዲሇ ቢጫና የቀይዲማ 
ሆኖ መወሇዴም አሇ፡፡ በአውሮፓና 
አሜሪካ ተወሌድ አፌሪካን ሳያዩ 
መኖር እንዲሇ በአፌሪካ ተወሌድ 
አውስትራሉያንና አውሮፓን ሳያዩ 
ብቻ ሣይሆን ስሇነዚህ ሀገራት 
ኅሌውና ሳያውቁና ሳይሰሙ መኖርም 
አሇ፡፡ በምዴራችን ብዙና ብዙ ነገር 
ይታያሌ፤ ይሰማሌም፡፡ ከሁለ 
የሚበሌጠው ፀጋ ግን በርካቶች ሇሞት 
የሚዲረጉበትን ሥነ ሌቦናዊ ጫና 
የሚፇጥር የተፇጥሮ ክስተት ወዯ 
አወንታዊነት ሇውጦ የክብር 
መጎናፀፉያ ማዴረግ ነው፡፡ በዚህ 
ረገዴ የሚወረወርባቸውን አልል 
አልል የሚያህሌ ዴንጋይ በዘዳ 
ተቀብሇው በምንም ዓይነት ማዕበሌና 
ወጀብ ንቅንቅ የማይሌ የሕይወት 
ግምብ የሚያንጹ ሰዎችን ስንታዘብ 
ተፇጥሮ ምን ያህሌ ሇነዚህ መሰሌ 
ዜጎች እንዯምታዯሊ  መረዲት 
እንችሊሇን፡፡ ያገሬ ገበሬ “ሳይዯግስ 
አይጣሊም” የሚሇው ሇዚህን መሰለ 
ተሞክሮ ጥሩ ገሊጭ ነው፡፡  

የ አ ን ዴ  ሰ ው  ት ሌ ቅ ነ ት 
ከሚሇካ ባቸው ነ ገሮች  አ ንደ 
የሚገጥሙትን መጥፍ ነገሮችና 
አለታዊ አጋጣሚዎች ጥበብን 
በተሊበሰ አስተዋይነት አሌፍ እነዚያን 
በሕይወት ሊይ አለታዊ ክስተት 
ሉፇጥሩ ይችለ የነበሩ አጋጣሚዎችን 

ወዯጠቃሚ የሕይወት ግብኣትነት 
መቀየር ነው፡፡ ይህ ዓይነቱ ተፇጥሮ 
ትሌቅ መታዯሌ ነው፡፡ በዚህ ርዕሰ 
ጉዲይ ዙሪያ አንዲንዴ ነጥቦችን 
ስንታዘብ ብዙዎች በሚዯርስባቸው 
ስዴብና አሽሙር ሇጉዲት ሲጋሇጡ 
ጥቂቶች ግን በአወንታዊ ጎኑ 
በመቀበሌ ሊሊሰቡት የዕዴገት ጫፌ 
ሲወነጨፈ እናስተውሊሇን፡፡ በተሇይ 
በተፇጥሯዊና ሰው ሠራሽ የአካሌ 
ጉዲቶችና ያሌተሇመደ የሰውነት 
ቅርፆች ሊይ የሚሰነዘሩ ስዴብንና 
ነቀፋታን፣ አሽሙርንና ምፀትን 
የመሰለ ማኅበረሰብኣዊ ትንኮሳዎችን 
ተቋቁሞ በጤና ከመኖር ባሇፇ 
እነዚህን ትንኮሳዎች ወዯበጎ ጎን 
በመሇወጥ ሰዎች ሲያዴጉና ሲበሇጽጉ 
ማየት በእጅጉ ያስዯስታሌ፡፡ በተፇጥሮ 
ጉ ዴ ሇ ታ ቸ ው  ሲ ነ ቀ ፈ  ወ ይ 
ሲሸሞርባቸው እንዯግሥሊዋ እርር 
ዴብን ብሇው በንዳት ሇበሽታና ሇሞት 
የሚዲረጉ ሞኞች የመኖራቸውን 
ያህሌ ስዴቦችንና አሽሙሮችን 
ወዯአወንታዊ ጎን ቀይረው ክብረት 
የሚጎናጸፈባቸው የዓሇም ዜጎች ቁጥር 
ቀሊሌ አይዯሇም፡፡  

ከትግስት የሇሾች መንዯር ዴንገት 
በትዝታ ማማ ብቅ ያሇችን አንዱት 
ሴት እንይ፡፡ ይቺ ሴት ሌጅ 
አትወሌዴም፤ መሃን ናት፡፡ አንዴ ቀን 
እቤቷ ዯጅ እያሇች አንዱት ቀዯም ብሊ 
የተጣሊቻት ጎረቤቷ ነገር ቢጤ 
ትፇሌጋትና “አንች በቅል” በማሇት 
ሰዴባት ወዯቤቷ ትገባሇች - ማብሸቋ 
ነው፡፡ እዚህ ሊይ ሰዲቢዋ ሴት መጥፍ 
ሰው መሆንዋን ሌብ ይሎሌ፡፡ 
የተፇጥሮ ጉዴሇትን ተመርኩዞ 
መሳዯብም ሆነ ሰውን መንቀፌ 
ነውርም ኃጢኣትም ብሌግናም ነው፡፡ 
ወዴጄና ፇቅጄ ባሊመጣሁት ነገር 
ሌወረፌ አይገባኝማ፡፡ እናም ያቺ ባሇጌ 
ሴት ያቺን መውሇዴ የማትችሌን ሴት 
“በቅል” ብሊ እንዯሰዯበቻት ሴትዮዋ 
በንዳት ብግን ትክን ብሊና ይህን 
ስዴብ ከምሰማ ብሞት ይሻሇኛሌ ብሊ 
ቡታ ጋዟን ትከፌትና ክብሪት 

ትጭርና ቤቷንም እራሷንም ማንዯዴ 
ትጀምራሇች፡፡ ህንዲዊው ባሎ ዴንገት 
ዯርሶ ሉያዴናት ቢሞክርም ራሱ 
በእሳቱ ተጠባብሶ ሇጥቂት ከመትረፌ 
ውጪ ሀበሻዋን ሚስቱን ግን 
ሉታዯጋት አሌቻሇም፡፡ ያቺ ሴት 
በተወረወረባት ዴንጋይ ሇሞት 
ተዲረገች፡፡ ላልችና ብሌኆች ግን 
የተወረወረባቸውን ጠጠርም ይሁን 
ዯቦሌ ዴንጋይ በሥሌት ተቀብሇው 
ሇቤት መሥሪያነት ይጠቀሙበታሌ፡፡ 
ሕይወት እንዲዯረጓት ናት - ፉት 
እንዲሳዩዋት፡፡ አንተ ከየትኛው ወገን 
ትሆን?  

ባናውቀው ይሆናሌ እንጂ 
እያንዲንደ ሰው የሚፇጠርበት አንዲች 
መክሉት  አ ሇው ፡ ፡  አፌራሹን 
እንተወውና አወንታዊውን ብናይ 
በዓሇማችን ውስጥ ሙለ ጤነኛም 
ሆኑ የአካሌ ጉዲተኞች መክሉታቸውን 
ፇሌገው በማግኘት ስማቸውን 
እስከወዱያኛው ተክሇው ያሌፊለ፡፡ 
ከዚህ አኳያ ዏይነ ሥውራኑን 
እነሆሜርንና ሄሇን ኬሇርን ጨምሮ 
በርካታ አካሌ ጉዲተኞችና አፌሊጦንንና 
ሶክራጠስን ጨምሮ እስከዘመናችን 
የመቄድንያው የክብር ድክተር ቢኒያም 
በሇጠ ዴረስ ዘመን አይሽሬ ዴንቅ 
ተ ግ ባ ራ ት ን  አ ከ ና ው ነ ዋ ሌ ፤ 
በማከናወንም ሊይ ይገኛለ፡፡ ይህ 
የሚጠቁመን በታሪክ ሇመዘከር የአካሌ 
ጉዴሇት ቢኖርም እንኳን አእምሮ 
ጤናማ እስከሆነ ዴረስ ካሰቡት 
መዴረስ የሚቻሌ መሆኑንም ጭምር 
ነው፡፡ ጆሮዎቿም፣ ዏይኖቿም 
ከዴተዋት ያን ሁለ ችግር ተቋቁማ 
ሇታሪክ ዝክር የበቃችው ሄሇን ኬሇር 
ሇዚህ ብቁ አብነት ናት፡፡ 
    ዙሪያ ጥምጥሙን እዚህ ሊይ 
እንግታውና ወዯርዕሳችን እንመሇስ፡፡ 
የዩጋንዲ ዜጋ ነው፡፡ ወድና ፇቅድ 
ሣይሆን ሲወሇዴ ጀምሮ በተፇጥሮው 
ባገኘው የፉትና የጭንቅሊት ቅርፅ 
ከቅርብ ጎረቤት ጀምሮ እስከትምህርት 
ቤት ይስቁበትና ያንጓጥጡት ነበር፡፡ 
እሱና ቤተሰቡም በዚህ ሁኔታ 

 

 

 

 

 

 

 

እንተዋወቃቸው 
የዩጋንዲው “ራንጎ ቴንጌ ቴንጌ” 

ማነው? (From Grass to Grace) 
ፊንታ አያላው፣ ቅ.ማ.ዩ 
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he 

በተወሰነ ዯረጃና በተሇይ በፉት ጊዜ 
ይሳቀቁ ነበር፡፡ በኋሊ ግን ነገሮች 
ተሇዋወጡ፡፡ የሰዎችን ሌግጫና 
ሽሙጥ ወዯምርታማነት ሇወጠው፡፡ 
ፇጣሪ ተጨመረበትና ገና በ13 ዓመት 
ዕዴሜ ገዯማ የባሇብዙ ሚሉዮን ድሊር 
ባሇቤት ሆነ፡፡ ዴህነትን በእንብርክኳ 
አስኬዲት፡፡ ሇርሱ ተርፍ ሇዴሆች 
የሀገሩ ሌጆች ትምህርት ቤትና ላሊም 
ላሊም የረዴኤት ተግባራትን 
ማዴረግን ተያይዞ ዓሇም አቀፌ 
ስብዕናን በመሊበስ ሊይ የሚገኝ ታዲጊ 
ሉሆን በቃ፡፡ ሲንቁትና ሲያንጓጥጡት 
የነበሩት ሰዎች አሁን በስሇትም 
ሉያገኙት የሚችለት አሌሆነም፡፡ 
ሇእርግማን የመጣ ይመስሌ የነበረውን 
የሰውነት ቅርጽ ወዯበረከት ሇወጠና 
በተሇዬ የዲንስ እንቅስቃሴው የቲክቶኩ 
መንዯር ንጉሠ ነገሥት ሆኖ አረፇው 
- የኢድሪሳ አህመድ ኪኮሜኮ ልጅ 
በቀዴሞ ስሙ ሳዴ ስሶዚ የአሁኑ 
ቲክቶካዊ ስሙ ራንጎ ቴንጌ ቴንጌ፡፡ 
ይህ ገና በ11 ዓመቱ የሀብት ማማ 
ሊይ መንጠሊጠሌ የጀመረው ዩጋንዲዊ 
ሕጻን እንዯቀሌዴ በጀመረው የቲክቶክ 
ዝግጅት አቅርቦቱ  በሚሉዮን 
የሚቆጠሩ ተመሌካች ቲፍዞዎችን 
አፌርቷሌ፡፡ በዚያም ሳቢያ እነክሪስ 
ብራውንን የመሰለ ዓሇም አቀፌ 
ዕውቅናን ያተረፈ ሰዎች ሳይቀሩ 
ዯምበኞቹ ሆነዋሌ፡፡ ይህን ሕጻን 
ሇማግኘት የሚጓጓው አፌሪካዊና 
የላሊው ዓሇም የንግዴና የአርት 
ዴርጅት እየጨመረ መጥቶ ቴንጌ 

ቴንጌ አፌሪካንም የዏረቡን ዓሇምም 
በማስታወቂያ ሥራ አጅቦ እየዞረ 
ነው፡፡  
ይህ ሌጅ እንዯኔ መሌከ መሌካም 
ቢሆን ኖሮ ይሄኔ (በሣቅ ሌሞት 
ሇጥቂት ተረፌኩ) አባትና እናቱ 
ከሚያቀርቡሇት የበቆል ገንፍ 
(ኡጋሉ) ባሇፇ ቢፌና ፓስታ 
አሌፍርኖን በስምም አያውቃቸውም 
ነበር፡፡ እዯግመዋሇሁ - ሳይዯግስ 
አይጣሊም መባለ እንግዱህ ሇዚህ 
ነው፡፡ 

“ከፋዝና ቀሌዴ ወዯሀብት ጉዞ” 
በሚሌ ርዕስ ስሇዚህ የቲክቶር 
ሀብታም ከተጻፇ አንዴ አጭር 
ጽሐፌ እንዯምናነበው ሌጁ በአራዴኛ 
አነጋገር እየፋመሰ የመጣው እ.አ. 
የዘመን አቆጣጠር በ2023 ቲክቶክ 
ሊይ የሇጠፇውን ተንቀሳቃሽ ስዕሌ 
ሰዎች ማየት ከጀመሩ ወዱህ ነው፡፡ 
ከሰውነቱ ቅርጽና ከተሇዬ ዲንሱ ጋር 
ተቆራኝቶ ከውስጡ ወዯውጪ 
የሚፇሰው የብርሃን ፀዲሌ የተሊበሰ 
ፇገግታው ሁለንም የቲክቶክ 
መንዯር  ዯምበኛ  ማፌዘዙን 
ተያያዘው፡፡ በዚያም ምክንያት 
ዯምበኛ የራቃቸው ቲክቶከሮች 
ሳይቀሩ የዚህን ሌጅ ሥራ 
በ ገ ፆ ቻ ቸ ው  በ ማ ቅ ረ ብ 
አስተዋወቁሇትና ዝናውን ይበሌጥ 
ናኙሇት፡፡ የብዙዎች ቲክቶክ ገፅ 
ማዴመቂያ ሆነና ሕዝቡን በሣቅ 
ይፇጀው ገባ፡፡ ከዚያማ ማን 
ይቻሇው! ኧረ ተወኝ ወንዴሜ! 
በዚያን አጋጣሚ ነበር እንግዱህ 
ክሪስ ብራውን የሚባሇው አሜሪካዊ 
ታዋቂ ሙዚቀኛ አይቶትና አዴንቆት 
የራሱን ቲክቶክም ማዴመቂያ 
አዴርጎሇትና በ“share button”ም 
ሇወዲጆቹ አሰራጭቶሇት በአካሌ 
እንዱያገኘው ቀጠሮ ያስያዘሇትና 
ያገኘውም፡፡ በዚያም ግንኙነት 
“የተበጠሰሇት” ብዙ ፌራንክ ማሇትም 
ድሊር እንዯነበር ውስጥ ዏዋቂዎች 
መጠቆማቸው አይዘነጋም፡፡ ዕዴሌ 
በሯን ስትከፌት አንዴም ዘበኛ እፉቷ 
እንዯማይቆም ከዚህ ሙጫቅሊ ሌጅ 
መረዲት ይቻሊሌ፡፡ በነገራችን ሊይ 
ክፈ ዕዴሌም ከመጣ ከተኛንበት 
ቀስቅሶ እያንቀዠቀዠ ይወስዴና - 
የሰይጣን ጆሮ ይዯፇንና - 
እስከሕይወት ማጣትም ሉያዯርስ 
ይችሊሌ፡፡ ስንቶች ከሞቀ ዕንቅሌፌ 

ያሊንዲች ምክንያት ተነስተው 
ከቤታቸው ወጥተው የመኪና ራት 
ሆነው እንዯቀሩ ቤት ይቁጠራቸው፡፡ 

ቴንጌ ቴንጌ በመጀመሪያ አካባቢ 
በቲክቶኩ መንዯርም ቢሆን የእውነት 
አይመስሌም ነበር፡፡ እየቆዬ ሲሄዴ 
ነው ብዙ ታሪክ የተፇጠረው፡፡ 
ብዙዎች ከቁም ነገር ሳይቆጥሩት 
በፋዝ መሌክ ሲያዩት ቆዩና 
ዕውቅናው የዩጋንዲን ዴንበር አሌፍ 
ወዯ አጽናፇ ምዴር ሲዘሌቅ 
ይቀሌደበት የነበሩ ሁለ አመረሩና 
እርሱንና የእርሱን እገዛ ፌሇጋ 
ተሰማሩ፡፡ የተሇዬ ገጽታውና ተወዲጅ 
አቀራረቡ በአጭር ጊዜ ውስጥ ዓሇም 
አቀፌ ተቀባይነቱን አፊጣነሇት፡፡ 
ከዚያም የተነሣ በደባይ የሚገኝ Za-
melect Properties የሚባሌ የሪሌ 
እስቴትና የኤላክትሮኒክስ ካምፓኒ 
አምባሳዯሩ እንዱሆን በከፌተኛ ክፌያ 
ሾመው፡፡ ከዩጋንዲ ወዯ ደባይ 
በአንዯኛ ዯረጃ የአውሮፕሊን ጉዞ 
ሲበርም በሮሌስ ሮይስ ፊንተም 
ክሊሲክ አውቶሞቢሌ ከአንዴ የውጭ 
ሀገር መሪ ያሌተናነሰ አቀባበሌ 
ተዯረገሇት - “አንገቴን ወዯኋሊ 
አዙረህ አጠማዘህ ፌጠረኝ” አይባሌ 
ነገር፡፡ ይህ ጽሐፌ በሚሰናዲበት 
ወቅት ቴንጌ ቴንጌ 7.1 ሚሉዮን 
የ ቲ ክ ቶ ክ ና  2  ሚ ሉ ዮ ን 
የኢንስታግራም ተከታዮች ነበሩት፡፡ 
አንዲንዴ ዩቲበሮች እኮ 100ሽህ 
ሲገቡ አገር ይያዝሌን ነው 
የሚለት፡፡ ይህ ሌጅ ግን ይህን 
ያህሌ ሀብትና ተከታይም እያሇው 
ትህትናው ሌዩ ነው፡፡ ምንም 
አይመስሇው አለ፡፡ 

አዎ፣ ያ ስሇዚህ ታዲጊ ከፌ ሲሌ 
የተቀመጠውን ቁም ነገር ያካፇሇን 
ጽሐፌ በመቀጠሌ እንዱህ ይሊሌ፡፡ 
አንዴ ዕዴሌ ወዯእጅህ ሲገባ 
አትናቀው፤ ገሸሽ ታዴርገውም፡፡ 
በዯምብ ተጠቀምበት፡፡ አንዳ የገባ 
ዕዴሌ ካመሇጠ አታገኘውምና 
ትኩረት ሰጥተህ ሥራበት፡፡ ሰዎች 
ሉያሾፈብህ ወይ ሉስቀብህ ይችሊለ፡፡ 
ግን አንተም ስቀህ እሇፊቸው፡፡ 
በምትሠራው ሥራ ተጠቃሚው 
አንተ እንጂ እነሱ አይዯለምና የነሱ 
አለታዊ አስተያየት ሇአንተ እንዯጥሩ 
ዴጋፌ እንዱሆን ከማዴረግ ውጪ 
ስሜት አይስጥህ፣ ስሜትህንም 
እንዱነካው አትፌቀዴ፡፡ 

The misfortune of the 

wise is better than the 

prosperity of the fool . 
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ቴንጌ ቴንጌ እንዱያ መቀሇጃና 
መሣቂያ መሣሇቂያ እንዲሌነበር 
በ ራሱ  ፇጠራ  በሚሇቃቸው 
የቲክቶክና የኢንስታግራም አጫጭር 
ቀሌድቹና ትርዒቶቹ ከጊዜ ወዯጊዜ 
ተወዲጅ እየሆነ በመምጣቱ እሱን 
ሇማግኘትና ሇመጨበጥ እንዱሁም 
የማስታወቂያ ሥራ ሇማሠራት 
የሚፇሌገው ዓሇም አቀፌ ዕውቅና 
ያሇው ወገን እየተበራከተ መጣ፡፡ 
የሌብ ንጹሕነቱና አቀራረቡ 
እንዱሁም ተግባቦቱ ብዙዎችን 
ይማርካሌ፡፡ በዚያም ምክንያት 

ከአፌሪካና ከዏረቡ ዓሇም አንስቶ 
እስከሰሜን አሜሪካና አውሮፓ ስሙ 
ሉናኝ ችሎሌ፡፡ “አትሩጥ አንጋጥ” 
ነው ወንዴሜ፡፡ ቴንጌ ቴንጌ አሁን 
ቢጠሩት የማይሰማ የባሇብዙ 
ሚሉዮን ድሊር ጌታ ነው - ገና 
በሌጅነቱ፡፡ በዚያ ሊይ በታዋቂ 
አርቲስቶችና የመዴረክ ሰዎች 
በየሀገሩ እየተጋበዘ ማኅበራዊ 
ሚዱያዎቻቸውን ያሟሙቅሊቸዋሌ፤ 
በዚያም ሰበብ ሊቅ ያሇ ረብጣ ድሊር 
ያገኛሌ፡፡ 

ዋሲሁን ተስፊዬ የተባሇ ቲክቶከኛ 
እንዯጻፇው ኡጋንዲዊው የ11 ዓመት 
ታዲጊ Saad Ssozi በሰፇርም ሆነ 
በት/ቤት ፡ በትሊሌቅ ዏይኖቹ 
ምክንያት ሰው እያሾፇበት “አምፖሌ 
ዏይን” እያለ የሚያበሽቁት ሌጅ 
ነበር። ነገሩ “ሳይዯግስ አይጣሊም” 
እንዱለ ሆኖ ይህ ታዲጊ ሌጅ 
የመጣበት የሚመስሌን ነገር 
ወዯመጣሇት ቀይሮ ዓሇምን 
እያስዯነቀ ነው፡፡ አንዱት የፉት 
መታጠቢያ ሣሙና መግዛት 
ከማያስችሇው የዴህነት ዯረጃ ወጥቶ 
ሇራሱና ሇቤተሰቦቹ ሌዩ መመኪያና 
የሀገር አሇኝታም ሇመሆን በቅቷሌ፡፡ 
ፇጣሪ ሲታረቅ እንዱህ ነው፡፡ 

Saad Ssozi ወይም በቲክቶክ 
ስሙ ቴንጌ ቴንጌ ተፇጥሮ በሰጠው 
ትሊሌቅ ዏይኖች ምክንያት ሉያፋዙበት 
ሲሞክሩ ማንንም አይሰማም። 
እንዯውም በዚህ ስዴብ ከመሸማቀቅ 
እና ከማዘን ይሌቅ በተፇጥሮ ትሊሌቅ 
የሆነው ዏይኑን ይበሌጥ እያፇጠጠና 
እያጉረጠረጠ ቀሌዴ ይሠራበት 
ጀመር። 

 በዚህ መሌኩ ተቀባይነት 
ያገኘው ቴንጌ ቴንጌ አሁን ሊይ 
በቲክቶክ 7.1 ሚሉዮን እንዱሁም 
በኢንስታግራም 2 ሚሉየን ተከታዮች 
ያለት  ሲሆን  በማ ስታወቂ ያ 

የሚያ ገ ኘው ገ ን ዘ ብም  ቀ ሊሌ 
አይዯሇም። 

እንዯውም ሰሞኑን Zamelect 
Properties የሚባሌ ሪሌ ስቴት 
ጋብዞት ደባይ የተጓዘ ሲሆን 
ከኤርፖርት ሲገባ በሮሌስ ሮይስ 
ፊንተም በአንዯኛ ዯረጃ የክብር 
እንግዲነት ተቀብሇው ቀሊሌ በማይባሌ 
ገንዘብ Zamelect Properties 
አምባሳዯር ሆኗሌ። የመኪናና የላልች 
ገጸ በረከቶች ተሸሊሚም ነው፡፡  

ያሇ ትሊሌቅ ዏይኖች አንዲችም 
ነገር ያሌነበረው እና አምፖሌ ዏይን 
የሚሌ ስዴብ ሲሰማ ያዯገው ታዲጊ 
ስዴቡን ወዯ ገንዘብ፣ ፋዙን 
ወዯቢዝነስ ቀይሮ በሚወረወርበት 
ዴንጋይ ቤት እየሰራና በዚያም መሌኩ 
ሕይወቱን እየሇወጠ ይገኛሌ። በአሁኑ 
ሰዓትም ስሙን ከሚሉዮነሮች መዝገብ 
ሊይ አስፌሮ እንኳን ሇራሱ ሇብዙ 
ወገኖች ሉተርፌ ችሎሌ፡፡  

 

 

ISO Certifications for 

Universities & Colleges 

Melaku Girma, PhD, SMU 

The Importance of Quality in 

Higher Education 
Quality is a vital component of 

higher education, as it directly impacts 

the overall learning experience and 

outcomes of students. A university's 

reputation is built on its ability to pro-

vide high-quality education, research, 

and services to its students and stake-

holders. Start a university however; 

maintaining quality is a continuous 

process that requires a structured ap-

proach. ISO certification provides a 

framework for educational institutions 

to establish and maintain a quality 

management system that ensures con-

sistency, effectiveness, and efficiency 

in all aspects of their operations. 

How is ISO Certification help-

ful for Educational industries? 

ISO certifications are helpful for 

almost every organization regardless of 

its size, type, or process. ISO Standard 

for education guarantees that every 

educational organization or manage-

ment system has all the requirements 

for standardization, quality assurance, 

and consistency. ISO Certification for 

educational institutions, schools, and 

colleges is helpful for the educational 

system because it helps in the improve-

ment of the management quality, effi-

ciency, builds international credibility, 

streamlines the organizational opera-

tion, and so on. 

Why does the Education sector 

need ISO Certification? 
Education is a fundamental need for 

all learners in the world. It is one of the 

most competitive sectors in the world. 

All the learners in the world want a 

quality-based education system for 

their holistic development. So, any 

educational organization needs to 

achieve ISO Certification to ensure the 

learners that they will get the expected 

quality-based education with effective 

and efficient processes. ISO Certifica-

tions will give the confidence in deliv-

ering educational services that meet the 

requirements of the standard.   There-

 
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fore, ISO Certification for the Educa-

tion Industry is highly needed. 

ISO Certifications for Colleges 

& Universities 

In an increasingly competitive 

educational landscape, colleges and 

universities in the world are continu-

ously seeking ways to differentiate 

themselves, improve operational effi-

ciency, and enhance the quality of 

education they provide.  

One effective method for achiev-

ing these goals is through obtaining 

ISO certifications. These are recog-

nized standards that demonstrate a 

commitment to quality, information 

security, and other critical areas. The-

se certifications can significantly ben-

efit educational institutions, helping 

them establish strong management 

systems, 

Applicable ISO Standards for 

Colleges & Universities 
Several ISO standards are particu-

larly relevant to colleges and univer-

sities. These standards help educa-

tional institutions manage various 

aspects of their operations, below are 

some common ISO standards: 

ISO 21001: Educational Organi-

zations Management Systems 

(EOMS) 

ISO 21001 is specifically de-

signed for educational organizations, 

providing a framework for effectively 

managing educational services. This 

standard focuses on improving the 

quality of education, enhancing stu-

dent satisfaction, and fostering con-

tinuous improvement. 

ISO 9001: Quality Management 

Systems (QMS) 

ISO 9001 is one of the most wide-

ly recognized and implemented 

standards across various industries. It 

sets the criteria for a quality manage-

ment system that focuses on meeting 

customer (student and parent) needs 

and improving overall satisfaction. 

ISO 14001: Environmental Man-

agement Systems (EMS) 

ISO 14001 provides a framework 

for establishing an effective environ-

mental management system, enabling 

colleges and universities to reduce 

their environmental footprint and 

promote sustainability initiatives on 

campus. 

ISO 27001: Information Security 

Management Systems (ISMS) 

ISO 27001 is the leading interna-

tional standard for information secu-

rity management. It provides a sys-

tematic approach to managing sensi-

tive information, ensuring that it re-

mains secure and protected from 

cyber threats. 

ISO 45001: Occupational Health 

and Safety Management Systems 

(OHSMS) 

ISO 45001 provides a framework 

for managing occupational health and 

safety risks within educational insti-

tutions. By implementing ISO 45001, 

colleges and universities can create a 

safer learning environment. 

Benefits of ISO Certifications 

for Colleges & Universities 
Obtaining ISO certification offers 

numerous benefits for colleges and 

universities, enhancing their reputa-

tion, operational efficiency, and over-

all quality of education. 

By implementing ISO 9001 & ISO 

21001 standards, educational institu-

tions can improve the quality of edu-

cation they provide, ensuring that stu-

dents receive high-quality learning 

experiences. 

ISO certification is a mark of ex-

cellence and reliability recognized 

worldwide. Colleges and universities 

with ISO certifications demonstrate 

their commitment to quality. 

ISO standards promote the estab-

lishment of streamlined processes and 

effective management systems. Many 

ISO standards, such as ISO 14001 and 

ISO 45001, align with regulatory re-

quirements related to environmental 

management and occupational health 

and safety. 

 ISO 27001 certification provides 

colleges and universities with a robust 

framework for managing information 

security. 

By implementing these standards, 

educational institutions can establish a 

culture of ongoing evaluation and 

enhancement. 

Requirements for ISO Cer-

tifications for Colleges & 

Universities 
Achieving ISO certification in-

volves a series of steps that edu-

cational institutions must follow. 

While the specific requirements 

vary depending on the standard, 

the general process remains con-

sistent across most ISO certifica-

tions. 

Understanding the Standard 
The first step towards ISO certifi-

cation is to thoroughly understand the 

specific standard applicable to the 

institution. 

Gap Analysis 
Conducting a gap analysis is es-

sential to identify areas where the 

institution's current practices do not 

meet the ISO standard's requirements. 

Implementation 
Once gaps are identified, the next 

step is to implement the necessary 

changes.  

Internal Audit 
Before seeking certification, it is 

crucial to conduct an internal audit to 

ensure that the management sys-

tem is effectively implemented 

and complies with the ISO stand-

ard. 

Management Review 
A management review is conduct-

ed to assess the effectiveness of the 

implemented management system.  

External Audit and Certification 

The final step is to undergo an 

external audit conducted by an accred-

ited certification. If the institution 

meets the requirements, it will be 

awarded the ISO certification. 

Challenges Faced by Uni-

versities in Pursuing ISO Cer-

tification 
While obtaining an ISO Certifica-

tion for Educational Institutions, uni-

versities may face several challenges 

during the process: 
 

       To be continued on page 27 
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በሰው ስምነቱ ጭምር 
የምናውቀው “ትግሥት” ወይም 
“ትዕግስት” የምንሇው ቃሌ በማኅበረሰቡ 
በእጅጉ ጥቅም ሊይ ከሚውለ ዏምዯ 
ቃሊት አንደ ነው፡፡ በዘመናችን በተሇይ 
የዚህ ቃሌ እውናዊ ተግባራዊነት 
እየቀነሰ መጥቶ በተሇይ አሁን አሁን 
ትግስት አሌባነታችን በተረቱ 
ተዘውትሮ 
እንዯሚጠቀሰው 
ከፇሳችን ጋር 
የተጣሊን 
እስኪያስመስሇን ዴረስ 
ባሇመዯማመጣችንና ትኩረት 
በመነፊፇጋችን ሳቢያ በትንሹም 
በትሌቁም መነቋቆር ያዝን እንጂ ቀዯም 
ሲሌ በነበረው ዘመን የትግሥት ጥቅም 
ከፌተኛ ነበር፡፡ ትግስት ያሇው ሰው 
ጥበበኛ ነው፤ አስተዋይና ብሌኅም 
ነው፡፡ ትግስት ያሇው ሰው አንዴን 
ነገር ከማዴረጉ በፉት ወይም አንዴን 
ሰው ሉያስከፊ የሚችሌ ነገር ከመናገሩ 
በፉት ዯጋግሞ ያስባሌ፡፡ “አንዳ 
ከመቁረጥህ በፉት አሥሬ ሇካ” 
መባለም ሇዚህ ነው፡፡ ምክንያቱም 
አንዳ የተቆረጠ ነገር መቼም 
ሊይቀጠሌ ይችሊሌና፡፡ 

ስሇትግስት ጥቂት ቁም ነገሮችን 
እንነጋገራሇን፡፡ ጉዟችንም አእምሯችን 
እንዯመራን እንጂ ሥርዓተ ጽሕፇት 
በዯነገገሌን ተጠየቃዊ አካሄዴ 
አይሆንም፡፡ እናም አሁን ወዯ ዘመነ 
ዯርግ አንዴ የትግስት ዕጥረት 
ወዯፇጠረው ምስቅሌቅሌ እናምራ፡፡ 

በጥቁር አንበሣ ሆስፒታሌ ውስጥ 
ነው፡፡ ያኔ በሀገራችን የፖሇቲካ ርዕዮተ 
ዓሇማዊ ቅኝት ምክንያት 
ኅብረተሰብኣዊት ኢትዮጵያ ግንኙነቷ 
ይበሌጡን ከምሥራቃውያን ሶሻሉስት 
ሀገራት ጋር ነበር - ቦታው 
ምሥራቅም ባይሆን አስተሳሰቡ 
ምሥራቃዊ ከሆነችው ኪዩባን ጨምሮ 
ከራሽያ፣ ከምዕራብ ጀርመንና ሰሜን  
ኮሪያ የህክምና ድክተሮች ወዲገራችን 
እየመጡ በተሇይ የጦርነት ሰሇባ የሆኑ 
ቁስሇኞችን ከኢትዮጵያውያኑ ድክተሮች 
ጋር በመተባበር ያክሙ ነበር፡፡  
 እናሊችሁ አንዴ ወቅት እንዱህ 

ሆነ፡፡  አንዴ ወታዯር ቀኝ 
እግሩን በጥይት ተመትቶ 
በሪፇራሌ  ከግንባር ከፌ 
ሲሌ ወዯተጠቀሰው 

ሆስፒታሌ ይመጣሌ፡፡ ያን ሰው አንዴ 
ራሽያዊ ድክተር አየውና እግሩ 
እንዱቆረጥ ትዕዛዝ ይሰጣሌ፡፡ 
የቆረጣው ዝግጅት እየተጧጧፇ ሳሇ 
አንዴ የሀበሻ ድክተር ይመጣና 
ግርግሩን ሲመሇከት፣ መረጃውንም 
ሲሰማ በሽተኛውን በእርጋታ 

ይጎበኘዋሌ፤ 

ይመረምረዋሌም፡፡ ያኔ “ይህ ወታዯር 
እግሩ ሳይቆረጥ በህክምና የሚዴን 
ነውና እንዲይቆረጥ ሊዘዘው ሀኪም 
ንገሩት እባካችሁ ብል” ሰዓቱ ስሇዯረሰ 
ወዯቤቱ ይሄዲሌ፡፡ በማግስቱ ሲመጣ 
ግን ያ የራሽያ ድክተር “ማናባቱ ነው 
የኔን ትዕዛዝ የሚጥስ ዯግሞም የሀበሻ 
ድክተር ተብዬ…” በሚሌ በንዳት 
በግኖ ጨሶ የዚያን ሰው እግር ቆርጦ 
ገሊግልታሌ፡፡ የሚገርመው ግን 
የተቆረጠው እግር በጥይት የተመታው 
ሳይሆን ዯህነኛው ነበር፡፡ ሰውን አክሞ 
ሇማዲን ሳይሆን የሥራ ባሌዯረባውን 
አናዴድ ጭራ ሇማስበቀሌ ነበር 
ራሽያዊው ድክተር የተራወጠውና 
ዯህነኛውን እግር ሳያውቅ በስህተት 
የቆረጠው፡፡ 

በማግሥቱ ሀበሻው ድክተር መጥቶ 
ስሇሰውዬው ሲጠይቅ ራሽያዊው 
ድክተር በንዳት ፍግሌቶ የወታዯሩን 
እግር እንዯቆረጠ ይሰማሌ፡፡ ሀበሻው 
ድክተር ክፈኛ አዘነ፡፡ ሄድ ሲያየው 
ዯግሞ ይበሌጥ አሇቀሰ - ምክንያቱም 
ሰውዬው የተቆረጠው ጤናማ እግሩ 
ነበር፡፡ ከዚያም ድክተሩ ራሱንና 
ወታዯሩን አጽናንቶ “አይዞህ! ይሄኛውን 
በህክምና አዴንሌሃሇሁ፤ ባሇአንዴ 
እግር ትሆናሇህ” ብል አበረታታውና 
ህክምናውን ጀመረሇት፡፡ እንዲሇውም 
በጥቂት ቀናት ውስጥ ያ ይቆረጥ 
የተባሇው እግር ዲነና ወታዯሩ ጤናማ 
እግሩን ቢያጣም በሽተኛው እግሩ ዴኖ 
ባሇአንዴ እግር ሆነ፡፡ ይህ የሚያሳየን 
እሌህና ትግስት አሌበኝነት ምን ያህሌ 
ታሊቅ መስዋዕትነት እንዯሚያስከፌለ 

ነው፡፡ ትግስት ማጣት፣ እሌህና ንዳት 
ሲዯማመሩ እንኳንስ የግሇሰብን 
የማኅበረሰብንም ሕይወት ያናጋለ፡፡ 
ስሇዚህ “የረጋ ወተት ቅቤ ይወጣዋሌ” 
እንዱሌ ብሂለ ጠንቀቅ ማሇቱ ብዙ 
ትርፌ አሇው፡፡ 

ቅ. አውጉስቶስ የተባለ 
የሃይማኖት አባት “Patience is the 
companion of wisdom.” 
የሚሇውንና በርዕሳችን የተገሇፀውን 
አባባሌ እንዯተናገሩ ዴርሣናት 
ያወሳለ፡፡ ስሇትግስትና ጥበብ 

አንዴነትና ወዲጅነት መዛግብትን 
ስንፇትሽ ብዙ ጥቅሶችን 
እናገኛሇን፡፡ የሁለም ዋና 

ማጠንጠኛ ግን ያው 
የትግስትም ሆነ የጓዯኛዋ የጥበብ 
አስፇሊጊነት ሰውን ሰው በማዴረግ 
ረገዴ ወሳኝ ሚና ያሊቸውን 
መሆናቸውን ነው፡፡ 
 አንዴ የቻይኖችንና አንዴ ዯግሞ 
የጂን ጃክ ሩሶን አባባልች 
እንመሌከትና ወዯ ተግባራዊ 
ምሣላዎች እንሇፌ፡፡ 

ቻይኖች “አንዱት ትንሽዬ ትግስት 
አንዴን ታሊቅ አዯጋ ታስወግዲሇች፡፡ 
በተቃራኒው ዯግሞ ሇቅጽበት ታህሌ 
እንኳን ያሇመታገስ ጣጣ መሊ 
ሕይወትን እስከማሳጣት ሌታዯርስ 
ትችሊሇች፡፡” (One moment of pa-
tience may ward off great disas-
ter. One moment of impatience 
may ruin a whole life.) ይህ አባባሌ 
ትክክሌ እንዯሆነ በተሇይ በዕዴሜ 
የገፊን ዜጎች ጨከን ያሇው ይህን 
መሰለ የሕይወት ተሞክሮ በኛ ሊይም 
ባይዯርስ በላልች ሰዎች ሊይ ሲዯርስ 
የታዘብነው መሪር የትግስት የሇሽነት 
ውጤት መኖሩ አይካዴም፡፡ መኪና 
መንገዴ ሇማቋረጥ ሴከንድችን መታገስ 
እያቃታቸው በመኪና አዯጋ 
ሕይወታቸውን ያጡ ብዙ አለ፡፡ 
ንዳታቸውን ባሇመቆጣጠር ሽጉጥና 
ጠበንጃ፣ ጩቤና ጎራዳ፣ ደሊና አንካሤ 
… የያዙ ተቀናቃኞቻቸውን የቁጣና 
የስዴብ ቃሌ በመናገራቸው ብቻ 
በንዳት ዯም በማፌሊታቸው ሰበብ 
ሳይታሰብ ሕይወታቸው እንዱቀጠፌ 
ያዯረጉትን ቤታቸው ይቁጠራቸው፡፡ 
ዝምታ ወርቅ መሆኑን የዘነጉ፣ 
በ“ሇፇሇፈ በአፌ ይጠፈ” መባለን 
የረሱ፣ “ከአፌ ከወጣ አፊፌ” መሆኑን 

   Commentary 

“ትግሥት የጥበብ ጓዯኛ ናት” 
ታምራት ኃይላ፤ ቅ.ማ.ዩ 
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 ማስታወስ ያቃታቸው … 
ዕዴሜያቸውን አሳጥረዋሌ፤ ቤት 
ንብረታቸውንና ትዲራቸውን በትነዋሌ፡፡ 
በትግስት እጦት የሆነውንና እየሆነ 
ያሇውን ዘርዝሮ መጨረስ አይቻሌም፡፡ 

“ትግስት መራር ናት፤ ፌሬዋ ግን 
ጣፊጭ ነው” (Patience is bit-
ter, but its fruit is sweet.) 
የሚሇው ፇረንሣዊው ጂን ጃክ ሩሶ 
የዯረሰ ቢዯርስበት ነው፡፡ ይህም 
እውነት ነው፡፡ ትግስት በአፌ 
እንዯሚናገሩት ቀሊሌ አይዯሇችም 
ወይም አይዯሇም፡፡ ይመራሌ፡፡ 
ይጎመዝዛሌ፡፡ ማስተዋሌን፣ 
ማሰሊሰሌን፣ ማገናዘብን … 
ይጠይቃሌ፡፡ ብሶትም ይሁን ዕብሪትና 
ጥጋብ፣ ጉሌበተኝነትም ይሁን ላሊ 
ማንኛውም ዓይነት ውስጣዊና ውጫዊ 
ተፅዕኖ ያሇበት ሰው ሇትግስት ያሇው 
ቀረቤታ እስከዚህም ነው፡፡ ሇአብነት 
የማይረባ ጭንቅሊት ተሸክሞ ኪሱ 
ያበጠ ወይም በሥሌጣኑ ያሻውን 
ቢያዯርግ ቢሮው ፉቱን የማያዞርበት 
ሰው ቢኖር ሇዚህ ዓይነቱ ሰው 
ትግስት ምንም አይዯሇም፡፡ የኋሊ 
የኋሊ ግን ተጎጂው እርሱ ራሱ ነው፡፡ 
ምክንያቱም ይዋሌ ይዯር እንጂ 
ሇምናዯርገው ሁለ ከተጠያቂነት 
አንዴንም፡፡ በምዴርም ይሁን 
በሰማይ፣ በ50 ዓመታችንም ይሁን 
በ90 የዘራነውን ማጨዲችን የሚጠበቅ 
ነው፡፡ ያኔ “ወይኔ! እንዯዚያ ባሊዯርግ፤ 
እንዱያ ባዯርግ ኖሮ…” አይሠራም፡፡ 

ከተሇያዩ ምንጮች ወዯተገኙ 
ተግባራዊ አብነቶች ገባን፡፡ አንዴ 
መምህር ጡረታ ወጥቶ አንዱት አሳቻ 
ቦታ ሊይ ቁጭ ብል ይተክዛሌ፡፡ 
በአጠገቡ ከሚያሌፈ ሰዎች አንዯኛው 
ጎሌማሣ ያን መምህር አስታወሰና 
ጠጋ ብል “መምህር እኔን 
ታውቀኛሇህ?” ብል ይጠይቀዋሌ፡፡ 
መምህሩም “ኧረ አሊውቅህም ሌጄ!” 
ይሇዋሌ፡፡ ሰውዬውም “አስተማሪየ 
ነበርክ እኮ” ቢሇው መምህሩ ፇጽሞ 
እንዯማያስታውሰው ይነግረዋሌ፡፡ 

 በመምህሩ የተገረመው 
ጎሌማሣ “አንዴ ጊዜ እንኳን አንዴ 
ሌጅ ሰዓቱ ቢጠፊውና ሊንተ ቢናገር 
ሁሊችችንንም ክብ ሠርተን ዏይናችንን 
በመሃረብ ጨፌነን እንዴንቆም አዘኸን 
ስታበቃ ሰዓቱን ከአንደ ሌጅ 
ስታገኘው ፌተሻውን ግን ጨርሰህ 

ተቀመጡ አሊሌከንም?” ብል 
ይጠይቀዋሌ፡፡ መምህሩ ያኔ ትዝ 
ይሇውና “አዎ፣ ያሌከውን ማዴረጌን 
አስታውሳሇሁ፡፡ አንተን ሇይቼ ግን 
አሊስታውስም” በማሇት ይነግረዋሌ፡፡ 
ሰውዬው በመምህሩ ሁኔታ ተገርሞ 
“የዚያን ሌጅ ሰዓት የወሰዴኩት እኔ 
ነበርኩ፡፡ ሇተማሪዎቹ ታጋሌጠኛሇህ 
ብዬ ሰውነቴ ሲንዘፇዘፌ አንተ ግን 
ምንም እንዲሌሆነ ቆጥረህ ሰዓቱንም 
ሇሌጁ መሇስክና አስተምረኸን 
ወጣህ፡፡” አሇው፡፡ መምህሩም “ሌክ 
ነህ፡፡ አሁን ሁለንም ነገር 
አስታወስኩ፡፡ ስፇትሻችሁ ግን እኔ 
ራሴም ዏይኔን ተሸፌኜ ስሇነበር 
ከየትኛው ተማሪ እንዲገኘሁት 
አሊውቅም፡፡ ያንንም ያዯረግት ሆነ 
ብዬ ነው፡፡ ስሇዚህም ከየትኛው ተማሪ 
እንዲገኘሁት ማወቅም ስሊሌፇሇግሁ 
አሊወቅሁም” ሲሇው ሰውዬው 
በመምህሩ ትግስት ተገርሞ “የሌጁን 
ሰዓት እኔ ነበርኩ የወሰዴኩት፡፡ 
ያገኘኸውም ከኔው ኪስ ነበር፡፡” 
አሇው፡፡ ያኔ መምህሩ “አሃ! አንተ 
ነበርክ? አሁን የት ነህ? ኑሮህ 
እንዳት ነው?” በማሇት ሇተወሰነ ጊዜ 
ውይይታቸውን ቀጥሇው ተሰነባበቱ፡፡ 
አንተ፣ አንቺ፣ እኔ… እንዯዚህ 
መምህር አስችልን እሱ ያዯረገውን 
እናዯርጋሇን? አይመስሇኝም፡፡ 

 አንዴ ሰው ሴት ሌጁን ዴሮ 
በቤቱ ዓሇም እየተቀጨ ጎረቤቱን 
ያጣዋሌ፡፡ ያሌመጣውና የዯስታው 
ተካፊይ ሉሆን ያሌፇሇገው እንዳት 
ችሊ ቢሇውና በኩራት ቢዘባነንበት 
እንዯሆነ እያብሰሇሰሇ ሳሇ የሰውዬው 
ሌጅ ገባ ብል ምግብ ይዞ በትንሹ 
ቀመስ አዴርጎ ሲወጣ ያየዋሌ፡፡ 
ሰውዬው ብቻ ሣይሆን መሊ 
ቤተሰቡም ወዯሠርጉ አሌመጡም፡፡ 
በዚህም ሌጁን ዲሪው ሰውዬ “እንዳት 
ቢንቀኝ ነው” በሚሌ አንጀቱ 
ተቃጥሎሌ፡፡ የሰውዬው ሌጅ ምግቡን 
አጣጥልበት ከመውጣቱም በተጨማሪ 
ሙሽራው ሙሽራዋን ይዞ ሲወጣ ያ 
የሰውዬው ሌጅ መኪናውን ከቤቱ 
በማውጣት አጃቢ ሆኖ የሙሽራውን 
መኪና መከተሌ ጀመረ፡፡ ሰውዬው 
በዚህ ዴፌረቱ ይበሌጥ ይናዯዴና 
“አባቱ ጥሪየን ንቆ መቅረቱ ሳያንስ 
ምግቤን ያሌኮሰኮሰው ሌጁ ዯግሞ 
ሊጅብ ይሊሌ እንዳ?” ብል ከእጀባው 

በንዳት ያባርረዋሌ፡፡ ከዚያም ሌጁን 
የዲረው ሰው ወዯጎረቤቱ ቤት ጠጋ 
ብል ገርበብ ብል በተከፇተው በር 
ወዯውስጥ ሲመሇከት አንዴ ትክክሌ 
ያሌሆነ ነገር ያስተውሊሌ፡፡ ወዯ 
ውስጥ ሲገባም መኪናውን ይዞ 
የሌጁን ሠርግ ሉያጅብ የነበረው 
ወጣት ወዯጆሮው ጠጋ ብል “ጋሽዬ፣ 
አባታችን ጧት ዴንገት ዏረፇብን፡፡ 
ነገር ግን ሠርጉ እንዲይበሊሽ በማሰብ 
በኑዛዜው እንዲናሇቅስ ከሌክልን ነው 
ሠርጉ እስኪያሌፌ ፀጥ ረጭ 
ያሌነው፡፡…” ሲሇው ሰውዬው የት 
ይግባ! አዎ፣ “ሳይገዴለ ጎፇሬ፣ 
ሳያጣሩ ወሬ” ማሇት አሁን ነው፡፡ 
ብዙ ነገሮች እንዯሚመስለን 
አይዯለም፡፡ በመሰሇኝ መፌረዴ ብዙ 
መዘዝ አሇው፡፡ በትንሹ ሇከፌተኛ 
የኅሉና ፀፀት ይዲርጋሌ፡፡ 

የዛሬ 30 ዓመት ገዯማ እንዱህ 
ሆንኩሊችሁ፡፡ ያኔ ቤቴ በሩ አንዴ 
የሆነ ሁሇት ክፌሌ ነው፡፡ መጀመሪያ 
ያሇችው ክፌሌ ውስጥ አንዱት 
የብረት አሌጋ አሇች፡፡ እንግዲ ከመጣ
(ብኝ) ወይም ሠራተኛ ከቀጠርኩ እሷ 
የምትተኛባት፡፡ የኔና የባሇቤቴ አሌጋ 
ውስጠኛዋ ክፌሌ ናት፡፡ አንዴ ቀን 
ታዱያ ዴንገት ወዯቤቴ ስመጣ ያቺ 
የብረት አሌጋ ሊይ አንዴ ወንዴ ከሊይ 
በኩሌ አንዱት ሴት ከታች በኩሌ 
ሆነው ሲሳሳሙ ዯረስኩ፡፡ የት 
እንዲሇሁ አሊውቅም፡፡ ምን ማዴረግ 
እንዲሇብኝም አሊውቅም፡፡ ግን እግዜር 
ሲያወጣኝ ወንደ ጎረምሣ የጓዯኛየ 
ወንዴም ሆኖ ሴቷ ዯግሞ እዛው 
ሠፇር እያንኮሊኮሊት ማሇትም 
እያምባባት የነበረች የባሇቤቴ እኩያና 
ቤተኛችን ነበረች፡፡ እሱም ወዱያው 
ችግሬ ገብቶት የባሇቤቴን ስም እየጠራ 
“እንትናዬ መስሊው እኮ ነው፡፡ አይዞህ 
…” አሇኝና ምንተፌረቱን ብዴግ 
አሇሊት፡፡ እሷም ብዴግ አሇች፡፡ ላሊ 
ነገር አሌነበረውም፡፡ መሳሳም ብቻ፡፡ 
ቤቱም ክፌት እንዯነበር ነው፡፡ የያኔው 
ዴንጋጤየ አሁንም አሌሇቀቀኝም፡፡ 
ዛሬ የሦስት ሌጆች ጌቶች ሆነው 
ከነዚያም መሀሌ ኮላጅ የበጠሱም 
አዴርሰው ትሌቅ ሰዎች ሆነዋሌ፡፡ 
በላሊ ጉዲይ ላሊ ጊዜ ያገኘናኘን፡፡ 
እስከዚያው ሻልም፡፡  
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Cheating in an academic context 

can be defined as any act that involves 

deception or dishonesty in order to 

gain an unfair advantage in academic 

work. This includes behaviors such as 

copying from another student during 

an exam, using unauthorized materi-

als, collaborating on assignments 

meant to be completed individually, 

and submitting work that is not one‘s 

own (Davis et al., 2009). Exam cheat-

ing may appear to be a quick and sim-

ple way to succeed academically, but 

the consequences can have a signifi-

cant influence on a student's daily 

interactions, career prospects, and 

psychological growth. 

University students are at a pivot-

al point in the development of their 

personal and professional identities, 

and the practice of cheating under-

mines the qualities such as accounta-

bility, integrity, and resistance. Aca-

demic cheating undermines the integ-

rity of educational institutions and 

devalues the achievements of honest 

students. 

The long-term physiological in-

fluence encompasses a wide range of 

factors that may contribute to various 

psychological issues in daily living. 

According to McCabe, Butterfield, 

and Trevino (2001), "Cheating in aca-

demic settings can lead to a lifelong 

habit of dishonesty, damaging person-

al and professional relation-

ships." (Ethics & Behavior, 11(3), 219

–232). Many students are unaware 

that cheating has a negative impact on 

their perceptions, actions and behav-

ior. Cheating is more than just an ex-

am-specific behavior. It is a desire and 

way of thinking to achieve in a 

shortcut. The prolonging repetition of 

this act will have negative impact on 

the cheater‘s way of life. According to 

Kohlberg‘s Theory of Moral Develop-

ment, cheating can prevent individuals 

from advancing to higher stages of 

ethical reasoning, leading to repeated 

unethical behavior in personal and 

work life (Kohlberg, 1981). 

Prolonged Effects on Personality 

The prolonged effects of academ-

ic cheating on personality can be sig-

nificant and multifaceted. Engaging in 

dishonest behavior can lead to a range 

of negative psychological outcomes. 

Students who cheat may develop a 

distorted sense of ethics and morality, 

which can carry over into their profes-

sional lives. This erosion of integrity 

may result in a lack of trustworthi-

ness, increased anxiety about being 

caught, and a diminished sense of self

-worth (Elias & Farag, 2010).  

Furthermore, habitual cheating 

can create a reliance on dishonest 

practices rather than fostering genuine 

learning and critical thinking skills. 

Over time, this reliance may hinder 

personal growth and the development 

of a strong moral compass. 

Additionally, students who cheat 

often experience cognitive disso-

nance—the mental discomfort arising 

from holding two conflicting beliefs 

or values—leading to stress and po-

tential mental health issues (Feinberg, 

2009). The internal conflict between 

wanting to succeed academically and 

knowing that they are engaging in 

unethical behavior can lead to feelings 

of guilt and shame. These emotional 

responses can negatively impact their 

overall personality development by 

fostering traits such as deceitfulness 

or opportunism. 

The most well-known characteris-

tics of a cheating student in normal 

life, beyond their academic behavior, 

often reflect underlying psychological 

and social tendencies. These traits can 

manifest in various aspects of their 

daily interactions, habits, and decision

-making processes.  

Characteristics of a Cheating Stu-

dent 

Avoids Accountability – Shifts blame 

and makes excuses for their ac-

tions. 

Lacks Confidence – Doubts their abil-

ities and relies on shortcuts. 

Focuses on Short-Term Gains – Pri-

oritizes quick results over long-

term learning. 

Manipulative – Uses deception to 

achieve goals. 

Fearful of Exposure – Lives with anx-

iety about being caught or judged. 

Over dependent on Others – Relies 

on peers or external help instead of 

self-effort. 

Eroded Moral Compass – Normalizes 

dishonesty, affecting ethical deci-

sions. 

Perfectionist but Procrastinates – 

Struggles with unrealistic stand-

ards but delays effort. 

Influenced by Peers – Cheats due to 

peer pressure or conformity. 

Struggles with Trust – Finds it diffi-

cult to build genuine relationships 

due to a lack of authenticity. 

In summary, these traits can impact 

students‘ academic, personal, and pro-

fessional lives in the long run while 

cheating may provide short-term aca-

demic gains, its long-term effects on 

personality include compromised ethi-

cal standards, increased anxiety, cogni-

tive dissonance, and potential mental 

health challenges. 

.Recommendations to Reduce Cheat-

ing and Its Impact 

Reducing the negative impact of cheat-

ing on students requires a collabora-

tive effort between universities and 

students. As a psychologist, here are 

practical and evidence-based recom-

mendations: 

For universities 

Promote Integrity: Foster a culture of 

honesty through honor codes, ethical 

role models, and rewards for integrity. 
Offer Psychological Support: Provide 

counseling and workshops to help 

students manage stress, build confi-

dence, and develop resilience. 
Make Learning Engaging: Use crea-

tive assessments like open-book ex-

ams and interactive teaching to make 

cheating less appealing. 
Teach Coping Skills: Help students 

handle failure and pressure construc-

tively through stress management and 

resilience training. 
Build a Supportive Environment: 
Create mentorship programs, provide 

academic resources, and encourage 

collaboration over competition. 

   ቅኝት 
Negative long term personality effect of cheating on 

students  
Lewi Senbeto, Testing Center, St. Mary‘s University 
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Encourage Self-Reflection: Teach 

ethics and ask students to reflect on 

the long-term consequences of dis-

honesty on their goals. 
Enforce Fair Consequences: Clearly 

communicate policies on cheating and 

focus on restorative approaches, like 

ethics training, for violators. 
By combining integrity, support, and 

active engagement, universities can 

create an environment where students 

thrive without shortcuts. 

For students 

Value Personal Growth: Focus on 

learning and skill development rather 

than just grades. Understand that gen-

uine effort builds long-term success. 
Manage Your Time: Plan ahead to 

avoid last-minute stress. Use sched-

ules or to-do lists to stay organized 

and meet deadlines. 
Seek Support When Needed: Reach 

out to professors, peers, or tutors for 

help with difficult subjects. Use cam-

pus resources like writing or study 

centers. 
Practice Self-Reflection: Reflect on 

your values and long-term goals. Un-

derstand how cheating undermines 

your personal and professional 

growth. 
Embrace Challenges: See academic 

struggles as opportunities to grow. 

Learning to overcome them strength-

ens problem-solving skills. 
Build Integrity: Commit to honesty in 

your academic work. Take pride in 

your achievements, knowing they are 

earned through effort. 
Develop Resilience: Learn to cope 

with failure and setbacks constructive-

ly. Remember, mistakes are part of 

the learning process. 
Collaborate Positively: Work with 

peers in ethical ways, like forming 

study groups, to share knowledge 

without resorting to dishonesty. 
By embracing honesty, effort, and 

growth, students can achieve academ-

ic and personal success with confi-

dence and integrity. 
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Scientists define emotional intelli-

gence as ―the ability to identify and 

manage your own emotions and the 

emotions of others‖. The skill of emo-

tional intelligence involves being 

emotionally aware of the emotions of 

oneself and others, being capable of 

harnessing emotions (oneself and oth-

ers), and managing or regulating emo-

tions to fit situations.  

Can being aware of, interpreting, 

and managing emotions impact lan-

guage learning ability? You bet. In 

one study, researchers found that indi-

viduals high in emotional Intelligence 

were better at English language learn-

ing because they are more proficient 

listeners, able to manage their own 

stresses and can easily adapt them-

selves within the context of the text 

they are reading.  

Human speech conveys much more 

than linguistic meaning. Listening to 

different aspects of speech can also 

provide useful information about emo-

tion. In fact, the emotional content of 

speech is perceivable even when the 

utterance is emotionally ambiguous or 

when the listener doesn‘t know the 

language. To become more aware of 

the emotions of others, take note of 

the following vocal elements of 

speech delivery:  

* Pitch pertains to the relative highness 

or lowness of the human voice. In gen-

eral, women tend to have higher 

pitched voices than men. Alternating 

inflection adds interest to a message 

and keeps an audience intrigued. On 

the contrary, no inflection, or a limited 

range in pitch, conveys a lack of emo-

tion or indifference to the message (or 

listener), also known as monotone. 
* Volume is how loudly or quietly 

a person speaks. Volume is used to 

denote interest and is frequently raised 

by speakers as they argue their points. 

A person may state an aside in a lower 

voice that can indicate mockery. Fur-

thermore, volume can also clue the 

listener in on emotional state and per-

sonality. For instance, a person speak-

ing his opinion clearly and loudly may 

feel confident, while one whose voice 

is low and nearly incomprehensible 

may feel insecure. 
* Rate involves the speed at which a 

message is delivered. The most ex-

pressive speech includes a varied rate 

exhibited by emphasis on some words 

and natural pauses. A slower rate 

might be indicative of sadness or fa-

tigue. In comparison, a faster rate 

might be suggestive of excitement or 

anger. Context and facial expressions 

can be used to further interpret a per-

son‘s rate of speech. 
* Tone refers to the emotional con-

tent, or attitude, of our voices. It‘s not 

the word content of our speech, but 

the method in which we say those 

words. It involves pragmatic commu-

nication, which is the concept that 

words can take on completely differ-

ent meanings beyond their traditional 

definitions. Tone also refers to intent. 

Sarcasm, for example, is an insincere 

tone of voice that appears to be prais-

ing but is really taunting. It can be 

deciphered through the surrounding 

context, such as when a man makes a 

mistake, he says, ―That‘s just great! 

I‘m such a genius!‖ 
These verbal elements of speech 

delivery are used in conjunction with 

one another to add (or subtract) ener-

gy and expression to the spoken word. 

Language learners can pay closer at-

tention to those around them as they 

speak – and to their own vocal variety 

– to become more aware of emotions 

and increase emotional intelligence.  
 

Source: https://www.omniglot.com/langu-

age/articles/psychologyoflanguage.htm 

Contributed by Tekalign Zewdie, SMU 

The Psychology of Lan-
guage: How Humans Con-
vey Emotion through 
Speech 

 

https://www.psychologytoday.com/basics/emotional-intelligence
https://www.psychologytoday.com/basics/emotional-intelligence
http://www.sciencedirect.com/science/article/pii/S1877042813018193
http://www.phon.ucl.ac.uk/courses/spsci/SSC_talking/material/week_07/SSC_emotion.pdf
http://www.phon.ucl.ac.uk/courses/spsci/SSC_talking/material/week_07/SSC_emotion.pdf
http://speakingcenter.uncg.edu/resources/tipsheets/delivery/verbalelementsofdelivery.pdf
http://www.write-out-loud.com/quickeasyeffectivetipsforvocalvariety.html
https://www.omniglot.com/language/articles/psychologyoflanguage.htm
https://www.omniglot.com/language/articles/psychologyoflanguage.htm
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 

Moreover, some people try to connect 

using and understanding sarcasm to na-

tional features. Such assumption is plau-

sible, as it is known that there are differ-

ences in national humor, therefore, sar-

casm, as the dark side of humor, could 

vary too. Some say that sarcasm is more 

common for western culture, but Asian 

residents rush to reassure them: they are 

eager to respond with witty comebacks 

just like any other people. However, there 

are some noticeable differences in types 

of humor that different nations prefer. For 

example, Americans are known for 

pranks and practical jokes, UK citizens 

are fond of black humor, Japanese are 

deeply fascinated by puns and word 

games. National sense of humor greatly 

depends on shared knowledge, such as 

common language and idioms. It is not 

surprising, as humor is a well-known tool 

for bonding and bringing people together, 

though at times it happens at the expense 

of denigrating other social groups. Like-

wise, most nations have some other pre-

ferred nation to make fun of, for instance, 

American joke at Canadians, French poke 

fun at United Kingdom, Russians laugh at 

Estonians, etc.  

        Sarcasm was a popular object for 

research over the last couple of decades. 

One of the studies involved surveying 

students from Israeli college and compar-

ing their answers to those from scholars 

of America and Singapore. The results 

have shown that Americans are more 

likely to tell sex jokes, whereas Singapo-

rean humor is often based on assaults. 

This phenomenon can be explained by 

the difference in what is accepted and 

what is praised in these cultures.  

     Another research involved Taiwanese 

and Japanese students. They were offered 

a questionnaire to find out their attitude 

towards English anecdotes. As a result, 

Taiwanese students took more pleasure in 

comprehending these jokes, and have 

shown more enthusiasm in trying to un-

derstand the inexplicable ones. Such re-

sults can be explained by the fact that 

Japan has an overall more conservative 

culture.  

      Sarcasm appreciation can differ with-

in one country as well, and, what‘s even 

more remarkable, can depend on gender 

too. This is substantiated with data, gath-

ered in a research that was held in the 

USA. As it turns out, only 35%       of 

Sarcasm in Different 

Languages 

Sarcasm is a figure of speech, 

designed to express wit, ridicule, 

taunt, etc., which is often distin-

guished by changes in voice and 

largely depends on the context. 

There seem to be two polar ap-

proaches to sarcasm in the modern 

society: some find it funny and try 

to implement more of it into their 

everyday lives, while others see it as 

outrageous and hurtful.  

Recent study in neuropsychology 

by researchers from University of 

California, San Francisco, has 

shown that the ability to grasp sar-

casm is natural for human beings 

and was gained during the evolu-

tionary process. It is proven that, as 

a part of social communication, peo-

ple unconsciously keep track of all 

their interpersonal interactions, both 

positive and negative. For example, 

one would immediately remember a 

rendered favor and an act of kind-

ness, same as an insult or any inap-

propriate behavior. Sarcasm is fasci-

nating with it‘s possible application 

in either situations. In other words, 

at times sarcasm is used as a friend-

ly irony, but in others, it is a verbal 

expression of hostility and con-

tempt, aimed to mock in a rude 

manner.  

Another thing why sarcasm is 

peculiar is that some people just 

don‘t get it. Researchers say that 

people who do not get sarcasm have 

some damage in their parahippo-

campal gyrus, which is situated in 

the right brain; however, it is not the 

only brain zone that is responsible 

for picking up jokes and sarcasm. 

Understanding sarcasm leads to 

boosting creative thinking, as it in-

volves both brain hemispheres to 

process it. At the same time, the 

approximate age when people start 

sensing sarcasm is about 4-5 years. 

Thus, sarcasm is not something that 

can be gained in the process of edu-

cation, but more of a congenital 

ability.  

 Southerners enjoy sarcastic jokes, 

compared to 56% of Northerners. 

Moreover, men, from either regions, 

found themselves more sarcastic 

than women did.  

But if sarcasm exists in every cul-

ture and language, how come there 

are still plenty of people who do not 

understand it? Unfortunately, teach-

ing humor, as well as sarcasm is near 

to impossible. The thing is, that it is 

way too often that it is not the words 

that make an expression sarcastic, 

but the way they are said. What 

makes it even more complicated is 

that there is no particular tone of 

voice that would make a phase sar-

castic. John Haiman, a linguist from 

Macalester College in St. Paul, Min-

nesota, the author of ―Talk is Cheap: 

Sarcasm, Alienation and the Evolu-

tion of Language‖ lists more than 

two dozens of different ways how 

sarcasm can be denoted in spoken 

and written language. Sometimes it 

involves specific mimics, mostly 

concentrated around person‘s mouth, 

which typically indicates insincerity. 

Facial expressions around the eyes 

and eyebrows are less likely to indi-

cate sarcasm, however people tend 

to avoid direct eye contact when 

saying something sarcastic. To make 

matters worse, there is one more 

method of sarcasm delivery, which 

implies a ―blanc face‖ and a noncha-

lant manner of talk.  

To sum up, sarcasm is a multicul-

tural phenomenon, which, as a fig-

urative way of speech, exists in any 

language. Due to different levels of 

conservatism, prudence and hierar-

chic traditions, it is more or less tol-

erated around the world. Neverthe-

less, understanding and using sar-

casm is not connected to any particu-

lar language, therefore, whoever 

understands it in native language, is 

very much likely to perceive it in a 

foreign language too.  
Source: https://www.omniglot.com/

language/articles/sarcasm.htm 
 

Contributed by Solomon Bekele, 

SMU, Chief Registrar 

 

http://www.amazon.com/exec/obidos/ASIN/0195115252/omniglot-20
http://www.amazon.com/exec/obidos/ASIN/0195115252/omniglot-20
http://www.amazon.com/exec/obidos/ASIN/0195115252/omniglot-20
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Let’s Mind our Language 

  Here we are again in this edi-

tion of The Teacher Bulletin, Vol. 

12 No. 23, Feb. 2024,  under the 

column you know well, ―Let’s Mind 

our Language‖, which is dedicated 

to a famous sitcom in the mid and 

late1970s in Great Britain. Unfortu-

nately, and as a matter of natural 

truth, of course, most of the actors 

and actresses of that best of the time 

sitcom had passed away due to long 

age, for example like the Chinese 

actor, Robert Ya Fu Lee, who acted 

representing the Japanese Taro 

Nagazumi, and untimely deaths, for 

example the main character Barry 

Evans who acted as Jeremy Brown 

in the sitcom. Though that TV show 

was loved by millions of viewers 

and was highly popular, it was 

forced to stop in 1979 due to objec-

tions from differing top officials and 

human rights groups. According to 

one source, ―The show was can-

celled in 1979 because of stereotyp-

ing nationalities and, therefore, it 

was labeled as racist by deputy con-

troller of entertainment at that time.‖ 

If you are interested in that classic 

sitcom which focuses on language 

teaching through comedy, you can 

google or browse it using its title, 

―Mind Your Language‖ and enjoy it 

to the maximum. If anyone watches 

it with free mind, it is highly educa-

tive. It is possible to opinionate that 

that sitcom was a victim of conserv-

atism and obsessive ethnic enthusi-

asm which focused only on the so 

called racial stereotyping.  

Now let’s move on to “the de-

ceitful nature of languages” leav-

ing aside Mrs. Courtney and Mr. 

Ali Nadim, “Oh blimey”.  

For your 

information, and to your surprise, 

too, currently, there are over 7100 

languages spoken by the 8.2 billion 

population of this planet, i.e, Earth.  

Out of these languages, about 100 of 

them are said to have alphabets and 

writing systems of their own. One of 

these languages is Amharic which is 

the only such language in Africa. Of 

course, it is clear that Amharic lan-

guage has inherited its alphabet 

from its father, Ge‘ez,  and by the 

same token some other Semitic lan-

guages of Ethiopia, such as Tigrigna 

and Guragigna have also kept on 

using this alphabet as their own like 

Amharic language speakers.   

As the origin of humans is be-

lieved to be the same, linguists also 

suggest that almost all languages are 

descendants of one or fewer number 

of languages in human history. 

When we see language families, we 

can observe astounding similarities 

in meanings of words, grammars, 

and the like. Similarly, since the 

interaction of humans with nature is 

almost analogous, language wise, 

the term onomatopoeia connects 

people of the world in one way or 

the other. Onomatopoeic terms that 

are imitated and derived from the 

vibrations of natural movements 

have been playing a role of inter-

locking societies that live beyond 

horizons and, time wise, in differing 

ages for millennia.  For example, in 

the sentence, ―Mosquitoes were 

buzzing around us,‖ the word 

‗buzzing‘ could easily be under-

stood almost by all readers of this 

word due to its onomatopoeic nature 

with the sound of the insects men-

tioned. This, on the other hand, indi-

cates that humanity is interdepend-

ent in every aspect of human life 

and has many things in common, 

despite the fact that some people try 

to forget this part of our communali-

ty. 

Besides linguistic similarities and 

affiliations, we most often observe 

some awkward resemblances with 

respect to especially homophones 

and/or homographs. They are called 

false friends. According to one of 

my sources, ‗false friends 

are bilingual homophones or bilin-

gual homographs, i.e., words in two 

or more languages that look simi-

lar (homographs) or sound similar 

(homophones), but differ signifi-

cantly in meaning.‘ Another source 

adds this, ―in linguistics, a false 

friend is a word in a different lan-

guage that looks or sounds similar to 

a word in a given language, but dif-

fers significantly in meaning. Exam-

ples of false friends in-

clude English embarrassed and Spa

nish embarazado 'pregnant'; Eng-

lish parents versus Portuguese par-

entes and Italian parenti (both 

meaning 'relatives'); Eng-

lish demand and French demander 

'ask'; and Eng-

lish gift, German Gift 'poison', 

and Norwegian gift, both 'married' 

and 'poison'.‖  

Let‘s have a look at the following 

examples of false friends from Am-

haric and English:- 

Mallet – ማለት          

Mist– ሚስት 

Mot - ሞት 

Mar – ማር 

The Deceitful Nature of Languages 

Fanta Ayalew, SMU 

 

 ቋንቋ የመግባቢያ 
መሣሪያ ብቻ ነው፤ በዘር 

ሐረግ አይወረስም፡፡ 

https://en.wikipedia.org/wiki/Linguistics
https://en.wikipedia.org/wiki/English_language
https://en.wikipedia.org/wiki/Portuguese_language
https://en.wikipedia.org/wiki/Italian_language
https://en.wikipedia.org/wiki/French_language
https://en.wikipedia.org/wiki/German_language
https://en.wikipedia.org/wiki/Norwegian_language


  

18  Department of Basic Courses, St. Mary’s University (SMU)  

          B i - a n n u a l  B u l l e t i n       F E B R U A R Y  2 0 2 4  teacher 
he 

Set – ሴት        Bet – ቤት 

Fit –ፊት          Rat – ራት 

Bat – ባት        Man – ማን  

Giraffe -  ጅራፌ   Bog   - ቦግ 
Bayou  -  ባዩ     Good – ጉድ 

Guffaw - ገፋው             Phase – ፌዝ 

Mora – ሞራ               War – ወር 

 Mat – ማት(መዓት)     Boon - ቡን 

Fuss - ፈስ                  Done - ደን 

Moot - ሙት             Heed - ሂድ 

Hiss - ሂስ 

Surprisingly, there are also false 

friends from different languages 

which have the same meaning by 

mere chance or just by accident. The 

words do not have any common 

linguistic background but as a mat-

ter of incidence, they mean the same 

thing in their respective languages. 

For example, ‗buro‘ in the Ethiopian 

language Sidamigna is ‗butter‘ when 

translated into English, and this 

same ‗buro‘ is also butter in Italian.  

In Wolaitigna, if you say to some-

one `eat‘, it is the same if you com-

mand someone in English ‗eat‘. We 

are free to ask a question here, 

―Who took the word ‗eat‘ from 

Wolayta and gave it to English?‖ or 

on the contrary, we can also ask, 

―Who took ‗eat‘ from Great Britain 

and gave it to Wolayta?‖ We can 

have many more incidents like this 

in many languages of the world if 

we keep on examining.  

Let me engage in code-switching 

for a while. ውዴ አማርኛ አንባቢያን 
- የሚከተሉት የእግሊዝኛ ቃላት 
በጣም ወይም በስሱ የተቀራረበ 
የአማርኛ ትርጉም ፌቺያቸው 
ከጎናቸው ተቀምጧሌ፡፡ እስኪ 
አስተያዩና የምትለትን በለ፡፡ ማን 
ከማን ወሰዯ ወይም ኮረጀ? 
መጀመሪያ ሊይ የተቀመጠውን ሥነ 
ሕይወታዊ ቃሌ (biological term) 
ሇመተርጎም አሌገዯዴም፡፡ ግን 
ተጨማሪ ፌተሻ  በማዴረግ 
ተ መ ሳ ሳ ይ ነ ቶ ች ን  ማ ጥ ና ት 
እንዯሚቻሌ ጠቆም አዴርጌ ማሇፌን 

እወዲሇሁ፡፡ የቋንቋዎች ዝምዴና 
መቼስ የሚዯንቅም የሚገርምም 
ነው፡፡ 

Libido – (cf. libidinal parts) 
Teem - ጢም/ቲም፡፡ We teem our offices 
with books. ቢሯችንን በመጻሕፍት ጢም 
እናደርጋለን፡፡ 
Asset - ዕሤት (ቁሣዊና መንፈሣዊ ዕሤቶቻችንን 
ተግተን እንጠብቅ፡፡ Let’s take care of our 
physical and spiritual assets.) 
Fountain - ፏፏቴ       Sash - ሻሽ 
Fear - ፍርሀት            Dandruff - ፎረፎር 
Coolie - ኩሊ            Genie - ጂኒ  
Air - አየር                Eye - ዏይን 
Paunch - ቦርጭ         Mum/mam - ማማ 
Eerie -  እሪ!              Ululate - እልልል… 
Hiss - ሂስስስ… (የእባብ ድምጽ) 

Let’s have a look at the following 

randomly taken words and sentences 

made of them in different contexts be-
fore we close up this column. 

Polish – 1. People of Poland speak Polish 
language. 
2. Are you Polish or Swedish? 
3. Please polish your shoes before you go 
to school.   
Finnish – Most Finnish people speak 
Finnish language which is one of the 
Uralic language family.  
Finish – If you finish your work early, we 
will go together to the party. 
Turkey – 1. Turkey borders two EU mem-
ber states: Bulgaria and Greece.  (For 
your general knowledge, Turkey changed 
its spelling from Turkey to Türkiye in  
2021.) 
 2. The turkey is a large bird in 
the genus Meleagris, native to North 

America.  

China – 1. China is becoming very strong 
in her economy and technological ad-
vancements. 
2. Basically, the chemical composition of 
china is a combination of clay, kaolin, 
feldspar, and quartz. (The china we see 
here is not a name of a country, it is ra-
ther an earthenware, a product of ceram-
ics.) 
May – 1. May I come in? (as modal) 
  2. We shall meet on May 20th for further 
discussion. (as name of a month) 
Maybe – Maybe she is not around. (used 
as an adverb to mean ‘perhaps’) 
May be – 1. He may/might be there by 
now; you can call him and check. (used as 

modal to the main verb ‘be’) 
2. He may be waiting for us. (‘may’ is 
here used as a modal to the auxiliary ‘be’ 
of the main verb ‘waiting’) 
Late – We will be late if we miss this 
train. 
Later/latest – We shall meet later. He 
bought the latest car. 
Letter/latter – 1. There are 26 letters in 
the English alphabet.  We write letters to 
friends and relatives. 
2. Which idea do you support, the former 
or the latter? 
Let/lets  – 1. I will let you know as soon as 
the decision is made by the committee. 
 2. She always lets us go out of class five 
minutes ahead.  

Ingenious/ ingenuous   1. He was ingen-
ious enough to overcome the lim-

ited budget. (clever) 

2. The young girl was as pretty as 
she appeared innocent and ingenu-

ous. (genuine)  

Let’s –    Please let’s move out now. 

Sit/seat – 1. Please sit down.  Can’t 
you see? I have already sat down.  
2. How many seats are there? Please 

take your seats. Can you show me 
the seating chart? 
3. This classroom seats some 40 

students. Please be seated.  
Lose/loose/loosen  – 1. Keep your books 

properly lest you would lose them.  

2.  The boat came loose from its 
moorings and floated out into the 

harbor. 
3. When the meeting was over he 

loosened his tie. 
March – 1. March  8 marks  Interna-
tional Women's Day (IWD), cele-
brated worldwide under the theme 
‚For ALL  Women and Girls: Rights. 

Equality. Empowerment.‛ 
2.  Which region marches with Can-
ada in the north and the Pacific in 
the west? (borders) 

3. Soldiers of the Dergue regime 
used to march at Meskel Square on 
the third of Meskerem every year. 
August – 1. August is the eighth 
month of the year in the Julian cal-

https://en.wikipedia.org/wiki/Bird
https://en.wikipedia.org/wiki/Genus
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endar. (month) 
2. We visited their august mansion 

and expansive grounds. (respected 

and impressive) 
Mean – 1. What do you mean when 
you say, ‚I will kick you out!‛ 
2. Please don’t be mean to your sis-
ter; give her something so that she 

can join the business world. 
 3. The mean value of 5, 6, 7, 8 and 
9 is  7. (‚Mean‛ here is meant an 
average.) 
Precautious – "Due to the potential 
for heavy rain, we were being very 

precautious about our travel 
plans."  
Precocious – She was a precocious 

child who could read before she 
went to school. (ቀድሞ መብሰልን 
ለመጠቆም) 

Some – There are some people in 
the house. Please give her some 

money. I need some fruits. 
Some time – Every evening I spend 
some time relaxing in the bath.  

Sometime –We should get together 
sometime. It's likely to happen 

sometime soon. She will return 
from her trip sometime in Decem-

ber.  
Sometimes - His jokes are funny, 

but sometimes he goes too far. 
Sometimes I take the bus to work. 

We all make mistakes sometimes. 
She works nine hours a day, some-
times more than that. 

When learning a language, it's es-

sential that you understand text book 

definitions, and how the language itself 

works. While a text book plays a huge 

part in your learning, speaking with 

people in real life and immersing your-

self in the language is the only way you 

will become fluent.  

In order to become truly fluent, you 

must also learn slang language. There 

are many benefits to learning slang 

words in a language you are learning, 

and the top five are listed below.  

1. Makes You Understand Local Dia-

lect 

 Learning a language needs to 

be about more than just reading text 

books and learning how to reproduce 

what you learn. Text books will pro-

vide language learners with the basics, 

including the rules of the language and 

primary adjectives and nouns. In order 

to become truly fluent, however, a lan-

guage learner must understand how to 

be current.  

 "Learning slang in language 

allows you to remain current in your 

spoken ability, and makes it possibly to 

hold fluent conversations with people 

of all generations", - says Mary Wal-

ton, a researcher from Simple Grad. It 

also helps you communicate with peo-

ple throughout different regions within 

a country. Understand slang means you 

will understand the variations within 

language, and different dialects across 

a nation.  

2. Helps Avoid Faux Pas [mistake or 

blunder] 

If you don't understand slang in a 

language you are learning, you are 

opening yourself up to the chance of 

major faux pas. For instance, in the 

Spanish language, there are many 

words that could be misused if you 

don't keep in the know about modern 

slang. For instance, text books tell you 

that 'estupido' simply means 'stupid' in 

English, but to Spanish people, 

'estupido' is a much more serious insult 

than 'stupid' in English.  

If you don't understand the nuance 

[hint or distinction ] in the language, 

and a wide range of slang, then it's pos-

sible to create awkward social situa-

tions whereby you insult somebody or 

accidentally say something you don't 

mean.  

3. Creates a Sense of Belonging 

Slang is used in order to create a 

sense of belonging and help create a 

community. As well as local dialects, 

groups of people within certain regions 

will use slang to feel like they are part 

of a group. If you are attempting to 

immerse yourself in local life, when 

living in a country and practicing a 

language, it's important to understand 

the local slang. Without it, you will 

find it difficult to communicate with 

people and really find a sense of be-

longing – and this is exceptionally im-

portant during your language learning 

process.  

4. Helps Learn Local History 

Learning slang actually opens a 

doorway to learning local history. As 

you are learning your language and you 

are taught about local slang, not only 

will you be improving your ability to 

speak the language, but you will be 

truly immersing yourself in the area's 

history.  

To understand how slang works, 

you must understand history and con-

text. When you discover new slang 

words, you learn more about the region 

and improve your understanding of 

local people at the same time.  

5. Evokes Emotion 

Finally, you mustn't forget just 

how important slang can be in lan-

guage, with regards to evoking emo-

tion. When talking to friends and fami-

ly about serious issues, it can be diffi-

cult to really express yourself using 

only dictionary language.  

       Think about the most stressful, 

difficult, happy, or generally emotional 

times in your life. When you attempt to 

express your feelings, more often than 

not a person will use slang language to 

explain their way of thinking and how 

they are feeling. The same is true when 

you speak another language.  

     Learning local slang allows you to 

better express yourself, which is a key 

in social situations.  

      Source: https://www.omniglot.com/

language/articles/whyslangis im-

portant.htm 

 

Importance of Slangs for 

Language Learning 

Language is a process of 
free creation; its laws and 
principles are fixed, but 
the manner in which the 
principles of generation 
are used is free and infi-
nitely varied. Even the 

interpretation and use of 
words involves a process 

of free creation.  
Noam Chomsky 
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Edutainment   

ሌጄ እኔም ግራ ገብቶኛሌ  
በአንዴ የተሇዬ ቀብር ሥነ 

ሥርዓት ሊይ የታዘብኩትን ነገር 
በላሊኛዋ የዚህች መጽሔት ዕትም 
ጠቅሻሇሁ፡፡ እዚህ ሊይ የምነግራችሁ 
ከዚያ ይሇያሌ፡፡ ይገርምማሌ፡፡ 

አባት ሞተው ቤተሰብም አሌቅሶ 
ተሊቅሶ ያ የማይቀር የሕይወት 
ታሪክ መነበብ ጀመረ፡፡ ከቅርብ ጊዜ 
ወዱህ የተጀመረው አዱስ ፊሽን 
ዯ ግ ሞ  የ ሕ ይ ወ ት  ታ ሪ ክ 
የሚነበበውም ሆነ ደሮ ከቀብር 
መሌስ ይዯረግ የነበረው የማሣረጊያ 
ፌትሃት የሚዯረገው አስቀዴሞ 
ሬሣው ከቤተ ክርስቲያን ወዯ መካነ 
መቃብሩ ሳይሄዴ በመሆኑ ከተቀበረ 
በኋሊ በዚያው መበተን የጊዜው 
ፊሽን ሆኗሌ፡፡ ምናሌባትም ከሩቅ 
የመጡ ሰዎች ቤት መሄዴ ጊዜ 
የሚፇጅባቸው ከሆነ እዚያው ቤተ 
ክርስቲያን ውስጥ ቤተሰብን 
ተሰናብተው በዚያው ወዯየመጡበት 
ሉሄደ ይችሊለ፡፡ በነገራን ሊይ 
ቤተሰብ በኢኮኖሚ እንዲይጎዲ ታስቦ 
ይመስሊሌ በአሁኑ ወቅት ብዙ 
ዕዴሮች ከቀብር መሌስ የሚዯረግን 
የነፌስ ይማር የምሣ ዝግጅት 
አ ስ ቀ ር ተ ዋ ሌ ፡ ፡  እ ን ዱ ው ም 
የሚያዘጋጅ ቢኖር ብዙ ብር 
ይቀጣሌ፡፡ ባሇሀዘኑ ብቻም ሣይሆን 
ተመጋቢ ዕዴርተኛም በገንዘብ 
ይቀጣሌ፡፡ ጥሩ እርምጃ ነው፡፡ አንዴ 
ቤት ሇምን ሁሇቴ ይክሰር? 
የ ቤተ ሰብ  አ ባለን  አጥቶ ፣  
በህክምናም በማስታመምም በርካታ 
ወጪ አውጥቶ እንዯገና ሇምን 
በሌቅሶው ቀን ሇኪሣራ ይዲረግ? 
ትክክሇኛ ውሳኔ! 

እናሊችሁ የዚያ ሰውዬኣችን 
ታሪክ ሲነበብ “አቶ እገላ 
ትዲራቸውን አክባሪ፣ ሇሌጆቻቸው 
ሟች፣ ከውኃ በስቀተር በአፊቸው 
መ ጠ ጥ  ዝ ር  የ ማ ይ ሌ ፣ 
ባሇቤታቸውን እንቅፊት ሲመታቸው 
እንኳን ቀዴመው የሚነጠፈ፣ 
ትግስተኛና ሰው አክባሪ፣ የተጣሊን 
አስታራቂ …” እያሇ አንባቢው 
የሰውዬውን ታሪክ ሲያንበሇብሇው 

የሟች ሌጅ ወዯ እናቱ ዘወር ብል 
በጆሮዋ “ይሄ የማን ሬሣ ነው 
እማዬ? ተሳስተን የላሊ ሰው ቀብር 
ሊይ ተገኝተን ይሆን እንዳ?” ብል 
የሟችን ሚስት ማሇትም ወሊጅ 
እናቱን ይጠይቃሌ፡፡ እናትም 
በሚነበበው ሌቦሇዴ ምክንያት 
የጎፇዬ ስሜታቸውን አፌነው 
በውስጣቸው ይብሰከሰኩ ስሇነበር 
“እኔ እንጃ ሌጄ፤ እኔም ማንን 
ሌቀብ ር  እ ን ዯመጣሁ ግራ 
ገብቶኛሌ!” በማሇት ይመሌሱሇታሌ፡፡ 
የሕይወት ታሪክ ሲጻፌ ሇምን 
እንዯሚጋነን ግን እኔንም ሁላ 
ይገርመኛሌ፡፡ ማይሙ - ምሁር፣ 
ከፇሱ ጋር የሚጣሊው ቱግ ባይ - 
ታጋሽ፣ ንፈጉ - ቸር፣ እሌም 
ያሇው እንዯኔ ቦቅቧ - ታሊቅ ጀብዴ 
የፇጸመ ጅግና … ሆኖ ባሌዋለበት 
እንዯዋለ ተዯርጎ የሚቀርብበት 
አባዜ አይገባኝም፡፡  

እውነቱን ሇመናገር በቀብር ሊይ 
የሚነበቡ የሕይወት ታሪኮች 
ከሰውዬው ተፇጥሮና ዴርጊቶች ጋር 
የተቀራረቡ ቢሆኑ ሇትዝብት 
ከመጋሇጥ እንዴናሇን - ሰውዬው 
ራሱ ተነስቶ ቢያዲምጥ እኮ ራሱም 
ሳያፌር አይቀርም፡፡ ባሌዘመቱበት 
እ ን ዯ ዘመቱ ፣  ባ ሌ ተ ዋ ጉ በ ት 
መሣሪያና ሥፌራ እንዯተዋጉ፣ 
ግዲይ ባሌጣለበት እንዯጣለ፣ 
ገብጋባ ሆነው ብዙ እንዯቸሩ፣ ዋሾ 
ሆነው ሃቀኛ እንዯሆኑ፣ ወዘተ. 
ቢጻፌ ኅያዋንን ከማታሇሌ ባሇፇ 
ሙታንን ምንም አይጠቅማቸውም፡፡ 
ይሌቁንም ሟችን ማስወቀስ ነው፡፡ 
ከዚህ የእናትና ሌጅ ብሶት እንግዱህ 
ትሌቅ ቁም ነገር መጨበጥ 
እንችሊሇን፡፡ አይዯሇም እንዳ? 

ያሌተገናኝቶ 
“እህሌን አሊምጦ፣ ነገርን 

አዲምጦ” ይባሊሌ፡፡ በችኮሊ የሚሠራ 
ነገርና በውሌ ሳያዲምጡ የሚሰጥ 

የአጸፊ ምሊሽ ሊሌተፇሇገ ችግር 
ሉያጋሌጥ ይችሊሌ፡፡ በዚህ ርዕሰ 
ጉ ዲ ይ  ብ ዙ  ጊ ዜ  ሃ ሳ ብ 
ተሇዋውጠናሌ፡፡ ጠቃሚ ምክር 
የሚሰጥ በመሆኑ ሁላም ቢጠቀስ 
ችግር የሇውምና ቀጣዩን አስቂኝ 
ገጠመኝ እንመሌከት፡፡ 

ሁሇት ጓዯኛሞች በሞባይሌ 
ስሌኮቻቸው ይዯዋወለና ማታ 
ሇመገናኘት ቀጠሮ ይይዛለ፡፡ ዯዋዩና 
የተዯወሇሇት ሰው ሰሊምታ 
ከተሇዋወጡ በኋሊ አንደ 
ላሊኛውን “ የት እንገናኝ 
ታዱያ?” ሲሇው “ያው ቅደስ 
ጊ ዮ ር ጊ ስ  ነ ዋ ! ”  በ ማ ሇ ት 
ይመሌስሇታሌ ፡ ፡  “ ተግ ባቡ ”ና 
ስሌካቸውን ይዘጋለ፡፡ 

ማታ ሊይ ፒያሣ ወዯሚገኘው 
ቅደስ ጊዮርጊስ ቤተ ክርስቲያን 
ይሄዴና በግቢው ውስጥም ከግቢ 
ውጪም ጓዯኛውን ቃኘት ቃኘት 
አዴርጎ ማግኘት ያቃተው አንዯኛው 
ባሇቀጠሮ ስሌኩን ይነካካና ሲነሳሇት 
“የት ነው ያሇኸው?” ብል 
መጠየቅ፡፡ ያኛው ዯግሞ “ፉት 
ሇፉት ስትገባ በስተቀኝ በኩሌ 
ከተቀመጡት ጓዯኛሞች አንዴ 
ሁሇት እርምጃ ሄዯት ስትሌ ከአንዴ 
ጓዯኛየ ጋር ተቀምጬ ታገኘኛሇህ” 
ብል መመሇስ፡፡ ቅደስ ጊዮርጊስ 
ቤተ ክርስቲያን ግቢ ውስጥ 
ጓዯኛውን በመፇሇግ የሚዲክረው 
ባሌንጀራ ዯግሞ “በወንድች መግቢያ 
በር አጠገብ ቢጫ ሇብሰው 
በመቁጠሪያ ጸልት ከሚያዯርሱት 
መነኩሴ በስተየት በኩሌ ነህ?” ብል 
መጠየቅ፡፡ ጓዯኛም “የምን መነኩሴና 
መቁጠሪያ አመጣህብኝ? ቅደስ 
ጊዮርጊስ ዴራፌት መጠጫው ዳፖ 
ውስጥ እኮ ነው ያሇሁት፤ ቤተ 
ክርስቲያኑ ዘንዴ ሄዯህ ነው 
እ ን ዳ ? ”  ብል  መመሇ ስ ፡ ፡ 
“ያሌተገናኝቶ ጅብ ጦሙን አዯረ 

አጫጭር ገጠመኞች  
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አህያ እዚህ ሞቶ” ማሇት እንግዱህ 
አሁን ነው፡፡ 

ጓዯኛሞቹ ሲቃጠሩ የተጠቀሰው 
“ ቅደስ  ጊ ዮር ጊ ስ ”  በ ወቅቱ 
መብራራትና መግባባት ሊይ መዴረስ 
ነበረባቸው፡፡ አሇመግባባታቸውን 
ሲያውቁ ቤተ ክርስቲያን የሚገኘው 
ጓዯኛ ታክሲ ይዞ በተሇምድ 
አምስተኛ ፖሉስ ጣቢያ በሚባሇው 
አካባቢ ብሔራዊ አረቄ ፊብሪካን 
ወረዴ ብል ወዯሚገኘው ቅደስ 
ጊዮርጊስ ቢራ ፊብሪካ አመራ፡፡ 
ይገናኙ አይገናኙ ላሊ ጉዲይ ሆኖ 
እኛ ግን ስንቀጣጠር ቦታውንም 
ሰዓቱንም በአግባቡ ተስማምተን 
እንዱሆን ከዚህ “የነቶል ቶል ቤት 
ግዴግዲው ሰምበላጥ” ዓይነት 
አቀጣጠር ብዙ መማር እንችሊሇንና 
ሌብ ያሇው ሌብ ይበሌ፡፡ 
የባሌና ሚስቱ ምሌሌስ 

 “መሌስ ያጣሊሌ” ይባሊሌ፡፡ 
ምን ማሇት ነው? መሌስ ያጣሊሌ 
ሲባሌ ሇምንጠየቀው ጥያቄ 
የምንሰጠው መሌስ ያሌተፇሇገ ጠብ 
እንዯሚፇጥር ሇመጠቆም ነው፡፡ 
ሇአንዴ ጥያቄ የምንሰጠው መሌስ 
ምንም እንኳን መሌሱ ትክክሌ 
ሉሆን ቢችሌም የአመሊሇሳችን 
ዴምፀት ትክክሌ ሳይሆን ይቀርና 
ሰዎችን ወዯጠብ ሉገፊቸው 
ይችሊሌ፡፡ በዚያም አንዴ አንዴ 
ይባባለና ሇዴብዴብም ሉጋበዙ 
ይችሊለ፡፡ ሇዚህም ነው መሌስ 
ያጣሊሌ መባለ፡፡ 

ባሌና ሚስት ነበሩ፡፡ ባሌ ከብቶች 
ጠፌተውት ሲንከራተት ውሎሌ፡፡ 
ሚስትም ቤቷ ውስጥ በቤቷ ሥራ 
ስትሇፊ ውሊሇች፡፡ ባሌዬው በከብቶቹ 
መጥፊት አንጀቱ እንዯተቃጠሇ ቤት 
ገብቶ አረፌ ከማሇቱ ሚስት እግሩን 
ሌታጥበውና እራቱን እንዱበሊ 
የ ሚ ቀ መ ጥ በ ት ን  መ ዯ ብ 
ታመቻችሇታሇች፡፡ ከዚያም ውኃ 
በሽክና ቀዴታ የእግር መታጠቢውን 
ገበቴም አምጥታ እግሩ ሥር ጉዴ 
ጉዴ ስትሌ ሲዯክም የዋሇ ሰውነት 
አንዲንዳ ከቁጥጥር ይወጣሌና 
ሚስት ፇሷ ያመሌጣታሌ፡፡ ያኔ 
ባሌዬው ነገር ነገር ይሇውና - 
ተናድም ስሇነበር ሉሆን ይችሊሌ - 
“ከብቶቼ ጠፌተው አንቺ ትፇሻሇሽ” 

በማሇት በነገር ቁርሾ ይሇክፊታሌ፡፡ 
እሷ በመፌሳቷ በሀፌረት ተሸማቃ 
ስሇነበር ምንም ሳትመሌስሇት ዝም 
ብሊ እግሩን ማጠቡንና ራት 
ማቀራረቡን ትቀጥሊሇች፡፡ 

ራት ተበሊ፤ ቡናም ተጠጣ፡፡ 
መምሸቱ አሌቀረም ወዯመኝታ ቆጥ 
መ ው ጣ ት  ተ ጀ መ ረ ፡ ፡ 
እንዯተሇመዯው ወንዴ ቀዴሞ 
መጋዯሙ ያሇና የነበረ ነውና ባሌ 
ሆዬ ራቱን ሲጥ አዴርጎ በሌቶ 
ወዯእዲሪም ሳይወጣ በዚያው ሉተኛ 
ተንጠራርቶ ወዯቆጡ ሉወጣ ሲሌ 
ፇ ሱ  አ መ ሇ ጠ ው ና  ክ ፈ ኛ 
አንዛረጠው፡፡ ያኔ ሚስት ቀን 
ወጣሊት፤ ሀፌረቷንም ጌታ 
አይቶሊት ይህን መሌስ አቀበሊት፡፡ 
“አሃ! አንቱዬ ከብቶቹን አገኟቸው 
እንዳ?”፡፡ “መሌስ ያጣሊሌ” አሁን 
አይሠራም፡፡ ሀፌረት ተገሇበጠች፡፡ 
ሰው ወድ አይፇሳም፡፡ ያሊገጠባትን 
ያህሌ እሷም በተፇጠረው አጋጣሚ 
ሂሣቡን ሰጠችው፡፡ ሇሁለም ጊዜ 
አሇው ወንዴሜ፡፡ “የጊዜ እንጂ 
የሰው ጀግና የሇውም” ይሌ ነበር 
አሁን ስሙ የጠፊኝ አርቲስት - 
ምዴር ትቅሇሇው፡፡ 

“ዚአካ ሇዚኣየ” ከምን 
መጣ? 

በቆል ትምህርት ቤት ማሇትም 
በ ፇ ሇ ገ  ሕ ይ ወ ት  ባ ህ ሊ ዊ 
ሃይማኖታዊ የትምህርት ፇሇግ 
የ ሚ ያ ሌ ፈ  ተ ማ ሪ ዎ ች 
የሚፇተ ኑ ባ ቸው  የ ሕይወት 
አጋጣሚዎች እጅግ ብዙ ናቸው፡፡ 
ሲጀመር በቆል ትምህርት ከወሊጅም 
ሆነ ከተቋም ምንም ዓይነት ባጀት 
ባሇመኖሩ “በእንተ ስሟ ሇማርያም” 
እያለ በመቦገት (በመሇመን) 
የሚያገኙትን ቁራሽ እንጀራ 
ቀምሰው ነው የሚማሩት፡፡ ያቺን 
በሌመና የምትገኝ ቁራሽ እንጀራ 
ከውሻ ጋር ጦርነት እየገጠሙ 
አንዲንዳም እየተነከሱና እየተዘነጠለ 
ሇነፌሳቸው ሲለ ሥጋቸውን 
የሚበዴለበት አጋጣሚ ብዙ ነው - 
ደሮ በኛ ዘመን ነው የዛሬውን 
አሊውቅም፡፡ ወዯዚህ የትምህርት 
ዘርፌ የሚገባ የሀብታምም ሌጅ 
ቢሆን “ተሇምኖ ካሌተበሊ ትምህርቱ 
አይገባም” ተብል ስሇሚታመን 

ሁለም ተማሪ ሇሌመና መሰማራቱ 
የሚቀር አሌነበረም፡፡ የቆል 
ትም ህ ር ት  ም ን  እ ን ዯ ሆ ነ 
በአጋጣሚው በትንሹ ሇማስታወስ 
ነው ይህን የፇሇገ ሕይወት 
ትምህርት በአጭሩ መነካካት 
የተፇሇገው እንጂ የተነሳንበት 
ዋናው ጉዲይ ቀጣዩ ነው፡፡ 

አንዴ ተንኮሇኛ ሰው ሁሇት 
ዱያቆናት የቄስ ተማሪዎችን 
ሉፇትናቸው ወዯዯ፡፡ ከዚያም 
የምግብ ማዕዴ አዘጋጀና ከማዕደ 
ፉት ሇፉት ሁሇቱን ተማሪዎች 
አስቀመጠ፡፡ ካስቀመጣቸውም በኋሊ 
ሁሇት በጣም ረጃጂም የእንጨት 
ማንኪያ ሰጥቶ የማንኪያውን እጀታ 
ሳያሳጥሩ ማሇትም መጨበጫውን 
ምግቡን ሇማንሳት በሚያመች 
መሌኩ አሳጥረው እንዲይጨብጡት 
በማዘዝ እንዱመገቡ ፇቀዯሊቸው - 
አዘዛቸውም ማሇት ይቻሊሌ፡፡ 
በረጂም ማንኪያ እየዛቁ ወዯአፌ 
ማዴረስ የሚቻሌ አሌሆነምና 
አንዯኛው ባመጣው ዘዳ “ዚአከ 
ሇዚአየ” (አንተ ሇኔ እኔ ሊንተ 
እንጎራረስ) በማሇት ሰውዬው 
ባሊሰበውና ባሌጠበቀው እንዱሁም 
ከበፉቱ የቅዴመ ሁኔታ ውሌ 
ባሊሰረበት መንገዴ የቀረበውን ምግብ 
ጥርግ አዴርገው በለና ፇተናውን 
አሇፈ፡፡ ከዚያን ጊዜ በኋሊ ነው 
እንግዱህ በቤተ ክህነት ሉቃውንት 
አካባቢ እርስ በርስ መጠቃቀምን 
የምትሻ አንዲች ነገር ስትከሰት 
ይ ህ ች ን  አ ባ ባ ሌ  መጠቀም 
የተጀመረው - “እሁየ፣ ዚኣከ 
ሇዚኣየ”፡፡ 
ሀበሻ  ራሱ እኮ ዱኤንኤ 
መርማሪ ማሽን ነው 

አሁን የምነግራችሁ ገጠመኝ 
በወጣትኛ አገሊሇጽ ገራሚ ነው፡፡ 
ከዚያ በፉት ግን እንዯተሇመዯው 
መንዯርዯሪያ ቢጤ ይኖረኛሌ፡፡ 

ያኔ በሌጅነታችን ስንቀሊሇዴ 
አንዴ ሌጅ በመሌክ አባቱን መስል 
ሲገኝ “ፐ! ይሄ ሌጅ አይሄዴ 
አይመጣ ቁርጥ አባቱን” የሚሇውን 
የአማርኛ አገሊሇጽ ወዯ እንግሉዝኛ 
በቀጥታ እንተረጉምና እንሳሳቅበት 
ነበር - “ He doesn’t go, he 
doesn’t come, he cuts his fa-
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ther.” በማሇት፡፡ አዎ፣ ከዚህ ነጥብ 
አኳያ ብዙ አባባልችን መጥቀስ 
ቢቻሌም “እናት ካሊበሇች (ካሌዋሸች 
ሇማሇት ነው) ባሎን ትወሌዲሇች” 
እና “ያሌዘሩት አይበቅሌም” 
የሚለት ሚዛን የሚዯፈ የእውነተኛ 
እናት ባሕርይን የሚገሌጡ ናቸው፡፡ 
በመሌክና በጠባይ ምስስልሽ 
ሇመሇየት ይሞከር የነበረው ፆታ 
ተኮር ስርቆት እንዲሁኑ ሳይበዛ 
ጥንትም እንዯነበር ቢታወቅም 
በዘመናችን ግን ዕዴሜ ሇቴክልጂ 
ሁለም ጥርጣሬ በዘመናዊ የዱኤንኤ 
ምርመራ ይታወቃሌ፡፡   

በአንዴ የገጠር መንዯር ውስጥ 
ነው - ደሮ ሥሌጣኔ እንዲሁኑ 
ባሌነበረበት ዘመን፡፡ አንዱት ሚስት 
የወሇዯችው ሌጅ ትታማበት 
ከነበረው ከአንዴ ጎረቤቷ አባወራ 
ጋር ይመሳሰሊሌ፡፡ በብሂለም “ዱቃሊ 
አዋራጅ ነው” እየተባሇ በስፊት 
ይወራሇታሌ - ሇተንኮለ ከዯቃዩ 
ጋር በጣም ስሇሚመሳሰሌ፡፡ እናሌህ 
ያቺ ሴት የቡና ተርቲብ ሊይ ሴቶቹ 
“ውይ! ይሄ ሌጅሽ እንትናን 
ይመስሊሌ፡፡ ቁርጥ ቁምጥ እሱን 
አይዯሇም እንዳ?” እያለ በሀፌረት 
ኩምሽሽ ያዯርጓት ያዙ - በተገናኙ 
ቁጥርና እባሎ ፉት ሳይቀር፡፡ አንዴ 
ቀን ግን ሲብስባት “እንዳ፣ 
ማጅራቱን እስኪ እዩት ቁርጥ እኮ 
እሱን ነው” በማሇት ምንተፌረቷን 
ወዯባሎ እየጠቆመች ‹አስረግጣ› 
ነገረቻቸው፡፡ አገር ቤት መስትዋት 
የሇ ምን የሇ … የዋህ ባሌ ከ“ሌጁ” 
ጋር በማጅራቱ በኩሌ ተመሳስል 
ማሳዯጉን ቀጠሇ እሌሃሇሁ፡፡ ሇነገሩ 
መወሇዴ ቋንቋ ነው፤ ዋናው 
ማሳዯጉና ማዯጉ ነው፡፡ 

ወዯጀመርኩት ገባሁ፡፡ አንዴ 
የቅርብ ሰው - የቤተሰብ አባሌ - 
በቅርቡ አገባና በዚያው በቅርቡ 
ወንዴ ሌጅ ከነቃጭለ ደብ አዯረገ - 
ያው እሱ ሳይሆን ክብርት ወጣት 
ባሇቤቱ፡፡ ዯስታውና ፇንጠዝያው 
የተሇዬ ነበር፡፡ ጎረቤት ስሇሆንኩ 
ይህን በዯምብ አውቃሇሁ - 
በዯምብ፡፡  

ባሌ የወሉዴ ፇቃደን ጨርሶ 
ሥራ ገባ፡፡ ሰኞ ዕሇት ነበር ሥራ 
የገባው፡፡ ወዯሥራው እየሄዯ ሳሇ 
ጓዯኞቹ ስሌክ ይዯውለሇትና 

አራሷንና ሕጻኑን ሇመጎብኘት 
እየመጡ እንዯሆነ ይነግሩታሌ፡፡ 
እሱም ዕረፌቱን ጨርሶ ወዯሥራው 
እየገባ መሆኑንና እንዯማያገኙት 
ገሌጦሊቸው ወዯቤት ሄዯው 
በዕቅዲቸው መሠረት ቤቢሹን 
እንዱጎበኙ ይነግራቸዋሌ፡፡ እነሱም 
እንዯላሊው ጊዜ ሁለ ወዯቤት 
ሄዯው አራሷንና ቤቢሻን ያያለ፡፡ 
ያኔ ከጓዯኞቹ አንዯኛው ሇሕጻኑ 
አባት ይዯውሌና ሲያነሳሇት “አንት 
ውሸታም! ሥራ ሄጃሇሁ አሊሌከንም 
ነበር እንዳ? እዚህ እሚስትህ ዯረት 
ሊይ ተሇጥፇህ ጡት እየጠባህ ሳሇ 
ሇምንዴነው ሥራ ሄዴኩ ብሇህ 
የዋሸኸን?” በማሇት ከጓዯኞቹ ጋር 
ጆሮው ሊይ ያስካኩበታሌ፡ ፡ 
በመጀመሪያ አሌገባውም፡፡ ቀስ ብል 
ሲገባው ግን ሣቁን መቆጣጠር 
አሌተቻሇውም፡፡ የሕጻኑን ከአባቱ 
ጋር መመሳሰሌ በዚህ መሌክ ነበር 
የገሇጡት፡፡ ወይ አማርኛ! ሇካንስ 
ሥነ ጽሐፌን እስከዚህም ማራቀቅ 
ይቻሊሌ፡፡ ይበሌ ነው፡፡  

 

 
ሌሞት ነው አትበይኝ! 

 

ከ ሃ ሳ ባት  መሃሌ  ሇም ን 
እንዯታየሽ ሇኔ ባይገባኝም፤ 

አ ባ ባ ሌ ሽ ን  ግ ን  ሌ ቤ 
እ ን ዲ ሌ ወ ዯ ዯው  ሳ ሌ ነ ግ ር ሽ 
 አሊሌፌም፡፡ 
ዯጋግመሽ ዯጋግመሽ፤ 
ሰሊሌሰሽ ሰሊሌሰሽ ባንተ የተነሣ  
 ሌሞት ነው ማሇትሽ፤ 
ይመስሊሌ ሇሰሚው እንዴሄዴ 
 አብሬሽ፤ 
አየሽ የኔ ቆንጆ፣ 

በዚህ ዝተት ዘመን በዚህ ባተላ 
 ዓሇም፤ 
መቃብር ሊኪ እንጂ መቃብር 
የሚወርዴ ፌቅር አሇ አሌሌም፡፡ 
ሌትሆኚ አታስቢ እንዯምንደባኗ 
እንዯሰብሇ ወንጌሌ፤ 
በኣት እንዯዘጋች ከሺ ሴቶች መሃሌ፤ 
ሌብሽ እንዲይስሇኝ ሌክ እንዯበዛብህ፤ 

ዓሇም እንዯረሳው ዓሇምን 
ሲከተሌ፤ 

ሁንሌኝ አትበይኝ ቂለን 
ሮሚዮን፤ 

ሌሁንም እንዲትይ ጅሎን 
ጁሉየትን፤ 

ከእሌፌ ሃሳብ መሃሌ መፌትሔ 
እንዯማፌሇቅ መርዝ ያጣጣሙትን፤ 

አየሽ የኔ ቆንጆ… 

በቃሊት ጨዋታ በፉዯሌ 
ስብጥር፤ 

የዕንቆቅሌሽ ኑሮ በሞሊባት 
ዓሇም፤ 

ፌቅር ኅሉና ሊይ መስመሩ 
ተሰምሮ፤ 

ፌቺ አግኝቶ አያውቅም፡፡ 
ስሇዚህ ሌሞት ነው ባንተ የተነሣ 
አትበይኝ ዯጋግመሽ፤ 

ሞት ርካሽ ሆኗሌ ዯንጋጭ ሌብ 
የሇኝም ሌፊት አይሁንብሽ፤ 

ይሌቅስ፤ 
መሞትም መግዯሌም ፌቅርን 
ሊያቃና፤ 
የውሸትም ቢሆን ሌኑር ባንተ በይኝ 
መሞቱን ተይና፡፡ 

ኑቢያ ኩሽ ቀዲማዊ (መሣይ) 

 
Wife: "How would you describe 

me?" Husband: "ABCDEFGHIJK." 

Wife: "What does that mean?" Hus-

band: "Adorable, beautiful, cute, 

delightful, elegant, fashionable, 

gorgeous, and hot." Wife: "Aw, 

thank you, but what about IJK?" 

Husband: "I'm just kidding!" 

‹የዋልንበትን አረም በላው› ይላል ያገሬ ገበሬ፡፡ 
በስምንቱ ፊደላት (ABCDEFGH) ልቧን 

ጥፍት ካደረጋት በኋላ በመጨረሻዎቹ ሦስት 
ፊደላት (IJK) ያለውን ብሎ ጉድ ሠራት፡፡ 

ክፉ ሰው ነው፡፡ እግዜር ይይለት፡፡ ደስታዋን 
ብታጣጥም ምን ነበረበት! 

*** 
Girlfriend: "Am I pretty or ug-

ly?" Boyfriend: "You're both." Girl-

friend: "What do you mean?" Boy-

friend: "You're pretty ugly." 

‹አልሸሹም ዘወር አሉ› ይሉሃል ይሄ ነው፡፡ 

“ብጥለው ገለበጠኝ” የሚባለውም በዚህን 
ዓይነቱ አጋጣሚ ነው፡፡ 

*** 
A science teacher tells his class, 

"Oxygen is a must for breathing and 

life. It was discovered in 1773." A 

blonde student responds, "Thank 

God I was born after 1773! Other-

wise, I would have died without it."  

*** 
A teacher asked her students to 

use the word "beans" in a sentence. 

"My father grows beans," said one 
girl. "My mother cooks beans," said 

a boy. A third student spoke up, 

"We are all human beans." 

የግጥም ጥግ 

Jokes’ Corner 
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*** 
A boy is selling fish on a corner. 

To get his customers' attention, he is 

yelling, "Dam fish for sale! Get your 

dam fish here!" A pastor hears this 

and asks, "Why are you calling them 

'dam fish.'" The boy responds, 

"Because I caught these fish at the 

local dam." The pastor buys a cou-

ple fish, takes them home to his 

wife, and asks her to cook the dam 

fish. The wife responds surprised, "I 

didn't know it was acceptable for a 

preacher to speak that way." He ex-

plains to her why they are dam fish. 

Later at the dinner table, he asks his 

son to pass the dam fish. He re-

sponds, "That's the spirit, Dad! Now 

pass the f*cking potatoes!" 

*** 
A boy asks his father, "Dad, are 

bugs good to eat?" "That's disgust-

ing. Don't talk about things like that 

over dinner," the dad replies. After 

dinner the father asks, "Now, son, 

what did you want to ask me?" "Oh, 

nothing," the boy says. "There was a 

bug in your soup, but now it‘s 

gone." 

ከዚህ በታች አሥር የሚሆኑ 
ዕ ን ቆ ቅ ሌ ሾ ች  በ እ ን ግ ሉ ዝ ኛ 
ቀርበዋሌ፡፡ ከተሰጡት አማራጮች 
አንደን በመምረጥ መሌስ፡ ፡ 
መሌሶቹን በመጽሔቷ አንዯኛው ገጽ 
ሊይ ማግኘት ይቻሊሌ፡፡ 

1. What is full of holes but still holds 

water?  

  a. injera    b. pancake    c. A sponge   

 d. ladle  

2.  What month of the year has 28 

days? 

    a. February     b. March   c.  All of 

them    d. May 

3.  A man who was outside in the 

rain without an umbrella or hat didn‘t 

get a  single hair on    his head 

wet. Why?  a. He was bold     b. He 

was bald.  c. He was short.  D. He 

was shoed nicely.  

 4. What is always in front of you but 

can‘t be seen?   a. The future  b. The 

past   c. Your dream   d. All 

5. I‘m tall when I‘m young, and I‘m 

short when I‘m old. What am I?  

  a. human   b. lion     c. tree    d.  A 

candle 

6.  What has to be broken before you 

can use it?    a. an orange   b. an egg  

c. an apple  d. a gourd    

7. There‘s a one-story house in which 

everything is yellow. Yellow walls, 

yellow doors, yellow  furniture. 

What color are the stairs? 

a. Yellow   b. The choice of the own-

er.    c. Perhaps green. d. There aren‘t 

any. 

8. What question can you never an-

swer ‗yes‘ to?  a. Are you okay?   

 b. Are you asleep yet? c. Are you 

eating?   d. Are you coming? 

9.  What goes up but never comes 

down?   a. our fame b. our income   

c. our beauty    d. our age 

10. What can you break, even if you 

never pick it up or touch it?  a. an 

iron dome   b. log of wood   c. prom-

ise  d. timber  

 

1. ሰው ሲሠራ አትሥራና አዞሩብኝ 
በሌ ስትዞር ዋሌና፡፡ 

2. የጫማ ሽታን ከኣሸባሪነት ሇይተን 
ኣናየውም! 

3. ወረዴ ወረዴ ይህ ታክሲ እንጂ 
ፋስቡክ አይዯሇም፡፡ 

4. የኪስ ላቦች ታገሱን ሑሣብ 
ሳንቀበሌ ሥራ እንዲትጀምሩ፡፡ 

5. በፌቅር ሇወዯቀ የመሬት ስበት 
ተጠያቂ አይዯሇም፡፡ 

6. አፌ ከመክፇት ሱቅ መክፇት፡፡ 
7. ዝቅ ብል የሠራ ከፌ ብል 
ይኖራሌ፡፡ 

8. የሰነፌ አእምሮ የሰይጣን ቤተ 
ሙከራ ነው፡፡ 

9. ሇሥራ ያሌታዯሇ አእምሮ 

ሇተንኮሌ ማንም አይወዲዯረውም፡፡ 
10. የሴት ውበቷ ብሌኅነቷ፡፡ 
11. ከማይረባ ጉሌበት ይሻሊሌ “ሌብ 
አዴርጉሌኝ!” ማሇት፡፡ 

12. መኖር ዯጉ ብር ባያስቆጥረን 
ዓመትና ቀን ያስቆጥረናሌ፡፡ 

1. አንዴ ሕንዲዊ የመጨረሻ ትንሽዬ 
የምትባሌ የሌብስ ማጠቢያ ማሽን 
ሠ ር ቶ  በ ጊ ነ ስ  ሪ ከ ር ዴ 
አስመዝግቧሌ፡፡ ይቺ ማጠቢያ 
ማሽን 1.28 ኢንች በ1.32 ኢንች 
እና በ1.52 ኢንች ተባዝታ መሊ 
አካሎ ይታወቃሌ፡፡ ባጭር አነጋገር 
ከአንዴ የክብሪት ቀፍ በጣም 
የ ም ታ ን ስ  ስ ት ሆ ን  ም ን 
እ ን ዱ ታ ጠ ብ ባ ት  ፇ ጣ ሪ ዋ 
እንዯፇጠራት በበኩላ እስካሁን 
ማወቅ አሌቻሌኩም፡፡ ሪከርደን ግን 
በጣጥሳሇች -  “ሚጢጢዮዋ 
የማጠቢያ ማሽን” በመባሌ፤ 
የፇሌሳፉዋ ዓሊማም እሱ ነው፡፡  
2. ሰዎች የማይሠሩት ነገር የሇም፡፡ 
በሀገረ ፉሉፒንስ ዯግሞ የጊነስ 
ሪከርዴ የተያዘሇት በአውራ ድሮ 
ቅርጽ የተሠራ ሕንጻ ተመርቆ 
የሆቴሌ አገሌግልት እየሰጠ መሆኑ 
ተረጋግጧሌ፡፡ ይህ በዓይነቱ ሌዩ 
የሆነ የድሮ ሕንጻ ማሇቴ በቀብራራ 
አውራ ድሮ ቅርጽ የተሠራ ሕንጻ 
በ ው ስ ጡ  ሁ ለ ም  ነ ገ ር 
የተሟለሊቸው 1 5  መኝታ 
ክፌልችን ይዟሌ፡ ፡  በዚህም 
ምክንያት በድሮ ቅርጽ የተሠራ 
ይህን ያህሌ ግዝፇትና እርዝማኔ 
ያሇው ሕንጻ እስካሁን ባሇመመዝገቡ 
በታዋቂው የጊነስ ቡክ መዝገብ 
ሉጣፌ ችሎሌ፡፡ 
3. አሁንም ጊነስ ቡክ የማያሰማን 
ነገር የሇም፡፡ የማይመዘግበውም 
የሪከርዴ ዓይነት ፇሌጎ ማግኘት 
ይከብዲሌ፡፡ ጋሪ ክርስቲየንሰን 
የተባሇ አንዴ አሜሪካዊ 1214 
ፓውንዴ (550.6611 ኪል ግራም) 
ደባ በጀሌባ ቅርጽ በመሥራት 
45.67 ማይሌ (73.49874 ኪል 
ሜትር) እንዯተጓዘና ይህም በዓይነቱ 
የመጀመሪያ ሆኖ በመገኘቱ ጊነስ 
ቡክ እንዯመዘገበሇት የተዯመጠው 
በቅርቡ ነው፡፡ ይህ ሰው በዚህ በደባ 

እርስዎም ይሞክሩት 

የታክሲ ውስጥ ጥቅሶች 

 ይህን ያውቁ ኖሯል? 
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ጀሌባው ሇአራት ተከታታይ 
ዓመታት ሇውዴዴር እየቀረበ 
በ ሁ ለ ም  አ ሸ ና ፉ  መ ሆ ኑ 
ተመዝግቦሇታሌ፡፡ 
4. አንዴ ስሙ እንዱጠቀስ ያሌፇሇገ 
አሜሪካዊ ዝርያ ያሇው ዴመት - 
ሇቀሌዴ ነው - ቻይና ውስጥ 
ባዯረገው የበረድ ሊይ መንሸራተት 
ውዴዴር አሥር ሜትሩን በ12.85 
ሴከንድች ውስጥ በማጠናቀቅ አንዯኛ 
ሆኖ ወጥቷሌ፡፡ ይህም ክስተት 
በጊነስ ቡክ እንዱመዘገብ ምክንያት 
ሆኖታሌ፤ ምክንያቱም ከዚያን ጊዜ 
በፉት በዚህ ቅጽበት ውስጥ 
ውዴዴሩን ያጠናቀቀ ዴመት 
ባሇመኖሩ እንዯሆነ ተዘግቧሌ፡፡ ባኦ 
ዚ (Bao Zi) የተሰኘው ይህ የአንዴ 
ዓመት ከስምንት ወር ዕዴሜ 
ዴመት አሁን በሇጋ ዕዴሜው ይህን 
ያህሌ ስኬት ሊይ ከዯረሰ ከዚህ 
የበሇጠ ሲያዴግና ሇአቅመ-ዴመትም 
ሲ በቃ  ገ ና  ብ ዙ  ተ ዓምር 
እንዯሚሠራ የዓሇም ዴመቶች 
ማኅበር ሉቀ መንበር የሆኑት 
ሚስተር ውሮ ባንተሌኩራ ገሌጸዋሌ 
- ወዝ ጨመር ካልተደረገበት 
የዘንዴሮ ወሬ እንዯሆነ አይጥምም - 
እንጂ ዜናው ትክክሇኛ ነው 
ወንዴሜ፡፡ የዚህ ዴመት ባሇቤት 
የሆኑት ሉ ጃንግታኦ ፕሮፋሽናሌ 
ውሻ አሰሌጣኝ ሲሆኑ በቤታቸው 
ዏይጦች ስሊስቸገሯቸው ባኦ ዚን 
ማምጣታቸውን ገሌጸው ነገር ግን 
ባኦ ዏይጥ ከማሳዯደ ጎን ሇጎን ከፌ 
ሲሌ የተጠቀሰሇትና በአሸናፉነት 
የወጣበት ተፇጥሯዊ ክሂሌ 
እንዲሇው በመገንዘባቸው ተጨማሪ 
ሌምምዴ በመስጠት ሇዚያ ክብር 
እንዲበቁት ሇጊነስ ቡክ ኦፌ ሪከርዴስ 
ባሇሥሌጣናት ገሌጸዋሌ፡፡ ሉ 
ጂያንግታኦ እንዯሚሇው - ዘርጥጬ 
አንተ አሌኩት ሌበሌ - “ውሾን 
ሇተሇያዩ ዓሊማዎች ሇምሣላ ሇበረድ 
ሊይ እሽቅዴዴም ከ10 ዓመት በሊይ 
በማሠሌጠን ሠርቻሇሁ፡፡ በቤቴ 
ው ስጥ  ይ ህ ን  የማ ዯ ር ገው 
ሇጨዋታና ጊዜ ሇማሳሇፉያ ነው፡፡ 
በዚያን ወቅት ታዱያ ዴመቱንም 
የዚያን  ዓይ ነት  አዝማሚያ 
አ የ ሁ በ ት ና  ከው ሻው  ጋ ር 
ማሠሌጠኑን ጀመርኩ፡፡ ከአንዴ 
ዓመት ገዯማ ሥሌጠና በኋሊም 

ይሄውና ሇዚህ ዴሌ መብቃት ቻሇ፡፡ 
ነገር ግን ዴመቶችን ማሠሌጠን 
የውሾችን ያህሌ ቀሊሌ አይዯሇም፡፡ 
እነሱን ማሠሌጠን አስቸጋሪ ነው፡፡ 
ውሾች የሠሇጠኑትን አይረሱም፡፡ 
ዴመቶች ግን ከዯቂቃዎች በኋሊ 
ይረሱታሌ፡፡ ሇዚህ ነው እነሱን 
ማሰሌጠን አስቸጋሪ የሚሆነው፡፡” 
ይገርማሌ፡፡  
5. በቲክቶክ ታዋቂዋ አንዱት ብሌጥ 
በቀቀን ነገሮችን በአጭር ጊዜ ውስጥ 
በማስታወስ ችልታዋ ሪከርዴ ሰብራ 
በዚሁ ጊነስ መዝገብ ስሟና ዝክረ 
ተዓምሯ እንዱሠፌር አዴርጋሇች፡፡ 
ይህች ጉዯኛ በቀቀን የ12 ነገሮችን 
ምንነት በምትጠየቅባቸው ቅጽበቶች 
ፇጥና በማሳየት ሦስት ዯቂ ባሌሞሊ 
ጊዜ ውስጥ የማስታወስ ችልታዋን 
አሳይታሇች፡፡ 

አፖል በመባሌ የምትጠራዋ 
ይህች የአራት ዓመት ዕዴሜ 
በቀቀን ዲሌተንና ቪክቶሪ ማሰን 
የሚባለ ጥንድች ንብረት ስትሆን 
በቀቀኒቱ ተወርቶ የማያሌቅ ጀብዴ 
እ ን ዯ ም ት ፇ ጽ ም  ባ ሇ ቤ ቶ ቿ 
ይመሰክራለ፡፡ በዚያም ምክንያት 
ይህቺው በቀቀን በቲክቶክ 2.8 
ሚሉዮን ተከታይና በዩቲዩብ ዯግሞ 
1.37 ሚሉዮን ተመሌካች እንዲሊት 
ተመዘግቧሌ፡፡ ይህም ሇጊነስ 
የሪከርዴ መዝገብ እንዲበቃት 
ሇማወቅ ተችሎሌ፡፡ “አትሩጥ 
አንጋጥ” ነው እህቴ፡፡ ሰዎች ስንትና 
ስንት ዓመታትን ፇግተው አንዴ 
ሺህ ተከታይ እንኳን ሇማፌራት 
ዕዴሌ ስትጠምባቸው የወፌ ዝርያዋ 
ይህች በቀቀን ግን አሇሃሳብ 
በሚሉዮኖች የሚቆጠር ተመሌካች 
እየሳበች ባሇቤቶቿን ወርቅ በወርቅ 
ታጎናጥፊቸዋሇች፡፡ 

ከቀዯምት አማርኛ ሠምና ወርቅ 
ቅኔዎች መካከሌ አንዴ አሥር 
የሚሆኑ ከዚህ በታች ቀርበዋሌ፡፡ 
የትርጉም ሇውጡን የሚያስከትለት 
ኅብረ ቃሊትም በግርጌያቸው 
ተሰምሮባቸዋሌ፡፡ የሠምና ወርቅ 
ፌቺያቸው ምን ሉሆን እንዯሚችሌ 
በ ግ ሌ  ወ ይ ን ም  በ ቡ ዴ ን 
ፇሌግሊቸው፡፡ 

ምን ያለ ቄስ ናቸው ተዝካር  
 የሇመደ፤ 
አስታርቁን ብሊቸው ፌታት ብሇው 
 ሄደ፡፡ 
‹ትመጫሇሽ ብዬ አሻግሬ ሳይ፤ 
አንቺ ሌጅ ማሇፉያ መንገዴ አጣሽ 
 ወይ፡፡ 
ይሻሊታሌ ብሇን ገዲም ብንሰዲት፤ 
እንኳንስ ሉሻሊት አባባሱባት፡፡ 
ያባት ዕዲ ሇሌጅ ይባሌ ነበር ደሮ፤ 
ባያት ዕዲ ገባሁ እኔማ ዘንዴሮ፡፡ 
ይሄው ዯረትሽ ነው ያጣሊው ሰውን፤ 
እስኪ ሸፇን አርጊው ያጡት 
 እንዯሆን፡፡ 
ሇነዚህ ፊሽስቶች መዲኒት ስጧቸው፤ 
የሚያስቀምጥ ሣይሆን 
 የሚያስመሌሳቸው፡፡ 
ሇኃይሇኛ ሴት ሇምትቆጣ፤ 
ምነው መካሪ ባሌታጣ፡፡ 
ሇተገፊ ሁለ ፌርዴ እንዲይታጣ፤ 
ዴመት ላሉት አይሂዴ ዏይጥም ቀን 
 አይምጣ፡፡ 
ሇግዴግዲው ነወይ የምትቸገሪ፤ 
ቆርጬሌሻሇሁ ከእንግዱህ ቤት ሥሪ፡፡ 
ህመምተኛ እያሇ ሰው 
 እንዲይሸሻችሁ፤ 
ቀጥ ብሊችሁ ቁሙ አተኙ 
 ባሌጋችሁ፡፡ 
 

 
 

 

አማርኛ ሠምና ወርቅ 

ከንግዱህ ነገሬን ከከንፇሬ 
አሌሇቅም፤ 

አሇ የሰው ድሮ ካፌ ካፌ 
የሚሇቅም፡፡ 

ያሇቀሰው ሲስቅ የሳቀም  
ያሇቅሳሌ፤ 

ፌቅር ቂመኛ ነው በሁለም 
ይዯርሳሌ፡፡  

ጽዴቅና ኩነኔ ቢኖርም 
ባይኖርም፤ 

ከክፊት ዯግነት ሳይሻሌ 
አይቀርም፡፡ 

  

Answers for the riddles 

1.C    2. C   3. B   4. C  5. D     

6. B  7. D   8. B   9. D  10. C 

 
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he 

ባሇፈት ተከታታይ ዕትሞቻችን 
በተሇያዩ የጤና እክልች ዙሪያ 
አንዲንዴ ነጥቦችን እያነሣን 
ች ግሮ ቹ ን ና  መፌትሔዎቹን 
በ ተ መ ሇ ከ ተ  መ ወ ያ የ ታ ች ን 
ይታወሳሌ፡፡  

 ዛሬ ዯግሞ በዓሇማችን ዙሪያ 
ሌጅ ዏዋቂ ሳይሌ በሚሉዮን 
የሚቆጠሩ ዜጎችን ስሇሚያሰቃየው 
የዯም ካንሰር የተሇያዩ ምንጮችን 
ዋቢ በማዴረግ እንቃኛሇን፡፡ 
ብሂሊችን “ታሞ ከመማቀቅ 
አስቀዴሞ መጠንቀቅ ”  ሲሌ 
አስቀዴሞውን ይመክራሌና ችግር 
ውስጥ ከመዘፇቃችን በፉት 
ስሇአንዲንዴ የጠየና ቀውሶች 
ከወዱሁ የመረዲትና የመከሊከሌ 
እርምጃ መውሰዴ ቢሇመዴ 
አይከፊም፡፡   

እንዯመነሻ - የዚህ ጽሐፌ 
አቅራቢ ባሇፇው ሰሞን አንዴ ቦታ 
ቁጭ ብል ከጓዯኞቹ ጋር 
እየተጫወተ ሣሇ አንዱት የሁሇት 
ዓመት ሕጻን የያዘች ሴት በመንገደ 
ስታሌፌ ይመሇከታሌ፡፡ ጸሏፉው 
በተፇጥሮው ሕጻናትን ይወዲሌና 
ከእናቱ እጅ ተቀብል ሳም በማዴረግ 
“በሀብት በጤና ይዯግሌሽ” በማሇት 
ሕጻኑን ይመሌስሊታሌ፡፡ ያኔ ያቺ 
ሌጅ እግር የሕጻኑ እናት በሀዘን 
ወዯኋሊ ስትጓዝና ቁና ቁና 
ስትተነፌስ ጸሏፉው በመዯንገጥና 
በመገረም “ምነው ሌጄ? በዯህና? 
አ ስ ከ ፊ ሁ ሽ ? ”  በ ማ ሇ ት 
ይጠይቃታሌ፡፡ ዏይኖቿ በዕንባ 
ቁርዝዝ ካለና ከጠራገቻቸው በኋሊ 
የሚ ከ ተ ሇው  አጫወተች ኝ ፤ 
ጓዯኞቼም አብረውኝ ስሊለና 
ሇማዲመጥ ስሇጓጉ አጫወተችን 
ብሌም ያስኬዲሌ፡፡  

“እግዚአብሔር የተካሌኝ ሕጻን 
ነው፡፡ የዛሬ ሁሇት ዓመት ተኩሌ 
ገዯማ የመጀመሪያው ሌጄ በተወሇዯ 
በአምስት ዓመቱ ሞተብኝ፡፡ አራት 
ዓመት ሲሆነው አመም አዯረገብኝና 

ሀኪም ቤት ወሰዴኩት፡፡ በምኑም 
በምኑም ህመሙን እያታሇለ 
ጊዜያዊ እፍይታ ቢያገኝም ሉሻሇው 
ግን አሌቻሇም፡፡ ከፌ ያሇ ምርመራ 
ሲዯረግሇት በሽታው የዯም ካሰር 
ሆኖ ተገኘ፡፡ ብዙም ተስፊ 
እንዯላሇው ነገሩኝ፡፡ አንዴ ዓመት 
ቆይቶም ዏይን ዏይኑን እያየሁት 
በሞት ተሇየኝ፡፡” ስትሇን ሁሊችንም 
ክፈኛ አዘንን፡፡ ጸሏፉውም የዯም 
ካንሰር እንዳት የአራት ዓመት ሌጅ 
ሉይዝ እንዯሚችሌ መፇተሸ 
ተያያዘ፡፡ በዚያም ምክንያት ይህ 
ዏምዴ ይህን ህመም በሚመሇከት 
ዲሰሳ ገባ፡፡ 

በሌምዴ እንዯምንረዲውና 
በህክምናውም ዘርፌ እንዯሚዯገፇው 
የዯም ካንሰር በዕዴሜ በገፈ ሰዎች 
ዘንዴ እንዯሚከሰት ተዘውትሮ 
ይነገራሌ፡፡ ግን በተሇይ በዘመናችን 
የዯም ካንሰርን ጨምሮ የዯም 
ግፉት፣ ስኳር፣ ኩሊሉትና ጨጓራን 
የመሳሰለ የጤና ችግሮች ዕዴሜን 
ሳይሇዩ ሁለንም የሰው ዘር 
እንዯሚያጠቁ ከፌ ሲሌ ከጠቀስነው 
የአራት ዓመት ሕጻንና ከላልችም 
እውናዊ ሰብኣዊ ምሣላዎች 
መገንዘብ አያዲግትም - ጊዜውን 
መተንበይ አሌተቻሇም፤ የትሌቅና 
የትንሽ በሽታ ብል መፇረጅም ደሮ 
ቀረ፤ “አያዴርስ” ብቻ ሆኗሌ 
የዘንዴሮው ጸልትና ምኞታችን፡፡ 
እንዯምቀኝነት አይወሰዴብኝና 
የዘጠና ዓመቱ ሙለ ጤናማ 
የዕዴሜ ባሇፀጋ ባህሊዊ መሸታ ቤት 
ቁጭ ብል ወይም ዘመናዊ ትሌቅ 
ቡና ቤት ውስጥ ገብቶ ካቲካሊውንና 
ዊስኪውን እያንዯቀዯቀ በሚታይበት 
እምብዝም የማይጠበቅ አጋጣሚ 
በአሥራዎቹ የመጀመሪያ ዕዴሜ 
የሚገኝ የስኳር ታማሚ ሕጻን 
ብናይ የማንዯነቅበት ዘመን ሊይ 
ዯርሰናሌ፡፡ ይህ እንግዱህ ከኑሮ 

ዘይቤና ምናሌባትም ከዘረመሊዊ 
የውርስ ትስስር ጋርም ሉቆራኝ 
እንዯሚችሌ መገመት አይከብዴም፡፡ 
ወዯተነሳንበት እናምራ፡፡  

 ሇማንኛውም በጎ መመኘት 
መሌካም ነውና ይህን “ሇጠሊቴም 
አይስጠው” የሚያስብሌ መጥፍ 
የጤና ጠንቅ ሇማንም ቢሆን 
“አያዴርስ!” ብሇን እንጀምር - 
“ጠሊቴ ቢሞት አፇር ሆኜ 
አሌበሊውም” የሚሇው የሀገሬ ሰው 
እዚህ ሊይ ቢጠቀስ ተገቢነት ያሇው 
እውነት ነው፡፡  

 የካንሰር ህመም ዓይነቶቹ 
ብዙ ናቸው፡፡ የዯም ካንሰር ሲባሌ 
የዯም ሕዋሣትን ሇይቶ የሚያጠቃ 
የካንሰር ዓይነት ነው፡፡ በጣም 
ከሚታወቁ የዯም ካንሰር ዓይነቶች 
ውስጥ ሉኮሚያ፣ ሉምፍማ፣ 
ማይልማ፣ ማይልዱስፕሊስቲክስ 
ሲንዴረምስና  ማይልፕሮሉፋሬቲቭ 
ኔዎፕሊዝምስ በመባሌ ይታወቃለ 
(እንግሉዝኛውን ከፇሇግኸው 
ይሄውሌህ - Leukaemia, lympho-

ma and myeloma, myelodys-
p l a s t i c  s y n d r o m e s 
(MDS) and myeloproliferative 
neoplasms (MPN))፡፡ ይህ ህመም 
የሚከሰተው በዯም ሕዋስ ውስጥ 
በሚፇጠሩ ያሌተጠበቁ ዱኤንኤያዊ  
ሇውጦች (mutations) አማካይነት 
ነው፡፡ እነዚህን መሰሌ ያሌተጠበቁ 
ሇውጦች በዯም ሕዋስ ውስጥ 
ሲ ከ ሰ ቱ  የ ዯ ም  ሕ ዋ ሳ ቱ 
ያሌተሇመዯና እንግዲ ጠባይ 
ያሳያለ፡፡ በነዚህም ሇውጦች የተነሣ 
የዯም ዝውውርና አጠቃሊዩ 
ጤንነታችን ይታወካሌ፡፡ መታወኩ 
በጊዜ ሂዯት እየተባባሰ ይሄዴና 
ቀውሱ ሕይወትን እስከማሳጣት 

ጤናችን የዯም ካንሰር (blood cancer ) መንስዔና ሉዯረግ 
የሚገባው ጥንቃቄ  

https://bloodcancer.org.uk/understanding-blood-cancer/myelodysplastic-syndromes-mds1/
https://bloodcancer.org.uk/understanding-blood-cancer/myelodysplastic-syndromes-mds1/
https://bloodcancer.org.uk/understanding-blood-cancer/myelodysplastic-syndromes-mds1/
https://bloodcancer.org.uk/understanding-blood-cancer/myeloproliferative-neoplasms/
https://bloodcancer.org.uk/understanding-blood-cancer/myeloproliferative-neoplasms/
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ይዯርሳሌ፡፡ እንዱህ ያሇው የዯም 
ሕዋሳት መመሰቃቀሌና በአግባቡ 
አሇመሥራት በሕይወት ዘመናችን 
ውስጥ በማንኛውም ወቅት 
በማናችንም ሊይ ሉያጋጥመን 
የሚችሌ ተፇጥሯዊ ክስተት ነው - 
ዘር፣ ቀሇም፣ ፆታ፣ ቋንቋ፣ ቁመት፣ 
ውፌረት፣ ቅጥነት፣ የትምህርት 
ዯረጃ፣ ወዘተ. አይመርጥም 
እያሌኩህ ነው ወንዴማሇም፡፡ 

 አንዲንዴ የዯም ካንሰር 
ዓይነቶች ሌጆችን በተሇይ ያጠቃለ፡፡ 
ሁለም የዯም ካንሰር ምሌክቶችና 
ህክምናቸው ሇሌጆችና ዏዋቂዎች 
አንዴ ዓይነት እንዲሌሆነ የህክምና 
ጠበብቱ ይናገራለ፡፡ አንዴ ሰው 
የጤና ምርመራ አዴርጎ የዯም 
ካንሰር ከተገኘበት የትኛው ዓይነት 
የዯም ካንሰር እንዯያዘው ማወቁ 
የህክምና ክትትለን ሇመሇየት 
እንዯሚረዲው ዯግሞ ሀኪሞች 
ይ ና ገ ራ ለ ፤  ጥ ና ቶ ች ም 
ይመሰክራለ፡፡ በዚያ ሊይ በተፊጠነና 
በተራዘመ ጊዜ ኅሌውናቸውን 
በሰውነት ውስጥ የሚያረጋግጡ 
የ ዯ ም  ካ ን ሰ ር  ህ መ ሞ ች 
መኖራቸውን መረዲት አስፇሊጊ 
ነው፡፡ ይህም ማሇት በፌጥነት 
ሰውነትን የሚያዲርሱና በቶል 
የሚዛመቱ የመኖራቸውን ያህሌ ቀስ 
ብሇው የሚራቡና ወዯሰውነት 
የሚዘሌቁም አለ ሇማሇት ነው፡፡ 
ይህን ማወቁ አፊጣኝ ክትትሌና 
የህክምና ዕርዲታ ሇማግኘት 
ያግዛሌ፡፡ 

የዯም ካንሰር ምሌክቶች 
በዯም ካንሰር የተጠቃ ሰውነት 

እንዯአጠቃሊይ ሲታይ - የሰውነት 
መዴከም፣ መንስኤው የማይታወቅ 
የሰውነት ክብዯት መቀነስ፣ 
ምክንያቱ ባሌታወቀ ሁኔታ 
የሰውነት ሰምበር ማውጣትና 
ምርቀዛ ሲሆኑ ዘርዘር ባሇ መሌክ 
ዯግሞ የሚከተለትን ያካትታሌ፡-  

  *  የአጥንትና መገጣጠሚያዎች 
እንዱሁም የሆዴ ህመም  

*  መንስኤው ያሌታወቀ የብርዴ 
ወይም የሙቀት ስሜት (37.5°C 
እና ከዚያ በሊይ) ወይም 
በተቃራኒው ኃይሇኛ ቅዝቀዜ  

* በተሇይ በላሉት በከፌተኛ ሊብ 
መጠመቅ 

 ሰውነት ሊይ እዚህና እዚያ የሚታዩ 
ዕብጠቶች - አንገትና ብብት ሥር 
የሚገኙ ዕጢዎች ማበጥ  

* ያሌተጠበቀ የሰውነት መዴማት 
ወይም እንዯተገረፇ የሰውነት ቆዲ 
ሰምበር ማውጣት እንዱሁም 
በየተወሰነ  ጊዜ የሚመሊሇስ 
የአፌንጫ ነስር  

* መንስኤው ያሌታወቀ የሰውነት 
ኩክኒና ማሳከክ (rash or itchy 
skin) 

* አሇምንም የታወቀ ምክንያት 
የትንፊሽ ማጠር  

* በመተኛት ወይንም በቂ ዕረፌት 
በማዴረግ ሉወገዴ የማይችሌ 
የሰውነት የዴካም ስሜት  

* የሰውነት ክብዯት መቀነስ 
* የሰውነት ግርጣት (መገርጣት)  

አንዲንዳ አንዲንዴ የዯም 
ካንሰሮች ከፌ ሲሌ ከተጠቀሱትም 
ሆነ ላልች ምሌክቶችን ሳያሳዩ 
ሇዓመታት በሰውነታችን ውስጥ 
ዕዴገታቸውን ጨርሰው ብቅ ሉለ 
እንዯሚችለም መዘንጋት የሇብንም፡፡ 
ስሇሆነም በየተወሰነ ጊዜ ምርመራ 
ማዴረጉ ጥቅም እንጂ ጉዲት 
የሇውም፡፡ አንዲንዴ የዯም ካንሰሮች 
ዯግሞ የጉንፊንን ወይም የፌለን 
ምሌክቶች ያሳዩና  በቸሌታ 
ሌናሌፊቸው እንችሊሇን - ቀሊሌና 
በራሳቸው ጊዜ የሚጠፈ ወይ 
የሚከስሙ ናቸው በሚሌ፡ ፡ 
ሇ ማ ን ኛውም  ከ ዚ ህ  በ ሊ ይ 
የተጠቀሱትንም ሆነ ላልች 
ምሌክቶችን በሰውነታችን ሊይ ስናይ 
ፇጥነን ወዯህክምና ጣቢያዎች 
በመሄዴ መመርመርና አስፇሊጊውን 
የህክምና ክትትሌ ማዴረግ 
ይኖርብናሌ፡፡ ምክንያቱም የአንዴን 
በሽታ በሰውነት ውስጥ መከሰት 

ከጅምሩ ካሌቀጨነው እያዯር 
የሚያስከትሇው አዯጋ የማይቀሇበስ 
ሉሆን ይችሊሌና፡፡ 

የዯም ካንሰር መንስዔ ሉሆኑ 
የሚችለ ምክንያቶች 

እስካሁን ባሇው ሁኔታ የዯም 
ካንሰር በዚህ ወይ በዚያ ምክንያት 
ይከሰታሌ ተብል መነሻ ምክንያቱ 
በእርግጠኝነት ሉነገርሇት የሚችሌ 
አይዯሇም፡፡ ይሁንና በዘረመሌና 
በአካባቢያዊ ሁኔታዎች ሉከሰት 
እንዯሚችሌ ከጥርጣሬ ባሇፇ 
ሣንቲስቶች ባዯረጉት ጥናት 
ይመሰክራለ፡፡ ከዚህም በተጓዲኝ 
ሲጋራ ማጨስ፣ ሇጨረር መጋሇጥና 
ሇአንዲንዴ አዯገኛ ኬሞካልች 
የሚኖረን ቅርበት ሇአንዲንድቹ 
የዯም ካንሰሮች እንዯሚያጋሌጠን 
በስፊት ይነገራሌና ከነዚህ ነገሮች 
መጠንቀቁ ይመከራሌ፡፡ 

የዯም ካንሰር እንዲይዘን 
ሉዯረጉ የሚገቡ ጥንቃቄዎች  

የአኗኗር ዘይቤና የሰውነት 
እንቅስቃሴ በዯም ካንሰር ሊሇመያዝ 
ያሇንን መጥፍ ዕዴሌ በመቀነስ 
ረገዴ በላልች የካንሰር ዓይነቶች 
ሊይ ያሇውን ያህሌ ተፅዕኖ 
እንዯላሇው ሀኪሞች ያስረዲለ፡፡ 
ይሁ ን ና  የ አ ኗ ኗ ር  ዘ ይቤ ን 
የተስተካከሇና ቅቡሌነት ያሇው 
እንዱሆን ማዴረግ ከእስፖርታዊ 
የሰውነት እንቅስቃሴ ጋር ሲቀናጅ 
በተሇይ በላልቹ የካንሰር ዓይነቶችና 
ላልች በሽታዎች ያሇመያዝ 
ዕዴሊችንን ያሰፊዋሌ፡፡ 

ውዴ አንባቢያን - የዯም 
ካንሰርን በሚመሇከት ከዚህም 
ከዚያም ያጠናቀርናቸውን ጠቃሚ 
ምክሮችንና የመከሊከያ መንገድችን 
ከዚህ በሊይ ባስቀመጥነው ጽሐፌ 
ሇማየት ሞክረናሌ፡፡ ከዚህ በታች 
ዯግሞ ከመነሻ ቋንቋው ከእንግሉዝኛ 
የተገኙ አንዲንዴ ስሇዯም ካንሰር 
የ ሚ ያ ት ቱ ና  መ ፌ ት ሔ ው ን 
የ ሚ ጠ ቁ ሙ  ጽ ሐ ፍ ች ን 
ከምንጫቸው ጠሌፇን ሇማየት 
እንሞክራሇን፡፡  የምንጀምረውም 
ሇዯም ካንሰር ሉዯረግ ከሚገባው 
ህክምና ነው፡፡  
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Blood cancer treatment 

There's a range of different treat-

ments for blood cancer. You might 

have one type of treatment or a 

number of them, depending on the 

type of blood cancer you have. 

Common blood cancer treatments 

include: 

 * chemotherapy 

 * targeted therapies 

* immunotherapy 

* radiotherapy 

* stem cell transplants. 

If you have a slow-growing 

blood cancer, you may not need 

treatment straight away, and some 

people never need it. This is called 

being on watch and wait. 

Blood cancer treatments can 

have side effects. Some people ex-

perience some of these effects as a 

result of the cancer itself, even if 

they aren't having treatment. 

After you‘ve been diagnosed 

with blood cancer, you may want to 

know more about your prognosis – 

in other words, what may happen in 

the future. 

Any information you find out 

about the prognosis for a particular 

disease will be based on what hap-

pened to a large group of people 

over a particular period of time, so it 

can only give you a general picture. 

Even if two people have the same 

condition, their prognosis may be 

different. 

It‘s best to ask your healthcare 

team about your prognosis, if you 

want to know about it at all. Your 

individual prognosis will depend on 

a number of things: 

  * your diagnosis, including the type 

of blood cancer and the results of 

specific tests 

  * the stage of the disease when 

you‘re diagnosed 

  * your age and general fitness. 

Even taking these things into 

account, the information your 

healthcare team gives you will be 

quite general. It will be based on 

what‘s happened to people similar 

to you, but people can still have 

quite different experiences. 

Remember, your prognosis 

might change over time too, if you 

have a good response to your treat-

ment for example. If your condition 

changes, or if you‘ve finished part 

of your treatment, you might want 

to ask your healthcare team if this 

has affected your prognosis. 

Facing blood cancer together 

The risk of blood cancer varies 

by age, with leukemia being more 

common in older people and lym-

phoma being more common in 

young people.  

Leukemia 

  * Incidence rates are lowest in chil-

dren and early adulthood, and high-

est in people aged 85 to 89  

  * Incidence rates are higher in males 

than females in most age groups  

  * The 5-year survival rate for all 

types of leukemia is 61.4% on av-

erage  

Lymphoma  

  * Lymphoma is the most common 

cancer in teenagers and young 

adults. 

 It accounts for around 1 in 5 can-

cers in young people 

Other blood cancers  

  * The prognosis for blood cancer 

can vary depending on the type of 

cancer and other factors.  

  *  Many people live well beyond 

average survival rates 

Prevention  

To reduce the risk of developing 

blood cancer, you can: 

* Avoid exposure to radiation, chem-

icals, and tobacco 

* Stay active 

* Eat a healthy diet 

 

ISO Certifications for 

Universities …. 

               Continued from page 11 

Resistance to Change: Resistance 

to change is a common challenge 

faced by universities when imple-

menting a new quality management 

system. 

Resource Constraints: Universities 

may not have the necessary resources 

(human or financial) to support the 

implementation process. 

Cultural Barriers: Cultural barriers 

may exist within the institution, mak-

ing it difficult for staff to adopt new 

practices. 

Conclusion 

In conclusion, obtaining an ISO 

certification is a significant step for-

ward for universities seeking to estab-

lish themselves as leaders in quality 

education and research. By implement-

ing a robust quality management sys-

tem, universities can ensure consisten-

cy, effectiveness, and efficiency in 

their operations. While challenges may 

arise during the certification process, 

with proper planning and imple-

mentation, universities can over-

come these hurdles and reap the 

numerous benefits that come with 

being an ISO-certified institution. 
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ከሌጆች 
ዓሇም 

 

 

 

 

 

 ድሮ ከዕንቁሊሌ ይጀምራሌ፡፡ ያሇ 
ዕንቁሊሌ ድሮን ማሰብ አይቻሌም፡፡ 
እርግጥ ነው—”ከድሮና ከዕንቁሊሌ ማን 
ይቀዴማሌ?” ሇሚሇው ነባር አከራካሪ 
ጥያቄ እስካሁን አጥጋቢ መሌስ 
ሉሰጥ የሚችሌ ግሇሰብ ወይንም 
አካሌ ስሇመኖሩ እርግጠኛ መሆን 
አይቻሌም፡፡ መነሻችን እሱ ስሊሌሆነ 
በዚህ ነጥብ አንገፊበትም፡፡ 

 ሕጻናትና ሌጆች የቤተሰብም 
የሀገርም መሠረት ናቸው፡፡ ሀገርን 
ስናስብ ቤተሰብን እናስባሇን፡፡ የሁሇቱ 
ምስስልሽ  ተያያዥነታቸውንና 
ተፇጥሯዊ ቁርኝታቸውን ያሳያሌ፡፡ 
ይህም ማሇት ጥሩ ቤተሰብ ካሇ ከዚያ 
የሚወጡ ታዲጊዎች ትሌቅ ሰው 
ሲሆኑ ሀገርንና የሀገር ሀብት የሆኑ 
ሌዩ ሌዩ ተቋማትን በአግባቡ 
ይመራለ ወይም ያስተዲዴራለ፡፡ 
በተቃራኒው ጥሩ ካሌሆነ ቤተሰብ 
የሚፇሌቁ ሌጆችና ወጣቶች ሲያዴጉ 
በሌጅነት ዘመን በተጎዲ አእምሮ 
ታሊሊቅ ቁም ነገሮችን ይሠራለ 
ተብል አይጠበቅም፡፡ ሕጻናትና 
ወጣቶች  በ አብ ዛ ኛው  ቀዴሞ 
የተዘራባቸውን ይሆናለና አዴገው 
ሇአቅመ አዲምና ሔዋን ሲዯርሱ 
የሚያሣዩት ምግባር አስተዲዯጋቸውን 
ይመስሊሌ፡፡ ሇዚህም ይመስሊሌ 
ጋጠወጥ ሰው ሲገጥመን “አሳዲጊ 
የበዯሇው” በማሇት የእርግማን ናዲ 
የምናወርዴበት፡፡ 

 ይህን ዏምዴ በሌጆች የሰየምነው 
ባሇንበት ዓሇም በተሇይ በአሁኑ ዘመን 
ስሇሌጆች አስተዲዯግ ብዙ የሚዯመጡ 
ችግሮችና ተግዲሮቶች በመኖራቸው 
የዚህች መጽሔት አንባቢያን ሉሣተፈ 
የሚችለበት ጠቃሚ የሌጆች 
አስተዲዯግ ዘይቤ ሉኖር ከቻሇ እርሱን 
ሇማካተትና ጥሩ ዜጋ ሇማፌራት 
የሚቻሌበትን ብሌኃት በጋራ ሇማዲበር 
ነው፡፡ ባሇንበት ዘመን በተሇይ ይሄ 
ኢንተርኔት የሚባሌ እጅግ ጠቃሚ 
ግን ካሌተቆጣጠሩት ያንኑ ያህሌ 
እጅግ ጎጂ የሆነ የዘመናዊ ሥሌጣኔ 

ግኝት እያመጣብን ያሇው ዲፊ ቀሊሌ 
አሌሆነምና ሌጆቻችንን አሁን 
ከምናስበው በባሰና በከፊ ሁኔታ 
ይዞብን ሳይጠፊ ማዴረግ የምንችሇው 
ነገር ካሇ እንዴንወያይበትም ጭምር 
ይህ መዴረክ ጠቃሚ ይሆናሌ፡፡ ሇዛሬ 
ከአንዴ ወንዴማችን የቴላግራም ገጽ 
የወሰዴነውን በሌጆች አስተዲዯግ 
ዙሪያ የተሰጠ ጠቃሚ ምክር 
እናቀርባሇን፡፡ መሌካም ንባብ፡፡ 
እርስዎ ሇሌጅዎ ምን ዓይነት 

ወሊጅ ነዎት? 
        ማናዬ አዯሊ፣ ቅ.ማ.ዩ 
 ቤተሰብ የማኅበረሰብ መሠረት 

ነው፡፡ ሌጆች የማኅበረሰብ የጋራ ሌፊ 
ውጤት ናችው፡፡ አብዛኛውን የሌጆች 
ማሳዯግ ኃሊፉነት ቤተሰብ ይወስዲሌ፡፡  
ቤተሰብ የሥነ ሌቦና ባሇሙያዎች 
በሚወስደት ኃሊፉነት እና ከሌጆች 
ጋር  በሚኖራቸው ግ ንኙ ነት 
እንዯሚከተለት ይከፌለታሌ። 

 1.  Authoritative (አሣታፉ): 
ከሌጆች ጋር በመነጋገር የሚያምን 
እና ችግርን በጋራ የሚፇታ ግሌጽ 
የሆኑ የጋራ ህጎችን እና ግቦችን 
የሚያስቀምጥ የሁሇትዮሽ ንግግር እና 
ሃሳብ ቦታ የሚሰጥ የሌጆች 
አሳዲጊነት ሚና ነው፡፡  

 ሇምሣላ፡- የሌጅን ጥፊት ሇምን 
ብል የሚጠይቅ ፡ በምክንያታዊ 
የንግግር አቀራረብ እንዲይዯገም  
የሚመክር፡፡ መሆን የሚገባውን 
ወሊጅና ሌጅ "በጋራ ይወስናለ"፡፡ 

2.  Authoritarian (አምባገነን): 
በቤተሰብ ፌሊጎት እና ፇቃዴ ብቻ 
በአንዴ አቅጣጫ የሚመራ ቀጥተኛ 
ህገ ዯንብ የተቀመጠሇት  ሇሌጆች 
ስሜት እና ባሕርይ እምብዛም 
የማይጨነቅ፣ ቅጣትን እንዯ ሕግ 
ማስፇጸሚያ እና ሥርዓት ማስጠበቂያ 
የሚቆጥር፡፡ 

 ሇምሳላ ፡ “ዋ! ዋ! . . .” እያሇ 
አብዝቶ የሚጠቀም፡  ቅጣትን 
በ ማ ብ ዛ ት  ሌ ጆ ች ን  ማ ረ ም 
የሚሞክር፣ማስፇራሪያን አብዝቶ 
የሚጠቀም፤ መሆን ያሇበትን "ወሊጅ 
ይወስናሌ"፡፡ 

3. Permissive (ሌቅ ፇቃጅ): 
በሌጆች ፌሊጎት እና ፇቃዴ የሚመራ 
ዯንብ የላሇው ከሌጆች ጋር ግጭትን 
የማይወዴ ሁለን የሚፇቅዴ ቤተሰብ 

 ሇምሣላ ፡ ሁለን በመፌቀዴ እና 
በማዴረግ የሚመጻዯቅ 

መ ሆ ን  ያ ሇ በ ት ን  ወ ሊ ጅ 

በግዳሇሽነት "እንዯፇሇጋችሁ እናንተ 
ወስኑ" የሚሌ፡፡ 

4. Neglectful (ቸሌተኛ/ምንግዳ): 
በሌጆች ሕይወት ውስጥ ስሇምንም 
ነገር ግዴ የላሇው በሌጆች ውል ፣ 
ዕዴገት እና ስኬት ብልም ማኅበራዊ፣ 
ስሜታዊ እና የባሕርይ ፌሊጎት ዯንታ 
የማይሰጠው፡፡ 

 ሇምሣላ፡- ስሇሌጆቹ የትምህርት 
ጥናትና በተወሰነ ጊዜ ቤትም 
ውስጥም ሆነ ላሊ ምቹ ሥፌራ 
የማጥናት ግዳታ፣ የቤት ሥራ እና 
የትምህርት ውጤት ትዝ የማይሇው 

 አሁን አሁን ሌጆች እና ታዲጊ 
ወጣቶች የዩቲይብ፣ ቲክቶክ እና 
ቴ ላ ግ ራም  ተ ጠ ቃ ሚ ነታ ቸው 
ጨምሯሌ። በአዎንታዊ መሌኩ 
ግንኙነትን ፣ የራስ መተማመንን፣ 
የአንዴ ዴርጊት የማዴረግ ብልም 
በራስ የመወሰን አቅምን ይጨምራሌ፡፡ 
ሇአንዲንድችንም የገቢ ምንጭ ይሆናሌ 
የሚለ ጥናቶች ሲኖሩ በአለታዊ 
መሌኩ ትምህርትን የመቀበሌ አቅም 
መውረዴ፣ የፌርሃት፣ የዴባቴ እና 
ራስን የመጉዲት፣ አንዲንድችን ዯግሞ 
ራስን አሳንሶ የማየት የራስ ሰውነትን 
መጥሊት እና የሱስ ተጋሊጭነትን 
ይጨምራሌ፡፡ 

 የአሜሪካ የሕጻናት እና ታዲጊ 
ወጣቶች ሥነ አዕምሮ ሕክምና 
ትምህርት ተቋም እስከ አንዴ ዓመት 
ከስዴስት ወር ያለ ሌጆች ሇቪዱዮ 
ኮሌ ከዏዋቂ ጋር ከ18 እስከ 24 ወር  
ትምህርታዊ ሇሆኑ ይዘቶች፣  ከ 2 
እስከ 5 ዓመት ትምህርታዊ ሊሌሆኑ 
ይዘቶች በሥራ ቀናት ሇ1 ሰዓት እና 
ሥራ በላሇ ቀን ሇ3 ሰዓት ፣ ከ6 
ዓመት በሊይ ሌምምዴን መወሰን 
ካሌሆነ በቀር ቴላቪዥን እና መሰሌ 
ዱጂታሌ ሚዱያ እንዲይጠቀሙ እና 
ሇትምህርት ብልም ሇጠቃሚ ሥራ 
እንዱገሇገለ ይመክራሌ። ላልች 
ዯግሞ ጊዜን ከመገዯብ ይሌቅ ይዘቱን 
መወሰን የተሻሇ ነው ይሊለ፡፡  

 የእርሶ ሌጆች አጠቃቀም ምን 
ይመስሊሌ? የአስተዲዯግ ዘይቤዎስ 
ከፌ ሲሌ ከተጠቀሱት ወዯየትኛው 
ያዘነብሊሌ?  

የትኛው የቤተሰብ ዓይነት የተሻሇ 
የማኅበራዊ ዴረገጽ አጠቃቀም 
ው ጤ ት  ያ መ ጣ ሌ ?  እ ስ ኪ 
እንመካከርበት፡፡  

 






