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EQDITORIAL

‘Where there 1s a will, there 1s a way’

t was some ten years ago, in 1991
IE.C., that St. Mary's University
College, the then St. Mary’s College,
was egtablished in Awassa with a
few number of students as well as
teaching and administrative staff.
As a matter of fact, it is quite true
that the
simplest thing of all. What is most

starting something is
difficult, important as well, is the
systematized continuation and
gradual achievement of what has
been started. In this regard, in order
for any scheme to be viable, it needs
to have courageous staff, effective
management, and wise use of the
available resources. To this effect,
St. Mary's University College has
be

competitor in the higher education

proven to an outstanding

sector in the past ten years. Of
the
before its glamorous success, had to

course, University College,
traverse highly testy situations. But,
thanks to the effort exerted by its
teaching. and administrative staff,
both the distance and the regular
divisions of the institution have
reached the crescendo one might
expect of such an institution within
the past ten years of endeavor - a
be
considered to be very short in regard

time span which might

to expecting great achievements.

By and large, the contribution of
private higher education institutions
in the overall development of any
country is not questionable. They
are vital in the augmentation of
gkilled/trained manpower vis-a-vis
the efforts of governments in this
area. Moreover, the role they play in
creating job opportunities makes
them a necessity rather than an

option to their nations.

In our case, a decade is not
mathematically a big deal especially
in the realm of education. Because,
the fruit of education is not to get
reaped within such a short period of
time; it is rather an activity the
effects of which are observed far
beyond the

generation.

contemporary

the
Faculty of Teacher Education, which

In connection with this,

is one of the faculiies of the
University College and currently
comprising the Departments of

Languages, Social Sciences &
Education, Mathematics & Natural
Sciences, has been trying its level
best in the field of training teachers
in certificate, diploma, and degree
programs, in both regular and
extension mode of delivery. In the
past ten years, a total number of
nearly 1500 graduates have joined
the working force of the country in
the teaching profession. According to
the feedback we have, almost all of
our graduates are discharging their
the

expectations of the schools they are

responsibilities as per
working for, even to the extent of
becoming prize winners in best
teaching at times. When we say this,
we do not mean that all graduates of
any education institution including

that of ours are flawless.

We understand that quality does not
come overnight; it is simply a
process. [t comes through time and
needs the effort of the individual
It cannot be achieved solely by
classroom teaching or by sheer wish.

It highly needs an extraordinary

exertion of synchronized efforts. We
that
realize this fact and try to update

understand our graduates
themselves to stay competent as

ever in their teaching career.

In the near future, our Faculty
is planning to expand the services it
is delivering now. In light of this, we
are about to launch new short and
medium term training courses in a
variety of training areas. Among
others, English for Adulis and on-
job training for kindergarten,. first,
and second cycles teachers are the

ones that will be given special focus.

Finally, we would like to stress
that all our success in the past ten
years is the resuli of the concerted
efforts among the entire staff of the
College the
stakeholders in general. Moreover,

University and
our vintage yearg of the past and the
present are indicative of our success
ahead. And in connection with this,
we should realize the essence of the
‘Where there
is a will, there is a way,” So long as

old adage which goes :

we have the will  along with the

necessary provisions, we will

inevitably attain more .

“if we are to catch up with and
surpass the advanced counties
in science and tccl'mology, we
must imProvc not onlg the quaL
ity of our I':igl':cr education but,
first of all, that of our Primary
and scconclarg education.”

Deeng Xinopng (1 904-1997)
Cl’nnca: statcsman.

Faculty of Teacher Education, St. Mary’s University College (SMUQC)
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ESDP III and Some Qualms about Quality in Our

Schools

Among many
features

that characterize
of

changes defining

the

a  variety
Ethiopian
education system

at various levels,

expansion remains central and
outstanding. Notwithstanding what the
country has witnessed so far, the trend in
No
where can this be evidenced better than
the
Program (ESDP). ESDP IIT which spans

the vyears from 2005/06 to 2010/11

this direction is set to continue,

Education Sector Development

aspires to effect further expansion plang

in TVET, teacher education,
undergraduate and post-graduate
programs.

The plans are indicative of the Herculean
tasks that await the government and
institutions which are expected to
transform plans into achievable realities.
The gquestion of doing so is not mainly
about  meeting  targeted figures.
There are issues of efficiency. equity,
access, etc that appear to deserve serious
and corresponding considerations in our
primary and secondary schools, 1 have
chosen to investigate the issue of guality
in this article considering the four kew
indicators ESDP II1 has identified as
8

S -~ Textbook ratio, and assessment of

— T ratio, teacher qualification,
learning achievements in our schools.
One should not, however, presume that
ensuring guality in the Ethiopian schools
is a matter of addressing these four areas

only.

Quality: An Issue of Academic

Musings or a Reality?

The issue of quality has always been a
major concern for educational systems —
especially for those that are engaged in
masgive expansion. A country like
Ethiopia which is required to cater to
what is considered as the largest student
population in Sub-Saharan Africa cannot
abate its expansion drive. In some ways,
we have to make up for what we have not
done enough in the past. However, the
system should care equally about guality

as it does about expansion.

Quality concerns in the Ethiopian case
the of

apprehensions born out of facing a new

are  not result simple

growth scale unprecedented in the entire

educational history of the country.

Nor are they the result of skeptical
academic musings. They have rather
turned out to be a reality. Parents,
students and teachers feel the crunch.

The government admits it:

It ts generally agreed that there has
been a deterioration of quality in
education as a result of the rapid rise
in enrolments. The first and second
National Education Assessments
(NEAs) conducted in ESDP I & EDP IT
(2000 and 2004) revealed low students
achievement, which was atiributed i
over crowded classrooms, and the poor
quality of textbooks, and also to the
absence of teachers’ guides and hence
inappropricte use of itextbooks by
teachers (STURE 2008:8).

S — T Ratios

The expansion witnessed over the last

decade has among other things,

Wondwosen Tamrat, Asst. Professor,
SMUC

exacerbated the S-T ratio which has
been continuously on the rise. As noted
by the MoE (2005), the S — T ratio at
primary level (Grades 1-8) has been
augmenting since the beginning of
ESDPI. In 1996/97, the ratio was 42 and
it reached 65 in 2003/04. The figure is
now maintained at around 60. In a
similar vein, the § — T ratio at sccondary
level reached 54 in 2004/05 from 35 in
1996/97. It's now beginning to show a
declining trend, though a lot remains to

be desired yet.

Table 1: Plans Vs Achievements in S-T Ratio

Starus of
2006/07

Target set
for
2006107

Quality
I[ndicator

Bose year

2004405

Primary 1-4 71 65 62

Student
S~ T Ratio

Primary 5-8 52 52

5T Ratio

55

Primary 1-8 61 59

S - T Ratio

Sceondary 51 48 48

912
S - T Ratic

Source MoE: 2008

These are some improvements in the S-T
ratio at the primary and secondary
levels. However, the average number of
students given for Ethiopia still shows
a high average for the system as a whole,
as well as wide vartation across sector,
locality, levels of education, and region.
It is also among the highest ratio in
Africa (World Bank 2005). The
improvements do not, thus, leave any

room for complacency.
To be Continued on page 26

Faculty of Teacher Education, St. Mary’s

College (SMUC)
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Is Management in Education a
Special Case?

rganizations differ in their

vision, mission, objectives, goals,

line of business in which they are engaged,
and the type of human resource they deal
with, though they also share common
characteristics. Due to the diversity of

organizations, different of

programs
management have been developed. This
diversified nature of organizations calling
for different approaches of management
has forced writers to go to the extent of
saying, “there is no such thing as
management per se”. Other theorists, on
the other hand, say that since the
~ similarities outweigh the differences,
management can be considered a universal
activity, which is independent of the

activities to be managed {Ayalew, 1991).

The purpose of this article is to assess the
views of different authors about the
characteristics and distinctive behavior of
educational administration/ management.
An attempt has been made to define the
general concept of management and that of
educational management. Having treated

these terms explicitly, an emphasis has

Goitom Abraham,
Dean, Business Faculty, SMUC,

been given to the wunique aspects of
educational management and a conclusion
has been drawn from the discussions

thereof.

II. The concept of Management
Different writers have attempted to define
the term management from different
perspectives. Though there is no consensus
in the definition of management, authors
agree that it is a universal process in all
organized social and economic activities
(Sheriekal etal. 1979). This implies that
management is not merely 1estricted to

business or industrial undertakings. It is .

rather an operative force used by all
organizations established to achieve stated
objectives or purpose. The following are
some of the often-quoted definitions of
management in which the differences of
opinions and approaches are reflected.

1. “Management is knowing exactly what
you want men to do, and then seeing that
they do it in the best and cheaper
[efficient] way” (F.W. Taylor). From this
definition, we do realize that Taylor is
basically  concerned  with  plant

management.

2. “To manage is to forecast, to plan, to
organize, to command, to coordinate, and
to confrol” (Henry Fayol). Similaily,
JLundy defines management as a task of
planning, coordinating, motivating and
controlling the efforts of others toward a
specific objective. Both the defitions
attempt to describe management in terms
of what the Manager does. They are

deficient in that they don't describe what
management is.
3. “Managing is a social process entailing
responsibility for the eflective and
economical planning and regulation of the

JUNE,2009

operations of an enterprise, in the
fulfillment of a given purpose or task, such
responsibility involves:

a. judgment and decision in determining
plans and the development of procedures
to assist or control performance and
progress against plans, and;

b. the guidance, integration, motivation and
supervision of the personnel composing
the enterprise, and canrying out its
operations” (Brech). In this definition,
Brech tries to point out the role of
management as a social process essentially

involving management of people.

4. *Management is the development of people
and not the direction of things” {Appley).
According to the definition of Appley L.,
management is merely concerned with
personnel management. He further asserts
that we build human resources who are our
greatest assets, and human resources build
products. Consequently, management must
give special attention to the development of
human resources,

5. Lesie W. Rue and LloydByars also define
management as “a form of work that.
involves coordinating, and controlling

the organization's resources-land, labour

and capital toward accomplishing

organizational objectives.”
The above definitions indicate that different
schools of thought of management see
management from different angles. For the
functional school, management is a process
of planning, organizing, directing and
controiling. Behavioralists are interested not
only in the process but also in the way the
process affects the organization, ie., with
and through human resources. The concern
of qualitative school on the other hand is to
improve the quality of decision making, i.e.
fulfilling the stated objectives of the
enterprise. Systems approach concentrates
on the entire organization, i.e. inputs-
throughputs-outputs. Contingency approach
on the other hand emphasizes the dynamic

Continued on page 7
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r I_'" heories of
- learning are
usually the result

of long years of

study and
research by a
number of
acholars. Theories
of learning consist of a set of
assumptions from which scholars’
hypotheses had been tested and

confirmed to be
Philosophy gives

learning theories.
meaning to our
decisions and actions. In the absence of
philosophy; the educator is vulnerable to
externally imposed prescriptions of fads
and frills.

derived from philosophical outlooks.

Theories of learning are

In this paper it is found to be
significant for educators to examine the
relationship of learning theories and
different philosophies to active learning
methods. The selective learning theories
and philosophical to be

examined in this paper will be as follows.

outlooks

I. Selected Learning Theories:-
1. The Behaviorists

It started in the early 20% century. It
was thought that human activity or
could be predicted and
explained by studying the behaviour of

learning

animals responding to stimuli, ie,
stimuli-response (S-R).

The learning model becomes more
refined with the study of the effect of

conditioning.

2. The Neo-Behaviorists-

Tolman, Skimor and Gagne are the
best

They provide a more human perspective

known Neo-behaviorsts.
in that they considered the human mind
to be selective in its actions and not
simply responsive to stimuli The Neo-

behaviorists showed that humans use

Different Learning Theories and
Outlooks

beliefs
responding to stimuli and that there is
In

other words humans seek a purpose and

their and feelings when

isolated 1stimulus-response incident.

people have a cognitive map. This is a
set of relationships appropriate to
different stimuli. So the student has to
fit new learning into a pattern, i.e.,
“what leads to what? According to
Tolman, motivation comes first into
learning theory. Skinner placed great
importance on operant conditioning.
Where an operant 18 a series of actions
Through

reinforcement of learning, the learning

which a learner completes.

quality becomes greater.

Gagne recognized that the design of
the teaching had to match the type of
learning that was taking place. He listed
cight learner characteristics which
would influence the way in which the

instruetion would take place. These are
a) signal learning

b) Stimulus-Response learning

¢) Chaining d) Verbal association

e) Multi-discrimination

f) Rule learning and. g) Problem solving

8. The Gestalts:-

Gestalts are interested in the overall
perspective as opposed to behaviorists.
They are based upon insight and have
some basic laws. These laws may well
be evident from one’s own teaching,

these are:
a) figure-ground relationships
b) contiguity .

|
¢) similarity

Getachew Lemma,
Lecturer, KCTE

d) closure

e} Transposition and ete.
4. The Cognitivists

Behaviorists place their focus on the
task and the Stimulus.-Response model.
The cognitivists on the other hand place
their focus on the students and how they
gain and organize their knowledge.
Aceording to them, students do not merely
receive information, but actively create a
pattern of what it means to them. The
implications of this are that, for example
if you have a class of thirty seven
students, they will probably have thirty
seven slightly different understandings.
The students fit their new learning onto

their own existing mental structure.
5. The Humanists

It has different names like “new
schooling”,

The humanists

romanticism”, “open and
alternative education.
consider the education of the whole person
more important than the subject matter.
Maslow is best remembered for his work
on motivation. His hierarchy of human
needs is well known and essentially states
that needs must be satisfied before

effective learning can take place.

If a student is tired, cold and hungry,
then the quality of learning will be
reduced. The student who feels threatened
in the learning situation is unlikely to
Roger’s thinking

He felt the need to
place the student at: the centre of the

learn effectively. is

similar to Maslow’s.

learning process through active self-
discovery rather than having to respond to
stimuli.

Continued on page 39

Faculry of Teacher Education. St. Mar's University College (SMUC)
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Some Insights in the Teaching of Listening

Introduction

he teaching
|of

doesn’t seem to

listening

have gotten the atten-
tion it deserves in the teaching of Eng-
lish language in Ethiopian schools. As a
result, many students lack the skill and
thus face difficulty in listening and com-
prehending lectures and conversations in
English. As the scant researches made in
the area indieate, English listening, es-
pecially among native Ethiopians poses
great difficulty due to lack of exposure to
foreign accents at an early stage. The
problem is prevalent even with students

in higher institutions of learning.

If there is a consensus that one objective
of teachingflearning a certain language
is to bring about oral communication
efficiency, then the teaching of listening
must alse get due attention it deserves.
In this regard, the lion’s share of the
responsibility lies in teachers of the Eng-
lish language . In this short article some
salient points in the teaching of listening
will be discussed in the hope that teach-
ers might find them useful in their en-
deavor to help students develop their

communicative efficiency.

1. Why Do We Teach Listening?

In .a language teaching program in which
oral communication skills are highly
emphasized, teaching speaking and hs-
teming skills is prioritized. These skills
are highly interrelated that in most com-
municative situations, especially in real
life, one inevitably follows the other. It
goes without saying that the two skills

Habtamu Lemma

Faculty of Teacher Education, SMUC

must also be taught together in language

classes.

Some research studies indicate that the
teaching of listening prior to speaking is
the proper way to teach communicative
efficiency. Harmer, (1991) says that
learners have to listen, understand and
acquire the sounds and patterns of a
language before they try to imitate them
in speaking. A speaking practice on pro-
nunciation before acquiring ample input
through listening doesn’t yield the re-

quired result.

According to Anderson and Lynch (1931),
effective apeaking depends on effective
listening. Their research that was
conducted on teenage native speakers is
a good example in this regard. Many of
these teenage learners were unable to
produce listener friendly instructions on
specific tasks prior to a similar listening
practice. Brown et.al (1984), cited in
Anderson and Lynch (Ibid) underscore
that practice as a speaker is less benefi-
cial than the experience one could obtain

as a listener.

Another reason why language teachers
should teach the skill is that some stu-
dents were found to be extremely suc-
cessful and excelled others in under-
standing spoken messages (Rivers and
Temperly, 1978). And therefore, the skill
must be utilized to their advantage. It
could also be assumed that these learn-
ers could gain, and probably retain, lan-
guage input in a better and comfortable
way through listening than through
reading. During grading, teachers should
not forget to take into account this area
that such students excel (Ibid).

Above all, listening tasks and exercises
could be, by themselves, a welcome vari-
ety and motivators to language learners
if they are well designed. The teacher of
listening can bring into the elassroom a
varicty of intercsting listening matorials
ineluding recordings of live broadcast or
interviews of famous people with their
true voice and accents, which is not pos-
gible in reading. This could be an excit-
ing experience to the learners. One way
of maximizing learning outcomes, as
scholars in the field assert, is using au-
thentic and interesting teaching materi-

als and tasks derived there from.

2. Is Listening Active or Passive?

1t is not unusual to hear listening being
referred to as a ‘passive’ or ‘receptive’
skill. It is regarded by many as receptive
because, like reading, listening is a skill
through which linguistic and non-

linguistic  knowledge is  received.
Like wise, it is considered passive be-
cause traditionally listeners are thought
to be found at the receiving end of a com-
municative process and their task is
simply to receive information, store it in
memory and retrieve it later when

needed.

In the past few decades researches have
been conducted on both L; and L» listen-
ing to uncover the real nature of the lis-
tening process. The belief that was domi-
nant especially in the 1940’s and 1950’s
is nowadays being challenged and gradu-
ally changed. Yet there are many as-
pects of the process that need to be re-
searched so that the teaching of listen-
ing skill could

Continued on page
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A) On Gender Bias in Class-

rooms

ven though women predominate in
elementary schools, gender bias has
been a problem in the classroom.
Complicating matters has been the
coniroversy in recent years over whether
gender differences exist in verbal and
mathematical abilities and whether these
differences are the result of differential
socialization and education provided for
boys as compared to girls. In a timely and
persuasive meta-analysis (a technique for
synthesizing and summarizing results from
many individual studies), Linn and Hyde
(1989) concluded that differences between
boys and girls were always small, that they
have declined in the last two decades, that
differences arise in some contexts and
situations but not in others, and that edu-
cational programs can influence when dif-
ferences.arise. This is encouraging news for
educators, because it fortifies our sense
that we can and do make a difference in our

students’ lives.

Unfortunately, current differences in con-
nection with males and females in schools
are disturbing. Girls begin school ahead of
boys on many cognitive social and physical
factors, but by secondary school, they fall
behind in achievement on standardized
tests. Girls at the academic extremes are
less likely to be identified and provided
special assistance than boys (Cushner,
McClelland, and Safford, 1992). In the

classroom itself, teachers interact with girls
less, give them less praise and other forms
of feedback, and ask them fewer complex
questions (Sadker and Sadker, 1990).

Researchers have identified both cwrricular
and instructional elements of gender bias
in classrooms, and have suggested im-
provements in practice based on these re-
search findings. In analyzing curriculum
materials, we can identify six forms of sex

bias.

1. Linguistic bias, in which masculine terms
and pronouns are used to refer to all peo-
ple, is easy to spot and easy to remedy.
Simply replacing he with they, mankind
with people, and so on, corrects the prob-

lem.

2. Stereotyping is another problem. In many
textbooks and reading materials, boys are
depicted in typically male ways-brave,
active, successful- while girls are shown as
being timid, passive, and dependent. The
bias extends into how adult males and
females are featured, with men shown in
traditionally male roles and careers, and

women in traditionally female ones.

. Invisibility is another way sex bias finds
its way into teaching, Women are simply
omitted or are greatly underrepresented
in both text and illustrations.

4. Imbalance is a related problem and re-
fers to the situation where only one as-
pect or interpretation of an issue or

group of people is presented.

5. Unreality is another form of bias found in
some textbooks and curriculum materi-
als. In an attempt to avoid controversy,
texts sometimes present an unrealistic
picture of modern life, showing a nuclear
family as typical, perhaps, instead of a
single-parent or blended family.

6. Fragmentation is the last form of bias.
Often information about women is not

Useful Tips fo

r Tcachers

Melaku Girma,

Dean, Teacher Education Faculty, SMUC
integrated into the body of a text, but is
given in a separate chapter or box, con-

veying the idea that women’s contribu-
tions are tangential to the mainstream
and not important. When teachers are
working with materials that contain
these biases, they need to supplement
them with other books or illustrations
that give balance to their instructional
program. Teachers can zlso directly con-
front the curriculum biases with their
students and use them as an opportunity
to discuss their impact on all of us.

B) On Assessment and Evalua-
tion: A Look to the Future

Currently there appears to be a demand for
more accountability for schools and for
teachers as well as a call for higher stan-
dards. There is a general belief that the
emphasis over the last decades of focusing
on minimal competencies measured with
multiple-choice, standardized tests perhaps
has failed to promote and measure higher-
level thinking and problem-solving skills.
Many educators and test and measurement
experts as well as parents believe that this
situation can be corrected by introducing
new approaches to student assessment
such as the following.

1. Performance Assessment

Instead of having students respond to
multiple-choice questions on paper and
pencil tests, advocates of performance
assessments would have students
demonstrate that they could perform
particular tasks such as writing an essay,
doing an experiment, interpreting the
solution to a problem, playing a song, or
painting a picture. Notice that the em-
phasis here is on testing procedural
knowledge as contrasted to declarative
knowledge.

Continued on page 46

Faculey of Teacher Education, St. Mary’s University College (SMUC)
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¢  continued from page 3

nature of management process in a changing
environment (Sherlekar 1979).
conclusion, S.A. Sherlekar and et al. (1979:4)

et.al In

present what they call a universal definition

of management as stated below.

Management is a social process
involving co-ordination of human and
material resources through the functions
staffing,

leading, and controlling in order to

of planning, organizing

accomplish stated objectives.

They say, this definition of management as
purposive coordinate process has universal
application. Thus, it is applicable to all forms
of organizations. They add, it is applicable to
all levels of management in an organization.
Some common elements emerge from the
various definitions  of management cited
above. We realize that there must be an
organizational ‘structure in which every
role. Such an

plays some

organization must have someone at the top

member
who is authorized to provide central
leadership, coordinate activities and make
decisions. There must be also defined goals,
and procedures require to attain the goals.
Moreover, the goals and objectives of the
organization have to be clearly understood
by

organization can fulfill its functions.

the concerned bodies so that the

III The Nature of Educational

Management/ Administration

Some authors try to differentiate between the
concepts of management and administration,
Nevertheless, since they have no significant
difference, they are used interchangeably in
this paper. According to Campbell and et al.
(1983:1) “Educational administration is the
management of institutions designed to foster
teaching.” Campbell et al. (1962) on the other
hand define what administration is in regard
to educational organization based on the

central purpose of administration.

BI-ANNUAL BULLETIN
IE——— |

hey say:

The central purpose of administration in
any organization is that of co-coordinating
the efforts of people toward the achievement
of its goals. In education, these goals have
to do with teaching and learning. Thus,
administration  in  an  educational
organization has as its central purpose the
enhancement of teaching and learning
(1962:75-76).

The authors further elaborate that, to

enhance teaching and learning, educational
administrators are required to perform three
major kinds of activities, which include:
1, discern and influence the development, of goals
and policies basic to teaching and learning;

2. stimulate and facilitate the planning and
operation of appropriate programs of teaching
and learning;

3. procure and manage personnel and maiterial to

inplement programs of teaching and learning
(1962:76).

From the above discussions, we

understand that administration or
management in an educational organization
is concerned with directing all the activities
towards the attainment of the goals in the
teaching - learning process. Thus, all people

working in the institution will have to

can .

JUNE,2009

division heads, directors, superintendents,
commissioners, and so on. The study side of
the field also

includes researchers in

universities, private research firms, and
governmental agencies as well (Campbell
et.al 1983). Campbell et al. also indicate that
as a field of study and practice, educational
management shares common elements with
the administration or management in other

organizations.

IV. The Characteristics of
Educational Management Theory

Authorities say that there is no single theory
of educational management, and this may
reflect the diversity of the schools’” system.
The issue of not having a single theory may
also relate to the varied and complex nature
of problems encountered in educational
institutions. It is obvious that the diversified
problems require different approaches and

solutions.

According to T.Bush (1986:16-17), most

theories of educational administration/
management possess three major
characteristics.

contribute toward the accomplishment of 1- The theories are normative. They focus on

these goals. Therefore, to put it in a nutshell,

the core issue of educational administration

is the enhancement of teaching and learning 7.

at large in a given educational environment.

Educational management is also viewed as a
field of practice and study. In this regard, the
words of T. Bush (1986:1) run as follows:
“Educational management is a field of study
and practice concerned with the operation of
educational organizations”. Since educational
administration is a broad field of practice and
study, different career positions comprise the
field. On

positions, which include school principals,

the practice side,
school supervisors, school superintendents,

etc. at the school level.

The positions also include department heads,

deans and presidents at the college/

university level. Obviously, there are

different positions at the state or national

level, which include personnel such as

there are 3,

reflecting beliefs about the nature of

educational institutions and the behavior of

individuals within them. Theories in
educational management also tend to be
selective. They emphasize certain aspects
of the institution at the expense of other
elements. The espousal of one theoretical
model leads to the neglect of other
approaches. According to T. Bush, school
systems are arguably too complex to be
single

capable of analysis through a

dimension.

Theories of educational management are
usually based on observation of practice

in educational institutions.

In summary, theory in educational

management tends to be normative, selective
often based observation in

and on

educational settings.

continued on page 37
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Achievement Tests: type, purpose ...

¥ n different instances and fields, various

mechanisms are used to obtain a certain needed
information. Although the information needed
varies from situation to situation, tests are one of
the means of ‘obtaining information’. A test is
generally defined as, “a method of measuring a
person’s ability or knowledge in a given domain”
Brown {2001: 384). By relating to the teaching
leaning process or school environment the
International Encyclopedia of Education defines
tests as, “measuring instruments that are used in
the assessment of student learning and in the
evaluation of curricula, programs of instruction
interventions, methods of teaching, and
organizational factors” (6340).

Why Test?

Tests have different purposes to serve. In the
teaching learning process as indicated in the
definition above, tests provide information about
the learner, the system and the material and other
factors. Hughes (1989: 4) says, “Within the
teaching system as long as it is thought
appropriate for indrviduals to be given a
statement of what they have achieved ... tests of
one kind or other will be needed.” He further
adds that tests are used to provide information
about the achievement of a group of learners and
to pass rational educational decisions. Beyond
these, tests have various purposes. Edge (1996:
123) has put some of the purposes of tests by
saying that they are used to:

®  puf new students in to the right. dlass;
®  find out students’ areas of strength and weakness;
®  see bow stadents are geffing on in a course;

®  see how well students have learnt what the course set
out to leach them;

®  ze where the course is more or less successiul,

Teaching and testing are related to one another
and as there is no one best method of teaching,
there 15 also no single ‘best way' of testing.
Therefore, to meet the different needs of
information, different types of tests need to be
used.

Types of Tests

There are various types of tests mentioned and
discussed in different literatures. Tatwo (1998)
says that there is no single method that could
qualify to be called THE method of test
classification. He has given six broad general
systems of test classificadon as follows:

1. Maxtmurn performance fests and typreal performance
Tests.

2. Criterion-referenced Tests and Norm-referenced Tests.
3. Objective Tests, Subjectuive Tests and Projective Tests.

4. Select-Response Tests and Supply Response Tests.

5. Standardized Tests and Informal Tests.
6. Speed Tesrr and power Testr.

Per the classification of Taiwo, all school tests
fall under either maximum performance tests or
typical performance tests, “Tests in which the
testees are called upon to demonstrate their best
in the trait(s) or characteristic(s) being measured
are tagged ‘maximum performance’ tests” (Ibid).
We find three types of tests under the broad
category of typical performance tests.

1. Intelligence tests
2. Achieverment tesic
3, Aptitude tests

On the other hand, as Taiwo (1998) discussed,
typical performance tests are tests where the
examinee is asked to exhibit what they really are
or how they react typically to some things, events
or conditions, In this type of test, there is no
clear-cut definition of what is the right or wrong
answer. Talwo again, gives seven examples of
tests that fall under this branch.

1. Perconality tests

2. _Atiitnde Terts

3. Adiuitment, Teits
4. Preference Tests

5. Temperament Tests
6. Interest tests

7. Value Terts

Let’s focus on achievement test which is one of
the typical performance tests and see some
details of it.

Achievement Tests

These tests are used to check whether the
learners have learnt in the way that they are
expected to and the teaching has met 1ts
objectives. Additionally, as scholars say, they are
used to know how much of the lesson is leant.
Niemt (1999) as mentioned in Drasi and Algarabel
(2001} defined . achievement educationally, as
mastering of major concepts and principles,
important facts and propositions, skills, strategic
knowledge and integration of knowledge.

Achievement tests ate tests that are designed to
measure the attainment of an individual or group
of individuals in school subject or activity (The
Encyclopedia of Modern Education (1969)). On
the same line of discussion, Taiwo (1995: 23-24)
says, “Achievement tests are used to measure the
present level of attainment of a testee in a2
particular subject area”. Achievement tests are
also considered useful not only for measuring
students but also for courses. With respect to
this, Hughes {1991) says that the purpose of
achievement tests is to establish how successful
individual students, groups of students, or the
courses themselves have been in achieving
objectives.

To meet the objectives set, achievement tests can

Samson Tilahun,
Registrar Office, SMUC

be administered while- learning is taking place
and/or at the end of a course. Hughes {1991)
classifies achievement tests as progress and final.

Progiress Achievement Tests

Tests that are given to students while iearning 1s
taking place are termed as progress achievement
tests. Dasi and Algarabel (2001} say, “From the
cognitive point of view, achievement must be a
construct that should refer to the different stages
of knowledge acquisiton.” Therefore, these
progress achievement tests evaluate the learners’
performance in each stage. Hughes (1991) says
that these tests are intended to measure the
progress students are making. He further adds by
saying that since ‘progress’ is aimed at the
achievement of course objectives, these tests
should hence relate to them. Progress
achievement tests have also motivational and
diagnostic values to the learner and as Ted Power
{2003) mentions they can also help to assess the
degree of success in the teaching learning
process.

Final Achievement Tests

These tests, as their name indicates and as
Hughes {1991) argues, are administered at the
end of the course of a study. “They may be
written and administered by ministdes of
education, official examining boards, or by
members of teaching institutions” (Ibid). He also
says, “The purpose of final achievement test is.to
decide individual cases whether that end has
been achieved regardless of the means used to
reach it” (1988: 40).

Purposes of Achievement Tests

Achievement tests, as mentioned above, serve
the purpose of obtaining information about
students, the process and the course. Specifically,
achievement testing serves the following purpose
as to the information released on the website
htip://www. Rpiedu/~verwyc/Chap6TM htm

1. Assess level of comppetence

2. Diagrose strongths and weaknesses

3. Assign Grades

4. Achieve certification or promotion

5. Advanced placement | College Credit Excams

8. Curriculum Evaluation

7. Accountability

8. Informational purposes

uses of

Similarly, Brown stated vatous

achievement tests as follows:

.. To provide feedback to students regarding their
learning, to motivate students, Io provide diagrosis and
counsehing, to give feedback to the instructor, fo assign
grades, to use as pretest, 1o check on studying, to
stimulate discussion, selection, placement, and
classification, fo use g performance standard, and I
evaluate instructional programs. (1970: 311}

Faculty of Teacher Education, St. Mary's University College (SMUC)
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Teacher Made Tests vs Standardized
Achievement Tests

Teacher made tests are tests that are mostly
prepared locally by a schoolteacher or a group of
them and their content is limited. Brown (1970)
says that the content area will be more
circumscribed, being based on the curriculum of
a particular class or a school system, and, as it
represents the narrower domain, it will be
covered in more detail. These tests are used to
determine if specific curricutum goals have been
met and are used to compare students with their
peers and to assign grades (Ibid).

Standardized tests on the other hand, as stated
by scholars, are tests that are prepared by experts
to be used in a wider variety of situations. These
tests have broad coverage, Brown states  some
details of standardized tests as follows:

A standardiged test constructed by a test publisher,
using the skills of curiculum experts and test
construction experts, is designed for use in a wide
variety of situations (schools). Thus, ils content will
necessarily ve broad, that is, it will include contents
typicully covered in many schools, based on the
content presented in widely used text books, and the
opirifons of curviculum experts as to what. are the
important  knowledge, principles, approaches, and
constructs in the field, Norms will generally be
national in scope. (1970: 255)

Standardized  tests, as  Microsoft  lncarta
Lincyclopedia (2002) states, are exams designed
to objectively measure the academic aptitude of
students from varying social backgrounds and

with different educational experiences. They are
also used to measure growth over a period of
years and as Brown {1970: 256} says, they are
used to “compare an individual student, a class,
or 2 school system to a wider segment of the
population and when comparing classes or

" schools with each other”.

The following are examples of Standardized
Achievement Tests released on the website,
htep: //www.ghea.org/

ghea testing standardiged testshtm that are

most commonly used:
Iowa Test of Basic Skills (ITBS)

This is a top-rated natzonally standardized achievement
test designed to evaluate thinking skills. This test takes
less time to administer than the Stanford and permits a
wider grade range of students to be lested at. the same
time. This test @5 considered to be among the most
difficuit tests.

Stanford Achievement Test (SAT)

It should not be confused with the Scholastic Aptitude
Test {aka SAT). This one s a tgp-rated nationally
standardized test for grades K fo 12,

California Achievement Test (CAT)

Thus test is popular among Chrirtian schools and home
schools because 1 contains more traditional values than
other lests listed. Parents. administer the test and send it
back fo be scored and returned.

California Achievement Test (CAT/5)
This test i5 an updated version of the CAT for grades

JUNE,2009

K-12; it tests reading and speliing language skills,
mathematics, study skills, science and social studres.

Comprebensive Test of Basic Skills (CTBS)

The CIBS tests all academic areas including reading,
language arts, spelling, mathematics, iaence, social
siudies and reference skills,

The Base for Preparing Achievement

Tests
.

There is a controversy concerning the source of
achicvement tests in that it should be either on the
syllabus (content or textbook) or on the objective.
Hughes (1991) says that the disadvantage of bases
in the syllabus is that if the syllabus is badly
designed, ot the book and other materials are
badly chosen, then the result of the test can be
very misleading. This ‘syllabus-content
apptoach’ as Hughes says if used as the base of
content of the test, it has an advantage for the
learners in that it only contains what is taught
can be ‘fair’. Harnis (1969: 48)
mentioned in Hughes {1988 39) gives an
example by saying, “The selection of words in
vocabulary tests is  relatively
achievement tests, in as much as these can be
drawn directly from the particular textbooks
that have been used in class.” On the other
hand, Hughes (1991) argues that using the
objective as the base of the test has numerous

and as

in

easy

advantages, 11e says,

bto be continued on page 47
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An Overview of the Present State of Ethiopian Youth

he age span of the term 'youth’ and

its definition are culturally set in al-

most any given society. To this effect.

there are numerous definitjons and age

ranges that are proposed by various

agencies and institutions in different
cultures,

For the purpose of this discussion,
the age groups that range between 16-32
vears of age are taken to mark the age
boundaries of the youth. The paper is
largely based on my personal observa-
tion.

The state of the present youth in
Ethiopia is often a talking point among a
wide spectrum of the population. It 15 a
widely shared view of Ethiopian elders
that the youth used to be more steadfast
in its obedience and respect to cultural
values. One often‘hears comments of the
elderly which are prone to draw parallel
between their days and the present
status of the youth and provide tales on
how strong the youth in the past used to
be in regard to upholding cultural values
and lament as to how quickly the decline

has become considerably high at this
historical conjuncture.

Nevertheless, it is seldom attempted or
even believed to be necessary to venture
further beyond such exasperations of
how far the fall has been and how deep
the decline is to lock into the reasons
responsible for the present state of the
youth.

The factors which helped the past youth
to adhere and respect cultural values
along with the social, economic and other
traits that later contributed to gradual
deterioration of good moral values in the
present youth are manifold and interre-
lated.

There is a continuous process of change
in every society anywhere on earth. With
changes in economy, way of life, politics
the direction and nature of external rela-
tions and influences, technological devel-
opment especially in information com-
muniecation technology, there is a resul-
tant continuous process of change that
dictates on every member of a society.
Hence, Ethicpia, as part of countries in

Abbas Ahmed
Social Sciences Department, SMUC,

the world needs to be in continuous proc-
ess of adaptation in order to cope with
the changes that take place within and
outside its territories. It is obvious that
this consistent process of techno-social
change will definitely have its own im-
pact on the existing values, traditions,
ecustoms, outlooks and attitudes of the
society in general and the youth. in par-
ticular.

Settlement patterns are increasingly
changing; they are getting larger, more
heterogeneous in a wider sphere like
their ethnic origin, religious affiliation,
diversity in the level and nature of edu-
cational & attitudinal differences, etc.

Advancements in information and com-
munication technelogy have brought
about a level of interaction among na-
tions of the world with such a speed that
was unimaginable a few decades ago so
much so that the globe is rapidly chang-
ing itself to be one big global village with
in fact the major influence from the west.
It is mainly due to this that the present

be continued on page 4o
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Indirect learning —Phobia of Primary Language
Education?

ow long will we teach about the English language instead
of enabling our learners to use it effectively? The problem
of enabling our young learners to communicate their
ideas in English appears to be of a significant move

Asaye Teklu,
Faculty of Teacher Education, SMUC

2. Exploiting Young learners’ Input for
indirect language learning

forward in boosting the overall English language competence of 2.1 Language Extension

the future generation. Although there is not one and universal
methodology or approach that guarantees the accomplishment
of the aforementioned aim, indirect language learning appears
to be of paramount importance when it especially comes to
primary language education. “... all children, whether they
prefer to ‘sort things out’ or ‘muddle through’ bring with them
an enormous instinet for indirect learning” Halliwell (1992:6).

Language teachers of young learners can promote an indirect
language learning by provoking some learning styles that are
particularly related to indirect language learning strategies. By
these styles, students are not forced to face structured
materials, texts, exercises or any other language gadgets which
will more often lead them to a more stressful formal language
learning environment. This way, the ultimate aim of acquiring
language proficiency could be met with lesser toil and anxiety
than otherwise. Let’s throw light on these fundamental aspects
of indirect language learning strategies before we assess their
practical application in the primary language classes.

1. Language Learning Strategies

It is true that young learners should experience the formal
and structured way of learning to a certain extent.
However, young learners also learn a lot through indirect
and non structured way of language learning which
apparently wins less attention and emphasis in the overall
education system of our country. Although there is no
empirical study conducted in the aforementioned learning
area, language classes in Ethiopia appear to be by far more
dominated by the structured and direct language teaching
method across grade levels.

Stern (1992) classifies Language Learning Strategies into
two main streams: direct and indirect. Among the five main
categories listed in these two main wings, three of them go
to the indirect strategies.

For Stern, indirect leaning strategies involve Metacognitive
Strategies :Centering your leaming, arranging and planning
vour learning, evaluating your learning; Affective
Strategies, lowering your anxiety, encouraging yourself,
taking your emotional temperature and Social Strategies
which involve asking questions, cooperating with others as well as
empathizing with others . In this piece, the manifestations
of some of the indirect language learning strategies
mentioned above along with their significances to facilitate
language acquisition will be observed modestly.

Young learners come to class with amazingly plenty of life
experiences which can serve as inputs for indirect language
learning. These young learners do have an incredible talent of
extending their limited language input in such a way that it
could mean a lot. There was this 20 grade student at a certain
private school here in Addis Ababa who, consistently said “Her
‘Brish™” while discussing her classmates experience. This grade
two kid’s father’s name is Birhanu and it wouldn't be difficult
for any hearer to make note that her language extension
represents the father of her friend. Had it been to an adult,
with no father vocabulary, communication could have most
probably been hampered.

For sure, the anxiety of this 2n grader is lower for some reason
as she went to this extent of sacrifying her accuracy for the
sake of communicating her idea in English. In other words,
conditions are safe for her in terms of lowering speech anxiety
and maximizing affective learning strategy. As a result, she
managed to improve her communicative competence.

There is one very important point to make here as far as the
teacher’s role of lowering the anxiety level of the young
language learner is concerned. For one thing, she has to check
whether her ultimate objective is met or not. For example,
there are activities which are meant for enhancing accuracy.
We may call these as structured activities whose main aim is
minimizing the language errors of learners. For those
objectives in mind, it is better to make sure that student’s
errors are kept as minimal as possible.

2.2 Language Creativity

The capacity of children to make ahead emanates from their
skill of creativity. For Halleewell (1992), this creativity of
language could be manifested in different ways such as
imitating their mother tongue’s accent to that of the target
language in the situation when they fail to pick the right
vocabulary of the target language. 1 observed a grade three
student who consistently used the word “blashed’ in English
accent to express a certain materials going out of order. This
non existing word in the English dictionary does have an
equivalent word in Amharic- ‘broken’. Of course, it is customary
to hear these types of words which are dominated by the accent
and inflation rules of the target language and associated with
the meaning of the mother tongue which pave ways to fluency.

Below, T would like to connect the young learner’s creativity of
language with their capacity of enhancing communicative
competence through the use of their imagination.

continued on page
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_Why do Students Hate Mathematics?

R W N

S ary > hoeowis B

his question is not new and it is difficult to list down the
reasons exhaustively and the possible answers require deep
investigation. This paper i8 not a research result but personal
observations of the writer. It is initiated during the discussions
made with students in the usual Friday talk show program of

our University College.

Students were asked to reflect on their own experiences on the
topic. Since only some regular students attended the show, the
comments may not necessarily be representative of all students
but they indicate the reality about the attitudes of students

toward mathematics.

The purpose of this paper is not to blame students for
developing negative attitudes toward mathematics but rather to
focus on identifying teaching practices that tend to cause
toward mathematics based on the

negative attitudes

discussions made.
The following points illustrate how a fear or hate of

mathematics can develop in the mind of students.

o Inability to see Immediate Applications

Many students complain that they cannot see the connection
between the mathematics they compute in the classroom and
the world outside the classroom. Almost everyone who

participated in the talk show acknowledged its “uselessness™

o The Way Mathematics is Taught
Some students expressed that they had bad teachers who

made them dislike this subject, the reasons mentioned were:

Teachers go too fast and do not know how to explain
things clearly (As a matter of fact, teachers tend to
teach the way they were taught in the past.)

Most math lessons are boring: Math is difficult because
it is abstract and has no connection with reality apart
from some basic calculations for keeping records or do
shopping. Students say they start hating math, because
they do not understand, they are confused; they are
explanations, and are

puzzled by theoretical

discouraged by poor acores. The vicious circle goes on.

Teachers do not encourage students’ participation
(I myself was too shy to ask guestions for fear of being

deemed stupid in class.)

JUNE,2009

Worku Alemu,
Faculty of Teacher Education, SMUC

¢ The Attitudinal Problem
This is the usual thinking .They hate math because
someone whom they know well hates it. This is the way of
"inheriting" mathematics "allergies” through an inbuilt
attitude. This happens often in secondary schools. We put a
lot of students who don't like mathematics in a classroom.
They pass their attitude down to their friends. The same
thing can happen in colleges and universities. If mom or
dad doesn’t like mathematics that much, then, it is very
easy to pass that trait artificially, not genetically, to their

children.
¢ Genetic Factor

No one questions that certain traits are passed down
genetically. Certain body types are more likely to bring
success in certain sports. Such body types are genetically
related. Certainly effort plays a part but a certain natural
ability is there and I think that is, at least partly, genetic.
No matter how hard I try but I think I may not be able to
run like Haile G/Sillase does. I just don't have the physical
skills necessary. I can practice all the time but I don't think
I will beyond my natural capacities. I can get along as far
as my natural abilities allow me but to my understanding,
my natural abilities hinder me to run as fast as Haile G/
Sillase, I may be wrong, but this is my personal view. I

think the same thing holds true with academic endeavors.

How do we deal with these problems?

A good teacher should be able to recognize such situations and
try to minimize the problems. Let us see some remedies

based on the above situations,

The aforementioned discrepancy among people in nature's
endowment in regard to mental and/or physical strengths and/
or weaknesses may set forth a difficulty to deal with it easily.
If one's natural abilities are limited by obvious learning
disabilities, there are some provisions that can alleviate the
hindrances they result in poor performance. It requires the
help of other experts such as educational psychologists and
other professionals. The attitudinal problem has more
potential for improvement. It is vitally important to believe

that the hatred towards mathematics is not an airborne

disease that could be % continued on page

Faculty of Teacher Education, St. Mary's University College (SMUC)
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The Formula for Success is Commitment there is no Shortout

t is a matter of fact that every one

of us wants to be successful in

our endeavors and enjoy the fruits of

our success. Despite this, we find so

many splendid men and women who

are engaged in different activities, but

fall short of their desired goals. The

gquestion is why this difference is

apparent among us. This article tries
to reflect the key means for success.

Last year, I attended a success story
presentation prepared by the Faculty
of  Technology, Addis Ababa
University. The honorable guest was
one of the great runners of our
planet, athlete Haile G/silasse. While
sharing his experience, he claimed
that commitment and discipline are
the secret behind all his successes.
Then afterwards, when I learn stories
of successful persons in the world,
the secret of their success was the
same as Haile’s formula
(commitment).

A few weeks back an African-
American has become the 444
President of the United States of
America. Barack Obama, with
backgrounds that could make voters
suspicious — a funny name which can
easily confused with the notorious
anti-American terrorist Osama,
having Muslim blood through his
father and his black color. Despite all
these setbacks, he has shown us the
impossible to be possible. It was
really hard to believe that this man
could win the elections because its
like has never happened in American
history. In fact this is not luck;
rather, it is the result of hard work
and commitment. He practically
affirmed his idea that through pluck
and sweat and smarts, each of us can
rise above the circumstances of our
birth.

Barack Obama, in his book, The
Audacity of Hope, believes that his
young age commitment as a
community organizer was the
backbone for his success.“... my early
work in Chicago (as a community
organizer] helped me grow into my
manhood - how my work with the
pastors and - lay people there
deepened my resolve to lead a public
life, how they fortified my racial

Zekarias Beshah

Distance Education Division, SMUC

identity and confirmed my beliefs in
the capacity of ordinary people to do
extraordinary things”

It can be inferred that it was his early
experience as a community organizer
seeking to improve living conditions
in poor neighborhoods plagued with
crime and high unemployment that
made him a viable candidate and
subsequently the winner of the
presidential elections.

He became a community organizer
not because he needed a job or
money; instead, it was simply
because of his firm interest and belief
in that community is something that
should be created not given. However,
the work was not an easy task. He
faced many disappointing and
frustrating situations. In his great
book, Dreams from My Father, he
mentions one occasion in which the
group he had been working with,
decided to quit its job because they
were tired, had nothing to show for
and failed to keep their promise for
their  people. Even in that
disheartening situation, he never
gave up (where one’s commitment is
measured). Not only in the case of
Obama but also in any other
successful man’s history, we ' most
certainly find that they encounter
heart-breaking obstacles. But they

eventually succeed because they
refuse  to succumb  to any
discouragement and  thereby lose

their stamina and commitment. And
we can say that commitment is like
an investment, sooner or latter, the
return is much more t%an the
expenditure.

Your rise to success has got to come
about by evolution and not by
revolution. Moreover, the benefit that
you could get from your success is in
direct proportion to your commitment
to excellence, regardless of your
chosen field of endeavor. You can
create an analogy with the fact that
you can develop the muscle of your
arm to lift any reasonable weight.
How great a weight you can lift,
depends wholly upon the extent to
which you have practiced weight
lifting. Therefore, the more committed
you are, the more successful you will

become and the more you will benefit
from its fruits.

My point here is that the engine for
Obama’s success is his intense
commitment. It is not about Obama,
it is not about politics, it is not about
elections alone, but it is about you, it
is about us, it is about every one,
that his firmly rooted values of
commitment inspire all.

You may be a teacher, a student, an
engineer, a lawyer, a politician, a
merchant, an actor, an athlete, a
farmer, or someone in any other way
of life. No matiter who you are, in
which period of history you live, and
whatever your field of profession, but
let's realize that successful people
have certain quality in common -
Commitment! It is a major component
of life that must be employed in order
to win and hold an optimal success.
Therefore, success is not mere luck,
it is rather the result of commitment/
hard work and makes a person best
of the bests in whatever field he. is
engaged. Hence, we have to accept
the fact that there are no other
substitutes or shortcuts for success
except commitment.

* ¥ K

. It is we who nourish
the soul of the world, and
the world we live will be
either better worse
depending on whether we
become better or worse.
And that is where the power
of love comes in. Because
when we love, we always
strive to become better than

or

W€ arc.

Paulo Coeiho

Lo toe ad Tomabow
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Special Interest Group on Gender in Ethiopia

n Fthiopia,

Im many
social practices,
harmful traditional
customs (like early
Female

abduction,

| marriage,
Genital Mutilation,
stereotypes etc) affect women most. In
this regard, the above fact holds true
especially to women in rural areas of
Ethiopia. Also, in these areas women are
not allowed to own the land that they
spent their life time working on it. This
iz the base of oppression because in an
agrarian society like Ethiopia, where
land ownership is a significant criterion
for social status and economic power,
there is no doubt that landlessness
degrades women's position. So, they are
economically oppressed, exploited and

marginalized.

These women, besides having little or no
access to property, they have less access
to education because they live in a
situation where the society has a firm
belief that females have traditional
obligation of becoming wives, bearing
children and staying at home, nothing
more, nothing less. This eventually led to
a high proportion of the female
population to end up in marrying at a
youngest age, and bear lots of children
and lots of responsibilities that
tremendously increased the population
and made them lose the opportunity to

go to schools.

The daily activities of almost 85% of
Ethiopian women living in rural areas
are summed up in grinding grains,
fetching water, gathering firewood,
preparing food and raising children.
Their work load 1s estimated for about

13-17 hours per day (National Policy:

1993). All these responsibilities hinders
women, especially in rural areas, to have
education and other social life which in
the end exclude them from participating

in most decision making processes.

It is necessary, therefore, to understand
that females in Ethiopia are socialized
from the very beginning to accept their
situation and the ideology of male
supremacy which makes them be a prey
of the whole range of discriminatory
practices. In effect, they became (socially,
economically and ideologically)
unequipped to retaliate against or even
question the injustices to which they are

subjected.

In a situation where the Ethiopian
women are highly socialized and their
rights are non-existent, it is impossible
to imagine Ethiopian women to get
organized by themselves to fight for their
legal personality and equality. It is
unfortunate enough to find no time in
the long history of Ethiopia that women
had a chance to strike and demand for
their They
undermined, humiliated, weakened and

rights. were  highly

became unimportant subject by the gocio-
economic order, by the culture and by the

law of the country in general.

In such situation where women were

practically unable to raise their
problems and deal with them with the
concerned body or the society at large,
the involvement of other organs to
raise the issue became a timely issue.
These organs include the state or the
government, the civic institutions and
non- governmental organizations and
organizations. In
took the

initiative (with the help and push of

inter-government

Ethiopia = governments

JUNE,2009

Yetnayet Teklewold
Head, Department of Social Sciences, FTE,SMUC

other state organs) to raise women’s
issues a8 an agenda and focus area but
for long time the issues were not

addressed properly.
EWWA in the pre- revolutionary period

The issues of women were not even much
debated in the pre-revolutionary (1874)
period. Women were treated as inferior
members in the society even before the
law. The 1955 constitution of the
imperial government reaffirmed the
inferior status of women. Article five of
the constitution states that, “The order of
succession shall be lineal, and only male
born . in lawful wed lock may succeed
male" (the revised constitution; 1955),
Others laws of the time such as civil code
of Ethiopia declared the inferiority of
women. Article 189, 635,641,650 of the

Civil Code could be cited as an example.

During the emperor's time, women were
just show case to look pretty and
dignified. They were treated as usual
the of mothers,

and given roles

daughters, sisters and wives only.

Even though there were associations
representing women during the imperial
regime, they were limited in scope and
purpose. The first independent women's
association was established in August
1935 by the nobility under the title of
Ethiopian Women's Welfare Association
(EWWA). It was established as a non-
profit making and charitable corporation
(Pankrust: 1960) and it had neither a
contact mnor an impact on the
government’s development polices and

programs.
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This association had no strong root in
women because it was mainly organized
to serve the interests of the women of the
ruling class that was why it had faced a
problem of survival when Princess
Tsehay (the emperor's daughter and the

president of the association) were in exile

during the Italian occupation.

In general, women were not even an
area of worth of focus for the imperial
government at large. This is mainly
because the political system of the
regime was feudalism where the royals
and the nobles matter and also the idea
of womanhood was a new or a premature
idea to the capitalist world let alone to
the backward, feudal Ethiopia. The
regime did not also realize that the
inequality problem had an impact on the
social, economic and political
developments of the country. Thus, the
government and the association (EWWA)
failed to put the right card on the table
to win the realization of women equity

and equality.

REWA and Gender in the Political
Agenda of the Dergue

After the downfall of the imperial regime
by the popular revolution of 1974,
Dergue came to power with a completely
different ie.,

the

ideology of statehood,

socialism. In this orientation,
mobilization of the broad mass'‘to bring
socialism into effect was ' highly
emphasized. So, in order to implement
what they called the "Ethiopian
Socialism" and defend the gains of the
the

1974 -revolution, Dergue people

started to take radical measures.

One of the first measures was the
introduction of equality between women
and men in its 1987 constitution (REWA;
1982). This measure is the first and
pioneer in regard to the consideration of

women's affair as a national agenda.
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Specifically. Article 45 of the constitution
says, "Ethiopians are equal before the
irrespective of nationality,

law, sex,

religion, occupation, social or other
status”, and Article 36 clearly states
that, " In the people's Democratic
Republic of Ethiopia women and men
have equal rights." (PDRE constitution;
1987).

women with special support, particularly

In addition, the state provided

in education, training, and employment;
So that, they may participate in political,
economic, social and cultural affairs on
an equal basis with men. To this end,
Article 40, 41, 42, 54 and 58 gave to all
Ethiopians the political, social and

economic rights irrespective of the

ordinary  discriminatory  practices.
Moreover, the proclamation on public
ownership of rural lands gave the right
to any person who is willing to
personally cultivate land to allotted
rural land sufficient for his or [her]
maintenance and that of his or [herl
family with no gender exclusion. The
labor proclamation also declared the
equality of women and men by ensuring
equal pay for equal work and equal

employment opportunity.

Even though it was inadequate, Dergue
had tried to include women as an issue
in its development policies through the
provisions of some ministries. For
instance, the ministry of labor and social
affairs tried to- create a policy of
employment which gave an equal access
of job opportunities to both male and
female; the ministry of health in ita
health services to the broad mass -
health policy established a national
mother and child Health (MCH) office to
extend anti- natal, child delivery, post-
natal and child care services to the rural
areas within the framework of primary
health Care (PHC) approach. The most

important one was the 1979 literacy
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C‘ampaign. The campaign had played a
tremendous role in increasing women's

chance for education.

In general, unlike the previous regime,
Dergue had tried to put women on the
nation agenda in the constitution and in
most laws and decrees. Equality was
digcussed and women’s issue was raised
everywhere; in  addition, Dergue
established a mass organization, namely,
REWA (Revolutionary Ethiopia Women's
Association) in 1980 to organize women

across the country.

It was only after 1974 popular
revolution, which was followed by the
nationalization of rural land, urban land
and extra houses that opened the path
for the organization of women. Even
though the primary purpose of REWA
was to contribute to the implementation
of the proclamations and consolidation of
the gains of the revolution, it served as a
forum for women to discuss their
and their

REWA was a

problems develop

CONSciousness. mass
organization of women at national level.
It was established by reinforcing the

already existing local associations.

The general objectives of REWA were to
attempt and fully involve women in the
political, economic and social activities of
the country. The ultimate objective was
to ensure that the necessary conditions
were created for women so that they
could exercise their rights which were
provided in the laws, the constitution,
and proclamations and discharge their
responsibilities as citizens. It also aimed
to encourage women to get involved in
the construction of socialist society along
with their fellow men and liberate
themselves from economic and cultural

dependence.

% to be continued on page 47
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The Alchemist: “The Book that makes the world Dream”

Title of the Book: The Alchemist
Number of Pages: 161

Author: Paulo Coelho
“THE ALCHEMIST” is a novel
first published in 1988 by a
Brazilian Author. It is nowadays one
of the most read books in the world.
It is next to none on the list of best
selling books in 18 countries. In
2008, this book was also registered
by the Guinness World Record as a
book translated in many languages
of the world. Recently “The
Alchemist” is translated into
Ambharic by Mesfin Kebebew.

“The Alchemist” is a very short
book. Paulo Coelho takes 161 pages
to clear his throat. He skillfully

combines words of wisdom,
philosophy, and simplicity of
meaning and language, which

makes it particularly readable and
accounts for its bestselling status.

Extraordinary Travel Account

“The Alchemist” presents a
simple fable based on simple truths,
and places it in a highly unique
situation. It is a story about a
journey symbolizing the route
towards self-discovery. To this
purpose the Brazilian storyteller
Paulo Coelho introduces Santiago,
an Andalusian  shepherd boy who
one mght dreams of a distant
treasure in the Egyptian pyramids.
His travels take him across the
Mediterranean into Africa, where he
meets several many  spiritual
messengers,
and his dreams,
destiny.

and finds his

The story is a wonderful tale,
enjoyable and easy to read. It is a
timeless fantasy that validates the
aspirations and dreams of youth.
The novel contains an extraordinary
story about a shepherd that learns
to trust his heart and associates
with it as a treasured friend.

Coelho suggests that it doesn't
matter if you're searching for buried
treasure, or for love, or for the secret
of turning lead into gold. It doesn't
matter if you die trying, never

learns about himself

reaching your goal. It doesn't matter
if you don't find what you're looking
for, once you get there. What
matters is what you've brought with
you on the way, and what you've
learned along the way. The people

you meet, the hardships and
heartaches you go through, the
lessons  your experiences have
taught you.

The Title Character

An interesting way to look at
this story is to ask the question:

Who is the title character-
“The Alchemist”?

In one of the KEnglishman's books,
Santiago first learns about the

alchemists-men ———

———— T

who believed that if a metal were
heated for many years, it would free
itself of all its individual properties,
and what was left would be the
"Soul of the World".

The shepherd during his travel
learnt many lessons, particularly
from a wise old alchemist. Alchemy
is such a potent idea—the changing
of one element into another has had
a grasp on the human mind for as
long as we have known about
elements. But, of course, alchemy
has secondary meanings—an
alchemist transforms. Is the boy an
alchemist, for transforming himself
and the lives of those around him? Is
God the alchemist, for transforming
the destinies of humanity? Is the
author the alchemist, for
transforming youthful idealism into
mature wisdom? Is the reader the
alchemist, for taking the fable and
transforming its  words into
something personally meaningful?

Teshager Mersha,
Faculty of Teacher Education, SMUC

The Central Message

The Alchemist tells you how to
turn lead into gold. It tells you of the
wonder and the uncertainty of
change and evolution, the secret of
enjoying the beauty of life. This is
without becoming hardened by the
harshness of reality. It depicts the
art of living in the moment without
worrying about the past or the
future. And most importantly, the
ultimate secret of the Universe, as
revealed in the novel is that we are
all interconnected. We are all one.

The Narration

The story has the comic charm,
dramatic tension and psychological
intensity of a fairy tale. Most
importantly, it's full of specific
wisdom as well, about becoming
self-empowered, overcoming
depression, and believing in
dreams. The cumulative effect is
inspirational. This is a sweetly
exotic tale for the young and the old
alike.

My favorite part about this book
was its objective reality. I like epics,
but there were no wide outlook and
no heroces in this book. Everything
the boy does is something you and I
could do. I guess that’s the point of
the book. As a result this novel will
always be open to interpretation.

The novel is poetic prose, and its
symbolism is an air of mysticism.
Moreover, the theme “follow your
dream” is appealing among the
readers.

What 1 like about the book is
that it teaches you to live your life
well, Live every moment in the
moment. Follow your dreams. Have
fun and enjoy everything life has to
offer, but don't forget the things that
really matter. Let things go off you
that are not within your control.

Live your life and let others live
theirs, what works for you may not
work for them and vice versa. There
is something to be learnt 1in
everything. Generally speaking, the
book is written to understand the
reason for the existence of life.

Cositos of Tanchor Fducarion St Mary's University College (SMUC)
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There is so much wisdom in
this little book, but as to me,
the most important one is to
enjoy every minute of your life,
We all have goals in life; we
have dreams to fulfill and
successes to achieve.

We have to remember that
we -need to stop once in a
while, and smell each rose and
count each star in the sky. It is
not the destination, but the
journey, that counts.

Follow Your Dreams

No two words more awful than fate
and destiny have ever struck the
ears of a human being. The novel
tells the tale of Santiago, a boy
who has a dream and the courage
to follow it. After listening to "the
signs" the boy ventures in his
personal journey of exploration
and self-discovery, symbolically
searching for a hidden treasure

located near the pyramids in
Egypt.
With this symbolic

masterpiece, Coelho states that we
should not avoid our destinies, and
urges people to follow their
dreams, because to find our
"Personal Myth" and our mission
on Earth is the way to find "God”,
meaning happiness, fulfillment,
and the wultimate purpose of
creation. He presents the person
who denies following his dream as
the person who denies seeing God.
However, only few people choose to
follow the road that has been made
for them, and find God while
searching for their destiny, and
their mission on earth.

Coelho also suggests that those
who do not have the courage to
follow their “Personal Myth", are
doomed to a life of emptiness,
misery, and unfulfillment. Fear of
failure seems to be the greatest
obstacle to happiness. The novel
captures the drama of man, who
sacrifices fulfillment to conformity,
who knows he can achieve
greatness but denies doing so, and
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ends up hving a life of void.
The Treasure Lies ...

The bible says a wise man's
heart directs him toward the
right, but the foolish man's
heart directs him toward the
left.

When Santiago decides to
go, his father's sole advice is
"Travel the world until you see
that our castle is the greatest
and our women the most
beautiful". In his journey,
Santiago sees the greatness of
the world, and meets all kinds
of exciting people like kings and
alchemists. However, by the
end of the novel, he discovers
that "treasure lies where your
heart belongs", and that the
treasure was the journey itself,
the discoveries he made, and
the wisdom he acquired.

The Secret of Coelho’s
Success

Coelho’s mastery lies in his
ability to catering emotions.
"The Alchemist", is an exciting
novel that  bursts  with
optimism; it is the kind of novel
that tells the possiblility of
everything as long as you really
want it to happen. The secret of
Coelho's success is therefore his
courage of telling people what
they want or wish to hear.

Symbolism

“The Alchemist” is a simple
fable of great symbolic value.
Coelho is suggesting that the
alchemists found God while
searching for the elixir of life
and the philosopher's stone.
What is certain is that the
symbolism of the text is a
parallel to the symbolism and
the symbolic language of
alchemism, and similarly the
symbolism of dreams is
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presented as “God’s language".

It is also symbolic that
Santiago finds his soul-mate,
and the secrets of wisdom in
the wilderness of the desert. In
the desert, Santiago meets his
"twin-soul" and discovers that
love is the core of existence and
creation. As Coelho explains,
when we love, we always try to
improve ourselves, and that's
when everything is possible.
The subject of love inspires a
beautiful lyricism in Coelho's
writing: “I love you because the
whole Universe conspired for
me to come close to you."

Conclusion

"The Alchemist" is a novel
that may appeal to everybody,
because we can all identify with
Santiago: all of us have dreams,
and are dying for somebody to
tell us that they may come true.

Paulo Coelho has
skillfully woven many bits of
truths and wisdom about life
into this masterpiece, and it is
a true delight to read. Just like
it teaches, it is not the
destination, but the journey
with this book, that counts. The
book does well because they
stimulate one’s capacity to
dream, our desire to search and
find ourselves through the
search.

This novel is so rich that
it will draw you in, capture you
in a way you never imagined
possible, iIn a way you will
remember long after you turn
the last leaf. It is really a
fantabulous piece of creative
writing! Miss it not, enjoy it.

Faculty of Teacher Education, St. Mary's University College (SMUC)
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The serpent was the most subtle of all the wild beasts
that Yahweh God had made. It asked the woman,
Did God really say you were not to eat from any of the
trees in the garden?’ The Woman answered the ser-
Dpent, ‘we may eat the fruit of the trees in the garden.
But of the fruit of the tree in the middle of the garden
God Said “you must not eat it, nor touch it, under
pain of death.” Then the serpent said to the woman,
No! You will not die! God knows in fact that on the
day you eat it your eyes will be opened and you will be
like gods, knowing good and evil.” The woman saw
that the tree was good to eat and pleasing to the eye,

fectio™

time.

and that it was desirable for the knowledge that it

could give. {Eve ate, so did Adam]

Holy Bible: Genesis 8:1-7

Prologue

Dear readers, I am convinced that I have
to say few words about my rambling
article. As you understand from the
column itself, it is a commentary, not at
all a research, and hence, I would like to
apologize for my deviant approach in this
respect. This article may not be
appealing to those peopie who believe
this world is by all means comfortable to
live in; rather, it might be appalling.
I also recommend that any one who does
not believe in freedom of expression shall
not read this piece of writing.

This exceptionally odd article mentions
many things that I think are causing the
inevitable demise of our generous planet.
The points treated herein are by no
means new, They have been oft-
reiterated from the very beginning of
humanity up to the present time. But it
is regrettable that nothing appears to
have the power of halting the day to day
edging of our world towards its peril. The
article argues that our planet has been
under arrest for the past good number of
millennta. Though she most often gets
few enlightened spiritual leaders here
and there, due to the fact that their
teachings and admonitions are not
understood or misunderstood, mother
Earth has never obtained a chance to
breathe a sigh of relief. To our dismay,
the children of our Planet Earth all over
the world are said to have been hostages

of two centrifugal and centripetal forces.
Though nobody heard, they have been
crying for ages. Neither the Sky nor the
Earth volunteered to listen to and give
any positive answer. The suffering, the
atrocity, the onslaught, the famine, etc.
have never stopped. Instead, every sort
of abnormality is becoming rampant
almost in all parts of the Planet in its
various manifestations.

From the very beginning of time, we
human beings have been teaching and
learning one another for the betterment
of life on earth. Since ancient times up
until the present the gurus of Shintoiem
and Hinduism, rabbis of dJudaism,
prophets of Christianity, mullahs of
Islam, lamas of Buddhism, sages of
Taoism, Jainism, Zoroastrianism,
Confucianism etc., scholars of various
schools of thought have been preaching,
warning, - teaching,...their respective
congregations so that their subjects are
not off the right track according to their
doctrines. By doing so, save the non-
believers, other sects of any religion, be it
monothetstic, polytheistie, or
superstitious, all have been trying their
best for the expansion of their religion.
But what has been disheartening in
regard to the overall achievement that
most of these religious groups have been
scoring is something that should be
examined, for the desired outcome has
not been seen yet satisfactorily.

According to some religious leaders,
the main purpose of man's presence on
Earth is to learn, through learning to
grow to a higher level of development.
After growing and reaching a high level

Planet E aril

Tamirat Haile
SMUC, Faculty of Teacher Education

And we said: O Adam! Dwell thou and thy wife in Gar-
den, and eat ye freely (of the fruits) thereof where ye will;
but come not nigh this tree lest ye become wrong-doers.

But Satan caused them to deflect therefrom and expelied
them from the (happy) state in which they were; and We
said: Fall down, one of you a foe unto the other! There
shall be for you on earth eat a habitat and provision for a

The Glorious Qur'an Surah II: 35-36

of positive karma, to transform into the
highest form of enlightened being in the
universe that is free of any secular
motive that hinders the individual from
becoming perfect, as perfect as the first
man who was believed to have led a
saintly life in Eden Paradise.

There is a good quotation on every
front cover page of the proceeding
published annually by §St. Mary's
University College; it says “when
education goes right, nothing can go
wrong; when education goes wrong,
nothing can go right” Yes, it goes
without saying that the pillar of any
society is education. Hence, as the
aforementioned guote nicely states it, if
education is in problem, every aspect of
any society is also in problem.

We don't have to waste our time
here in finding the definition of
education. We simply know that
education can be classified into two: bad
and good. But we take for granted that
good education is conventionally
accepted, and can commonly be defined
as “The cherished and selected values of a
society,” according to my old memory of
one of my education courses.

If this is so, how do we, then,
happen to see obliteration to an
astonishingly great magnitude of good
norms, values and assets from the
surface of our Planet Earth? What do our
children learn at schools? What do the
teachers in all schools of the globe deliver
in class? Do they teach our students
something different from the curriculum
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that perverts their minds when they
leave schools? Or might there be any
virus in the brain of our children that
corrupts the positive lessons  into
negative ones when they get out of
schools? Why do most students of our
planet forget every thing they learn at
schools and replace it with destructive
knowledge? How is every thing forgotten
overnight as soon as most of us get out of
those educational institutions? Big
questions without answers!

Economic hit men (FHMs) are highly
paid professionals who cheat countries
around the globe out of millions of
dollars. They funnel money from the
World Bank . . . and other foreign ‘atd’
organizations into the coffers of huge
corporations and the pockets of a few
wealthy families who control the
planet’s natural resources. Their tools
include fraudulent financial reports,
rigged elections, payoffs, extortion, sex,
and murder. They play a game as old
as empire, but one that has taken on
new and terrifying dimensions during
this time of globalization. I should
know, I was an EHM. (John Perkins)

From whichever direction we look at,
it is a public secret that human history
is full of treachery. This treacherous
nature has most of the time been very
dangerous. Whatsoever is the motive
behind, the perfidious nature of people
is a cause of change of behavior into
animalism. In hght of this, we can cite
many instances of inhuman activities
that have been inflicted upon human
beings through out their history. The
aforementioned individual, for example,
has confessed many ‘sins’ -and ‘crimes’
in order that others, who were and still
are like him, may learn something and
come to their conscience to follow his
suit.

Let's see how education failed to
upright citizens. Can you imagine how
many big and small battles are
registered in the history of our planet?
Can you imagine the educational
qualification of the architects of those
battles? Some readers may wonder if it
is their first time to read this:

‘.. [Machiavelli's the Prince]) Is
a concise manual, a hand book
for those who would acquire or
increase their political power. As
such it has a history of study and
use by a long line of kings and
ministers as diverse in atms and
character . .. In his student days

Mussolini  selected it as the
subject of a thesis for _his

doctorate. It was Hitler’s bedside
reading, and we need not be
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taken aback when - - - Max
Lerner tells us that Lenin and
Stalin as well have gone to school
to Machiavelli” (emphasis added-
The Prince, Introduction)

In the Ethiopian Orthodox Church,
people have various books of prayer, one
of which is ‘Wuddasie Mariam’, (a
liturgy that praises St. Mary's,
Madonna). Especially the clergy and
adult literates pray to St. Mary's
through this small book of ‘Wuddasie
Mariam’ almost on daily basis.
Likewise, based on our gleanings from
history, it is possible to surmise that
‘The Prince’ of Piccolo Machiavelli,
which is said to have been an
indispensable mantra of politicians, has
been serving many infamous leaders of
the world as a goad to gallop their ill-
fated people.

Can you guess why these “beloved”
leaders of the world who are expected to
be more educated than their subjects,
create wars and destructions? Along
with these political leaders, such as-
Mussolini, Hitler, Bismarck, Stalin, Id
Amin , Charles Taylor, or any of their
likes before or after them, it is equally
important to think of other aides
without the keen cooperation and
support of whom those tyrants could do
almost nothing. All of them are beheved
to be ‘educated’. Up to now, no historical
document has witnessed that an
absolute illiterate citizen of a country
had ruled a nation. If we see the profile
of leaders of the world, especially
nowadays, almost all of them have
completed at least their elementary
education. Amongst them there could be
some with doctorate degrees, some
others with second degrees and/or first
degrees. Militarily, almost all generals
and high commissioned military
personnel must have been educated to a
higher level before they assume their
positions. After all, we can mention the
military science, military engineering,
military intelligence, and nuclear
science in relation to warfare.

All these and other destructive
facilities that are directly or indirectly
related to combat arms are made
effective by highly “educated” people in
every nation of our planet. We get
extremely desperate and disheartened
when we imagine a multitude of
trillions of dollars go to military budget
every year in this world. We become
helpless when we think of those victims
of every nation by those unnecessarily
stoked up wars between nations or
within different factions of a nation. We
get desperate when we happen to know
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that millions of people die of starvation,
curable diseases, and poor sanitation
every year while billions and trillions of
dollars is unnecessarily spent to run
man-made destructive wars. Why all
this destruction? Let's read the
following excerpt:

Imagine vou are an extraterrestrial,
have just crossed uncountable light
years and are now approaching the
planet Earth. It is your mission to
reconnoiter this planet, to establish
contact with its inhabitants to
exchange information and knowledge,
of any kind. If this proves positive and
you are convinced of the sincerity and
peacefulness of the people, Earth could
be accepted into the intergalactic
federation. Then it would be possible to
have open contacts with inhabitants of
other planets which would cause a
rapid development of the earthlings’
consciousness and in their technology
and health service.

After entering orbit you switch
on your monitor to receive eventual
signals. You get a news station
reporting on what’s happening on
Earth. Thus you recognize that this
is a warring planet where for
thousands of years people fought,
maimed and killed, not, as you
would at first assume, [ with an]
enemy planet but each other

You soon realize that there is no
concept behind these wars, because
some fight for their religion, others
because of the. color of their skin.
There are some who are unsatisfied
with the size of their country and
others fight just to survive, as they
have no food. Some have only
financial gain in mind; on the
whole, everyone is matnly concerned
about himself [themselves]. You
realize that this planet is not at all
ready for the information and the
technology you have to offer. No
matter which country you would
wish to land in, your gift would
certainly not be used for the good of
everyone on Earth, but for the selfish
interests of those leading that
country. (‘Jan Van Helsing’)

If we take time to listen to the
silent speech of our innermost, if we
send our conscience being to study
historical events as far back as we
could, if we analyze what has been done
by us against us, if we scrutinize why
we were forced to engage in those futile
destructive conflicts, most of all if we
get awakened that some of us have been
tools to serve the interests of evil spirits
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that are tirelessly toiling day and night
for the doom of our beautiful planet, we
humans could come to our senses and
could easily save our benevolent mother
Earth.

It is quite understandable that
talking is pretty easy. We can tell our
best wishes uninterruptedly for so
many hours, or days provided there is a
listener. But what matters is the
pragmatism thereof. As a matter of fact,
we never lacked wise people with the
best of best wishes. They were there in
the beginning and even at the eleventh
hour now, though quite unlikely to be
heard of they are here in this world
helplessly confined in an uncomfortable
setting.

If there are other planets
inhabited by some other creatures as
can be learnt from the aforementioned
quote, and if we happen to compare
them in terms of being peaceful and
stable, our planet would most likely be
the worst of all in various aspects. For
example,” the Swiss scientist, Jean J.
Babel, found that during the last 5,000
years, humanity fought 14,500 wars
with three and a half billion [people]
dead.” (ibid)

We may attribute the sufferings
inflicted upon the majority of human
race to various internal and external

factors depending on our social
religious, cultural, and academic or any
other background. Nevertheless,

whatever the reasons might be, we all
must agree that our planet Earth is at
present in an SOS situation. Be it from
above or from below, be it from within
or without, she is badly in need of an
urgent intervention if human race
should survive on Earth. Unless we
believe in  destiny or fate,
notwithstanding whosoever does
whatsoever to avert the hovering doom,
it must be time to join hands in favor of
rescuing the Planet Earth before it is

completely degenerated into
nothingness by evil forces. Those of us,
among human race, who have
knowingly or unknowingly been

distancing ourselves from our earthly
brothers and sisters due to some
untenable dream-like promises should
now have time to meditate and change
our way of perceiving this Universe. We
have an Italian saying, “Un diabolo
conosciuto e' meglio con il angelo
sconosciuto,” which is to mean, “A
known devil is better than an unknown
angel.”

According to few far- sighted citizens
among human beings, surely we have
them now as we had before, thanks to
the positive spirits; the balance of power
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in the entire Universe is said to have
been fluctuating between benign and
malign spirits. But it is unfortunate for
the populace whose moral fabrics are
believed to be drawn from the good
spirits, that especially the past two
millennia were quite unfavorable.
Rather, those centuries of the millennia
were known for their mercilessly
destructive conflicts and full scale wars.
Of all the historical times that witnessed
the harsh punishments of evil spirits,
particularly the past and the present
centuries, in which every thing seems to
be ‘flying’ against time remain without
equals in the level of both technological
advancement and human and material
devastation. Though it seems that we
human beings have been slaughtering
each other just based on our own ill-
driven will, some ‘four-eyed’ people and
some others who claim to have an out-of-
body experience tell us a different story
that substantiates the perception some
of us have in regard to the dreadful
courage of our earthly brothers/sisters
for their being exulted after having
massacred millions of their own kind. It
is really unbelievable to learn, for
example, that the ruin of hundreds of
thousande of people in seconds with an
atomic bomb pleases the doers of that
malice. How on earth could you imagine,
a ‘person’ becomes happiest after killing
innocent citizens, who had no chance not
only of choosing their ethnie group,
religion, country, gender, or color, but
also of coming to this fiery world to serve
the verdict of the inescapable grotesque
dimension? What craziness could that
be? Therefore, it is not wrong to sense
something fishy that could be ascribed to
our bizarre behavior, that there should
be something from without which ignites
the torch.

These contacts . were never
related as negative experiences. They
were always positive and with a special,
higher purpose. The message was, you
are not alone, be kind to the planet,
learn to live together, and get ready to
Join the confederation of planets.”

This i3 not to say that there weren’t
negative aspects to the contactee
phenomenon, Adamski, among others,
warned that there were ‘evil’ aliens
who were plotting with evil humans to
fake over the earth. Some of these
claims evolved into tales of Men in
Black who harassed witnesses, stole
evidence, and suppressed information
to keep us all in the dark. (The
Abduction Enigma, Kevin D. Randle &
et al)

It is a common understanding that
truth and reality are relative, as many
other issues of any society. What is truth
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for me may turn out to be false for you.
Circumvention left aside, if we take an
excellent truth in our surrounding and
compare it with that of another, it may
become the opposite. That is why our
world is full of paradexical phenomena.
Basically, truth must be the loneliest
doodad in connection with having many
friends due to its uncompromisingly
pungent nature. It should be for that
reason that ‘Helsing' says, “nof every
body is in a [similar] condition where
they can tolerate pure truth.” (‘Jan Van
Helsing’) Though the physiognomy of
truth by and large 18 murky, nonetheless,
it is worth mentioning that the end
product is truly enlightening.

By the way, have you ever asked
yourself why our planet has become a
quasi inferno to wmost of her children?
Have you ever thought of the problems
she is suffering from? Do you frequently
watch TVs; listen to radios, read the
press media? How do you perceive the
present shape of our Earth? Are you a
fan of pure science? Do you have the gut
to see sideways, other than sheer
scientific witnesses? How do you
understand the so called parapsychology,
the paranormal and others related to
such concepts that have prior existence
to and a primordial foundation for
modern science? Whom do you blame for
the creeping around of life extinction on
Barth? . . .

Whatever you may say in regard to the
above questions, the objective reality of
the planet Earth tells us the following
manmade threats.

Diversity : As a matter of fact,
diversity would have been beauty, had
we made use of it. But it is a pity that
almost all human differences have
become a major source of conflict and as
a result a harbinger of doomsdey. Even
sex difference which we may think of the
least causative for bickering is becoming
one of the major issues of global concern.
Almost in all nations, though variations
in degree are widely observed, females
and children are under severe mfluence
of violence. 1t is irritating to hear that
the life of many wives is endangered by
the chauvinistically macho husbands all
over the world. You can recall the case of
Joseph Fritzl of Austria,

In regard to sexual harassment, there
are lots of points to be raised and need
an abrupt solution. Rape, underage
(forced) marriage, prostitution, child
abuse (molestation), etc. are the most
burning issues that seek our immediate
reaction. These deviations along with
other similar digressions all over the

to be continued on page 30 ¥
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continued from page 2
Proportion of Qualified Teachers

The other area where the quality strain is strongly felt is in the
availahility of qualified teachers at the various levels of the
education system. In terms of the number of qualified teachers
available, the trend appears to be the same with the possible
exception of the first eycle of primary education which has

shown significant improvements over the years.

Table 2: Plans Vs Achievements in the No. of Qualified

Teachers

Base year Target set for Status of
Quality Indicator 2004/05 2006/07 2006/07
Share of primary 1-4 97.1% 99.2% 96.3%
teachers qualified
Share of primary 5-8 55.0% 69.0% 53.4%
teachers qualifiec
Share of secondary 9-12 41.0% 81.0% 49.8%
teachers qualified

Source MoE: 2008

Although what's being achieved at the first cycle of primary
schooling is encouraging, it is yet to be put to the test with the
recent decision of the government to raise the level of teacher
qualification to a diploma level. According to a recent study
made, this would mean that for the largest regions such as
Amhara, Oromia, SNNPR and Tigray between 98 and 100
percent of all the first cycle teachers regquire upgrading to
diploma (STURE 2008:36). This is on top of our needs for
qualified teachers at the second cycle of primary, and

secondary schools where a lot remains to be done.

The problem could get worse if the issue of qualified teachers is
again looked at in terms of the number of teachers who are
unqualified in the subjects they are teaching, irrespective of
their qualification status. In this regard all regions have

problems with the exception of Addis Ababa (Ibid).
Textbook Availability

A lot secems to have been achieved in terms of the availability
of textbooks in schools. Among what are considered to be key
quality indicators identified in ESDP III, this aspect looks the
only area where some gains have already been made as
compared to the earlier years. The pupil/texthook ratio at
primary has now gone down to 1.5:1 from the previous ratio of
2:1. Back in 1996/97 the figure for secondary level was 5:1

indicating a remarkable improvement at the level.

Table 3: Plans Vs Achievements in S — Textbook Ratio

Base year Target set for Status of 2006/07
. 2004/ 20 7
Quality Indicator 004/05 06/0
Primary School 21 1:1 1.5:1
Students / Text-
book Ratio
Secondary School 11 11 L1
Student / Text-
book Ratio

Source MoE: 2008

The 1999/2000 baseline assessment made on grades four and
eight student achievement has also shown the positive
influence of available textbooks on student achievement (World

Bank 2005).
Assessment of Learning Achievement

The National Learning Assessment (NLA) is considered as a
measurement of the quality of education and identifies factors
that contribute to the outcome (MoE 2005). So far two NLAs
have been conducted at a national level. These were done in
1999/2000 and 2003/04 on grades four and eight. The tests
were designed to assess grade four students’ achievement in
reading(in the language of instruction), English, Mathematics,
and Environmental Science; and grade eight students’
achievement in English, Mathematics, Chemistry and Biology.
The assessment of learning achievement has shown results
much below than what has been set as a goal. This indicates
that a large number of students are not achieving the

curriculum objectives (World Bank 2005).

Table 4: Plans Vs Achievements in Assessment

Base Target set Status of
. . year for 2006/07 2006/07
Quality Indicator 2004/0
5

Grade four sample assessment of 48.5% 50% 39.8%
learning achievement
Grade eight sample assessment 40% 50% 35.6%
of learning achievement

Source: MoE 2008

The serious concern with regard to the achievement shown
above is that we have not been able to maintain the status of
the base year (i.e. 2004/05) let alone meet the target set for
20086/07. The major reasons for this have been identified as low
teachers” perception of students’ learning and instructional
by
teachers, students’ background and shortage of teachers’ guide
and syllabus, (MOE 2005:15).

quality, inappropriate use of instructional materials

continued on page 35
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Don'ts after Meal

Don't eat fruits immediately - Immediately
eatng fruits after meals will cause
stomach to be Dbloated wath
Therefore take frurs 1-2 hr after meal
or lhr before meal.

air.

Don't drink tea - Because tea leaves contain
a high content of acid. This substance
will cause the Prorein content in the
food we consume to be hardened thus
difficult to digest.

Don't smoke- Expenments have proved
that smoking a cigarette immediately
after meals 1s comparable to smoking 10
cigarettes  before meals (chances of
cancer is higher).

Don't loosen your belt - Loosening the belt
after a meal will easily cause the
intestine to be twisted & blocked.

Don't bathe after meals - Bathing will
cause the increase of blood flow to the
hands, legs & body thus the amount of
blood around the stomach will therefore
decrease. This will weaken the digestive
system in the stomach.

Don't walk about - People always say that
after a meal walk a hundred steps and
you will live till 99. In actual fact thss is
not true.

The Benefits of Banana

Nutrition Facts and Information about
Banana: Banana is rich in potassiom. It
also contains other minerals such as
caletum, iron, magnesium and
phosphorus in large quantities. It is also
rich-in fibers making it a useful laxative
and good for easing constipatton.

Vitamin Content of Banana;: Banana is rich
in vitamin C. It also contains other
vitamins such as vitamin A and B.

Calotie Content of Banana: Banana
contains about 90 to 93 calories per
100g. This energy is easily absorbed by
the body and hence eating 3-4 bananas
daily, especially with milk, is often
recommended to gain weight. At the
same time, banana 1s useful for loosing
weight. Since it has only 90 calories per
100 g {butter has about 700 calones per
100 g), banana reduces your calone
intake and thus helps in weight loss.
Overweight people, should of course,
stop eating banana chips to lose weight,

Edutainment

Health Benefits of Banana: The nutritional
value of banana makes i1t useful for
weight gain as well as weight loss,
consupation, bowel problems, anemia,
blood pressure, heatt problems, ulcers,
brain sdmulation, depression, nerve
disorders, stress, morning sickness,
menstruation, etc.

Inspiring the Values of
Unforgettable Teachers

Inspiring the Values of Unforgettable
Teachers

By Steve Brunkhorst

All of us recall special teachers - people who
not only taught us but inspired us in ways
that changed our lives. William Arthur Ward
once said, "The mediocre teacher
tells. The good teacher explains.
The superior teacher demonstrates.
The great teacher inspires.”" Here are
five life-changing values inspired by
unforgettable teachers.

The Teachers I Will Always Remember....

... Taught the Value -of Learning and
Knowledge

They were enthusiastic about their subject.
However, they gave more than knowledge.
They showed how learning could enhance
creativity, spark interests, and uncover
talents. Thev instilled in students a curiosity
to learn and an undying passion to keep
learning.

... Taught the Value of Respect
They treated others with honor. They

explained how kind words, and sometimes
silence, could prevent hurtful confrontations
and turn enemes into friends. They taught
the value of respect for the community as
well as the individual.

... Taught the Value of Integrity

They demonstrated empathy for those who
wete ill or suffering from personal loss. They
would go the extra mile to offer support.
Their ethics inspired students to live with
courage and approach bfe with honesty,
dignity, and self-worth.

... Taught the Value of Responsibility

They taught that personal actions have
consequences and that the individual must be
accountable for his or her choices. They
emphasized that when people think others

are to blame for problems, that very thought
is the real problem. They taught that each
student was ultimately responsible for his or
het learning and its impact on their future.

... Taught the Value of Perseverance

They raught that education continues until
our last breath. They told stones about the
hard times they had faced, and how God had
often turned difficulties into blessings. They
refused to let students quit after repeated
failures. They demonstrated that "Faith is the
assurance of things not yet seen.”

Not all of these teachers taught in formal
classrooms. Nor did they all have a formal
education. Some of them are still teaching,
and the education they provide is priceless.

[ believe that the greatest gifts we can give
out children are the same kind of values
these teachers demonstrate. Then our
children can also become unforgettable
teachers, sharing wvalues that will inspire
happiness and faith for future generations.

Ten Amazingly Simple
Tricks to Turn Your
Brain into a Powerful

Thinking Machine

Thete are two basic principles to keep your
brain healthy and shatp as you age: variety
and curiosity. When anything you do
becomes second nature, you need to make a
change. If you can do the ctossword puzzle
in your sleep, it's time for you to move on to
a new challenge in order to get the best
wotkout for your brain. Curiosity about the
world around you, how it works and how
you can undetstand 1t will keep your brain
working fast and efficiently. Use the ideas
below to help attain your quest for mental
fitness.

Read a Book

Pick a book on an entirely new subject. Read
a novel set in Egypt. Learn about economics.
There are many excellent popular non-fiction
books that do a great job entertaining you
while teaching about a subject. Become an
expert in something new each week Branch
out from familiar reading topics. If you
usually read  history books, try a
contemporary novel. Read foreign authors,
the classics and random books. Not only will
your brain get a workout by imagining
different time periods, cultures and peoples,
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you will also have interesting stonies to tell about your reading, what
it makes you think of and the connections you draw berween
modem life and the words.

Play Games

Games are a wonderful way to tease and challenge your brain.
Soduko, crosswords and electronic games can all improve your
brain's speed and memory. These games rely on logic, word skills,
math and more. These games are also fun. You'll get benefit more by
doing these games a little bit every day-spend 15 minutes or so, not
hours.

Use Your Opposite Hand

Spend the day doing things with your non-dominant hand. If you are
left-handed, open doors with your right hand. If you are right-
handed, try using your keys with your left. This simple task will
cause your brain to lay down some new pathways and rethink daily
tasks. Wear your watch on the opposite hand to remind you to
switch.

Learn Phone Numbers

Our modem phones remember every number that calls them. No
one memorizes phone numbers anymore, but it is a great memory
Skill. Learn a new phone number everyday.

Eat for Your Brain

Your brain needs you to eat healthy fats. Focus on fish oils from
wild salmon, nuts such as walnuts, seeds such as flax seed and olive
_ oil. Eat more of these foods and less sarurated fars.

Break the Routine

We love our routines. We have hobbies and pastimes that we could
do for hours on end. But the more something is second nature, the
less our brains have to work to do it. To really help your brain stay
young, challenge it. Change routes to the grocery store, use your
opposite hand to open doors and eat dessert first. All this will force
your brain to wake up from habits and pay attention again.

Go a Different way

Drive or walk a different way to wherever you go. This little change
in routine helps the brain practice special memory and directions.
Try different side streets go through stores in a different order
anything to change your route.

Learn a New Skill

Learning a new skill works multiple areas of the brain. Your memory
comes into play, you learn new movements and you associate things
differently. Reading Shakespeare, learning to cook and building an
airplane out of tooth picks all will challenge your brain and give you
something to think about.

Make Lists

Lists are wonderful. Making lists helps us to associate items with one
another. Make a list of all the places you have traveled. Make a list of
the tastiest foods you have eaten. Make a list of the best presents you
have been given. Make one list every day to jog your memory and
make new connections. But don't become too reliant on them. Make
your grocery list, but then try to shop without it. Use the list once
you have put every item you can think of in your cart. Do the same
with your "to do" lists.

Choose a new skill

Find something that captivates you that you can do easily m your
home and doesn't cost too much. Photography with a digital camera,
learning to draw, learning a musical instrument learning new cooking
styles, or writing are all great choices.
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Quotations

Don't be afraid to go after what you want to do, and what
you want to be. But don't be afraid to be willing to pay the
price.

Lane Frost

Success seems to be connected with action. Successful
people keep moving. They make mistakes, but they do not
quit,

Conrad Hilton

Destiny is not a matter of chance, it is a matter of choice; it

is not a thing to be awaited for, it is a thing to be achieved.
William Jennings Bryan

Let our advance worrying become advance thinking and
planning.

Winston Churchill

For me, winning isn't something that happens suddenly on
the field when the whistle blows and the crowds roar.
Winning is something that builds physically and mentally
every day that you train and every night that you dream.

Emmitt Smith

Education is simply the soul of a society as it passes from

one generation to another.
§

G. K. Chesterton

The best teacher is the one who suggests rather than
dogmatizes, and inspires his listener with the wish to teach

himself.

Edward Robert Bulwer-Lytton

Desire is the key to motivation, but it's the determination
and commitment to an unrelenting pursuit of your goal a
commitment to excellence that will enable you to attain the

success you seek.

Mario Andretti
No problem lasts forever. No matter how permanently fixed
in the center of our lives it may seem, whatever we
experience in this ever-changing life is sure to pass, even

pain. Unknown

Contributed by : Zekarias Beshah




e

&

ESDP III and Some Qualms. ...

continued from page 26

Although ESDP I11 is not all about quality, it has already been
estabiished that greater emphasis will be given to quality
enhancement during the vears 2005/06 — 2010/11. There are a
variety of measures that have been planned towards this end
among which the following relate to the major areas

discussed :

® Adequate management system will be put in place for the
efficient ordering and dissemination of text-books in a one —
to — one ratio.

® Pupil/section and student / section ratios will be reduced to
the standards set in order to increase the time used for
interaction between students and teachers and thereby
improve the quality of education.

® Pre-service and in-service training of teachers will be
intensified and will have a central place (involving such
modalities as distance education, in-service training, CPD

® revising the curriculum of pre-service & in-service

programs).

e  National Educational Assessments will be conducted at
final grades of first and second cycles of primary education
to monitor progress in students’ achievement
(MOE 2005: 59 — 60).

One might admire the aspiration and commitment on the part
of the government to get things right. However, due to the
seripus challenges that the government may face towards
achieving the variety of goals it has set, some levels of

skepticism might be in order.
Possible Budget Constraints?

Currently, there’s an observable prioritization in public
spending on education in Ethiopia. This has been specially
noted since 2000. Although there’s still the need to raise
Ethiopias current spending on education from the existing 3.0
percent of GDP, in order to meet the increasing demands of the
sector, how far this can be realized is dictated by the overall
development geoals and plans of the country. As might be
expected, in the years ahead, “the competition for public
resources will be tight, as other sectors such as roads, water,
and health can also make a legitimate claim based on their
contribution to poverty reduction” (World Bank 2005:18).
However, the government remains optimistic about meeting 1its
budget needs much more than was the case during ESDP I and
ESDP II. The total ESDP III financial requirement is supposed
to be around 52 billion out of which the government expects the
finance gap not to exceed above 16 percent - much lower than
in the case of both ESDP [ and ESDP II.

Gauging the Labor Market

For a country that is regarded as having one of the least
educated population in the world (averaging fewer than 2 years
of formal schooling among adults), and that wishes to use
education as its major means of poverty reduction and
economic development, there is no possibility of circumventing
or avoiding altogether the current route of expansion.
Expansion is not an alternative but a sine gua non for what the
country wishes to achieve. However, an argument could be
made about the wisdom of a system that does not expand in
line with the capacity of the national economy to absorb

graduates:

While it makes good economic and social sense to
universalize four years of primary schooling as soon as
possible, the pace of expansion in subsequent grades
may need to proceed in tandem with the economy’s
capacity to absorb well - educated graduates into jobs
for - which
(World Bank 2005: 176).

training has prepared them

For some, the above observation might appear illogical
considering a country that claims to have a huge shortage of
skilled manpower.. However, it cannot be rejected altogether
when we look at the employment pattern in Ethiopia where
agriculture assumes the major role (accounting for 80% of

employment) as compared to the non ~ agricultural sectors.

Added unto this is the lack of a labor market information
system that should assist the government to monitor supply
and demand in the education sector, and make adjustments

where this is due.
Bringing the Private Sector on Board

The huge resource that the country needs to draw in the
implementation of the education sector development program is
imaginable. This demands, among other things, using a mix of
resources such as contributions, donations, and Non-state
Providers (NSPs). In this regard ESDP III echoes the
strategies of ESDP II:

The roles of the private sector and that of non-
governmental organizations will be strengthened in
increasing access te education for the realization of
universal primary education and targets set for
secondary, TVET and tertiary education. As an
incentive, the private sector shall have a privilege to

secure land free of charges and import educational

materials and equipment free of charge (MoE 2005:39)%
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Despite the above directions, the increased partnership that
one might expect between the government and NSPs
appears to be limited and frequently subjected to
implementation problems. A case in point is the dwindhng
role the private sector is assuming in the teacher education
sector due to the government’s decision not to employ
graduates of teacher education programs run by private
mstitutions. The growth of public-private partnership
requires broad-based engagement incorporating such
strategies as designing encouraging regulations, devising
incentive mechanisms, and developing a national private
education development strategy. It's unfortunate that we

still have to go a long way in this regard.

It is true that Ethiopia cannot afford to lose the momentum
that has already been created despite the challenges that
continue to pang the system. The multitude of complex
problems we are facing indicate that ours is not for the
faint-hearted. However, the wishes and aspirations of the
country cannot be realized without a careful consideration
of the challenges that could seriously impact on the guality
of its future generation. This requires a massive awareness
campaign towards sharing the same goal, galvanizing both
public and private national resources, augmenting system
efficiency, and monitoring our progress at every step of the
way. It also calls for institutional commitment to get the
quality agenda at the forefront of our efforts. As is said in

some circles, like charity, quality begins at home.
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Indirect Learning ...
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The teacher’s role in providing young learners with the
most appropriate stimulus which could provoke the
learners’ imagination does also have a significant part to
play in the effective administration of this indirect

language learning.

Conclusion

It is quite usual to see children’s classroom to be noisy.
That is simply because they want to express themselves
in any way they could. This desire of self expression is an
important input for the facilitation of language
acquisition through indirect learning. In a way, it could
be a very good opportunity for teachers to turn adversities
into opportunities. Indirect language learning is no more
an option for our young learners; it is rather a must to do
if quality language education has to emerge from the very

foundation.
References

Halliwell ,S, (1992) ,Teaching English in the Primary
School, Longman Group, UK Limited: UK

Wajnryb,R,(2003), Stories Narrative activities in the
language Classroom,CUP:Cambridge

Campbell,C and Kryszewska, H, (1992) Learner based
Teaching, OUP: oxford

The Editarial Team of The
Teacher Bulletin
ezpresses o deepest

the 0% Unmwevarvy of the

estalbilishimert of St. Mavy's
Unwersity College. We

would biffe ta congratubate

o atl and wish you all the

best in lhe yeans le come.




- he

BI-ANNUAL BULLETIN JUNE,2009

f i iaoi is part o? E:s . .
u this case, the sc e performance of many different functions

Is Management in

e contmued rrqm paee

V. Unique Aspects of Educational

Management/ Administration

Different writers emphasize the uniqueness
of educational institutions. They say that
educational organizations have unique
elements, which differentiate them from
other organizations. Campbell and et al. and
other authors have indicated some of the
which the

of educational institutions.

major reasons emphasize
uniqueness
Opinions drawn by different authors in this
particular issue are mentioned here to show
that management in education is a special
case. Since the purpose of this paper is to
show the uniqueness of management in

educational institutions, these views of
different writers have been especially treated

in this section with an emphasis.

1. Indispensability to Society: As compared
to other organizations, the indispensability
of educational institutions to any society
seems to be of a paramount importance.
Educational institutions have a wide range
of functions to offer to the nations in
question. Thus, it 1s quite natural that they
differ from the rest of organizations or
disciplines due -to the essence of their
functions and the interconnecting centrality
of

institutions,

to other social

this

their relationship

Supporting argument,

Thelen and Getzeles in Campbell et al.
(1962:81-82) describe the vital place of a

school in a society as follows:

weue Education as a system is unique in
certain respects. It is a system whose
major functions seem to be delegated to it
by the otker systems, and to a degree, the
effective functioning of the other systems
depends directly on the effective
Junctioning of the educational system.
Our geographer, for example, wants
education to prepare us for the wise
utilization of natural resources. In this
sense, the school is very much part of the
geograpker's domain. Our political
specialists want education to prepare us
for the wise exercise of political power.

domain,

Our economist wants education to
prepare us for the wise selection of
economic alternatives. In this sense the
school is also part of his domain.
From the foregoing discussions, we realize
that educational institutions are responsible
to build up a socially and economically
strong society and the creation of such
society depends on the effective and efficient
management of the educational system.
They are also sources of the young educated
workforce that takes over the overall
activities of the country from the passing
generation. Therefore, the diversity of
functions and social responsibilities make
the management of the educational system
very sensitive and complex. From this point
of view, we can deduce that educational
management is something that should win
the special focus of every sector in the
socioeconomic structure of the nation at

large.
2, Public Visibility and Sensitivity

Compared to the activities of other

organizations, educational activities and
issues are more visible and sensitive to the
public. In this regard, the words of Campbell

et al. {1962:82) run as follows:

“... The factory as an organization particularly
in its internal operations is far less visible than
the College and the school, The public school
highly visible at all times must be sensitive to its

many publics”.

According to Campbell et al., the visibility
and sensitivity of the school to the public is
high. This type of relationship of schools to
the broader society will therefore call for
soctal administrative behavior from the side
of ‘Public

responsibility is vested on them and they are

the educational manager.
required to meet the needs of the public

sufficiently.
3. Complexity of Functions

The educational system can be regarded as

a complex social orgamzation. It is

complex because it includes many

different persons who interact in their

(T.Bush, 1989). Educational
administrators deal with different types of
people, namely, students, teachers,
parents, and others, As compared to the
purposes of educational institutions, the
purposes of business organizations are
seen as being few and simple. Whereas
that of the educational organizations are
many, varied and conflicting (Bottery,
1993).

therefore, we can sense how complex and

From the above discussion,
challenging educational administration is.
It requires a special talent and skill in order
to deal with or satisfy a variety of task
masters, some or all of whom may be in

conflict with one another.
4. Intimacy of Relationships
Schools or educational organizations usually

involve a greater degree of human intimacy.
The relationship between teachers and
students, students and students, teachers and
teachers, teachers and parents, and students
and parents is very strong. In connection to
this, Campbell et al. (1962:84) say... "Because
all human behavior is interrelated and because
much learning is concomilant in nature, these
relationships often spill over into problems of
personal adjustment, family membership, and

socéal acceptance”.
5. Staff Professionalization

When we see the manpower in factories, they
are less professional as compared to the
of

Emphasizing the implication of professional

manpower educational institutions.

variations among educatignal and industrial
organizations, Campbell and his colleagues
(1962:85), state the following:

“..... By professional values, superior
intelligence and articulate communication,
it seems clear that administrators in
schools must pay greater aliention to
personal. dispositions than administrators
in  factories. Conversely,  school
administrators can rely less on standard
operating  procedures  than  can
administrators in industrial plants.”

Lal 1. re ] -t
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I'rom the above statement, we can realize
that the gap between managers and teachers
in terms of profession and experience is quite
narrow and as a result the authority in
educational institutions is collegial. Thus, the
educational manager is more ofien required
or expected to act as a facilitator. Hence, in
educational administration, the superior -
subordinate relationship is quite loose. It is
not as such tight like the one in industrial
firms. Involvement of teachers in decision-
making is high. If they are denied this
academic right, the whole work of the

institution will certainly be in shambles.
6. Difficalty in Appraisal

Appraising of results is another factor which
makes educational management distinct
from other organizations. The role of a
school is basically bringing about a change
of behavior and attitude among its
students the measurement of which is
highly subservient to subjectivity, lack of
scientific assessment method, etc., and
hence, appraising human behavior and
attitude becomes too difficult to deal with
easily, as the job is totally intellectual, not
of any kind to be gauged by piece rate or
any other objective methodology, for
example. Rephrasing this issue, T. Bush

(1986:5), says:

“.J0t is very difficult to measare whether or
nigt  objectives have been achieved in
Education. In commercial organizations, it is
possible to measure success in financial
terms-sales have increased, profits are up,
dividends are higher. Several factors militate
against such straightforward evaluations in

schools and colleges.”

Thus, defining educational objectives
becomes very difficult when compared to
the objectives of commercial
organizations. Different writers
suggested various elements that make the
management of educational institutions
unique from other industrial or business
organizations. For the purpose of this
paper, the aforementioned

factors may suffice to show that

have

however,

management in educational institutions is
a special case.
V1. Conclusion

Schools or educational organizations like
many other organizations involve groups
of people working together to achieve
certain goals. However, as revealed by
different writers,. there are various
elements that make the management of
educational institutions unique from other
industrial or business organizations. As it
can be realized from the foregoing
they differ

with

discussions, from other

organizations respect to - their
organizational setup and behavior, their
environment, their objectives, their
approaches in seeking solution to certain
problems, the professional proficiency and
experience of the staff they deal with, the
theories they base, and so on. These
distinct characteristics of educational
institutions, therefore, call for creative and
dynamic managerial talents and skills
which facilitate the diversified and unique

nature of the educational system.

Finally, due to these and other related
factors, it is possible to derive a conclusion
from our discussions herein and say that
educational management is certainly a
special case in the realm of business
analysis in any given society, for it is a
major pillar around which every other
sector is spiraled for the harmonious

continuity of its growth and development.
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Different Learning .

& cantinued from page +

Il. Selective philosophical Outlooks

1. The rationalists’ view

2. The empiricists’ view

3. The positivists’ view

4. The positivists’ view and

5. The constructivists view

1. The rationalists’ view

The rationalists concept of knowledge

involves three things:

a) Knower b)athing to be known and

C) the act of knowing

According to the rationahsts the
knower or learner is assumed to have the
capability to attain the truth (the thing
to be known) through ideas or reasons

{the process of knowing).

According to this view, ideas do not
exist outs'ide the human mind. Although
human ideas are accompanied by sense-
images, it is omnly by the power of
abstraction in the human mind and not

by sensations that we attain the truth,

Thus, rationalists reject the notion
that sensation is an important means to

acquire knowledge and truth.

~They argue to the effect that the
evidence of our sense in misleading;
however, the rational mind can attain
the

knowledge independently of the

sense by deductive reasoning and

intuition.

McGucken (1942) made the point clear
when he says that no scientific laws or
hypotheses can be formulated without
the aid of abstract and universal ideas.
As a matter of fact, science itself would
be impossible without the power of
of

Rationalists presume that the spiritual

abstraction human mind.

or material is the key to reality.
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Accordingly they take the position that
human beings know objects only through
ideas and reason the mind. They also

hold the view that the real world is some

thing transcended reasons and
introspection acquires knowledge. But
differently, introgpection, reasons,

contemplation and intuitions are the
congeal methods by which understanding
of the self and of the objective world —
spiritual, immaterial and ideal 1is
acquired. Confucius, Plato, Aristotle and
Kant were the main proponents of the

rationalist nation of knowledge.

Rationalists define the term curriculum
as the subject matter to be taught and
nothing else. They reject the definitions
of curriculum as an experience or an
activity. On the ground, these definitions
refer to methods, not to the subject

matter.

According to the rationalists,
curriculum objectives are derived from
philosophy. The objectives of curriculum

must thus be ideal-centered.

They also believe that the content of
the curriculum has to be determined by
academic experts who have. acquired
(over years) the necessary skills, rules
and modes of inquiry. Accordingly, the
curriculum is to be developed in such a
way that it becomes the reflection of the

problem.
2. The Empiricists’ view

Empiricism is one of the philosophies
that give primary importance to nature.
They give sensations a primary place in

the process of understanding nature.

It is argued that through systematic

observation, sense experience and

experiment, human beings can acquire
knowledge and understand nature. The
search for truth, according to
empiricists, becomes a matter of using

all our senses.

,2009

Therefore, the method of obtaining truth

is observation.

Empiricists take the position that since
the material world is the key to reality,
human beings know things within and
The mind
itself is physical and subject entirely to
1955). This

through the sense organs.

physical laws (Brameld,
means that knowledge is presented to the
mind directly from the world through
of
is the product of the

objective  methods observation;

therefore, it
interaction between the external stimuli

and the mind.

Empiricists advance the view that true
knowledge is to be acquired through the
senses. They say human beings build a
pattern of response by “stamping in” and
“stamping out” connections between
stimulus and response. In this sense,
knowledge, which is presented to the
mind directly from the physical or
material world, is interpreted as body

specific responses to external stimuli,

The empiricist curriculum planner
utilizes the methods and cannons of the
physical science. They start developing a
curriculum by identifying and analyzing
the precise activities of adult (activity
analysis) after which the major objectives

of the curriculum would be determined.
3. The Positivists view

Positivism is the philosophy that the
only authentic knowledge is knowledge
that is based on actual sense experience;
such knowledge can come only from
affirmation of theories through strict
scientific method. The concept was first
widely

considered as the first modern sociologist

coined by Auguste Comet

in the middle of the 19'h century and in
the early 20t century4 logical positivism.

Logical positivism {later and more

accurately called logical empiricism)
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is a school of philosophy that combines
empiricism; the idea that observational
.evidence is indispensable for knowledge
of the

rationalism, the idea that our knowledge

world, with a wversion of
includes competence that is not derived

from observation.

According to Rashed, Roshdi {2007),
the key features of positivism as of the
1950s, as defined in the received view

are:-

1. A focus on science as a product, a

linguistic or numerical set . of

statements;

2. A concern with axiomatization, that
is with demonstrating the logical
structures and coherence of these

statements;

3. An insistence on at least some of
these statements being testable, that
is an amenable to being verified,

falsified by the

cbservation of reality;

confirmed, or
empirical
statements that would, by their
nature, be regarded as contestable
included the teleological; (Thus
positivism rejects much of classical

metaphysics).

4. The belief that science is markedly
cumulative;
belief sclence  is

5. The that

predominantly Trans cultural.

6. The belief that science rests on specific
results that are dissociated from the
personality and social position of the

investigator:

7. The belief that science contains
theories or research traditions that

are largely commensurable.

8. The belief that science sometimes

incorporates new 1ideas that are

discontinuous from old ones;

9. The belief that science involves the

idea of the unity of science, that

there is, underlying the various scientific
disciplines, basically one science about

one real world.

According to Harper Collins (1999);
positivism is alse depicted as “the view
that all true knowledge is scientific and
that all ultimately

measurable. Positivism is closely related

things  are
to reductionism, in that both involve the
view that “entities of one kind are
reducible to entities of another, such as
societies to number, or mental events to
chemical events.” It also involves the
contention that “processes are reducible
to physiclogical, physical or chemical
events and even that social processes are
reducible to relationships between
actions or individuals or that biological
organisms are reducible to - physical

systems.”
4, The Constructivists’ View

Constructivism 1s articulated in the
literature; situated cognition, anchored
learning,

instruction, apprenticeship

problem-based  learning, generative
learning, and exploratory learning: these
approaches to learning are grounded in
from  constructivist

and derived

epistemology.

Jonassen notes that many educators
and cognitive psychologists have apphed
constructivism to the development of
learning environments (1991). From
these applications, he has isolated a

number of design principles:

1. Create real-world environments that
employ the context in which learning

is relevant.

2. Focus on realistic approaches to solving

real-world problems.

3. The instructor is a coach and analyzer
of the strategies used to solve these

problems;

4. Stress interrelatedness,

providing multiple representations or

conceptual

perspectives on the content;

5. Instructional goals and objectives

should be negotiated and not imposed.

6. Evaluation should serve as a self-

analysis tool;

7. Provide tools and environments that
help learners interpret the multiple

perspectives of the world; and

8. Learning should be internally controlled

and mediated by the learner.

Jonasgsen (1994) summarizes what he
“the of

constructivism for instructional design”.

refers to as implications

According to him the following principles

illustrate how knowledge construction

can be facilitated.

a) provide multiple representations of
reality;

b) Represent the natural complexity of the
real world;

¢) Focus on knowledge construction, not
reproduction;

d) Present authentic tasks (contexualizing
rather than abstracting instruction); _

e) Provide real-world, case-based learning
environments, than
determined instructional sequences,

rather pre-

f) Foster reflective practice;

g) Enable context-and content dependent
knowledge construction;

h) Support collaborative construction of
knowledge through social negotiation.
Wilson and Cole (1991) provide a

description of cognitive teaching
models which “embody” constructivist
concepts. From these descriptions,
we can discern some concepts central
to constructivists’ design, teaching,

and learning:

1. Embed learning in a rich authentic

problem-solving environment;

2. Provide for authentic versus academic

contexts for learning;



3. Provide for learner control; and

4. Use errors as a mechanism to provide
feedback on learners’ understanding.
Honebein (1996) describes seven goal
for the

design of constructivist

learning environments:

1. Provide experience with the

knowledge construction process;

2. Provide experience in and
appreciation for multiple
perspectives;

3. Embed learning in reahstic and

relevant contexts;

4 Encourage ownership and voice in the

learning process;
5. Embed learning in social experience;

6. Encourage the use of multiple modes

of representation;

7.Encourage self-awareness in  the

knowledge conduction process.

An important concept for social
constructivists is that of scaffolding
which is a process of guiding the
learner from what is presently

known to what is to be known.

. The relationship of the above
mentioned learning theories and
philosophical  outlooks to  active

leaning methods before looking at the
relationship, it is essential to see the

concept of active learning methods.

For most educators the term active
learning has relied more on intuitive
understanding. With regard to active
learning (Meyers and Jones, 1993), and
(Bonwell and Eison, 1993) stated the

following:

Active learning is a process whereby
students engage " in  higher-order
thinking tasks

synthesis and evaluation. Cooperative

such as analysis,
learning, problem-based learning and
the use of case methods and simulations

are some approaches that promote

It involves providing

active learning.
opportunities for students to
meaningfully talk and listen, write,
read and reflect on content, ideas,
issues, and concerns of an academic

subject.

Active learning is anything that
students do in a classroom other than
listening to an

This

merely passively
instructor's lecture. includes
everything from listening practices
which helps students to absorb what
they hear, to short hand writing
exercises in which students react to
lecture material, to complex group
exercises in which students apply
course material to real life situations

and/or to new problems.

Active learning is engaging students in
doing something besides listening to a
lecture and taking roles to help them
course material.

learn and apply

. Students may be involved in talking

and listening to one another, or writing,
reading and reflecting individually. It
is often assoclated with the term

“learning by doing”.

Some of the active learning methods
that are accepted and made use of by
many scholars are:- Gapped lecture,
project work, role playing, buzz group
discussion, panel discussion, seminar,
share,

brain storming, think pair

debates, case studies, write and produce

a newsletter, concept mapping, problem 4

solving, thematic analysis, cognitive
analogies, hot seating, finger signals,
puzzles, crossover, jigsaw, balloon game,
diamond ranking, goldfish bowl, pair

dialogue, presentation, ice breaker ete.

The relationship of active learning

methods to the mentioned

above
learning theories and philosophical

outlooks will be as follows:-

It is difficult to relate active learning

with the behaviorist’s theory because it

2009

deals more with animals rather than

human beings.

It has some relationships with the neo-
behaviorists theory, because (Gagne’s
eight characteristics lead to some active

learning methods.

It is related to Gestalts' theory, because
his theory deals with problem solving
approach which is based on an insight

like that of active learning method.

It to some extent related to
cognitivists’ theory, because they focus
on how the students gain and organize

their knowledge.

We are thinking of learning under

normal conditions, however, the
humanists’ theory states that needs
effective

must be satisfied before

learning can take place.

Relationship of active learning to
philosophical outlooks

The rationalists’ view contradicts to
active learning methods, because they
reject the notion that sensation is an
important means to acquire knowledge

and truth.

The empiricists’ view is related to active

methods, because they state that
through systematic observation, sense
experience and experiment, human
beings can acquire knowledge and

understand nature.

The positivists view is to some extent
related to active learning methods,
because they state the idea that
observational evidence is indispensable

for the knowledge of the world.

The constructivists view is very much
related to active learning methods,
because constructivists’ view of learning
based on anchored instruction, situated
learming,

cognition, apprenticeship

problem-based learning, genera ve

learning, exploratory learning, etc.




he
eacher

References

Rashed, Roshdi (2007),
Ibn all-Havtham”.

‘The celestial
Kinematics of
Arabic

Sciences and Philosophy;

Cambridge University Press.

Pickering, Mary (1993), Auguste Comet:

An Intellectual Biology, Cambridge

University Press. Cambridge,
England.
Schunk Dale H. (2008), Learning

Theories: Educational Perspectives,

5k Person Merrill Prentice Hall

LeGouis, Catherine (1997), Positivism
and Imapgination: Scientism and its
Emile

Lariats in Hennequin,

Bucknell University Press. London.

Honebein (1996); Learning Theory,
Characteristics Cambridge
University  Press Cambridge,
England.

Bone Well, C. & Eison, J. (1991), Active
Learning: Creating Excitement in
the Classroom: Higher Education

Report No. - Washington. DC:

Jossey. Bass Clark, R. Ngugne, F,
and Sweller, J. (2006). Efficiency in

Learning: Evidence: Based

Guidelines to Mannye Cognitive

Load. San Francisco.

Clarke, J. (1994), “Pieces of the Puzzle;
“The Jigsaw Method” in Sharan. ed
Handbook of Cooperative Learning

Methods

Tools for Teaching,

Dovis G (1993).

Jossey-Bass Publishers, San

Francisco

Da 15, T.M and Murrell, P.H. (1993).

BI-ANNUAL BULLETIN

Turing Teaching into Learning: The
Role of Student Responsibility in the

Collepiate Experience, ASHE-ERIC

Higher Education Research Report;
No. 1 Washington, D.C

v O Y

* o @
h1% 31 Peamd
LY  ooUd  A&N AAT POLSC

PANIN® A% LUt 2dh SN7T4:
aA°F9° THP G APLALD LSO
AALPROTI: «&U ETS 4914 BUT
$3Z 3TN gH NLST Of
et PG oodit PANTIO
AN 2C PTT0-7 APPooiy hhd
FLPAD-:»  NMAT hagé-@-
LOmePh: hha-FLn +é69° +tP1n-
A AR PRCIPA: NARN AN
eLACHE PUneS TPUCET Ahhéd
84+ NEAtLT 1047 Chovld@ €
@t 44 Ph nALh heE ARG
aofite’ T rmé-o- PPILNTT 4T 1)
PThd:: BR1e9° LARP POPSAT
ATLANNG C1am?y LU T -

NPy hPi39e7

he s eFrPuCt e 00T

o 8% ANLSE 2CLF Phhnt o

NeEent  oICeT  eLChT:

AaoiPr? 77 AMAER hoOAAY
nLPrw° SC PLANP®- ANMLI 4
SToS::

%9 7001 AP

Naod°Vd-F “1L4:.8 ONT ‘np-:: -0LH.
o0 Pmsd: NTAL PNLAS TH::

AN@-7 AaAPF CATLLT TLE

JuNE, 2009

AN ALIAT 7T hATFAT:
AL 3 RIRY P o PhIR aofPul
POgA Lmédd:: NChT £h- aog°yi?
AAINGS 6@ Pm4Nt FENTY°
hcolf  0ANE  NAA PRLA
OLME.@ TPULA @AFDY LLDAN:
VIC A - POTR3auT:
h @NT IPT oogey RILEm
4 NEOe"d@d 2lev e
FANTFY- - RIRPNC: PN8A £3%
Le@ WFE NAS 0+h0¢ AHO- T

AhC haa @0t PSS Me:

£ "How a renowned professor like me

could steal this gadget? . . .

AeM 4 LGTLm °0LAF  hanentd
hAT@ NT@-AF Ak Lamddn ::
2O ChE

A8 POH - AUETY

hooy 1973 NhTmT BUFF PoLE9°C?
NCIT N9939° AEPI°CI°:: LN
n+hng. AhiC NPT PaniC
2OAT

AHMCMN NN7LEMER G-

"Kleptomania" g0 ¥1C

A - FAFE  hoawi:: “IChA@- 9°%

BIF?? 629? vHUCT RLAR? HC?

P HETITHI- - - DBH TN

* S-26 ®

doule (L ONT ML ATE DRE N
Pée Réhe: WY AOML Pt =70
BRI ovy 0148 WERR RIS O AET

AAU?* ANT: A% R hhA 114

AP medad  PARET  AHt
@G LN SATA- MO POLPT ovdf
POLECTAY £o17% Bavhdh @A PO

A0 hévhet POF el hé-§

ML 16 55 H&A




- e

l:g.l: BiI-ANNUAL BULLETIN JUNE,2009

Some Insights....

continued From page 3
be treated in a more scientific and sys-
tematic manner.

Based on the facts on the ground, there
are two major divergent views on listen-
.ng. Thus, in this sub-section these two
divergent views will be compared and
contrasted to draw the attention of lan-
guage teachers to the differences so that
they can make informed decisions in

their classrooms.
2.1 The listener as a Tape Re-
corder -vs- The Listener as

an Active Model Builder

This comparison on the two major views
of listening was made by Anderson and
Lynch (1991). Accordingly to the ‘tape
recorder’ analogy, a listener is viewed as
a passive recipient, storer and replayer of
information. And for this to happen, the
audibility of the input (linguistic infor-
mation) is deemed as the only necessary
condition. L; listeners are considered
more efficient and thus compared with
high quality reel-to-reel tape recorders,
whereas Lo listeners are less efficient and
thus are likened to low quality tape re-

corders.

An obvious problem with the tape re-
corder analogy is that it assumes the
possibility of hearing, memorizing and
later on retrieving information without
understanding what it means (Ibid).
Singers, who listen to a foreign music
and replay later with the same accent
and pronunciation, could be cases in
point that show the problem with the
analogy. It is almost impossible to say
that they have listened because there is
little or no understanding involved. In
the same way, people may listen and
understand to complex instructions and
perform tasks accordingly well but may
not reproduce what they have listened to.

Therefore, we can say that the tape

recorder analogy doesn’t sufficiently ex-

plain the whole process of listening.

On the other hand, the active model
builder analogy asserts that listening is
much more complicated than mere hear-
ing, recording and replaying of informa-
tion. For successful listening to take
place, the spoken message we have heard
must be consistent with “what we believe
has just been said and with what we al-
ready know about the speaker, context

and the world” (Ibid: 11}

According to this view, the spoken mes-
sage heard simply triggers the process of
listening, yet it alone doesn’t suffice to
bring about complete understanding of
the message. Rather, based on the spo-
ken message, the listener activates their
background knowledge of the topic (for
example, hunting, democracy, old age
etc.), context (for example, friendly con-
versation, sermon, press conference, lec-
ture etc.) and the world. This could also
mean that effective communication does
not take place if a listener is totally unfa-
miliar with the topic, context and/or
other knowledge. even though the mes-
sage is adequately heard without any
linguistic difficulty. Likewise, since the
background knowledge of listeners is
varied, the interpretation of different
listeners on the same topic heard could

also vary.

2.2 The Bottom-up —vs-the Top-

down Processing Model

These views of listening try to explain
where the process of listening starts,
develops towards, and ends on. Brown
(1990) makes an interesting comparison

between the two.

According to the bottom-up-model, listen-
ing is a series of recognizing phonemes to
identify the morphological structure of a
word, then a phrase and finally a sen-

tence to come up with meaning. In other

words listening is built from the bottom
up and every bit of the linguistic infor-
mation heard is deemed important for

the listening process.

While recognizing and identifying sounds
and words in a sentence is unquestiona-
bly important for comprehension, it may
not be necessary with all words and
phrases. Researches show that listeners
are able to decipher the meaning of sen-
tences in which some words are missing
as long as they are provided with suffi-
cient speech to understand (Ibid). In the
same way, listeners encountered prob-
lems to identify consonants and vowels in
incoherent words they

a series of some

were given on tape. (Ibid)

As opposed to the bottom-up model, the
top down processing model views lhsten-
g as a process which requires the acti-
vation of various knowledge; viz, knowl-
edge of the context of the utterance, the
speaker, topic etc to monitor spoken mes-
sages to confirm the listener’s expecta-
tion (ibid).In other words, even before
linguistic messages are uttered, the
speaker knows a lot about what is to be
said based on prior knowledge of the
speaker, topic etc.  Thus, the process
begins at a more general level and pro-
ceeds to the linguistic aspect of the spo-

ken message, according to the model.

We can draw similarities between the
taperecorder analogy and the bottom-up
processing model; and between the active
model builder analogy and the top down
processing model. The former two recog-
nize listening as a skill that demands the
processing of linguistic information di-
vorced from other kinds of knowledge. In
addition, the role of the mind in inter-
preting linguistic information based on
various background knowledge is over-
locked. In contrast, the latter two empha-

size the interplay of linguistic and mon

linguistic knowledge, and stress
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ken utterances.

While research endeavors to reveal the
exact process of listening are still un-
derway, a language teacher can draw
some lessons from the above discus-
sion; that listening is an active and re-
flective process which seems to be a
better explanation, and that it needs

good heed on the part of teachers and

students as well.

This doesn’t mean that the bottom-up
model doesn’t have anything useful to
draw from. Especially for EFL/ESL
learners, the problem of oral recognition
of sounds and syllables could be more
pronounced and practice in this area

might be necessary for better outcomes.

Most importantly, it is the teacher’s per-
ception of the listening process that
makes learners active participants or
passive recipients. And therefore, selec-
tion of exercises and tasks for listening

must be done carefully.

3. How to Approach the
Teaching of Listening

The way a language teacher approaches
the teaching of listening depends on a
number of factors. The need and back-
ground of students, their age, availability
of listening texts and equipment etc are
but a few. Thus, there can not be one
prescribed way of teaching listening that

could be effective for various learners.

However, a teacher’s knowledge of the
listening process is a crucial factor in

helping students become good listeners.

A teacher who is well aware that listen-
ing to taped speeches is “doubly decon-
textualized” or “twice removed from set-
ting and the speaker” (Turner, 1995:10)
knows what to do to lessen the burden
and frustration on the part of the learn-

ers. The absence of a speaker to be seen
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does not enable learners to utilize para-
linguistic clues which assist comprehen-
sion. It is also difficult to guess where
and for what purpose the conversation or
speech is taking place. That’s why we say
listening is twice removed from the
speaker and context. Turner (Ibid) sug-
gests that teachers do the following to
compensate for listening difficulties and

assist comprehension,

i. informing learners about the process of

listening

ii. creating the setting and familiarizing

students about the speaker

iii. taking care of not to adopt a testing

rather than a teaching approach

An important aspect in the teaching of
listening worth further discussion is
avoiding a testing kind of approach in the
listening classroom. Brown (1990) ex-
plains why this kind of approach has
little effect on improving listening, He
argues that in such kind of teaching stu-
dents will be deprived of the opportunity
to practice how to process information.
They are left unguided to fend for them-
selves and make out ways of how to cope
with it. It 1s not difficult to imagine the
adverse effect of such an approach in Ls
listening classrooms where students’

linguistic knowledge is low.

An equally most important aspect that
teachers of listeming need to take into
account is the fact that learners listen
below capacity even in their first lan-
guage. The experiment Rivers and Tem-
perly (1978) conducted strengthens this
fact. According to the study, target adults
recalled only 20% of the broadcast infor-
mation they listened to before they were
informed that they would be tested and
they recalled 28% of the information af-
ter they were made alert of the test.
Similarly, it was found out that college
students understood only 50% of the lec-
ture they had attended. When it comes to

, 2009

Tistening to taped speech in FL/SL, it is
reasonable to expect a much lower per-
centage due to the language factor. Thus,
expecting higher comprehension is unre-
alistic and probably demotivating. Brown
(1990) also warns that students shouldn’t
expect or be expected to attain full com-

prehension.

Instead, the little success students attain
should be appreciated so that they be-
come more motivated to achieve better

understanding.

4. Authentic or Non Authen-
tic Listening Texts?

The advantages of using authentic teach-
ing materials are highly emphasized in
some language teaching methods. The
Communicative Approach to Language
Teaching, for instance, puts the usage of
authentic language data at the center
stage. But whether or not the exclusive
usage of authentic language data is nec-

essary is much debatable.

In teaching histeming. teachers are also
confronted with making a choice between
using authentic and non-authentic listen-
ing texts. Although the decision depends
on a number of factors, the language
teacher should note the advantages and

disadvantages of both kinds of texts.

Rixon (1986) provides detailed explana-
tion of the advantages and disadvantages
of these texts. According to her, authentic
texts are useful, for they are ‘real or
‘slice of life’ and provide the linguistic
data students need for real life commu-
nication. On the other hand, such texts
are disadvantageous in that they are
difficult to comprehend especially for low
graders. In addition, authentic texts do
not enable teachers to focus on specific
language items, for they are not made for

such purposes.
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In contrast, non authentic texts over-
simplify the linguistic data and other
difficulties that learners encounter in

real life listening situations (ibid).

While the simplified texts promote un-
derstanding and the motivation of
learners, obviously, they alone do not

guarantee success in listening.

In addition to recorded materials

(authentic or non-authentic), teachers
could also use live presentations to teach

listening.

The possible advantages of this method
are that students get paralinguistic clues
like gesture; there is no need of equip-
ment; adjusting the level of difficulty of
the speech is possible etc, Underwood
(1993:95)

5. Formal or Informal Language?

Whether to teach formal or informal or
both types of languages is another point
teachers have to make a choice on. Un-
derwood (1993:7) advises that “teachers
must decide based on the frequent listen-
ing situations their students encounter in
their lives and the type of language
{in which} they need to be efficient com-
municators.” However, this may not
mean that listening situations and lan-
guage types (formal or informal) that are
less frequently encountered should be
neglected. The best way to help students
be.all rounded and effective communica-
tors is to bring in variety of language
forms and situations to the classroom.
Since all language skills are used in an
integrated way in real life situations, it is
wise to blend listening with speaking,

and writing with reading skills.
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2. Authentic Assessment

Whereas performance assessment asks
students to demonstrate certain behav-
iors or skills in a testing situation, au-
thentic assessment takes these dem-
onstrations a step further and asks that
the demonstration be in a real-life set-

ting.

3. Student Portfolios and Narrative

Descriptions

Closely related to performance and
authentic assessment is the use of stu-
dent portfolios. Many of us are already
aware of the portfolio process which has
been used in various fields of the visual
arts for a long period of time. It is com-
mon practice for painters, graphic de-
signers, and cartoonists, for example, to
select illustrative pieces of their work
and organize it into a portfolio which can
be used to demonstrate their abilities to
potential clients or employers. Some
schools have students develop portfolios
to both assess and report students’
achievements, The portfolio in the
schools consists of a sample of artifacts,
journal entries, and reflections that rep-
resent what students have done and can

do across the subject areas they are in-
volved.

4. Assessing Group Effort and Indi-
vidually Contracted Work

In cooperative learning procedures, stu-
dents are awarded points and grades for
their
These procedures hold good potential for

team and/or individual works.
reducing the destructive process of com-
paring students with their peers and for
reducing excessive competition. There is
also more and more interest among edu-
cators today in using criterion-referenced
evaluations. For instance, the creators and
developers of mastery learning or indi-
vidualized prescribed instruction (IPI)

BI-ANNUAL BULLETIN

have shown how learning materials for
some subjects can be broken down into
smaller units of study and how students
can be given the opportunity to work to-
ward a specific objective (criterion) until
they have mastered it. Grades under these
systems are determined not by comparing
students with their peers but by the num-
ber of objectives they have mastered.
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Indirect Learning ...

& continued from page 10

2.3 Power of Imagination

There was a first grade student who
stood in front of his friends to tell an
adventurous story of a famous animation
movie’ Batman’. As the boy was totally
immersed in this adventurous story, he
had to pick a number of onomatpoeic
expressions that existed neither in the
Enghsh nor Amharic vocabulary such as
“boom’, ‘Uvv..,Shhh..” ete. One can imag-
ine the role of these imaginary words in
enhancing the fluency of the young story
teller. He doesn’t take time to pick con-
ventional English dictions to substitute
his imaginary words, which of course
gave life to his fantasy narration. For
Wajnrb (2003), stories are the most natu-
ralistic means of learning.

What is a reality for an adult language

JUNE,2009

teacher might not be a reality for the
young learner mentioned above.

The boycapitalizes on all those acts of
fantasy and imagination with ultimate
purpose of communicating ideas.

The gap of reality does also exist between
these two bodies, the boy and the teacher
in the way the boy illustrates the charac-
ter's physical appearance and super hu-
man powers. Nevertheless, these imagi-
nary expressions could build the learners
adjectives and verbs as he tries to make
use of as many intensifiers, modifiers
and action words as he could so as to

meet his adventurous communicative
demand.
2.4 Games

Games are the other important tools of
indirect learning for young learners. A
teacher could invite a group of young
learners to follow his/her utterance and
gesture to take actions accordingly. For
instance, a group of learners from a class
could be made to take the appropriate
roads following the teacher's utterances
of direction words. This way of teaching
indirectly could turn to be more natural,
competitive and entertaining if for in.
stance it sorts out participants who fail
to perform accurately.

This activity appears to he a mere game
for the children but it is an important
means of teaching them direction words.
This entertaining activity could be ex-
tended to a ‘yes’ or mo’ question that
could involve the entire class. This
method is an identical way of exploiting
our learner’s affective strategies which
lowers their anxiety during language
classes.

Let’'s not forget that games have a cen-
tral role to play in the life of the young
learner. Turning this natural develop-
mental task of the child as an important
input of indirect learning bears a promis-
ing reward ultimately.

3 Teacher’s role in indirect

language learning

There are many reasons why the teacher
should rely on the needs of their learners
to build up an effective indirect learning
system. For one thing, as mentioned
above, what appears to be realistic and
interesting to them might not be so for
their students. This suggests that they
need to make a serious needs analysis in
such a way that their students could in-
volve in building up a suitable supportive
syllabus. By doing so, they could be able
to encourage their Meta cognitive Strate-
gies; Centering one’s learning.

_To be Continued on page 36
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Achievement Tests. . .

€  continued from page 9

... # compels course designers lo be explicit about
objectives, it makes it poisible for. perforntance on
the test 1o show fust how far students have achieved
those objectives and this puts pressure on those
responsible for the syllabas and jor the selection of
books and materials fo ensure that these are
consistent with the course objectives. Tests based on
obfectives work against. the perpetaation of poor
Ieaching practice, something which conrse content
— based tests, aliast as if part of a conspiracy, far!
o do. (1991: 11}

It 15 inevitable that the basis of teaching is the
objective, therefore, testing should also be
based on the objectives in order to crosscheck
whether they are met or not. Brown (2001)
says that the primary role of achievement test
is to determine acquisition of course objectives
at the end of a period of instruction.
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Why do Students...

€ continued from page 11

transmitted among individual
gtudents. I get very frustrated with
do take

mathematics as common course; most

those .students whe
of them do not have an appetite for it.
They come to start class in an absolute
conviction that they are totally
illiterate in the subject. One of the
main reasons is that they have no good

background starting down from the

bottom to upper classes.

is VERY heavily

dependent upon previous materials

Mathematics

and knowledge as well. If you can't do
arithmetic, you can't do fractions. If
you can't do fractions, you can't do
algebra. If you can't do algebra, you
can't do trigonometry. If you can't do
trigonometry, you can't do calculus.
You don’t go on to the next step until
there is a mastery of the previous
stuff. Sequence is very.important. The
later depends on the former, in short.

If you miss one, you miss many others.

Mathematics and language are similar
in one way that makes them very
different from other subjects, for
example, history. In history, order may
not crucially be important as in math
There

inherent in the subject that makes it

and language. is nothing
necessary to study Ancient Egypt
before studying the Second World War,
But in language, you need to know the
alphabet before you can read. You need
to listen before you speak, read before

you write.

This indicates that maximum effort
should be exerted during the lower
grade levels, At that level it is simple

to transform mathematics to a joyful

play, to get the children involved in it
through feasible learning technigues
while playing and enjoying. Game is
one of the best ways to convince
children (even including grown ups)
that at the end math is interesting and
a fairly friendly challenge. Some of
these exercises are some times used as
an ice-breaker in Mathematics classes
for adults, but they are especially
useful for children, to impress them,
and to show them that math is NOT
BORING, but is really ENTHUSING!

The problem of applying doable
teaching techniques is a challenge to

most teachers. The practical

application of some mathematical
concepts may be viewed in some other

subjects ahead of semesters.

The usual advices that I most often
give to my students to get in touch

with math and become friendly are:

e As a minimum advantage,
studying mathematics will help to
discipline the mind as our body
requires a regular exercise to be
strong physically. Doing
mathematical exercise will help our
mind to accept any challenge in

real life and try to find solutions in

different directions.

e Mathematics is a common course in
colleges and compulsory subject in
schools (whatever the reasen isl),
hence, there is no place to HIDE!
No exemption. So why don't we
accept the reality and challenge it

in a new mood?
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An Overview . ..

& continued from page 9

day youth is highly exposed to the ideas,
traditions, philosophies and outlooks of
the western societies. These foreign ele-
ments which characterize the west are
virtually enveloping the entire globe and
fast reaching even the remotest small
communities.

The total effect of this influence is becom-
ing more apparent and compelling as
well. In some communities, it has
reached such a level to endanger the
continuation of the existing traditions,
cultures, and customs that have been
active for generations. It is posing a ma-
jor challenge to the very identity of com-
munities particularly in more urban ar-
eas like Addis Ababa. The import routes
of the western traditions are so diverse
and all encompassing that it is difficult
or almost impossible for a community to
keep itself out of the range of those influ-
ences. It could be in the form of motion
pictures, commodities, advertisements,
pop or rap musie, soccer game and many
others which bombard the communities.

The role of social institutions such as
kinship and religion and their effective-
ness of checking these menaces are
highly diminishing. Most parents fail to
be a good role model of how to become an
exemplar traditional father and mother
while they bring up their children and in
some cases the practical example they set
are in direct contrast to the values de-
sired to be achieved. Furthermore, they
are usually unable to provide their chil-
dren with appropriate and adequate an-
swers when they ask questions related to
their rights and duties as citizens. Pres-
ently, the family seems to have involun-
tarily resigned from its role of being the
most _vital part and initial center or
‘school’ of learning for children as well as
the youth and consequently of being a
help in shaping the future generation in
such a way that they will confidently
tackle their problems.

It should be this lack of mindfulness and
concernedness on the part of parents that
must partially be responsible for the
rapid degenerating of the past good
trends and unless the situation is given
due attention, it will probably remain as
threatening as ever in the future, too.
Though a family is the smallest unit in
any society, nonetheless, it is the most
crucial institution. It is considered to be
the most effective socializing agent in
regard to introducing, inculcating, and
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transfer of knowledge 1is in effect.

The interplay and consequently the cu-
mulative effects of these interrelated and
interdependent national and interna-
tional factors diversify the modes of life
as well as values and outlooks of a given
society.

It brought about numerous cultures to-
gether with their institutions such as
religious beliefs and practices, commu-
nity organizations and their respective
value systems to co-exist. Subsequently
the Ethiopian community which was
characterized by the prevalence of a sin-
gle and strongly upheld code of behavior,
where conformity was monitored by vari-
ous built-in institutions and mechanisms
of the society, where obedience was re-
warded and deviance was punished,
where there existed one role model to all
stages and every aspect of life and the
like, is becoming a astonishingly loose in
this regard.

The socio-economic cultural status of the
youth in a given community is an indica-
tor of the general wellbeing of the larger
society. It serves as a barometer to gauge
the internal strength of a particular soci-
ety and its potentials to sustain and over-
come contrary influences and preserve
itself in the future and steadfast in per-
forming its obligations.

The chief characteristic of the youth is its
inherent nature to seek changes that
oppose the prevailing established tradi-
tions and status quo. It is prone to accept
and advance fresh ideas in the society.

Naturally, therefore, the impacts of such
widely held global outloovks as noted
above have particularly more profound
effect on the youth. Conforming to the
corresponding line of thought is more
important and expected while inclination
and diverting to the ‘old ways’ is consid-
ered to be unsuitable for the youth.

As a matter of fact, the youth is the most
dynamic section of the society. It raises
questions on the existing traditions, cus-
toms and practices. It seeks reasons for
every feature and phenomena of the ex-
isting status quo. It puts the existing
practices under a rational scrutiny and
needs to obtain a logical explanation to
keep and observe the prevailing beliefs
and to continue in the footsteps of its
fathers and forefathers.

As per the diversity of challenges dis-
cussed above, there need to be multi-
dimensional and holistic approaches with
the aim of solving the current problems

It requires the involvement of all stake-
holders and the society at large in regard
to mobilizing resources, selecting appro-
priate strategies and approaches to effec-
tively address the challenges. Arranging
workshops and discussion forums among
scholars and the youth aimed at how the
needs of the youth could best be ad-
dressed and identifying appropriate
strategies should be given an attention at
any level.

It also calls for an effective work of social
institutions such as the family, schools,
religious organizations and the like
gratify the needs of the youth; in addi-
tion, it requires a prompt intervention of
educational institutions such as schools,
colleges, and universities which strive to
build an educated society through knowl-
edge transfer in such a way that the
youth is sensitized about their national
responsibilities. In light of this, they
could be offered courses on Ethiopian
history, cultural heritage, the importance
of saving and industriousness; it requires
taking care of yourself in keeping your
promises, respecting laws and other so-
cial values like protecting public proper-
ties, environment, historical and cultural
heritages, and carrying out your respon-
gibilities properly. To this effect, it is
very necessary to organize workshops
and involve individuals who are re-
spected and considered by the society to
be role models for the youth to follow and
emulate. It needs the availability of ade-
quate human and material resources,
appropriate system of monitoring to help
it function effectively. It also requires
promoting the establishment of numer-
ous organizations, clubs and youth asso-
ciations and organizing festivals which
help create discussion forums for the
youth to address their needs and prob-
lems so that the concerns are voiced in
an audible tone.

The aforementioned points are but few
suggestions that could be forwarded at
this stage. Understandably, it is not easy
and smooth task to accomplish those
proposals. It is indeed an agonizing jour-
ney to embark on. It calls for a careful
planning based on appropriate studies,
step by step implementations and de-
mands unfaltering efforts of all the con-
cerned parties of the community and
individual organizations. It is pretty cer-
tain that the process is likely to be entan-
gled with numerous challenges and ob-
stacles. Nevertheless, we all have to con-
tribute our share for the revival of good
cultural practices and social values what-
ever the challenges might be.
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Special Interest Group . ..

€ contmuea from page 14

But eventually, some of the programs
which seemed to be genuinely designed for
the betterment of women’s life ended up
with serving as a pretext. Every policy or
the

consolidating the gains of the revolution

program of Derge aimed at

to bring strong socialist Ethiopia. So, in the
REWA became

instrument of the Dergue to mobilize and

final analysis, an
use the mass, including women to the
realization of its own objectives. Leaving
its gradually REWA

aside objectives,

became a partner to the government.
Gender Mainstreaming after 1991

After the downfall of the Dergue, for the
first time in Ethiopian history, various
political and national organizations, by
setting aside their differences, formed a
transitional government. Here, accepting
peace as their main principle of governance
was a period of relief to all Ethiopians,

especially to women.

Before the establishment of the Federal
Democratic Republic of Ethiopia in 1995,
the Transitional Government formulated a
national policy on Ethiopian women in
1993 in which all regions and ministries

were represented.

The policy focused on what the government
ought to do for women and its obligations
to give its unreserved support and create
favorable conditions for promoting women's
interests, Moreover, the policy approved
the fact that improving the living condition
them fully
the

of women would make
the efforts of

development of a nation on equal terms

participate in

with men,

In the strategy for implementing the policy,
the government practically gave legal
protections and recognitions to women's
efforts which actually encouraged them to
participate and benefit from the political,
legal, economic and social share of life. For
this, the government established women's
Affairs Office in the office of the Prime
Other
established at the regional and ministerial

Minister. offices were also

level. There also independent

associations and NGO's that work for the

are

equality and development of Ethiopian

women.

The difference  between the

governments before 1991 and after 1991 is

© main

the level of institutionalizing gender issue.

The Imperial regime had one unsuccessful

association at  the
Derg had REWA

everywhere but could not actually bring

women central

government level.
the issue of gender equality into the fore.
The current government, starting from the
transitional period, has institutionalized
gender issues at all government levels.
Now there are gender ministry, gender
office at each and every ministry, regional
bureaus, zone and woreda and kebele. In
addition to this, there are lots of non-
that

working on different gender issues.

governmental organizations are

From the ministries, for example, there is
in the

Education, whose major responsibility is

a gender bureau Ministry of
making the education system to be gender

sensitive and inclusive.

The Education and Training Policy (1994)
states that,
reorienting

“Education will be geared

towards society's attitude
towards the value pertaining to the role
- women in

and contribution of

development.”

Among other things that the Ministry did
to mainstream gender in the education
system was including gender issues in the
process of improving the quality of
education. This is mainly because the

ministry has realized that education

quality could be achieved, among other
things, if gender equality and equity is
achieved first. To this end, the Ministry
designed a program known as Educational
Quality Improvement Program (EQUIP)
with the help of the Netherlands
government. EQUIP primarily aims at
enhancing quality and relevance in
education. In EQUIP, there are different

interest groups on different areas that try

to bring about quality to the education
system in Ethiopia. The main interest
groups are SIG on ICT, SIG on Gender,

SIG on Course and program design and
review, SIG on student assessment and
This shows that

institutionalizing gender

instructional skills, etc.
though

issues is very important because it is

even

mainstreaming the issue in the laws,
policies and programs, the interest and
good will from the society and government
factors
equality and equity. On the realization of
this fact, the MoE through its EQUIP

program made cne of its special interest

are vitally essential to bring

groups to be on gender because equality
and equity includes sharing of resources
and empowering women which need,
among other things, interest and will of the
society. The Ministry believes that it is not
possible te achieve educational quality with
out addressing gender issue. i.e., without
bringing gender equity and equality in the
nation, educational quality is unthinkable.
So the vision of SIG on gender is to bring
gender equity and equality at the national

level.
SIGG and SMUC

In order to fulfill the vision of the MoE, the

majority of public higher education
institutions need to become members of
SIG on gender. In this regard, the only
private higher education institution that .
has been an active participating member of
the national SIG on Gender group is
SMUC. St.
became a member of SIG in 2007. To take
one level up the effort of this interest
group, SMUC established SIGG (Special

Interest Group on Gender) office in the

Mary’s University College

University College with numerous duties
and responsibilities. The reasons for the
establishment of this interest group on
gender are to create gender sensitive
academic and administrative community at
the UC, to fight

subordinaticn and discrimination in the

against gender
UC, to empower female students and staff
of the UC, and to support the effort in
bringing education quality at the
University College’s as well as the national
level. The vision of SIGG of SMUC is to
ensure gender equity and eguality of the
highest standard in SMUC. This vision

could be achieved through alleviating
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The Mcother of Imperfection. . .

[~ Continucd from page I9
world out rightly deprive us of the
benediction of divine spirits.

As a matter of nature’s endowment, we
have. been lucky enough to have
varieties of many things. The fact that
you are white person was originally
meant to give you a chance to positively
use the difference from the black or the
yvellow; by the same token, the fact that
she is black was meant to contribute her
share of beauty and intelligence for the
betterment of life on earth, not to split
her head by the trauma of inferiority
complex, for being white or black or the
mixture of two or more is beyond the
right of choice of human beings, except
the voluntary hybridization of races and
ethnie groups through intermarriages or
s0. In this regard, it is quite ridiculous if
a person abnormally reacts to their
origin of race or religion, culture or
tribe, sex or the like, for they can't have
any input in their natural constitution.
And most surprisingly people forget
that those ephemeral fixtures of color
andfor racial make up will soon wither
away.

Then, what are we to be puffed up with
what we are, with what we have, with
what we do if we are like a cloud that
vanishes within a time span of an eye
blink? If we believe in logie, it is quite
easy for us to identify our racial or ethnic
group. Knowing our racial group, as
knowing our blood type, helps us to trace
back our genealogical history. Whichever
way we prefer to go back to the
prehistoric era, be it religion or science,
we are likely to get only two sexual
human beings, from whom all the people
of our planet have descended. If the
population of the world today
numerically shrinks, from around seven
billion to twe, what we get at the base
would be the ancestral pedigree of
human race. Therefore, to an enlightened
citizen of our planet the race or the color
of a person can by no means be a cause of
conflict, unless there is any other hidden
motive the pretext of which may be
attributed to selfishness or ignorance or
most probably both along with other
related psychodynamics. By the way
racism is one of our chronic diseases for
which no medicine has been invented yet
and it is defined as:

“ . . The lowest, most crudely
primitive form of collectivism. It is the
notion of ascribing moral, social or
political significance to a man's genetic
lineage-the motion that a man’s

intellectual and  characterological
weTevmnd cnd tranemitted by

his internal body chemistry which
means in practice, that man is to be
Judged, not by his own character and
actions but by the characters and
actions of a collective of ancestors.
{Ayn Rand)

This outstanding lady philosopher
keeps on saying that racism “like every
form of determinism..., [it] invalidates
the specific-attribute which distinguishes
man from all other lLiving species: his
rational faculty. [It] negates two aspects
of man’s life: reason and choice or mind
and morality, replacing them with
chemical predestination.” (Ibid)

Therefore, it is simply ignorance to
fight based om racial differences,
differences which are beyond our control,

One major problem we have in regard
to our diversity is that we lack wisdom to
positively make use of it. Now we should
regret that we have missed a great many
chances and have turned our planet into
hell. And as long as we stay adamant not
to bring about positive changes for our
better future, the status quo will remain
as it is. And the saying, “History repeats
itself” will remain as the consoling
national anthem of many nations as ever.
Nothing is old as nothing is new.
Nonetheless, let's remember that the
future is in our hand, if we like. And we
should understand that most of us need
cognitive therapy and let’s not forget also
that amongst us there are some who are
suffering from serious mental sickness
and hence need psychotherapeutic help.
First and foremost, it is very important
to understand that the people of the
world are suffering a lot from an absolute
lack of love to ome another. Frankly
speaking, unless we tend to cheat
ourselves, there is little or no love on our
planet. The books have said it. You can
start from your own home, with your wife
or husband, children, neighbors,
workmates, authorities, et cetera. Are
you sure you really love each other?
Check yourselves and try to find if there
is anything missing in this regard. I
would- like to remind you of this quote:
“You must love Lord your God with all
your heart, with all your soul, and with
your entire mind. This is the greatest and

the first commandment. The second
resembles it: you must love your
neighbors as yourself. On  these

commandments hang the laws ... " (The
Holy Bible)
Be it Christianity or Islam or

Judaism, or any other conventional
religion to my knowledge, none of them
preaches its congregation to hate each
other nor sows rebellious seeds among
the followers of different religions. Any
religion is quite perfect, especially at the

nf its establishment. In principle, no

religion seems to have a desire of seeding
havoc and harvesting catastrophe. I do
also believe that every one understands
the old proverb which says, “As ye saw,
30 shall ye reap.” Therefore; there must
be something that has gone astray that is
disturbing the balance of the seesaw. The
enemies of planet Earth well know that
the simplest way to destabilize the world
is to pierce the iris of love so that
darkness reigns and as a result of that
there will be discord and vioclence
amongst people. This is what is
happening now. And as a matter of fact,
violence begets only violence.

Lack of love is basically the common
denominator of all evil actions and
inactions. We can have a number of
hypothetic dysfunctions related to this
chronic problem: if they hate us, we are
terrorists. If we hate them, they are
vampires. If you hate me [ am idiot, if
vou dislike him he is treacherous; if you
hate her she is the ugliest woman on
earth though she might be ‘miss world’ in
one of the global beauty contests; if you
don't like us we are the most arrogant

- people the world has ever seen hitherto;

if you dislike them, they must be crazy
and perhaps they are conspiring to give
you the sack for your being seen with
someone they are not on good terms. If
you don't love her you may spare her
within days, for she automatically turns
to be unattractive. By the same token, if
there is no love amongst you and your
friends, alas for the cord of your
relationship. In that case, there is a high
probability for the eruption of-
Armageddon.

On the other hand, if the love we have
amidst us is a sort of infatuation based
on obsession or possession, it may
equally be dangerous as hatred. If you
love someone in this regard, they are
saints, to whatever degree they might be
devils in reality. If they love you, you are
merciful though you may be the opposite.
If he loves her, she is honey or sweetie.
In general, all sorts of benefactive and
malefactive adjectives are superfluously
tagged in either cases in times of love
and hatred. But to a sane citizen, it is
wise to avoid both extremes and be a
fairly loving being, just to love each other
without any mundane precondition.
When that happens, you are me and I am
you. My wound is yours and yours is
mine. It is only then that egocentric
pronouns and adjectives like I and my
will give way to the plurals of them. It is
then that all the wedges which have been
splitting us will be broken into pieces.

Please read the following quote about
love if you believe in prophecies of the
Holy books:
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You will hear of wars and
rumors of wars: do not be alarmed,
for this is something that must
happen, but the end will not be yet.
For nation will fight against
nation. and kingdom against
kingdom. There will be famines
(plagues) here and there. All this is
only the beginning of the birth
pangs . . . . Men will betrav one
another and hate one another.
Many false prophets will arise; they
will deceive many, and with the
increase of lawlessness, love in
most men will grow cold. (The H.
Bible: Emphasis added)

One may not exactly tell as of when did
love start to wane on Earth. But since
the time that “. . . Cain set on his brother
Abel and killed him,” for the first time in
the history of killing, according to the
Book, just because Abel had pleased his
God, the blood of that innocent fellow has
been crying eternally through us, who
are the heirs of every generational curse
and/or blesging. For the dismay of human
history, and other sane intergalactic
cohabitants in the Universe, we human
beings couldn’t manage to stop the killing
spree and the inherited woe of the
brethren Cain and Abel. Rather, we have
increased the magnitude of the conflict
and the efficacy of our whips so that we
can severely lash our brothers and sisters
in order to maintain the continuity of the
crying blood.

Let’s go back to our beginning. “When
education goes wrong, nothing can go
right.” What a fascinating saying. What
do you think of our educational systems
all over the world?

Do you think Id Amin Dada of Uganda,
Mobutu Seseseko of Zaire (DR Congo),
Kamuzu H.Banda of Malawi, Mohamed
Siad Barre of Somalia, Samuel K. Doe
and Charles Taylor of Liberia, Jean B,
Bokassa of Central African Republic,
Robert G. Mugabe of Zimbabwe, Kenneth
Kaunda of Zambia, G. Eyadema of Togo,
Lansana Conte of Guinea, . . and
hundreds, if not thousands, of others, do
you really think are illiterates? Can you
imagine that these leaders, most of
whom ruled their respective countries,
willy-nilly, for more than 30 years, have
somehow gone through the educational
system of their nations, at least to the
level of completing their secondary
school? Then, if these ‘beloved’ citizens of
our planet are said to be the ‘cream’ of
their societies in many aspects, to the
extent of ‘shouldering the historical
reasponsibility’ of a highest political
portfolio, and if these brothers
(surprising enough not to have even one
notorious sister) have learnt about the so
called “fraternity, equality, liberty,
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democracy, universal suffrage,
autonomy, human and citizenship rights,
. .."”, how on earth could they forget all
those basic necessities of a society when
they accede to power? What kind of virus
had deleted or corrupted their hormone,
the hormone that would have helped
their superego to properly function?

From the psychoanalytical point of
view, albeit the majority of world leaders
are offshoots of the same trunk, it is
worth mentioning that there are few
selfless individuale that climb up unto
the apex of leadership, and try their best
to check the avarice of the egoists. But
such people are very rare and usuaily
become victime of various conspiracies
and at times they may be assassinated
even before they properly assume their
position,

Leaders of such altruistic nature are
like stars that illuminate the darknese
with the glamour of hope. These
enlightened citizens, who might be
likened to a shooting meteor, well know
the essence of their coming to this planet
and give their light to those who are
badly in need of.

Though it is too early to say anything,
that outstanding Afro American, Barack
Husgsien Obama, whom many admire
him of his preternatural intelligence, is
one of those historically lucky people who
ought to earn the Chinua Achehe's title
to one of his books, “A man of the people”
in its real sense, not in a satirical way as
the book depicts. Many of us prettily
recall how this Afro American had
changed the nasty politics into & pop and
rock music to the extent of attracting the
attention of the entire population of the
globe, most probably even beyond.
Irrespective of hemispheres, or racial and
ideological blocs or religious and secular
groupings, with the central motto of
change, he twisted millions of brains
towards one direction - CHANGE. To
remind you of just a point about this
extraordinarily charismatic President, he
is simply the world, who might have
been prescribed as an antidote to our
throbbing pains by an Almighty and
thereby to epitomize an exemplar blend
of human being; He is a melting pot of
races, religions, colors, cultures, and
ctvilizations. We never know how the
Patron of this planet works. When we
expect Him this way, He prefers tc come
through that one. He always does His job
mysteriously. Any ways, the global
reaction from the onset to the final stage
of the presidential election conspicuously
witnessed, even to the extent of
observing die hard conservatives
compelled to re-landscape their mind in
favor of Obama that our planet is
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impatiently looking for a genuine change.
And if a change must come, many believe
that that change should appear first in
the US, for the role of this superpower is
believed to be indispensably high in
bringing about peace and stability to this
world on condition that the rein is in the
hands of sagacious people who are free of
any lunatic hallucinations.

That said; let's move to another vital
point worth mentioning here; it is
something about what is awaiting those
rational leaders of the world today.

As mentioned earlier, the two major
centrifugal and centripetal forces that
have been influencing the journey of our
entire world are said to be in their
highest level of polarization now. They
have reached to a situation in which they
can no longer live side by side as ever.
Remember the benign and malign spirits
mentioned earlier.

Let’s minimize it for the purpose of
clarity. From the very beginning there
have been two mutually opposing men.
Both of them are now sleepless in 2 more
active manner than before. The former is
busy of constructing, while the latter is
tiring of destructing what the former hae
constructed. The former pacifying and
reconciling the quarrelling people, the
other exacerbating ordinary squabbles
and stoking up new conflicts; the former
inventing and innovating useful
technologies for the simplicity of life on
earth, the latter destroying wuseful
instruments, at the same time inventing,
innovating, and distributing destructive
weapons, The former is exhaustively
engaged in comstructive activities while
the latter toiling in spreading hunger,
diseases and poverty, depleting non-
renewable resources, creating wars, ete.
This has been the reality hitherto, and it
will remain as it is until the time of
defeat for the evil comes sooner rather
than later.

We are drifting to that final scenario,
willy-nilly.  Currently, every sign
worldwide is openly telling wus the
inevitability of the deluge before the
golden age comes into reality. Time of
winnowing and ferreting out the seed
from the straw is coming. The age of
destruction, the age of the great
DARKNESS is culminating its heyday
and is believed to have reached its anti-
climax stage. Historical experiences tell
us that any gloomy dusk is followed by
flickering dawn. Moreover, it is quite
understandable that the severity of any
darkness iz conversely related to the
brightness of the emerging light.
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The thickest the dwindling darkness the
brightest the burgeoning light will be.
But let's not forget that we are required
to contribute our premium if we want to
enjoy ourselves with the peace dividend
for which we are the major beneficiaries
among the shareholders. We will see
some recommendations later as to what
we can do.

At present, which country of the world do
you think is free of threats? From which
nation shall we begin? Don't get
surprised! I am simply clicking your
mind to get afresh. We can start from the
vicinity. Somalia, Sudan (Darfur), Chad,
Uganda(LRA), Afghanistan, Pakistan,
Sri  Lanka, (seemingly calm now)
Myanmar (a.k.a Burma), Thailand,
Madagascar, DR Congo, China(Tibet},
Spain (ETA), Iraq, Palestine, (West
Bank, Gaza) , Lebanon, Mauritania,
Bangladesh (mutiny), Georgia (Ossetia
and Abkazia), Russia (Chechnya),
Turkey ( Kurds), Colombia (FARC),
Zimbabwe, France(public unrest),
Australia (wildfire), Greece, New York,
(fire} India (Terrorism, Xashmir),
Germany (xenophic Neo-nazists), Egypt
(Muslim brothers), Italia (Mafioso),
South and North  Koreas (dormant
volcane?), Saudi Arabia (so called
terrorists), . Mali  (Tuareg rebels),
Morocco, Algeria, Nigeria, Moldavia,
USA-Israel-lran, more and more, the list
goes on unabatedly, and day in and day
out new cases join it.

The aforementioned countries are in
one way or another in a state of war. In
fact the situation may relatively seem
stable at one time, but the opposite may
occur at another time. Therefore, like
many of other nations on our planet,
these countries are always in a state of
“ne war, no peace.”

Warfare, as we all know, has varioua
facets of manifestations. As many things
have different forms; likewise, warfare
has also a variety of revelations. It may
begin within an individual as a
psychological conflict and grow up to the
level of cross border warfare, thanks to
its patrons, the negative spirits, that
govern the hearts and minds of their
human collaborators. Therefore, be it
psychological conflict that may end up
with suicide or be it psychological/
physical warfare between counties, or a
non-conventional BCR warfare
(biological, chemical, and radiological)
amongst nations, any sort of fighting is a
cauge of destruction, not of development
a all. We can take the saying for granted
that ‘there is no bad peace as there is no
good war.” On the other hand, though a
nation may not be engaged in a physical
wa , for the simple reason that it is a
meinber of this planet, the nation is

the US. How much debt do you think she
owes to foreign creditors? According to
the data I obtained from an international
TV channel, US stands first in the world
with an amount of nearly 11 trillion
dollars of debt. On top of that her tens of
thousands of citizens are becoming
jobless. almost on daily basia. To
whatever degree the bail out scheme is
being implemented, up until this very
moment nothing seems to stop the
economic recession. Factories, banks,
real estates and other businesses are
suffering from bankruptcy. This epidemic
of economic recession, which some
believe it is a ' preplanned and
premeditated act of few gluttonous
individuals for their own eccentric
interest, is corroding the helpless citizens
of our planet on an historic proportion. In
regard to such tyrant individuals, who
trust in money than in God or any thing
other than precious metals, President
Theodore Roosevelt is said to have
spoken the following in his election
campaign. “Behind the visible
government there is an inuisible
government upon the throne that owes the
people no loyalty and recognizes no
responsibility. To destroy this inuvisible
government, to undo the ungodly union
between corrupt business and corrupt
politics is the task of a statesman (Ibid)

When a fire arises somewhere, be it
accidentally or allegedly by an arsonist,
the negative effect of that blaze is beyond
imagination. One can not delineate the
domain of the damage that a wildfire
may bring about. Depending on the
current weather condition, the fire may
consume all what is available around
irrespective of which is what under any
given circumstance,

This analogy is applicable in most
gsimilar situations. If one creates havoc,
foolishly believing they are out of the
scope of the impact, no body knows, in
some instances, even they themselves
could be the first and probably the sole
victims of the trap they had engineered.

In light of this, if we admit the fact
that all nations are in a state of declared
or undeclared war with each other or
with natural and man made disasters,
we can further see some more threats
that are fuelling the alleged fighting.

Think of global warming. It doesn’t
differentiate between the rich and the
poor. It doesn't have a sense of kindness
for children or old age people. It is
already melting the icebergs of the polea
and thereby killing our cohabitants like
bears, and penguins. The torrential rains
followed by devastative floods, the
unusual hot temperature to the extent of

deemed. to be in war. Look for example
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the
snowstorm, the hurricanes, the sporadic
wildfires, etc. are mainly aaid to be the
results of global warming, according to

many lives hitherto,

media analyses. On top of these,
tsunamis of natural calamities due to
earthquake and volcanoes are the most
serious problems.

Moreover, we can mention scores of
man made threats for life on earth.
Greed: The major enemy that we human
beings are suffering from is greed. Greed
for money, greed for power, greed for sex,
greed for fame, and greed for anything
the world can offer. Greed may begin
with a desire to have a little amount of
money, but it has no demarcation that
limits one’s cupidity and no one knows
where it ends.

Be frank: what amount of money do
you think will quench my thirst for
money? If your answer is “infinite”, you
are absolutely right. Look, for instance,
Mr. Stanford and Madoff, and many more
bottomless pits of their likes, Why are
they being sued for an alleged
engagement in fraudulence? If they plead
guilty, is it not because of voracity that
they are demeaned to this level of
abatement? Why do millionaires and
billionaires commit suicide after reaching
the tower of wealth this world could by all
means offer them? Was it for that satanic
purpose that their transaction has
outrageously been out of the fair play in
the business field? What about Bill Gates
and Warren Buffet? Though what they
are doing now is highly appreciable,
couldn't they start their welfare while
they were young tycoons? If 60 or 7G or
more billions of dollars are accumulated
in the hands of an individual, how could
one expect the world to go healthy? We
can look into these composites in regard
to wealth appropriation: rich-rich, rich-
poor, poor-rich, and poor-poor. To my
understanding, we need to have more
rich-rich and when this is not possible,
rich - poor people based on the
assumption that richness is not measured
solely by monetary terms, I have a friend
who jokingly says, “ Altan enji
aldeheyenm” which literally means,
“Though we are penniless, we are not
poor.”

Overpopulation: China, India,
Indonesia, Pakistan, Nigeria anu st
other third world countries are severely
affected by over population and its over
all negative consequences. In fact, large
population per se may not be a problem.
The problem lies in the incompatibility of
governments to deal with the balance of
demand and supply in regard to
satisfying the numeric growth of citizena.
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Besides the
problems mentioned here above,
nations of the world are generally
suffering most from such agonizing

social and natural

problems like piracy, terrorism, ‘theft’
and looting of human body parts, drug
trafficking, human smuggling for
various inhuman purposes, and
Satanic Ritual Abuse(SRA). Moreover,
contemptuous attitude towards one
another based on nothing but
unemployment,
desertification,

ignorance,
maladministration,
penury, debauchery, drought, corruption,
illegal immigration, overflow of people to
towns, diseases (HIV/AIDS, Malaria,
Cholera, Cancer, SARS, Bird Flu, Swine
Flu, Ebola, Dengue Fever . . .},
groundless hatred among the followers of
different religions, ideologies and racial
groups; irresponsible media,
water pollution, depletion of natural

air and

resources,
commodities and skyrocketing living
cost, infertility of arable land, genocide,

artificial shortage of basic

miscarriage of justice, immorality, oil
politics, bias and prejudice based on
lack of mutual
understanding, economic backwardness,
inability to see outward, saber-rattling
language among feuding nations,. . .

discrimination,

These and others related to these are
the threats that need the role of selfless
people for their prompt solution, if we
would like to sece a golden era known for
its platonic love that results in an even
prosperity and joyous coexistence here on
planet Earth. We must understand that
our planet is hence regrettably far from
being perfect due to factors mainly
mentioned here above., To undo ali what
has been done against humanity and the
ecosystem in general, we need to
dismantle all the FENCES that have
been built by the flesh, the EGO, and
should rebuild one fenceless world where
in every one of us will rejoice, with the
fruits of our egoless- ness that results
from the elimination of the destructive
id. To this end, we should be ready to
reconstruct our totality. We must realize
that the reconstruction may require our
sacrifice to the extent of destroying lots
of selves. Truly speaking, to destroy a
self, to deny the former self, is one of the
most difficult things. But we must kill
most of our selves to come to the center
from the periphery. Let's destroy our
egoistic nature (sclfishness) and bring
our souls together to their former natural
state of being. It is only then that we
enjoy an equal ecstasy, with referring to

BI-ANNUAL BULLETI

through an immaculate heart and
enlightened mind that we can enjoy
ourselves with the fruits of our purest
contact with the Supreme High; Dium,
Allah, Dio, God, Waka, Egziabher,...
Whoever you name Him. At present, I
think, to whatever pitch we yell to offer
our prayers to our respective deities,
individually or in group, for the
innermost part of most of us is detached
from the Highest Being, it is less likely
that we are heard. Had our prayers been
taken into account by the most High,
compared to the multitude of people who
attend churches, mosques, or
Synagogues, we wouldn't have heard
even one sound of a bullet on Karth.
What do you think? Is it not right? Let's
not be scared to see the truth. Only
Truth has an intrinsic power that leads
towards victory provided one sticks to it.
Once we know the truth, it will be easy
for us to find a sclution to our agonies in
a holistic approach.

Do you have the gut to admit realities
as they are? Or do you want them
presented euphemistically? In any case,
to change this grotesque scenario, for
instance, if I need to be irreligious for the
purpose of being religious in my new
perfect personality, I shouldn’t miss this
stage of growth; otherwise, the same
vicious cyele is likely to go on, as it was,
it will also be. In this regard, we all have
to go at least half way to be these

entities: Abdela, Barack, Christina,
William, Roberto, Alphonso, Imawara,
Radovisky, Dmitrievna, Merkel,

Gemechu ...then after, we will reach to a
state of transcendence and we will be
nothing else but Adem and Hawa, or
Adam and Eve, the primordial human
race. Through love we become one. And
ONENESS that results from true love is
the only remedy to get rid of all our
miseries. There is nothing that love fails
to defeat. When there is love amongst us,
money stops speaking, muscle ceases
ruling, ignorance gives way to rational
thinking, intelligence begins functioning.
Then, when our brain is reinstated to its
proper position, the position which has
long been controlled by the impious
union of sex, money, and power, all what
have been the causes of our commotions
will turn out to be ridiculously laughable.
(Mind you, no pretension!) I said nothing;
I tried to simply convey what others have
been saying in a bid to bring about
harmony and lasting peace to our
benevolent Mother, planet Earth. I am
nothing more than an echo, nothing
really. Let the Most High bless our
planet. Gratias Dium! 1nsha’Allaht
Amen.
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Special Interest Group . . .

& continued from pege 49

gender related problems, protecting
women's rights, minimizing attrition rate,
developing female students’ and staffs
assertiveness and mainstreaming gender
in the UC. The specific objectives of the
office is to increase awareness on gender
among the community of the UC, develop
female students' and staff's asserfiveness,
protect women's right in the UC, enhance
female students’ academic performance
ete. To achieve these objectives, the Office
is engaged in activities such as organizing
training programs on different gender
issues, mobilizing the staff and students
of SMUC to be members of the SIGG,
mustering resources in regard to gender
isguen that could enhance the objectives
of SIGG, establishing females' academic
and administrative staff association in
the UC, giving sgpecial guidance and
counseling to female students and staff,
searching scholarship opportunities and
research grants for members of SIGG,
looking for opportunities for short term
and long term capacity building trainings
for members of SIGG, conducting a
research on different gender related
issues, and fighting sexual harassment
through the committee formed for this
purpose.

The SIGG office shall be accountable to
the Viee President Office of the UC and
has an assembly of all members. The
office is led by a chairperson and vice
chairperson who are elected by members
for two years term.

Finally, it is worth mentioning that, in
order to accomplish all the vision,
mission, objectives and activities of the
office, it needs the interest, will and
active participation of the community of
the University College.
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