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Dear Readers, 
  

 We know that we are 
late by an edition to follow our 
schedule of publishing this issue 
of Vol. 5, No. 10 The Teacher 
b u l l e t i n  d u e  t o  s o m e 
inconveniences, and we would 
like to apologize for that. 

 As usual, the Editorial 
Team has been trying its best to 
incorporate various issues in 
this edition so that our esteemed 
readers could get palatable reads 
r a n g i n g  f r o m  r e s e a r c h 
endeavors to entertaining 
matters that might serve as 
pastimes and source of 
information. We have also tried 
to maintain the columns we 
have been entertaining since the 
launch of our bulletin and you 
can have a panoramic view of 
them and when you wish to do 
so you may pause and go 
through anyone of those 
different issues for further 
understanding. 

 In light of the above, we 
have included a research article: 
University Governance in 

Ethiopia: Trends, Challenges 

and Options which “outlines 
some of the major features and 
changes in the area and explores 
how much the principles and 
aspirations laid down have been 
translated into action in light of 
international trends.” This 
article gives light especially on 

how our public universities are 
governed with respect to 
realization of the rules and 
regulations laid by the Ministry 
of Education (MoE) of the 
country. We learn whether the 
directives and/or the rules 
issued by MoE are properly 
implemented or not. 

 In addition to the 
aforementioned article, we have 
some others such as The Role of 

HEIs in Harnessing Creativity 

as the Driving Force behind 

E c o n o m i c  G r o w t h  a n d 

Development ;  Rev iewing 

M a t e r i a l s  o n  G e n d e r 

R e s p o n s i v e n e s s  a n d 

Investigating some Instructors’ 

Activities on Promoting Female 

Education at KCTE; The Role of 

Group work in Promoting 

Language Learning; Useful Tips 

for Teachers; and,  A 

Comparative Study of Higher 

Education Evaluation System: 

The Case of Australia, England, 

Canada and Ethiopia. Most of 
these and other research articles 
deal with the role of education 
and learning in building a nation 
and the way educators should 
pursue to pedagogically achieve 
effectiveness and viable 
successes in their efforts with 
specific reference to our 
country, Ethiopia. 

 In the Amharic part of 
the bulletin, we have presented 
some three articles that give 
their special account on various 
issues the writers need to 
convey; Befekadu Hailu, our 

permanent columnist, says 
s o m e t h i n g  a b o u t  t h e 
establishment and the steady 
growth and development of 
Saint Mary’s University College 
under an impressive title 
“���� ���� 	
���
 
� � � �  � � � �  � � � 
���?”[ You will get good 
reads about what a dream is and 
the oft-reiterated December 21, 
2012 in Amharic under the titles 
“��� �
�
 ��?[What is a 
Dream?]”(by Kassa Zelleke) 
and “������ 21 2012 
� !��"�?[Are you ready 
for December 21, 2012?]” (by 
Tamrat Haile) respectively. You 
are cordially invited to read 
these Amharic pieces as well. 
We hope you will get them 
interesting and timely too. 

 T h e  E d u t a i n m e n t 
column, as usual, has been 
replenished with seasoned 
stories and items of laughter that 
could entertain and give some 
sort of enlightening perception 
to our readers. We are full of 
hope that you will entertain 
them and all other presentations 
much. They are presented in 
both languages, Amharic and 
English. Good read! 

        

 E D I
T O R

I A L
 

He who adds 

not to his 

learning di-

minishes it.    
Anonymous 
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  Governance refers to “all 

those structures, processes and 

activities that are involved in the 

planning and direction of the 

institutions and people working in 

tertiary education” (Fielden 2008, 

p2). The need for changes in the 

governance of the Ethiopian 

education system has been 

emphasized as early as 1994 in the 

Ethiopian Education and Training 

Policy (ETP) which may be 

regarded as the precursor to many 

of the policies and changes within 

the education sector. However, it is 

the directions set in the Higher 

Education Proclamations of 2003 

and 2009 that have clearly outlined 

the mechanisms by which 

Ethiopian universities should be 

governed. 

 This paper outlines some of 

the major features and changes in 

the area and explores how much the 

principles and aspirations laid 

down have been translated into 

action in light of international 

trends. The focus areas chosen for 

discussion are the issues of 

autonomy, accountability and 

governance structures both at 

system and institutional levels.  The 

study exclusively dwells on public 

universities and draws i ts 

information from secondary 

sources. It is structured in a manner 

that discusses trends within the 

international literature followed by 

the actual practices in the Ethiopian 

set up. The conclusions drawn are 

offered at the end. 

U n i v e r s i t y  G o v e r n a n c e : 

Theoretical Underpinnings 

 The global move in the 

state’s locus of control from 

direct to a more indirect form of 

university governance has been 

widely cited as one major 

manifestation of the higher 

education sector. This move has 

been  necessitated by a variety of  

factors chief among which are: 

t h e  ‘ d e m a n d -  r e s p o n s e 

imbalance’; the move to a mass 

higher education system; the 

tremendous growth in the type 

and provision of tertiary 

education institutions; the change 

of environment in which 

universities operate; the state’s 

growing limitation in providing 

the required resources and 

funding; the increasing market 

pressure within the higher 

education sector; and  the 

introduction of new public 

management (Clark 1998; 

Santiago et al 2008; Fielden 

2008; Schmidt and Langberg 

2007; Mora 2001; Meek and 

Davies 2009; de Boer and 

Goedegebuure 2009) . 

 At the broader level, the 

new changes have been noted to 

h a v e  s h i f t e d  u n i v e r s i t y 

governance from ‘a republic of 

scholars’ to ‘a stakeholder 

organization’ (Bleiklie and 

Kogan 2007); from ‘collegial 

g o v e r n a n c e ’  t o 

‘managerialism’ (Coaldrake, 

Stedman and Little 2003); and 

f r o m  ‘ c e n t r a l i z e d ’  t o 

‘decentralized’ systems (Schmidt 

and Langberg 2007). At the level 

of operations, the changes have 

specifically been manifested in 

many ways including the 

following: 

• increased market steering and 

orientation (Meek and Davies 

2009; Mora 2001). 

• diversification of funding 

resources and 

          University Governance in Ethiopia: Trends, Challenges 

and Options 
  [                            

                                 Wondwosen Tamrat (Asst. Prof), SMUC 



  

     3 
Faculty of Teacher Education, St. Mary’s University College 

          B i - a n n u a l  B u l l e t i n          N o v e m b e r  2 0 1 2        tttteachereachereachereacher    
hehehehe    

entrepreneurial bent (Clark 1998; 

Meek and Davies 2009; Christensen 

2011). 

• formula based funding and/or 

block grants (Schmidt and 

Langberg 2007). 

• increased orientation towards 

efficiency- ‘doing more for 

less’ ( Meek and Davies 2009; 

Christensen 2011). 

• increased accountability to 

stakeholders (Christensen 2011; 

Dixon and Coy 2007). 

 In order to match the above 

changes, governance structures 

within universities have sought the 

provision of more autonomy, the 

introduction of new systems of 

a c c o u n t a b i l i t y ,  a n d  n e w 

arrangements of external and 

internal governance mechanisms.   

Such trends are  becoming 

increasingly common even in 

Africa. 

Autonomy  

 Mora (2001, p. 102) defines 

university autonomy as, “the 

ability of universities to organize 

their own affairs without 

interference from the stte”. Raza 

(2009, p. 5) identifies two forms of 

institutional autonomy: substantive 

autonomy which covers academic 

and research areas (i.e. curriculum 

design, research policy, entrance 

s tandard s ,  academic  s ta f f 

appointments, awarding degree) 

and procedural autonomy which is 

more related to non- academic 

aspects (e.g. budgeting, financial 

management, purchasing, etc). 

Autonomy is further being 

considered at individual faculty 

level which is perceived as 

“individual professional freedom 

for academia to select research 

objects as well as research and 

publication method” (Schmidt and 

Langberg 200, pp 86- 87). The 

question of how much autonomy 

should be provided to institutions 

or faculty is usually dictated by 

“inherited rights, tradition, 

legislative intent, and societal 

culture” (Fielden 2009, p 22). 

Accountability 

 Accountability refers to 

“the ethical and managerial 

obligation to report on [university] 

activities and results, explain their 

p e r fo rmance ,  an d  as su me 

r e s p o n s i b i l i t y  f o r  u n me t 

expectaions” (Salmi 2009, p. 3). 

Salmi ( pp. -7) further notes that, 

due to the increasing demands on 

universities, accountability has 

grown to include such concerns as 

the extent to which access is 

offered evenly to all groups in 

society (equity); standards of 

teaching and research (quality); the 

degree to which graduates receive 

an education that meets labor- 

market needs (relevance); the 

contribution of the university to 

local and /or national economic 

development (sometimes called the 

third mission); the values imparted 

by tertiary education institutions 

(eg. Citizenship and nation 

building); the manner in which 

public resources are utilized 

(internal efficiency); and the 

financial capacity of the tertiary 

education system to grow while 

maintaining high standards 

(sustainability). 

 According to Fielden 

(2008, p. 24) there are three 

mechanisms that can be utilized to 

e n s u r e  a c c o u n t a b i l i t y  o f 

universities: the state can exercise 

control through the approval of 

strategy; agree through a contract 

with the institution that it should 

deliver certain outcomes in return 

for funding; and create a regime of 

regulation and reporting on 

performance. Salmi (2009, p 20) 

identifies the variety of strategies 

indicated in the table below  that 

could be used to ensure such forms 

of accountability. 

At the broader level, the new changes have been noted to have shifted 

university governance from ‘a republic of scholars’ to ‘a stakeholder 
organization’ from ‘collegial governance’ to ‘managerialism’; and 

from ‘centralized’ to ‘decentralized’ systems . At the level of opera-
tions, the changes have specifically been manifested in many ways. 
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 University Governance 

 The three major forms of 

university governance could be 

identified as the delegation of 

powers by central government to 

another lower tier of government, 

delegation to a specialized buffer 

body, or delegation direct to 

institutions themselves (Fielden 

2008). There are a variety of roles 

and responsibilities that would be 

ascribed to chief actors at each 

level. We identify below the roles 

of the Ministry of Education 

(MoE), buffer bodies, the Board, 

and the internal governance 

structures of universities. 

MoE and Buffer Bodies.  

 The usual strategic roles of 

the Ministry are setting overall 

policy, checking higher education 

compliance with national laws, 

determining national strategic 

priorities and policies for the 

system, and co-ordination with 

other entities  on higher education 

issues (Fielden 2008; Middlehurst 

and Teixeira 2012). The creation of 

buffer bodies as central agencies is 

also a common feature in many 

countries. Their major purpose has 

been to provide specialist function 

devolved from the Ministry of 

Education (Fielden 2008). 

Institutional Governance.  

 At institutional level the 

three layers of governance which 

seem to be common across many 

countries are the Board, the Senate 

and the President.  

 The Board is usually 

entrusted with the task of 

formulating the institution’s 

strategic direction and safeguarding 

the institution’s interests (Saint & 

Lao 2009).  The key principle in its 

formulation is that its role should 

be limited to strategic management 

(Fielden 2008). In terms of size, the 

general trend seems to be in favor 

of a small number of members and 

a majority of external non-

academic people, although the 

manners in which board members 

are appointed seem to vary across 

countries (Fielden 2008). 

 The Senate/Academic 

Board usually functions as the 

supreme organ of institutions when 

it comes to academic affairs. Next 

to the Senate, the President/

Chancellor is in many contexts 

identified as the principal 

administrat ive officer  with 

responsibility to the board for the 

effective operation of the university 

(Ibid 2008). 

Table 1 : Instruments of Accountability 
 

 

Source: Salmi (2009, p 11) 

Instruments/ Dimen-

sions 

Academic 

integrity 

Fiscal 

integrity 

Effective use 

of resources 

Quality and 

relevance 

Equity 

Strategic plan               ×   × 

Key performance indica-

tors 

            ×         ×    × 

Budget             ×     

Financial audit           ×         ×     

Public reporting            ×         ×      × 

Licensing         ×         

Accreditation/academic 

audit/evaluation 

        ×              ×   

Performance contracts             ×         ×      × 

Scholarships/student 

loans/vouchers 

            ×         ×   

Rankings/benchmarking               ×   

A minute's success 

pays the failure of 

years.  

Robert Browning   (1812 - 1889) 
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University Governance in 

Ethiopia:  Current Findings 

The Context  

 A l t h o u g h  E t h i o p i a 

cherishes more than a thousand 

years of religious education, 

modern education is a recent 

phenomenon  having  been 

introduced by the opening in 1908 

of Menelik Secondary School. 

Higher education was introduced 

half a century later by the opening 

in 1960 of Addis Ababa 

University.  In many respects, the 

higher education sector until 2000 

exhibited elitist features with only 

two universities, a few colleges, 

and not more than 40 thousand 

students in the second most 

populous country of the African 

continent. The management of 

higher education at the national 

level was entrusted to a small 

department within the Ministry of 

Education; and to the senate, 

presidents and vice presidents at 

university level. 

 Commensurate with the 

changes at international level, 

recent developments within the 

higher education sector have been 

profound. Only in the last two 

decades the number of universities 

has grown from 2 to 31. The Gross 

Enrollment Rate (GER) has risen 

from below one percent to 5.3. The 

student population at the university 

level has now reached nearly four 

hundred thousand. The aggressive 

plan of the government in terms of 

creating additional access does not 

show any sign of abating as the 

sector’s GER is further expected to 

rise to more than 9 percent in the 

coming few years (MoE 2010). 

Among other things, such huge 

changes should entail significant 

shifts in the areas of university 

governance and management. 

Autonomy and Accountability 

 Article 4.5 of HEP 2009 

states that one of the objectives of 

higher education in Ethiopia is ‘to 

ensure institutional autonomy with 

accountability’. In a similar vein, 

among the various guiding values 

institutions should uphold, Article 

7.4 ascribes to ‘institutional 

autonomy with accountability’. 

HEP 2009 further outlines the 

specific components of autonomy 

and accountability. 

Issues of Autonomy  

 According to Article 17 of 

HEP 2009, universities have the 

au tonomy to  deve lop  and 

implement relevant curricula and 

research programs; set  up 

organizational structure; implement 

internal rules and procedures; 

employ staff, administer personnel 

and nominate managers; and 

manage funds and property. The 

proclamation also grants academic 

freedom for institutions with the 

r e q u i r e m e n t  t h a t  s o c i a l 

responsibility should be cultivated 

while pursuing their mission 

(Article 16). 

 The proclamation explains in 

detail the autonomy in such areas as 

finance where institutions are 

granted budgets in the form of 

block grants, and the right to 

diversify funding bases through the 

establishment of an income 

generating enterprise and income 

fund (Articles 62- 64; Articles 66 

and 67). 

In terms of the autonomy granted to 

institutions, Teshome (2007) 

contends that the sector has been 

dominated by heavy handed and 

direct government interference in 

the previous governments and that 

situations are better now. Baye 

(2008) vehemently disagrees and 

argues  tha t  a l l  successive 

governments have chosen to keep 

the university at bay and silence it 

whenever it gets vocal with its 

thoughts, words of dissent, and 

practice. Forum for Social Studies 

(Taye 2008) which investigated the 

situation in nine public and five 

private institutions seems to support 

Baye’s position. The lack of 

research in this area calls for more 

studies that may help identify the 

status-quo letter. 

Accountability and its Features  

In line with the envisaged 

autonomy given to institutions, 

government has, through the higher 

education proclamation of 2009, 

c rea t ed  va r i ous  fo rms  o f 

accountability. Accordingly, the 

quality of academic provisions and 

standings of universities are 

evaluated by the Higher Education 

Relevance and Quality Agency

(HERQA). Universities are 

expected to secure a Strategic Plan 

Agreement with their boards and 

the Ministry of Education to secure 

funds. On the basis of the same 

plans, they are further required to 

produce annual performance and 

financial reports. However, 

many of these have not been 

translated into action yet.  

 Although the national quality 

assurance agency was  
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established to improve academic 

provisions at sectoral level, public 

universities are excluded from the 

accreditation regime in place. 

Strategic Plan Agreement with the 

Ministry has not become 

mandatory and universities still 

continue to receive their budget in 

the old manner. The publication of 

annual performance and financial 

reports is also a rarity. The overall 

indication is that in terms of the 

new forms of accountability our 

universities still leave much to be 

desired. 

Existing Governance Structures  

 The governance of the 

higher education sector in Ethiopia 

involves primary actors at the 

external and internal level. At the 

external level, the major role is 

played by the MoE, while the 

internal governance is entrusted to 

governing and advisory bodies; 

academic units; administrative and 

technical support units; and offices 

and other facilities necessary for 

undertaking the activities of the 

university (HEP 2009). 

MoE and buffer bodies.  

 The ultimate power of 

making decisions on education 

rests with the Ministry of 

Education (MoE). The various 

functions of the Ministry outlined 

in the Higher Education 

Proclamation (2009) have 

concentrated on ensuring the 

implementation of the national 

policy and strategy on higher 

education, determining and issuing 

standards, approving and ensuring 

the implementation of strategic 

plans of public institutions, 

encouraging coordination among 

universities and other external 

entities. In 2003, an agency 

entrusted with the task of ensuring 

quality in the sector (i.e. HERQA) 

and a strategic centre concerned 

with policy formulation, advice 

and research (i.e. HESC) were 

created to act as buffer bodies.  

In terms of steering overall efforts 

in the sector, many argue that the 

Ministry needs to improve its 

capacity in various areas. Teshome 

(2008, p. 70) notes, “The 

expansion and reform agenda that 

the MoE has initiated has exceeded 

its own capacities for guidance, 

effective leadership & support”. 

The MoE’s inadequacies in 

creating the right organization and 

structure to support the new 

changes, the lack of capable 

human resources at all levels, the 

lack of appropriate planning and 

policy analysis, the lack of 

strategies and adoption of forward- 

looking and proactive practices are 

identified as areas that require 

further improvements (HESO 

2004; Teshome 2007). 

University Boards. The board of a 

public university is designated as 

“the supreme governing body of 

the institution” with a plethora of 

responsibilities extending from 

monitoring and ensuring that the 

institution keeps proper books of 

accounts to supervising the overall 

operations of the university (HEP 

2009).  Most of its responsibilities 

are related to overseeing the 

functions of the University; issuing 

directives; and nomination and 

appointment of higher officials of 

the University. 

 The board is accountable 

to the Ministry and is composed of 

7 voting members and the 

president of the University who is 

a non-voting member. According 

to Teshome (2007) such recent 

changes as the inclusion of more 

board members from external 

constituencies and the deliberate 

assignment of regional top 

officials to chair university boards 

seem to have the positive effect of 

improving university relationship 

with local communities and public 

entities. Despite such, there are 

areas of deficiencies that many 

ascribe to university boards. 

 To begin with, the board 

appears in more than one way, to 

be heavily influenced by the 

Ministry itself. If we look at the 

composition of the board, the chair 

and three voting members are 

appointed by the Ministery.  The 

remaining three members are 

nominated by the President in 

consultation with the University 

Council and Senate, but still need 

to be approved by the Ministery 

again.  The President is also 

appointed by the Ministry, albeit s/

he is accountable to the board. The 

Ministry is also given the authority 

to reform and change the board in 

whole or in part (HEP 2009, 

Article 47.5) whenever it deems it 

necessary. In a conference held on 

“The Role of the Board in the 

Governance of Universities” in 

2006, university officials 

expressed that a reasonable 

distance should be created between 
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the MoE and the Board. 

 University boards have 

also been blamed for lack of 

clarity of purpose, micro-

management, poor understanding 

of role, misunderstanding of the 

s p e c i f i c i t y  o f  u n i ve r s i t y 

environment and having limited 

capacity (Teshome 2008, p69).  

This is mainly due to the 

nomination process which does not 

seriously consider the personal 

qualities, professional attributes 

and commitment of nominees for 

the board and the lack of proper 

awareness and training they need 

(HESO 2004; Teshome 2008). 

Institutional Governance.  

 The academic governance 

of Ethiopian universities was until 

2009 led by the Senate, the 

President, Vice Presidents, and the 

academic assemblies at faculty and 

department level. This structure 

changed with HEP 2009 which 

brought to the fore such additional 

structures as the Managing 

Council, and the University 

Council. Many things are left 

unclear about the Senate as its 

previous responsibilities and 

composition are shared by the 

University Council. Some of the 

duties assigned to the Managing 

Council and specially to the 

University Council also overlap 

with that of the Senate. 

Notwithstanding the need for the 

creation of all these cumbersome 

structures, the Senate, Managing 

Council and the University 

Council are to be chaired by the 

President who will be extremely 

burdened. Although these were the 

structures expected to be applied, 

the universities still appear to 

follow the earlier governance 

system where the Senate assumes 

the highest position. 

Uncharacteristic of previous 

regulations and practices, HEP 

2009 dictates that the positions for 

presidency will be announced, and 

Vice-Presidents will also be 

elected through competition. 

However, this has not been 

materialized yet. All positions 

appear to be filled by nominations 

from the board (in the case of 

presidents) which will have to be 

approved by the Ministry; and the 

president (in the case of vice 

presidents) which will have to be 

approved by the board. 

Another important element of 

university governance within 

the Ethiopian context has 

been the lack of capacity that 

is critically needed in times of 

e x p a n s i o n  a n d 

transformation. Since the 

onset of the higher education 

reform, it has been observed that 

the leadership in Ethiopian 

universities lacked the needed 

q u a l i t y  a n d  p r e p a r a t i o n .  

According to Teshome (2008), 

university leaders are particularly 

identified to be weak in strategy 

formulation, organizing, team 

building, monitoring and problem 

solving, and delegating which has 

affected the ownership and pace of 

reform and renewal needed within 

the sector. 

 The other problem 

noted with institutional 

leaders is the lack of 

induction, and the need for 

continuous training and 

coaching.  HESO (2004) 

contends that very little 

leadership development and 

training takes place within 

the sector. Hence the need for 

training in such areas as 

Strategic Planning, financial 

management, leadership 

mentoring, establishment of 

a pp r op r i a t e  f o r a  f o r 

communication,  human 

r es our ce  management , 

management and coordination 

of staff development, system 

rev i ew ,  and  res ource 

efficiency continues to be a 

challenge (World Bank 2003; 

HESO 2004; Teshome 2008). 
 

Conclusion 

 The observations made 

thus far may have shown the 

directions in which university 

governance in Ethiopia is 

headed and the challenges 

along the envisaged paths. 

The need for building the 

capacity at the Board, 

Ministry and internal 

governance of universities is 

urgent in order to develop 

successful universities as the 

issue of governance seems to 

be a critical factor that 

impacts on the success of the 

s e c t o r ’ s  c h a n g e  a n d 

transformation. The need for 

better  awareness and 

preparation, continuous 

training, proper selection of 
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people, and the acquisition of 

resources would mean a lot in 

terms of creating the 

envisaged success in the area. 

The MoE and the Board 

should seek to properly play 

their steering role and create 

a reasonable distance with the 

universities. This is both in 

the spirit of the international 

trend and the possible 

b e n e f i t s  s t ak e ho l d e r s 

(including the universities) 

might be able to harness. It 

would also save the Ministry 

and the Board from engaging 

with unnecessary details and 

rather help them focus more 

on strategic issues. It can also 

boost the confidence of 

universities to act on their 

own with the required sense 

o f  accountabi l i ty  and 

efficiency. 

 In conclusion, it can be 

said that despite the 

legislation that offers a great 

deal of space, there still 

remains a lot to be done in 

realizing the envisaged 

changes in university 

governance as prescribed in 

the Higher Education 

Proclamation of 2009. 
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Introduction /Background of 

the project 
  

 The goal of the 10 year UN 

girls’ education initiative program is 

“to improve the quality and level of 

girls’ education”. It is a fundamental 

human right, and an essential 

element of sustainable human 

development. It was launched by the 

UN Secretary General at the world 

education forum in Dakar, Senegal 

in April 2000, which is a 

collaborative effort of UN entities 

and their partners, including 

UNESCO and the World Bank, and 

it is coordinated by the United 

Nations Development program. 

 The rationale behind is the right 

to education is established in many 

binding international human rights 

in s t ru ment s ,  i nc lu d in g  the 

convention on social, economic, and 

cultural rights, the Convention on 

the Rights of the Child (CRC) and 

Convention on the Elimination of 

all forms of Discrimination Against 

Women (CEDADAW).  

The majority of children (almost 

two-thirds) who are denied of their 

right to education are female.  

Girls’ education is also extensively 

documented as an investment that, 

overall, has the largest returns for 

economic development ,  yet 

resources are not properly used 

because girls and women are not 

benefiting from it. Of the 52 

countries with a gender gap in the 

primary Net Enrolment Rate (NER) 

of 5% or more, 47 have a gender 

gap that disadvantages girls. Where 

girls do complete a primary 

education, there is often a large 

gender gap in the transition rate to 

secondary school. 

 Female literacy rate continues 

to lag behind those of their male 

counterparts. When combined with 

structural and other factors such as 

poverty (especially in rural areas 

and shanty towns) disability, 

minority status, violence against 

girls and women, mal nutrition, 

rapidly changing social systems, and 

H IV / A ID S  r i s k  g i r l s  a r e 

systematically more disadvantaged 

than their  male counterparts solely 

on the basis of discrimination based 

on gender.  Until all girls at school 

their ages are enrolled and achieve 

quality education along with their 

m a l e  c o u n t e r p a r t s ,  t h e i r 

fundamental human rights are 

presumed to be denied and the 

precondit ions for  over  a l l 

sustainable human development are 

unfulfilled. Furthermore, problems 

such as the financial and 

humanitarian crises threaten to 

reverse the few hard won gains in 

girls’ education. All these factors 

make it an imperative to act in 

support of Education for All (world 

conference on Education for All 

(EFA).Jomtien, 1990 and world 

Education Forum (WEF).Dakar, 

2000, with a particular emphasis on 

girls.) 

 The broad social benefits of 

girls’ education include increased 

family incomes; late marriages and 

reduced fertility rates, reduced 

infant and maternal mortality rates, 

better nourished and healthier 

children and families, lower child 

birth related death rates; greater 

opportunities and life choices for 

more women (including better 

chances to protect themselves 

against HIV/AIDS); and greater 

par t ic ipat ion of women in 

development, and in political and 

economic decision making. Because 

of these multiple benefits, which are 

synergistic, it is widely recognized 

that devoting resources to quality 

education for girls is among the best 

investments that any society can 

make.  

 Within the UN it is recognized 

that Education for All (EFA) will not 

be achieved without girls’ education 

and this must be rectified. In this 

regard, the UNDG and its network of 

partners can draw on a substantial 

base of existing knowledge and 

extensive experience in developing 

the 10 year programs. In addition, 

the initiation of this effort is 

particularly timely as it can take 

advantage of some of the processes 

that are in place as a result of the on 

going UN and others’ reforms. 

Impact assessment had been 

performed on the successfulness of 
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the program. The result indicates 
that it still needs a sustainable effort 
of world community and 
intellectuals. Hence, it is essential to 
investigate on females’ education in 
KCTE to achieve the above 
mentioned goal. The major 
objectives of this project are to: 

1. Review course out lines based 
on gender responsiveness  

2. Review selected modules 
based on the criteria 
designed. 

3. Identify instructors’ activities 
based on gender 
responsiveness & 
affirmative action  

4. Suggest a consensus & 
investigated points to be 
involved in any written 
materials & activities. 

Based on the above objectives the 
following tasks had been performed 
by the investigators 

1. Six course outlines had been 
reviewed based on gender 
responsiveness using likert 
scale.   

2. Two selected modules had 
been reviewed (i.e., 
Education in the Ethiopian 
context II (PS1 - 112) / 
GMT/,  and Introduction to 
Ethno biology (Bio. 406). 

They had been reviewed based 
on the following criteria.  Text 
material lay out in a way to 

display important issues on 
gender responsiveness 
�  Amount of female 

characters mentioned in the  
material 

� Gender responsiveness of 
the illustrations displayed in 
the material  

� Gender bias, occupational 
statements, and examples. 

� Language usage i.e., 
generic, masculine, 
pronouns. 

� Pictures/diagrams, 
representation of women, 
and pictures that reflect 
stereotypical appearance, 
pictures that challenge 
traditional appearances i.e.,. 
Division of labor, attitudes 
and traits. 

3. Questionnaires had been 
administered to be filled 
by randomly selected 
instructors.  

Data obtained through reviewing 

course out lines 
 Course outlines of 12 
courses had been reviewed based 
on the following table/guide lines 
prepared for reviewing course out 
lines. 

Course title ____ Dep’t ___ 
Course No.    
Do the following course components 
have any relation to gender 
responsiveness? Use rating scale for 

their strong and weak gender 
responsiveness.  

Key:- 
1= Poor     2= Satisfactory/average        
3= Good/Very Good 

Gender responsiveness means 
considering girls/females 
education into account (for 
affirmative action) 
Based on: - 1) language express in 

gender forms 2) The promotion 
of girls’ education through the 
method of instruction. 

S.
N
o. 

Compo-
nents 

Rating 
Scale 

Re-

mark 
1 2 3 

1 Course 
description 

        

2 Course 
objectives 

        

3 Course 
content 

        

4 Mode of 
delivery 
(Methodol
ogy) 

        

5 Mode of 
assessment 

        

 

A Comparative Study of ... 

  Con’d from page 17 
 

Higher Education Council (HEC).
(1992). The Quality of Higher Educa-
tion: Discussion Papers.  Canberra: 
AGPS. 

Mallea, J.(1995). “The Evaluation of the 
Higher Education System in Canada”. 
In The             Evaluation of the 
Higher  Education Systems. London: 
Kogan Page Limited. 

Saint, W.(2004). “Higher Education in 
Ethiopia: The Visions and its Chal-
lenges.” Journal of              Higher 
Education in Africa.(2)3,83-113. 

 

 

Sheehan, B.(1995). “The Evaluation of 
Higher Education Systems.”  In The 
Evaluation of the  Higher  Education 
Systems. London: Kogan Page Lim-
ited. 

Xue, T.(1995). “The Evaluation of the 
Higher Education System in the Peo-
ple Republic of             China.” In The 
Evaluation of the Higher  Education 
Systems. London: Kogan Page             
Limited. 

This writer could be contacted 
through his email: getayeatla-
bachew@yahoo com.   

 

 
Everyone has the feeling that Everyone has the feeling that Everyone has the feeling that Everyone has the feeling that 

all you have to do is to all you have to do is to all you have to do is to all you have to do is to 

achieve stardom and once achieve stardom and once achieve stardom and once achieve stardom and once 

you're there you can relax. It's you're there you can relax. It's you're there you can relax. It's you're there you can relax. It's 

just the opposite. Once you get just the opposite. Once you get just the opposite. Once you get just the opposite. Once you get 

there, then the war really there, then the war really there, then the war really there, then the war really 

starts. The pressures get larger starts. The pressures get larger starts. The pressures get larger starts. The pressures get larger 

because getting hit records is a because getting hit records is a because getting hit records is a because getting hit records is a 

miraclemiraclemiraclemiracle. 
      

    Phil Everly (1939 — )   ������������ 
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Course Title: - General methods of 

teaching 

Department: - Education course 

No. TECS-122 

General review of the course based 

on gender responsiveness by 

considering girls/females 

education into account (for 

affirmative action) i.e.  

1. Language express in gender 

forms 

2. The promotion of girls’ 

education through the 

method of instruction 

The review will be as follows: 

 As you could see from the 

table; course description, course 

objectives & course content are 

rated to be average because they 

use generic nouns to write course 

description and course objective. 

In the course content illustrations 

i.e., examples, tables, figures, etc. 

should indicate how girls should 

be characterized to initiate them & 

encourage their education for 

affirmative action. Mode of 

delivery (Method of teaching) 

rated to be 1. Because the course 

itself should encourage the trainees 

to practice how they teach in 

schools. However in the mode of 

delivery it does not indicate how 

females/males equally practice in 

form of  micro  t eaching . 

Particularly, females should 

practice repeatedly in order to 

develop their skill of teaching in 

schools than boys through peer 

teaching. 

 Mode of assessment is rated 

to be average, because after each 

assessment, females who achieve 

low result should be supported. 

How ever this is not displayed in 

the course outline. 

Course title Fundamentals of  

  Education & TDP 

Department Education  

Course number: TECS-111  

As you could see from the table; 

course description and course 

objectives are rated to be average, 

because they use generic nouns to 

write course descriptions and 

course objectives. In the course 

content education and training 

policy is involved, which favors 

females in education and finance. 

  B a se d  o n  t h e  a bove 

mentioned criteria of gender 

responsiveness, when we review 

Course Outlines, Methods of 

Teaching Mathematics (TeMa-

242), and Methods of Teaching 

Physics (TePh-242) we see that 

they are commonly rated in all 

components of course description, 

course objectives, course content, 

mode of delivery and mode of 

assessment. As you could see from 

the table the common rating point 

is 2. When we review it in detail, 

Course Descriptions and Course 

Objectives are written using  

A table which displays course out lines review 

S.No. Course name, code and Dep’t 

Course with rating scales 

Course 
descrip-
tion 

Course 
objectives 

Course 
content 

Mode of 
delivery 

Mode of 
assess-
ment 

1 2 3 1 2 3 1 2 3 1 2 3 1 2 3 

1 
General methods of Teaching 
TECS-122, Education 

  X     X     X   X       X   

2 
Fundamental of Education &TDP 
TECS -111, Education 

  X     X       X   X     X   

3 
Methods of Teaching Civics and 
Ethical Education (TeCE - 242) 

X     - - -   X     X     X   

4 
Methods of Teaching Geography 
(TEcS - 242) 

  X   X       X     X     X   

5 
Methods of Teaching Mathemat-
ics (TeMa -.242) 

  X     X     X     X     X   

6 
Methods of Teaching Physics 
(TePh -242) 

  X     X     X     X     X   
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common nouns/ generic. In the 

course content there should be 

illustrations i.e., examples, tables, 

figures etc. that indicate girls’ 

character for encouragement & 

affirmative action. 

 In the above mentioned 

course outlines, Mode of Delivery 

(the strategy of presenting the course 

is rated to be 2; because in the peer 

teaching it should indicate how 

many trainees will be involved in the 

activity.) In order to involve 

females, there should be a statement 

how the trainees will practice in the 

class with their peers. 

 Mode of Assessment is 

rated to be average, because after 

each assessment, females who 

achieved low result should be 

supported. However this is not 

displayed in the course outline.  

Methods of Teaching Civics and 

Ethical Education, (TeCE-242): 

It has the following drawbacks; 

course description does not indicate 

the nature of the course. It is written 

with one statement/sentence. It is 

difficult to identify gender 

responsiveness in one sentence. It 

has no written objectives. 

 As you could see from the 

table Mode of Delivery (the strategy 

of presenting the course) is rated to 

be 2; because in the peer teaching it 

should indicate how many trainees 

will be involved in the class 

presentation. In the Mode of 

Assessment it does not indicate 

support for those who achieved low 

after each assessment. 

When we review Methods of 

Teaching Geography (TECS- 

242); It has the following 

drawbacks:- 

� The title given for objectives & 

content is “Course Outline”. 

� Course description is rated to be 

average; however it is not clear 

to identify gender 

responsiveness 

� Content is rated to be average; it 

should indicate gender 

responsiveness using 

illustrations, tables, figures, etc. 

 Mode of Delivery (the 

strategy of presenting the course) is 

rated to be 2; because in the peer 

teaching it should indicate how 

many trainees will be involved in 

the activity i.e. how many males & 

females.   

Mode of Assessment is rated to be 

average, because after each 

assessment, females who achieved 

low results should get support. And 

this should be indicated on the 

course out line. 

 II. Data obtained through 

reviewing selected modules based 

on the criteria designed.  

Two selected modules were 

reviewed based on:- 

� the text material lay out in a way 

to display important issues on 

gender responsiveness  

� the amount of female characters 

mentioned in the material. 

� gender responsiveness of 

illustrations, figures, charts etc. 

� gender bias occupational 

statements in the given examples. 

� language usage i.e., generic, 

masculine, pronouns  

� Pictures /diagrams representation 

of women that reflect stereotypical 

appearance 

      A) Division of labor 

      B) Attitudes  & traits      B) 

C o smic  b i a s / in  t e r ms  o f  

 energy 

2.1. Name of reviewed module 

Introduction to Ethno biology  

Course No. Biol - 406 

� Text material layout in a 

way to display important issues 

on gender responsiveness:- Is 

not displayed. 

�     A m o u n t  o f  f e m a l e 

characters mentioned in the 

material:- It is mentioned only 

on page 136… That is 

subsidiary uses; such as 

collection of fuel wood by 

women. 

�   Gender bias statements 

written in the text material.  

Gender bias statement is written on 

page 5: i.e. 

 Man’s pivotal role & his 

civilization…. 

 Concerning occupation, 

gender bias statement is 

written on page 81 that is; 

‘Hunting is for males’ and 

on page 126 which says, 

‘the killing of animal was 

restricted to male’. 

Concerning language 

usage, there are sentences/

phrases & pronouns 

written without considering 

gender equity. For instance: 

- on page 81:- one criteria of 

attitudes is that man 

makes from an animal…On 

the same page  ... his 

animals…he kills the 

animals…his source of 

economic…. likewise the 

relationship between the man 

and the animal acquires 

different forms of the 

grounds… 

On page 87--- The pre-Victorian 

human profession of “rat 

rhyming ‘consisted of a man who 

attempted to communicate 

verbally with rats. 

On page 87……the male cat for 

ex amp le ,  h ad  r e l ig i o u s 

connections with Egyptian sun 

god. 
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 �   Concerning pictures/diagrams:

- there are no diagrams & 

pictures in the module 

�  In general the module tries to 

keep gender balance by using 

common nouns/generic like you, 

they, people; human beings etc. 

however there are some observed 

gender bias as mentioned in the 

above pages & statements. 

�2.2. Name of reviewed module: 

Education in the Ethiopian 

context II. Course No.  Ps1- 112 

� Are there text material lay out 

in a way to display important 

issues on gender responsiveness, 

yes, to some extent. It is mostly 

using to write he/she, his/her on 

pages, 6, 8, 11, 31, 45, 48, 64, 

etc. 

�  Characters mentioned about 

females have not been displayed 

in the module. 

�  Concerning the illustration 

labeled in the text material there is 

one gender bias on page 5:- that 

……He will be the best teacher if 

… 

�   Concerning females’ character 

there is no text mentioned in the 

module. 

�  Is there a sentence/phrase written 

with out considering gender 

equity: yes on page 7. – According 

to “J.S. Farrant (1964), in 

teaching, the mark of a brilliant 

teacher is not that he makes his 

teaching brilliant, but that he 

makes it seem to the pupil 

wonderfully simple” 

� There is no gender bias 

mentioned on the material 

concerning occupation.  

 C o n c e r n i n g  p i c t u r e s /

diagrams: There are some 

diagrams/figures on page 59,60 and 

61, the letters labeled on the figures 

indicate general pronouns  i.e. 

student. teacher coordinator, group 

of students etc. 

�  There are no pictures/diagrams 

that reflect stereotypical 

activities. 

�  There is no  fragmentation & 

isolation written on the material 

� In general the writers of the 

module seem to be aware of 

g en d e r  r e sp o n s i ve n es s , 

however in two pages they 

were not aware of it. 

D a ta  o b t a i n ed  th ro u g h 

questionnaires. 

 Q u e s t i o n n a i r e s  w e r e 

administered for randomly selected 

instructors of the college. Eight out 

of twelve instructors filled out and 

returned the questionnaire and the 

other four failed to do so. 

Data obtained from the above 

mentioned instructors will be as 

follows:- 

∗  For the 1st Question whether 

they initiate girls to participate 

equally to boys in the class 

room? All of them responded that 

they initiate girls to participate 

equally to boys. 

∗   The second question was “Do 

you support girls who could not 

achieve better in your course?” 

Most of them responded yes. The 

mechanisms they use to support 

are:- 

� By showing how they can 

 study 

�  By providing materials 

�  By initiating them to work 

 together  

� By advising them.  

∗ The 3rd question “Do you give 

feedback for females who 

achieve low after assessment”? 

Fo r  t h i s  q u e s t i o n  f o u r 

respondents answered yes and 

four respondents answered No. 

∗ Those who responded yes wrote 

the following how they 

implement it. 

� By telling them to work 

 hard  

� By diagnosing mechanism. 

 Those who responded ‘no’ 

wrote the following reason: They 

give feed back together, not only for 

females. 

∗ Concerning the 4th question; to 

encourage girls’ education in 

the college, the respondents 

suggested the following 

opinions which should be 

included in the course out lines 

and modules. 

1)Pronouns in the course 

outlines and module 

should represent both 

sexes 

2)Pictures/diagrams, 

illustrations should 

communicate equally 

3)Modules should be 

expressed by considering 

gender responsiveness. 

∗ The 5th and last question was: 

To help the would be 

teachers and to encourage 

teaching methodology through 

gender sensitivity, what do 

you think should be included 

in the already existing course 

content in the subject area/

general method of teaching/

methodology/ course that is 

given by your department? 

Concerning this question 

the respondents suggested the 

following points. 

1)Revising the contents to 

be gender sensitive  
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3)Teaching methods/ 

Active learning methods/

s h o u l d  d i s c o u r a g e 

stereotypical attitudes & traits. 

For example, using role play 

methods girls can participate 

equally to boys. 

4)Active learning methods 

should encourage girls’ 

participation  

5)Illustrations, teaching 

aids & other resources should 

be gender responsive. 

C o n c l u s i o n  a n d 

Recommendations 
 The general review of the 

course outlines based on gender 

responsiveness has been found to 

be average, because almost all the 

courses did not consider females’ 

education into account in their 

course descriptions, objectives, 

modes of delivery & assessment. 

In order to promote female 

education in the college, it is better 

to involve basic points that 

encourage girls in their academic 

performance. For instance in the 

mode of delivery or in the method 

of teaching we can write some 

points that initiate girls’ 

participation equally to boys. 

Similarly, in the assessment 

technique /strategy of assessment 

in our course outlines we should 

give emphasis to support 

particularly females who achieve 

low result in each consecutive 

assessment. 

 In the case of module writing, 

instructors should consider the 

following basic points that 

contribute a great deal for the 

promotion of girls’ education. 

� Text material lay out should be 
written in a way to display 
important issues on gender 
responsiveness.  

� Female characters should be 
mentioned in depth. That is 
females should be depicted as 
active participants in events. 

� Gender responsiveness of the 
illustrations should be 
displayed in the material. It 
means representation of 
women in the diagram, 
pictures examples, etc. should 
be considered.  Pictures that 
reflect stereotypical 
appearances, activities and 
pictures that challenge 
traditional appearances should 
be avoided. 

� Language usage should be 
taken into account. For 
instance “the early man hunts 
animals to feed himself” 
should be changed into, for 
example, “the early human 
beings hunt animals to feed 
themselves.’’ 

� Division of labor, stereotypical 
attitudes and traits and cosmic 

bias needs awareness during 
module writing. 

 During teaching learning 
process most of the instructors 
suggest that they motivate girls 
to participate equally to boys. 
However for girls who could not 
achieve better in the exam only 
few are supporting them 
academically. 
 To encourage female 
education in the college, very 
comprehensive suggestions are 
given by the instructors; some of 
them are: 
�   In the course outlines, gender 

sensitive course descriptions, 
objectives, methods and 
assessments should be 
involved. That is methods 
i n v o l v i n g  s t u d e n t 

p r e s e n t a t i o n s  s h o u l d 
e n c o u r a g e  f e m a l e 
presenters. 

� In the module writing, 
writers should be aware of 
gender responsiveness & 
should consider more for 
the promotion of girls’ 
education. 

� Lesson plan check lists 
should be involved in 
addition to lesson plan in 
order to be aware of gender 
responsiveness during 
presentation. 
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Lemma (2007); Education in 

the Ethiopian Context II (PS1-
 112); a modular material 
prepared for Distance trainees.  

EFA Jomtien   (1990) A Workshop 
Material on World Education 
Forum ( WEF) with a 
 Particular Emphasis on 
Girls  
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INTRODUCTION 

 This study covers four 

countries: Australia, England, 

Canada and Ethiopia. It attempts to 

evaluate each country’s higher 

learning evaluation system. The 

above countries are characterized by 

different historical contexts, 

economic system, geography and 

size, political ideology and ethnicity 

composition.  

 The countries inaugurated 

their higher learning at different 

times. England opened its first 

university in the 12th century, and 

Canada established it in the 17th 

century. Australia started university 

in the 19th century, and so did 

Ethiopia its modern higher education 

in the 1950s (Eurich, 1981; Saint, 

2004). 

 With regard to economic 

development, three of the countries 

are developed while Ethiopia is not 

yet well developed to have fair 

comparison with the rest of them. 

Geographically, they have different 

sizes, and politically they follow 

different ideologies. This holds true 

to their ethnicity composition too. 

England and Australia are 

homogeneous while Canada is 

bicultural. Ethiopia is, of course, 

multicultural.  

 Despite the above 

differences, the national goals of 

higher learning appear similar. All 

countries require higher learning to 

bring about economic progress, 

equality and democratization and 

social betterment for their nations 

and people. The developed countries, 

however, expect universities to carry 

out advanced level of research 

maintaining specific level of 

specialization. This is not the case in 

Ethiopia. 

Higher Education and 

Evaluation 

The role of higher learning is to 

disseminate and generate 

knowledge, discovery and 

invention. Evaluation in higher 

learning is conducted to check 

whether the above aspired values 

are met or not. Evaluation of 

higher education is defined as a: 

 process in which the value 

of higher education is judged 

through data systematically 

gathered so as to achieve the 

cardinal goal of strengthening 

the links between higher 

education and society and 

accelerating over all quality 

progress. In its essence, 

evaluation of higher education 

is to evaluate such themes on 

the quality of management, 

running educational 

institutions, education quality, 

discipline quality, and students’ 

achievements (Xue, 1985:60). 

 There are different types 

of evaluations: individual, peer, 

system, institution and 

performance. This paper attempts 

to examine the type of evaluation 

practices the above countries 

pursue. 

    1. Australia 
 Evaluation in Australia is 

established with the help of 
professorate coming from England. 

The experiences of England were 

included as an absolute yardstick in 

Australia. Otherwise, standards were 

not an issue in Australia before 

(Sheenan, 1995). 

 Standard to Australia refers 

to “the social standing of the student, 

as the value added excellence of the 

subjects, courses, teaching and 

research performance of the 

institutions and its component 

parts” (Ibid: 20). Not all participants 

were able to cope up with the above 

mission as a result of which the 

government withholds funding due 

to the standard threat. Consequently, 

universities started to revise their 

programs.  

 Interestingly, the issue of 

quality was started in primary and 

secondary schools and then shifted 

to higher education, defining quality 

clearly from effectiveness and 

efficiency perspectives. In its report, 

CWTEC distinguishes the terms 

Efficiency and Effectiveness 

reviews as follows: 

 
 An efficient system is one 

which enables given outputs to 
be met at the lowest possible 
level of inputs or cost. However, 
a system which is efficient in this 
sense will not be worth much if 
what is achieved is only of 
limited value. Hence, the 
effectiveness of a system- the 
extent to which the output 
achieves specified objectives is 
also important. The phrase 
efficient and effective is used to 
mean the achievement of the best 
or most desired outcome as 
economically as possible 
(CWTEC, 1986:1). 

 D e s p i t e  t h e  a b o v e 

comprehensible definitions, it is not 

simple to put it in black and white 
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the criteria for measuring success in 

achieving objectives (Ibid). 

Realizing the intricate nature of 

higher education, the Higher 

Education Council puts forward its 

focus on “outcome and fitness for 

purpose as fundamental [quality 

measures to understand] how each 

of the process is evaluated in order 

to ensure the quality of the 

outcome” (HEC, 1992:26).  

   2. England 

 The idea of evaluation 

passed three stages. First, the 

universities did not have quality 

appraisal system. Realizing the 

problem, the government 

established polytechnic colleges and 

required them to apply evaluation, 

without dictating the universities to 

do so. In fact, it could not interfere 

in the affairs of universities. They 

were independent. Second, 

universities started raising the issue 

of quality. Third, they inaugurated 

evaluation (Barnett, 1995). 

 In England, there are two 

types of evaluations: internal and 

external. External evaluation 

addresses wider issues like 

government policy. On the other 

hand, the internal evaluation focuses 

on advancing professionalism 

within the academic stream. 

Evaluation in England is 

bureaucratic in character, having 

four basic features (Ibid).  

Internal and dialogical. 

Universities are self critical and, 

hence, evaluation is inherently part 

of their approach. 

Instrumental and bureaucratic. 

Unlike the old universities, new 

universities have developed their 

own internal system of course 

review. 

Dialogic and external. It 

encourages cooperation 

with other institutions. 

External and bureaucratic. 

Their intent is to produce 

external judgment of a 

robust kind. 

3. Canada 

 Canada develops a coherent 

evaluation system at different 

levels: student achievement, peer 

review, individual level, 

institutional level and system level. 

Besides, it puts forward 

performance indicators and output 

measures as evaluation indicators 

(Mallea, 1995). 

a. Student Achievement 

 The academic year is usually 

divided into semesters and learners’ 

cumulative grade point average 

serves as the major criterion of 

learners’ performance (Ibid). 

b. Peer Review 

 A jury of peers appraises the 

quality of an individual’s scholarly 

and research skills. It is an approach 

which has a strong base in the 

evaluation procedures of higher 

learning in Canada (Ibid). 

c. Individual Level 

 For the promotion, 

retention and appointment of staff at 

faculty level, peer assessment plays 

a key role. To attain the rank of 

professor, an individual should pass 

at least five stages. Additionally, 

individual professors are supposed 

to be evaluated by department 

heads, directors and deans. Such a 

review is applied in assessing the 

performance of academic 

administrators (Ibid).  

d. Institutional Level 

      Institutions are appraised every 

five or seven years at department, 

school or faculty levels. The 

findings will serve as a spring board 

for external examiners. In essence, 

external examiners extract various 

s o u r c e s  w h i l e  c o n d u c t i n g 

evaluation. They make site visits 

and hold an interview with students, 

graduates, faculty staff and 

academic administrators. 

e. Performance Indicators 

 Performance indicators are the 

sum total of two measures: input 

and output. 

Input Measures 

 In Canada, funding is based on 

the input measures at provincial 

government level. According          

to Mallea (1996:55) four broad 

categories of performance were 

assessed: 
 Indicators employed for 
the student category included 
undergraduate demand, prior 
educational performance 
levels, gender balance, 
geographic diversity, 
scholarships and student 
assistance. Honors and awards 
constituted the performance 
measures for faculty, with a 
sponsored and peer adjusted 
funding being used to assess 
institutional research intensity 
and performance. The quality 
of the learning environment 
was measured by class size, 
student faculty ratios, student 
services, library acquisition 
expenditures, the members of 
library volumes per student 
and central computing 
expenditures as a percentage of 
total operating expenditures. 
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Output Measures  

It is hardly possible to measure 
outputs. Regardless of the difficulty, 
output is analyzed based on two 
independent researches. The 
researchers ask students to rate their 
level of competence on various 

issues: 

[Some of these issues are] thinking 
and reasoning, problem solving, 
decision making, planning and 
organizing, time management, 
communication, interpersonal and 
social, quantitative/ mathematical, 
independence and supervisory. 
They were also asked to indicate 
their development at the University 
of Guelph’s stated learning 
objectives: numeracy including 
qualitative or computational skills; 
sense of historical development/ 
historical consciousness; 
independence of thought; desire to 
continue learning; creativity; 
global understanding; a sense of 
wider international and cultural 
contexts; moral maturity, including 
an appreciation of science and 
other methods of inquiry and their 
limitations; and depth and breadth 
of understanding focusing on 
substantive in depth knowledge of 
a field of study (Evers and Gilbert, 
1999:62). 

    4. Ethiopia 

Ethiopia is the only country 
which belongs to the 
developing world. It does not 
develop a robust kind of 
evaluation system like that of 
the western countries. 
Nevertheless, it has its own 
ways of higher learning quality 
evaluation system. It is common 
to see student, peer and recently 
external evaluations at its 
tertiary system. 

  a. Student Evaluation 

Students evaluate their instructors 
every semester concerning their 
content knowledge, presentation 
skills, language competence, 

assessment methods, personalities, 

etc. 

 b. Peer Evaluation 
Academic staff members are 
appraised by their peers and 
department heads about their 
research skills, personalities and 
different engagements they have 
within a given institution they work 
every semester. Employment 
contracts are assumed to be 
reviewed on the basis of favorable 
assessments. However, scholars 
suspect the seriousness of the 

appraisal (Saint, 2004). 

       c. External Evaluation 
 In reaction to rising concerns 
of quality, Ethiopia has set a Quality 
and Relevance Assurance Agency 
so as to raise higher learning 
standards. HERQA (Higher 
Education Relevance and Quality 
Agency) has recently started 
evaluating both private and public 
institutions using ten quality  
measure standards which are vision, 
mission and educational goals (1), 
governance and management system 
(2), infrastructure and learning 
resources (3), academic and support 
staff (4), student admission and 
support services (5), program 
relevance and curriculum (6), 
teaching, learning and assessment 
(7), student progression and 
graduate outcomes (8), research and 
outreach activities (9) and internal 
quality assurance (10).  
 

B. Lessons for Ethiopia 
  

The issue of quality should be 
addressed like Australia first at 
primary levels and then shift to 
secondary and tertiary levels. 
Primary education is the foundation 
for secondary and tertiary types of 
education. If the base is strong, 
learners will not face problems in 
their further education. And 
standard should also be conceived 
not by mere graduation but by the 
social standing of a student. The 
outcomes of learning should be 

approved after graduation by the 
satisfaction of employers and 
society as a result of performances 
graduates display in the real world. 
From England, Ethiopian 
universities can learn the issue of 
being self critical regarding the 
effective implementation of their 
missions and visions. And they 
should also internalize the culture of 
earnest courses review. Using 
student achievement and the 
application of performance 
measures (input and output criteria) 
for evaluating quality can be the 
other important lessons Ethiopia can 

draw from Canada. 

   Conclusion 

Evaluation is conducted with the 
intention of taking corrective 
measures, improving excellence, 
overcoming competit ion and 
establishing appropriate inputs for 
institutions to achieve desired 
standards. Evaluation can have 
different forms. As a developing 
country, Ethiopia can learn lessons 
from the practices of developed 
countries on how they realize 
excellence in their higher learning. 
Otherwise, mere rapid expansion of 
universities without having the 
appropriate students, academic staff 
and resources may not benefit the 

country as desired. 
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On 

A .  C h e c k i n g , 

Unders tand ing ,  and 

Providing Feedback    
 The most important task of 

teachers using the direct 

construction model is providing 

students with meaningful feedback 

or knowledge of results. Feedback 

to students can be done in many 

ways, such as verbal feedback, 

video or audio-taping of 

performance, tests, or written 

comments. Without specific 

feedback, however, students will 

not learn to write well by writing, 

read well by reading, or run well 

by running. The critical question 

for teachers is how to provide 

effective feedback for large classes 

of students. Here are some 

important guidelines.  
 

Provide Feedback as soon as 

possible after the practice. It is 

not necessary that feedback be 

provided instantaneously, but it 

should be close enough to the 

actual practice that students can 

remember clearly their own 

performance. This means that 

teachers who provide written 

comments on essays should be 

prompt in returning corrected 

papers.  

Make Feedback Specific. In 

general, feedbacks should be 

specific as much as possible to be 

most helpful to students for 

example:  

     “Three words were spelled 

incorrectly on your paper: 

‘Pleistocene’, ‘penal’, and     

        ‘recommendation’ ” instead 

of saying; “ thre are too many 

misspelled words!” 

Concentrate on Behaviors, not 

Intent. Feedback is most helpful 

to students and raises less 

defensiveness if it is aimed directly 

at some behavior as contrasted to 

one’s perceptions of the intent 

behind the behavior. For example: 

“when you faced the class in your 

last speech, you spoke so softly 

that most students could not hear 

what you were speaking” instead 

of saying,       “ you should try to 

overcome your shyness.” 
 

Keep feedback appropriate to 

the developmental stage of the 

learner.  As important as 

knowledge of results is, feedback 

must be administered carefully to 

be helpful. Sometimes, students 

can be given too much feedback or 

feedback that is too sophisticated 

for them to handle  

Emphasize Praise and Feedback 

on Correct Performance. It is 
well known from our experiences 
that we most often like to receive 
positive feedbacks more smilingly 
than the negative ones. In general, 
praise is cheerfully accepted 

whereas negative feedback may at 
times  be denied. Teachers, 
therefore, should try to provide 
praise and positive feedback 
particularly when students are 
learning new concepts and skills, 
but maximum care should be taken 
not to compromise the objective 

reality for the sake of 
unnecessarily appeasing learners. 
And hence, when incorrect 
performance is observed, it must 
be corrected immediately. Here is 
a sensible approach to the dealing 
with incorrect responses and 
performances.  

1.Dignify the student’s incorrect 

response or performance by giving 

a question for which the response 

would have been correct. For 

example, “George Washington 

would have been the right answer 

if I had asked you who the first 

president of the US was.”  

2. Provide the student with an 

assistance, hint, or prompt, for 

example, “Remember, the 

president in 1928 was also a hero 

in the war of 1812.”  

3. Hold the student accountable. 

For example “you didn’t know 

president Jackson today, but I bet 

you will tomorrow when I ask you 

again.”   

 A combination of positive and 

negative feedback is best in most 

instances. For example, “you did a 

perfect job of matching subjects 

and verbs in this paragraph, except 

in the instance where you used a 

collective subject.” 

   Useful Tips for Teachers  
      Melaku Girma, St. Mary’s University College 
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When giving negative feedback, 

show how to perform correctly. 

 Knowing that something has 

been done incorrectly does not help 

students to do it correctly. Negative 

feedback should be accornpanied 

with action by the teacher 

demonstrating correct performance. 

If students, for instance, are holding 

their hands incorrectly on the 

computer keyboard, the correct 

placement should be modeled   

Help Students to Focus on 

“process” rather than outcomes. 

 Many times beginners want 

to focus their attention on 

measurable performance: For 

example, they may say, “I just typed 

35 words per minute without any 

errors!”, “I wrote my essay in an 

hour”. It is the teacher’s 

responsibility to get students to look 

at the “process” or technique behind 

their performance and to understand 

that incorrect techniques may 

achieve immediate objectives but 

will probably inhibit later growth.. 

For example, a student may type 35 

words per minute using only two 

fingers but will probably never reach 

100 words per minute using this 

technique 

Teach students how to judge their 

own performances.   Teachers 

can help students judge their own 

performances in many ways. They 

can explain the criteria used by 

experts in judging performance; they 

can give students opportunities to 

judge peers and assess their own 

progress in relation to others; and 

they can emphasize the importance 

of self-monitoring and goal setting 

and of not being satisfied with only 

“extrinsic” feedback from the 

teacher.  

(Extracted from learning to teach 

Richard I. Arends, 1998)  
 

B. On validity and reliability 
of assessment  results 

[  
i.)Validity of Assessment 

Results  
� Validity refers to the soundness of 

your interpretations and uses of 

assessment results, rather than to 

the assessment instrument itself. 

Assessment results have different 

degrees of validity, depending on 

how the results are interpreted and 

used. 

� Validity of assessment results may 

be determined only after 

combining several types of 

evidence and judging that 

combination in relation to the 

particular interpretation and use 

you wish to make of the results. 

The validity of assessment results 

depends also on the 

appropriateness of the values 

implied by the way you use the 

assessment results and on the 

social consequences of that use. 

� Classroom-based assessment used 

for assigning grades to students 

should meet the validity criteria in 

the following categories.  

�  Content representativeness  

and relevance  

�  Thinking processes and skills  

�  Consistency with other 

classroom assessments  

�  Reliability and objectivity  

�  Fairness to different students  

�  E c o n o m i c  e f f i c i e n c y , 

practicality, instructional 

features  

� Multiple assessment usage  
 

C. Reliability of Assessment 

Results 
� Reliability refers to the 

consistency of assessment results, 

rather than to the assessment 

instrument itself. Reliability is a 

limiting factor for validity. 

Unreliable assessment results 

cannot be highly validity. 

Reliability   is one criterion for 

validity of assessment result(s), 

but not the only criterion. Thus, 

highly reliable assessment results 

may not be valid if they do not 

meet other validity criteria.  

� There are several causes of 
unreliable assessment results 
major one are:  

�  C o n t e n t   f a c t o r s - 

Inconstant results  caused  by  

the temporary when assessed 

on different  content or tasks 

included in two equivalent 

assessment  

� Time factors-Inconsistent 

resu l ts  caused by the 

temporary and permanent 

changes that a student   

experiences when assessed on 

different occasions    

� S c o r e r  f a c t o r s  – 

Inconsistent results caused  by 

the idiosyncrasies of the 

persons who mark student’s 

performance  

� Combined  fac to r s  – 

Inconsistent results caused by 

a combination of these (and 

other) factors  

�Two types of quantitative 

indicators of inconsistency are 

present; reliability coefficients 

and the standard error of 

measurement are more useful 

w h e n  c o m p a r i n g  t h e 

consistency of results from 

d i f f e r e n t  a s s e s s m e n t 

procedures. A standard error 

of measurement is more useful 

when estimating the size of 

typical measurement errors on 

a particular assessment 

procedure.  

�Several types of reliability 

coefficients are: 
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�  Test- retest reliability 
measures the stability of scores  
�  Alternative  forms reliability 

(different accessions) measures  
stability and equivalence of test 
forms  
�  Alternative – forms 

reliability (some occasion) 
measures the equivalence of two 
versions of an assessment 
instrument.  
�  Spearman –Brown ( split –

halves) reliability estimates  three 
equivalence of an assessment 
instrument using the information 
about the internal  consistency of 
students’ responses  
�  Kudor –Richardson and 

coefficient alpha reliability also 
estimates the equivalence of   an 
assessment instrument using the 
internal consistency of students’ 
responses  

� The standard error of 
measurement is a measure of the 
amount of inconsistency expected 
for individuals’ assessment 
results. The numerical value of 
the standard error of measurement 
maybe added to and subtracted 
from a person’s score. The result 
is a “band” or range of scores that 
probably includes the person’s 
true score.  

� Various factors that affect the 
reliability and the standard error 
of measurement are:  

�  Longer assessments are more 
reliable than shorter assessments. 
�  Reliability coefficients 

reported in test manuals are only 
estimates from samples  
�  Reliability is low when the 

spread of scores is small. 

�  The standard error of 
measurement maybe different at 
various ability levels. 
�  The meaning of the standard 

error of measurement depends on 
the types of reliability coefficients 
used in its calculation. 
�  As the time interval between 

administering assessments 
increases, test-retest and alternate 
– forms reliability coefficients 
become smaller.   
�  The more objective the 

scoring of assessment 
performance, the higher the 
reliability. (Extracted from 
Educational Assessment of 
Students, Anthony I. Nitko, 2004) 
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Distance Education ... 
                  Cont’d from page 35 

 
 Distance education offered 

through colleges and universities in 
the United States provides instruction 
in a wide range of academic and 
vocational subjects. The National 
University Teleconference Network 
(NUTN) is a consortium of 
approximately 260 colleges and 
universities that offer distance 
education programs in most fields of 
knowledge. The National 
Technological University (NTU), 
based in Fort Collins, Colorado, offers 
hundreds of courses taught by faculty 
at dozens of major universities. The 
Agricultural Satellite Corporation 
provides courses on agricultural topics 
to many colleges and universities. 
HealthNet, an institution operated by 
Boston University Medical School, 
carries continuing education courses 
for health care professionals. The 
Black College Satellite Network 
(BCSN) broadcasts primarily from 
Howard University with programs 
aimed at colleges around the country.  

 A number of institutions 
offer complete college degree 
programs via computer conferencing. 
The Online Campus of the New York 
Institute of Technology offers 

bachelor’s degrees in science. A 
distance education program called 
Connect Ed offers a master’s degree in 
Technology and Society in 
conjunction with the New School for 
Social Research in New York City. 
The University of Phoenix Online, a 
program at the University of Phoenix, 
offers computer-based courses leading 
to degrees in business and 
management. The Open University in 
Britain offers a master’s degree in the 
field of distance education to anyone 
in the world who can access the 
Internet. 
INSTRUCTION 

 Each medium of communication 
carries certain advantages over the 
other. The most effective distance 
education employs several 
telecommunications media linked 
together so that learners can benefit 
from the strengths of each one. For 
example, a student may watch an 
instructor’s lecture on a video 
monitor, respond with questions 
through electronic mail on a computer, 
and then participate in class 
discussions through telephone audio-
conferencing. Distance education 
programs require teams of media 
producers, teaching specialists, and 
experts in academic subjects to design 
effective teaching strategies. Other 

specialists plan and facilitate 
communications with learners. 
Because such programs can be 
expensive to produce, institutions 
usually design distance education 
courses for relatively large audiences 
and wide geographic areas. 

 Distance education has created a 
major shift in how educators and 
students think about teaching and 
learning. By allowing students to learn 
in more convenient locations and 
often at more convenient times, 
distance education opens educational 
opportunity to previously unreached 
populations. It also enables more 
people to extend the period of their 
education from a limited number of 
schooling years to a lifelong learning 
process. In addition, it changes power 
and authority relationships between 
teachers and learners, often 
encouraging more equal and open 
communication than occurs in 
conventional educational settings. 
Because distance education enables 
institutions to reach students all over 
the world, learners gain increased 
opportunities to experience other 
cultures and enrich their educational 
experience. 
Contributed By: Michael G. Moore 
Microsoft ® Encarta ® 2009.  
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Introduction 

The real assets of the modern 

economy come out of our heads, 

not out of the ground or 

somewhere else. These assets 

which emanate from our heads 

include imagination, knowledge, 

skill, talent and creativity (Lucia, 

2007).   

 The assets as a whole are 

the wellspring of creativity. And 

creativity is the critical 21st. 

Century asset supplanting land, 

labour, capital-and source of 

competitive advantage (Ibid). This 

clearly indicates that creativity is a 

critical driving force of economic 

growth and development. Hence 

firms in the least developed as well 

as developing countries rely on 

creativity and related investments 

to improve their competitive edge 

in a globalizing world with shorter 

life cycles of products. Creativity 

has the potential to mitigate some 

of the emerging problems related 

to health, energy, and the 

environment faced by both rich 

and poor countries. Accordingly, 

harnessing creativity as the driving 

force behind economic growth and 

development has become, hence, a 

recurring and increasingly 

prominent business of this century 

(Jackson & Shaw, 2008). 

 Thus, higher education 

institutes are expected to play a 

key role in this respect. Besides 

their major focus of involvement 

in education, they must account for 

substantial shares in the total 

research and development 

endeavours in the nation’s 

building. They should also perform 

most of the basic research to be 

carried out in their respective 

countries. This is especially so in 

the middle income countries; for 

example, the share of universities 

in total basic research is close to 

100 percent for China; 90 percent 

for Mexico and 80 percent for the 

Russian Federation ( WIPO, 

2011). 

 Bearing this in mind, the 

research tries to explore what 

creativity is. It also assesses the 

role of HEI’s to initiate their 

students discover their creativity 

potential and identify creative 

b a r r i e r s  a n d  f i gh t  t h e m 

accordingly. Furthermore, it tries 

t o  i n d i c a t e  t h e  m a j o r 

characterist ics  of  creative 

individuals. 

1.1 What is Creativity?  

Creativity is:- 

∗ An  intrinsic human capability, 

and a higher-order skill which 

can be taught and learnt

(Robert,2012), 

∗ Imaginative activity leading to 

productive outcomes that are 

both original and of value 

(Wikipedia Encyclopaedia), 

∗ The capacity to generate ideas, 

concepts and processes

(creative capital) (Jackson& 

Shaw,2006)and 

∗ A process, type of thinking 

and an approach of problem 

solving (Ibid). 

 From the aforestated 

illustrations, one can easily discern 

that creativity is a pervasive and 

important enabling capability 

which contributes to innovation 

and productivity. 

 Likewise, creativity is 

defined as a core capability for the 

innovation economy (WIPO, 

2011). Consequently creativity is:- 

∗ A source of competitiveness-

the shift from tangible to 

intangible values, 

∗ A driver of innovation and 

intellectual property - the shift 

from comparative advantage to 

competitive advantage,  

∗ A source of authenticity and 

d i f f e r e n t i a t i o n  i n  a n 

increasingly global ized, 

c o n n e c t e d ,  o p e n  a n d 

standardized world. 
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 1.2 HEIs  and The Process of 

Creativity 
 HEIs play leading role in 

the identification and successive 

execution of the processes of 

creativity which constitute four 

phases (Robert, 2012):- 

� Knowledge accumulation, 

� Incubation, 

� Generation of creative 

ideas, and 

� E v a l u a t i o n  a n d 

implementation. 

 Furthermore, HEI’s should 

create awareness among their 

students to use creativity in ways 

that develop content, knowledge 

and skills in a culture infused at 

new levels by investigation, 

c o o p e r a t i o n ,  c o n n e c t i o n , 

integration and synthesis. 

1.3 HEIs  and Importance of 

Creativity 

 The next role HEIs are 

expected to play is to explain the 

basic importance of creativity 

which include (Golden Rules of 

New Growth Theory, 2012):- 

    1.3.1 Having Creativity is  

F u n d a m e n t a l l y  H u m a n 

Characteristics 

    People generally feel more 
fulfilled and motivated if they are 
able to be creative. If education is 
about helping people to develop 
their full potential, then helping 
students to understand the 
presence of  creativi ty as 
fundamental human characteristics 
is expected from HEIs.  

    1.3.2 Creativity is Integral to 

Being Successful Professional 

    Creativity is integral to being 

historian, biologist, lawyer,  

engineer, or any other disciplinary 

field of endeavour. 

 According to Robert 

Sternberg (an eminent researcher 

in the fields of creativity and 

intelligence), we need three 

different sorts of abilities to be 

successful:-      

  A. Analytical abilities --- to 

analyse, evaluate, judge, compare, 

and  contrast, 

B. Practical abilities ---- to apply, 

utilise, implement and activate; 

and 

C. Creative abilities ----to 

imagine, explore, synthesise, 

connect, discover, invent and 

 adapt. 

      1.3.3. Fulfilling the Students 

Need to be Creative beyond 

Higher Education 

  Beyond Higher Education 

people need to be creative in order 

to survive and prosper in a 

complex, unpredictably ever-

changing world. Hence, HEIs must 

take the initiatives to fulfil the 

students need to harness their 

imaginations and creativity to 

work with, adapt to and exploit the 

complexity and change that is all 

around them in whatever context 

they work. 

1.3.4. Explain how Creativity 

Turns to Abundance 

 The very aim of creativity 
is to produce abundance. HEIs, 
therefore, are expected to explain 
the basics of the new growth 
theory based on knowledge and 
creativity. In doing so, they show 
how creativity reduces scarcity to 
satisfy requirement. This in turn 
reveals that creativity will replace 
scarcity as a new paradigm in 
economics. 

1.3.5. Indicate Availability of 

Creativity as the World’s Natural 

Resource 

 Everywhere we look, we 
see a lot of different things brought 
about by creativity. HEIs are 
expected to explain that this 
natural resource is not restricted to 
an area alone, but comes from 
many countries and possibly every 
nation in the world. This in turn 
points out that creativity is endless, 
boundless and not time-bound. 

2.1.HEIs and the Deadly Sins 

to Deplete Creativity 

 HEIs are expected to alert 

the students about the deadly sins 

which are capable to deplete 

creativity which is the most 

valuable natural resource (Linker, 

2012&Valen, 2011) 

 I n  t o d a y ’ s  h y p e r -
competitive world, developing our 
creativity is of vital importance. 
Yet, there are deadly sins creative 
youngsters should be beware of 
with the help of HEIs. The most 
deadly sins include:- 

2.1.1. Fear 

The granddaddy of all creativity 

killers, we let our worries block 

our imagination. Our most 

brilliant creative sparks can be 

extinguished in an instant by the 

fear of looking foolish, 

embarrassment or even fear of 

success. 

2.1.2. Rigidity 

Business leaders take pride of 

themselves in being “heads 

down”, yet, that narrow world 

view prevents us from sparking our 

imagination. Allowing you self to 

be “heads up” will help you 

discover new possibilities for 

change and growth. 

2.1.3. Premature Editing  

 Great ideas get killed in 
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 the blink of an eye, when we inject 

our linear, analytical left brain into 

the creative process too early. 

Brainstorm sessions are 

geometrically more successful when 

you check your left-brain at the 

door. Let all creativity pour-out, and 

invite the editor in after the fact. 

2.1.4. Group Think 

 Thousands of break-through 

ideas are suffocated each day by the 

destructive forces of group think. 

Don’t let the fear-mongers dice up 

your idea to the point where it loses 

potency. Have the guts by your 

original ideas, even if it ruffles some 

feathers. 

2.1.5. Outdated Traditions 

 Blindly saluting the flag of 

the past is no way to craft a 

successful future. If you run across a 

system, process, or idea that has 

“always been done that way”, 

you’ve just stumbled upon a beacon 

desperately calling for reinvention. 

2.1.6. Play it Safe 

 It turns out that playing it 

safe has become the riskiest move of 

all. Don’t let perceived safety lull 

you into inaction. 

2.1.7. The Status quo 

 Compliance is dead. The 

big wins go to those who challenge 

conventional wisdom and mock the 

status quo rather than succumb to it. 

Likewise, HEIs are expected to alert 

the students about the syndromes 

which are capable to deplete 

creativity (Steve, 2011). 

These include:- 

2.1.8. “I’m Not Creative” 

Syndrome. 

 Most people are convinced 

that they don’t have a creative bone 

in their body and therefore live-up to 

that self-fulfilling prophecy by not 

stretching themselves to think 

differently, or muster enough 

confidence to fully engage in the 

creative process. Ironically, they 

once again confirm they have 

nothing to offer. 

2.1.9. Creativity as Luxury 

 This occurs when the 

prevailing sense within a culture 

elevates the value of execution as 

trumping all. They view 

brainstorming as a silly 

undisciplined waste of time, or a 

luxury-“we just can’t afford right 

now Syndrome” 

3.1. Characterstics of Creative 

Individuals  

 Last but not least, HEIs 

have vital duty and responsibility to 

acquaint the students with the basic 

characteristics of creative 

individuals (Robert, 2012).  

Consequently, creative individuals 

are expected to be:- 

� Humble and proud at the 
same time, 

� Very passionate but can 
be objective, 

� Brave to try new things, 
� Open minded and willing 

to accept criticism, 
� Playful and disciplined, 
� Highly self controlled, 
� Goal-directed, deliberate 

and considerate in 
decision making , and 

� Willing to take calculated 
risk. 

Conclusion 

 This paper examined what 

creativity is and what roles can 

HEIs play in the identification and 

execution of the process of 

creativity. It also explored the role 

of HEIs to make their students 

aware of the importance of 

creativity. On the other hand, it 

indicated the institutes’ role to 

make alert their students against 

the evil forces which deplete 

creativity. Likewise, it pointed out 

the initiatives HEIs are supposed 

to take to acquaint basic 

characteristics of creative 

individuals to their students. 

In conclusion, it is relevant to 

mention that the Ethiopian HEIs, 

such as St. Mary’s, should be 

committed to mainstream 

creativity in their education, 

research and development 

programs and harness it as the 

driving force behind economic 

growth and sustainable 

development. 
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1. Introduction  
 Group work is a technique 

of organizing learners in small 

groups to enhance greater learner 

involvement and opportunities for 

interactive language use. Harmer 

(1991) says: “Small groups make 

communication more purposeful, 

encourage the use of a greater range 

of language functions and assist 

cognitive and affective 

development.” In group work, the 

teacher usually divides the class into 

manageable groups to work 

together, and all the groups are 

expected to work at the same time. 

And the purpose of group work in 

the language classroom is to 

enhance the usage of the target 

language and promote language 

learning. In this text, an attempt is 

made to examine the concept of 

group work, the importance and/or 

advantages of group work, and the 

management of group work.  
 

2. The Concept of Group Work  
 

Group work has been defined in 

various ways by different scholars. 

From the definitions, we learn that 

group work in a broader sense is not 

attached to the language classroom 

only. To cite some of the familiar 

definitions of group work, for 

example, Webster’s Third New 

International Dictionary (1971) 

defines it as a “technique within the 

field of social work wherein various 

groups (as educational and 

recreational) are guided by … a 

leader to more effective personal 

adjustment and community 

participation.” 

 Similarly, Encyclopedia 

Americana (1978) defines group 

work as a “specialized field in social 

work that helps individuals develop 

more satisfying social relationship 

through guided group experience,” 

and with respect to its importance, 

this same source states that it is 

employed  “to lessen inter-group 

tension and generally improve 

neighborhood social condition.” 

 From the above definitions, 

we realize that group work is a 

guided experience which is likely to 

develop a mutual social interaction 

between individuals. Thus, 

according to the definitions cited, 

group work facilitates social 

cooperation and minimizes the 

degree of anxiety. Furthermore, 

when we compare the above 

definitions from the point of view of 

a classroom situation, they imply 

that group work is a mechanism 

which permits students to react 

actively in groups and share their 

knowledge and experiences to carry 

out the assigned task in an effective 

way.  

Brown (1994) also says the 

following about group work: “The 

term group work is a generic one 

and covers a multiple of techniques 

in which two or more students are 

given a task which requires 

collaborative efforts and self-

initiated language.” With regard to 

the numbers in the group he says 

that it would preferably be more 

appropriate if the members of the 

group don’t exceed six. McDonough 

and Shaw (1993), also view the 

nature of group work as a complex 

structure requiring greater role 

differentiation between individuals, 

and ascertain physical re-

organization of the classroom.  

 In conclusion, we can 

summarize the definition of group 

work in relation to a classroom task 

as follows: Group work especially in 

language classes is a technique in 

which the teacher arranges tasks to 

be carried out by small groups and 

guides them to attain the desired 

goal. It is a technique where we 

boost the motivation of learners, 

develop their self-confidence, 

and promote their critical 
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thinking and problem solving 

ability.  

3. The Importance of Group 

work  

 The following are among 

the major benefits obtained 

through the use of group work in 

the language classroom.  
 

(i). Allows more Language 

Practice  

 According to the scholars 

who recognize group work as a 

viable technique in language 

teaching, group work is believed to 

allow students to interact with each 

other and use the language 

exhaustively which is not possible in 

a situation where teachers lecture 

and lead whole-class discussions. 

Thus, in a teacher centered class, 

‘talk and chalk’ is dominant and the 

chance for students to talk in class is 

minimal.  

 For instance, Harmer (1991) 

argues that group work is 

advantageous in that, it increases the 

amount of students’ speaking time 

and gives them the opportunity to 

use the language to communicate 

with each other. Similarly, Brown 

(1994) states as follows with regard 

to the advantage of group work in 

initiating students’ learning and 

language practice:  

With traditional methods, 
language tends to be restricted to 
initiation only by the teacher in 
an artificial setting where the 
whole-class becomes a group 
interlocutor. Small groups 
provide opportunities for student 
initiation, for face to face, give 
and take, for practice in 
negotiation of meaning, for 
extended conversational 
exchanges, and for student 
adoption of roles that would 

otherwise be impossible.  

 This implies that fluency 

and proficiency in the target 

language can be attained only by 

intensive practice. And group work, 

in this regard, plays a valuable role 

for it gives the members of the 

group the chance to exercise and say 

something on their own.  
 

(ii) Promotes Learners’ 
I n v o l v e m e n t  a n d 
Autonomy  

 Creating a conductive 

atmosphere for students to work in 

groups encourages them to be more 

involved and to feel more 

responsible to successfully 

accomplish the task given. Since it is 

difficult for an individual to “hide” 

in a small group, every member tries 

to contribute his/her share toward 

the success of the mission. However, 

this is not possible in a whole-class 

activity. Justifying this, Brown 

(1994) shares his personal 

experience as follows:   

Even in a relatively small class of 
15-20 students, whole-class 
activity often gives students a 
screen to hide behind. I remember 
a college French class I took, in 
which the teacher’s single 
teaching technique was to call on 
students one by one to translate a 
sentence in our reading passage 
of the day. My way of playing 
that game was simply to keep one 
sentence ahead of the teacher so 
that when my name came up, I 
was ready. I paid no attention to 
what was currently being 
translated, to the meaning of the 
whole passage, to comments by 
the teacher, or to fellow class 
mates.  

 This implies that students 

become less active and may fail to 

concentrate on the whole-class 

activity. On the other hand, working 

in groups encourages students to be 

more involved and to concentrate on 

the task. It ensures responsibility for 

action and brings about progress 

upon all of the members of the 

group somewhat equally. The main 

point here is that it is difficult to 

“hide” in a small group, and as a 

result the involvement of learners is 

high.  

(iii) Lessens Anxiety of 
Learners  

Students feel secure while involving 

in group work. They feel less 

anxiety when they are made to work 

‘privately’ than when they appear in 

front of the whole class. Group 

work, thus, can help shy students 

who would hardly say a word in a 

whole class activity to feel less 

anxiety and reasonably participate in 

small groups (Doff, 1988).  

Brown (1994) also agrees with the 

opinion of Doff and emphasizes the 

advantage offered by group work in 

maintaining the security of students 

working in a smaller group of 

students. He states: “In countless 

observations of classes, I have seen 

the magic of small groups. Reticent 

students become vocal participants 

in the process. The small group 

becomes a community of learners 

cooperating with each other in 

pursuit of common goals.”  

 It is likely for shy or 

linguistically incapable students to 

experience considerable stress when 

asked to carry out a certain activity 

in a lock-step classroom 

organization. In such a learning 

environment, they are required to 

respond accurately and quickly as 

well. But, due to their language 

deficiency or shyness, they may fail 

to do this, and as a result 

develop stress. Consequently, in 

contrast to the public 

atmosphere of lockstep 

instruction, learning based on a 

small group of peers usually 
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creates a friendly setting and a more 

conducive environment to use the 

target language (Long and Porter 

1955).  

(iv) Encourages Learners to 

Help Each Other  

 It is obvious that group 

work encourages learners to share 

ideas, knowledge and insights. For 

instance, when students are given a 

reading exercise to work in group, 

they certainly help each other to 

examine and understand the 

meaning of the text given. Similarly, 

when they are involved in a 

discussion activity, they can share 

with each other new ideas or 

opinions (Doff, 1988).  

 Harmer (1991) also 

emphasizes on the opportunity group 

work gives students to promote a 

cooperating relationship amongst 

them. He points out that when 

students involved in a group task are 

working together to come up with an 

advertisement, for example, they 

will obviously communicate and 

cooperate in order to accomplish the 

given task successfully. 

Consequently, they will definitely be 

teaching and learning each other in 

the group and develop a sense of self

-reliance, which is in fact not 

possible in a situation where the 

teacher acts as a sole actor in class. 

In summary, we can say that group 

work enables students to help each 

other and develop a sense of 

cooperative relationship. It provides 

an opportunity for the students to 

cooperate with one another in the 

teaching learning process. 
  

Individualizes Instruction  

 All students in a classroom 

possess individual characteristics. 

They have different backgrounds. 

And this very fact makes the 

teaching-learning process very 

complex. Thus, it is very difficult to 

satisfy individual needs and/or 

preferences in the classroom. It 

won’t be as such easy for the teacher 

to satisfy the varying abilities and 

interests of learners. However, 

through the wise administration of 

group work, the teacher can alleviate 

this problem. He/she can help the 

learners with different abilities and 

backgrounds to involve in different 

activities by organizing small 

groups. In this regard, the words of 

Brown (1994) run as follows:  

 Each student in a classroom 
has needs and abilities that are 
unique. Usually, the most salient 
individual difference that you 
observe is a range of proficiency 
levels across your class, and even 
more specifically, differences 
among students in their speaking, 
listening, writing and reading 
abilities. Small groups can help 
students with varying abilities to 
accomplish separate goals.  

 Brown also emphasizes that 

the teacher has to give due attention 

to other individual differences such 

as age, sex, cultural heritage, field of 

study, cognitive style, attitude, 

motivation, aptitude, native 

language, prior language learning 

experience and target language 

needs, and accordingly, carefully 

select groups and set different tasks 

to different groups.  

 Understandably, group 

work cannot qualify to handle all the 

individual differences of learners; 

but it can contribute a lot in 

individualizing learning. Thus, small 

groups of students can be formed to 

carry out different activities which 

are suited to their needs. And this 

can avoid the danger of boring other 

students who do not have the same 

problem or need. Group work is, 

therefore, a valuable technique 

which is considered as a first step 

toward individual instruction (Long 

and Porter, 1985).  

 In a nut shell, in a small 

group, the possibility of meeting an 

individual’s preferences is high. 

Thus, different tasks can be assigned 

to different groups based on their 

abilities and experiences. The 

teacher working with a mixed ability 

group may have the chance to 

allocate activities according to the 

level of the learners; which is not 

possible in the lockstep method. So, 

group work is an appropriate 

technique to handle the individual 

differences of learners and 

individualized instruction.  

4. Managing Group work  

 It is obvious that group 

work can go wrong if it is not 

carefully managed. In other words, 

group work cannot achieve the 

desired goal unless it is properly 

administered. In connection with 

this, Cross (1992) beautifully states 

as follows: “The teacher is the 

manager of the activity, and he must 

plan it, organize it, start it, monitor 

it, time and conclude it.” This 

denotes that certain practical steps 

have to be taken in order to carry out 

successful group work in a 

classroom. Consequently, it is 

worthwhile here to cite some of the 

practical steps which are essential to 

manage successful group work in 

the communicative language 

classroom.  

 Most of the scholars in the field 

of English Language Teaching 

(ELT), such as those mentioned 

earlier, emphasize that the main 

aspects of the management of group 

work in the communicative 

classroom should include: selecting 

appropriate group tasks or 

techniques, organizing groups, 

monitoring group tasks,  and 
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providing feedback. And these 

managerial aspects of group work 

are examined briefly below:  
 

I. Selecting Appropriate   
Group Tasks  

 A major part of the 

teacher’s role in the promotion of 

successful group work is to decide 

which kinds of group activities are 

suitable for a specific purpose. Thus, 

the primary step in promoting group 

work is to select appropriate group 

tasks. In other words, the teacher has 

to choose activities which are 

suitable for the group process. 

According to Brown (1994), typical 

group work tasks include: games, 

role play and simulations, drama, 

projects, interview, brainstorming, 

information gap, jigsaw, problem-

solving and decision-making, and 

opinion exchange. And he briefly 

defines and characterizes each of 

these group tasks as follows:  

Games – Guessing games that 

practice yes/no questions are among 

the common activities exercised in 

language classrooms. Brown asserts 

that as many as twenty questions can 

be successfully adapted to a small 

group in the following manner. One 

member can secretly decide that s/he 

represents a certain personality; and 

the purpose of the rest of the group 

will be to find out ‘who’ within 20 

yes/no questions. In this process, 

each member of the group is given 

the chance to ask questions turn by 

turn. The person “who is it” is 

meant to rotate around the group. At 

this time points are also scored.  

Role play and simulations – In 

practicing role play, the teacher is 

required to assign a role to a 

member or members of a group and 

assigning a purpose to be 

accomplished by the participants. In 

practicing such a technique, the 

group can be set, for example, to 

involve in a discussion of a political 

issue, in which each member is 

assigned to represent a specific 

political point of view. Simulation 

on the other hand involves a 

somewhat complex structure where 

the whole group is working through 

an imaginary situation as a social 

unit, with a purpose to solve some 

specific problems. Brown advises 

that this task involves larger groups 

of 6 – 20 and he adds that “a 

common genre of this type of game 

specifies that all members of the 

group are shipwrecked on a desert 

island.”  

Drama – is usually a kind of role 

play; but more formalized. Groups 

could be organized to involve in 

dramatic performances, writing the 

script themselves and rehearsing the 

scene as a group.  

Project – Brown points out that so 

long as learners get engaged in 

meaningful projects, they can use 

both receptive and productive 

language successfully and the 

technique can be applied for learners 

of all ages. According to him, for 

instance, when the teacher plans to 

adopt an environmental awareness 

theme, he/she can form different 

groups and assign different tasks to 

each group. Group ‘A’ may be 

assigned to create an environmental 

bulletin board, group ‘B’ can take 

the responsibility of developing fact 

sheets; group ‘C’ can make a three 

dimensional display, group ‘D’ can 

put out a newsletter for the rest of 

the school; group ‘E’ can develop a 

skit; and so on.  

Interview – Though the goals might 

vary, interviews are essential at both 

the lower and the higher levels of 

proficiency. Groups can be set to ask 

each other and try to answer the 

questions forwarded. At the lower 

levels, the goal of an interview is 

usually confined to learning 

vocabulary desired for expressing 

personal data, producing questions, 

using requesting functions, etc. At 

this stage, students might be 

involved to ask questions like:  

� What is your name?  

� Where do you live?  

� What country/city are you 

from?  

In this manner, they can practice 

how to give meaningful answers. At 

the higher level of proficiency, 

however, the goal of interview is to 

probe and/or practice more complex 

tasks, opinions, ideas, and feelings.  

Brainstorming – is a task which has 

a purpose of initiating some kind of 

thinking process. It is mainly used to 

prepare students to read a text, to 

discuss a complex issue, or to write 

on a specific topic. The group’s task 

here is to list concepts, ideas, facts, 

or feelings relevant to the topic or 

context.  

Information gap – Its purpose is to 

convey or to request information; 

and it accommodates a variety of 

techniques. Brown says that 

information gap techniques have two 

focal characteristics. One main focus 

of the techniques is the 

dissemination of information, and 

less attention is given to language 

forms. And the second  which is 

communicative interaction is of 

paramount importance in order to 

meet the desired objective, 

according to information gap 

techniques.  

 The simplicity and 

complexity of the information that 

students are required to seek may 

vary according to their level.   For 
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instance, at the primary level, every 

member of the group could be in-

volved to find out from the others 

his/her birthday, address, favorite 

food, etc., and fill the information in 

a little chart. In higher level classes, 

however, the teacher could ask 

groups, for example, to collectively 

pool information about different 

occupations, and/or organize differ-

ent challenging activities appropriate 

to the group.  

Jigsaw – It is a special technique of 

information gap whereby each group 

member is provided with some spe-

cific information in which the goal is 

to pool all information in order to 

attain a desired objective. According 

to the example given by Brown, a 

very popular jigsaw technique is 

known as a “strip story.” In intro-

ducing such an activity, the teacher 

can take a short written material and 

write each sentence of the text on 

little strips. Then, he/she can ran-

domly distribute them to the mem-

bers of the group. The goal of this 

exercise is to let the students deter-

mine the appropriate place of their 

sentences in the whole context of the 

story, and to stand on their position 

so that the reconstructed story can be 

read and be compared with the origi-

nal one.  

Problem-solving and decision-

making – Problem-solving group 

techniques involve students to solve 

a specific problem. This technique 

usually draws students’ attention to 

meaningful cognitive challenges, 

rather than to grammatical or phono-

logical forms. The problem could be 

as simple as, for example, giving 

directions on a map, or as complex 

as solving a mystery in a “crime 

story”, or dealing with a political or 

moral dilemma.  

 On the other hand, decision-

making techniques simply refer to 

one kind of problem solving, and 

their purpose/goal is to involve 

group members to make a decision. 

Some problem-solving techniques 

may involve decision about what to 

do. For instance, students can be 

presented with a number of job ap-

plicants’ profiles, and asked to de-

cide who they would hire, after thor-

ough examination of the profiles.  

Opinion exchange – Using this 

technique, students can be involved 

in discussions or debates focusing 

on certain issues or topics. For ex-

ample, issues such as women’s 

rights, choosing a marriage partner, 

cultural taboos, abortion, environ-

mental crises, etc., can be chosen for 

group discussion.  

 Cross (1995), on his part 

points out that, guessing games, 

question construction, role play, dic-

tation, guided practice, guess ahead, 

discussions, speculative questions, 

and essays are suitable group tasks. 

These tasks are more or less similar 

to the group work techniques classi-

fied by Brown, as discussed earlier.  

On the other hand, Nation (1989) 

argues that a useful way of classify-

ing group work activities is to look 

at the distribution of the information 

needed to do the activity. Accord-

ingly, he has come up with four dif-

ferent types of group work, namely, 

the combining arrangement, cooper-

ating arrangement, superior – infe-

rior arrangement, and individual 

arrangement. He says that these four 

different types of group work 

achieve different learning goals, are 

best suited to different types of 

tasks, and require different kinds of 

social relationship. It is, therefore, 

essential to look at these four types 

of group work briefly, in order to 

broaden our insight in the successful 

implementation of group work in the 

language classroom.  

A) Combining arrangement – 

Its essential characteristic is that 

each learner in a group has differ-

ent information, and the students 

are required to combine each piece 

of information to complete the 

task. For example, group members 

can be provided with an incom-

plete map containing different 

information. Meaning, each 

learner has information that the 

others do not have. Therefore, by 

combining the pieces of informa-

tion, each learner can make a com-

plete map. Nation points out that, 

activities such as completing, pro-

viding directions, matching and 

distinguishing, are suitable for this 

group work arrangement.  

B) Cooperating arrangement – 

Different from the combining ar-

rangement, in this type of group 

work, learners have equal access 

to the same information. Its pur-

pose is to initiate learners to share 

their view points and contribute 

towards the solution of the task 

underway. Nation also recom-

mends that the most suitable tasks 

for cooperating arrangement group 

work include activities involving 

ranking, ordering, choosing, 

finding implications, deter-

mining causes or uses, pro-

ducing material, and so on.  

C) Superior-inferior arrange-

ment – The unique feature of 

this group arrangement is that 

only few selected members of 

the group are provided with 

all the information that the 

rest of the group members 

need. For example, one 

among the learners might have 
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a text for a dictation exercise and the 

others involve in writing the dicta-

tion. Nation points out that, data 

gathering (interviews, questions), 

providing directions, and completion 

are suitable tasks for this group work 

arrangement. 

D) Individual arrangement –  In 

this group work arrangement, all 

group members have equal access to 

the same information, but each is 

required to perform individually 

using a portion of the information 

available. Nation argues that the ‘say 

it’ exercise is a typical example for 

this kind. For example, all learners 

in a group can be involved to see a 

grid with sections which have differ-

ent purposes. Then, the learners can 

be ordered to name a section of the 

grid turn by turn and practice the 

exercise. This group work arrange-

ment is effective in that, it increases 

the time each learner can spend on a 

task and ensures the participation of 

each learner. Among the most suit-

able tasks for this arrangement are 

solving-problems, repetition and 

completion.  

 Generally speaking, there is 

a common understanding that any of 

the four macro-skills and almost all 

exercises in text books can be 

adapted to group work activities. 

Whatever the approach may be, the 

main concern in devising group 

tasks is to ensure the successful in-

volvement of all group members in 

the activity presented. The point is 

group tasks should be organized in a 

way that everyone can be able to use 

the language and contribute to the 

successful accomplishment of the 

task underway.  

From the foregoing discussions, we 

can understand that the participation 

of students in group work activities 

can be ensured if attention is given 

to the introduction of a variety of 

group work activities that the learn-

ers can partake according to their 

interest and level of proficiency. The 

most useful group work tasks rec-

ommended by different scholars for 

the interactive classroom have been 

treated. The responsible teacher is 

then required to select appropriate 

types of group tasks or techniques 

which can enhance the interest of 

learners and help them use the lan-

guage, while planning to use group 

work as a viable technique in the 

teaching-learning process.  
 

II. Organizing Groups  

 After selecting suitable 

group tasks, the next role of the 

teacher is to set up well established 

groups and provide them with clear 

instruction about the task they are 

going to perform. While organizing 

groups, the teacher is also required 

to determine the size and composi-

tion of groups. By doing so, he/she 

can facilitate the maximum partici-

pation of groups.  

 According to the sugges-

tions of most authorities, maximum 

interaction is achieved with groups 

of between 3 and 6 members. For 

instance, Harmer (1991) says the 

following in this regard: “… In gen-

eral, it is probably safe to say that 

groups of more than seven students 

can be unmanageable. In most small 

groups, the appropriate size range is 

2 – 6 members.” Honeyfield (n.d), 

also points out that “there is evi-

dence from general education and 

social science research which de-

notes that the maximum number of 

students in small groups should not 

exceed six.”  

 Similarly, Hyland (n.d) 

points out that group work’s goal is 

best achieved with groups of be-

tween 3 – 6 members, reflecting the 

ability range of the whole class. 

Doff (1988) in his part advises that 

when exercising group work, stu-

dents should be divided into groups 

of four and five. Brown’s view is 

also not different from the views of 

the aforementioned scholars. He 

says, “It is important to note that 

group work usually implies ‘small’ 

group work, i.e., students in groups 

of perhaps six or fewer. Large 

groupings defeat one of the major 

purposes for doing group work: giv-

ing students greater opportunities to 

speak.” He, however, notifies that 

simulations are likely to involve 

larger groups comprising 6 – 20 

members.  

 From the above statements, 

we can realize that in exercising 

group work, large groupings are not 

recommended unless and otherwise 

we are dictated by the type of task or 

tasks set. Groups should be organ-

ized in a way that maximum partici-

pation and/or interaction of students 

can be ensured.  

 Another factor which 

should be taken into account when 

organizing groups is also the compo-

sition of the group members. Ac-

cording to the words of Hyland, 

groups have to reflect the ability 

range of the students as much as 

possible. Therefore, the teacher has 

to be conscious enough in choosing 

groups. In most cases, self-selecting 

groups are considered to be more 

‘supportive and accommodating’ as 

long as they do not overshadow the 

concept of mixed ability, according 

to Hyland. However, there is a situa-

tion where the teacher will be forced 

to choose groups himself based on 

justifiable reasons. For instance, 

Harmer (1991) suggests that it is 

important to have a group leader 

who would act as a group organizer   
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and/or coordinator, and in such a 

condition the teacher might be 

forced to take the initiative of choos-

ing the leader or make sure that s/he 

is efficient enough to carry out his/

her leadership role.  

 Moreover, there is a condi-

tion where the teacher may be con-

vinced to form groups of strong stu-

dents and that of weaker students. In 

this case, the teacher will be obliged 

to give the groups different tasks to 

perform. This is justified by Harmer 

(1991) as follows:  

It is worth pointing out here 
that one of the major possibilities 
offered by group work is just this 
fact: that where there are students 
of different levels and interests in 
a class, different groups can be 
formed so that not all the students 
are necessarily working on the 
same material at the same time.  

 Gower, Phillips and Walters 

(1995), on their part tell us that in 

organizing the class into groups, we 

need to decide whether we want the 

groups to be:  

A. randomly formed; 

B. ‘streamed’ according to 

level or a mixture of weak 

and strong, talkative and 

quiet; 

C. formed according to nation-

ality, sex or age;  

D. constituted based on friend-

ship among students or de-

cide whether there are some 

students we want to keep 

apart; 

E. self-selecting; and  

F. permanent or flexible.  

 What we can understand 

from the above discussion is that, 

organizing the class into groups can 

be done in various ways. Whatever 

the composition may be, groups 

have to be formed based on the mu-

tual understanding of the teacher and 

the students as well. The appoint-

ment of a group leader or secretary 

is also an important factor which 

should be taken into consideration 

by the teacher while organizing 

groups.  

 The next step which should take 

place after forming groups is to set 

the task in motion. However, some 

sort of introductory work has to be 

carried out before getting the group 

work started. According to Brown 

(1994), some of the main points 

which have to be our concern in this 

phase include the following:  

A. Introduce the technique – It 

refers to simply giving a brief 

explanation about the task. It 

also includes the provision of 

clear explanation about the 

very purpose of the assign-

ment, so that students can di-

rect their efforts toward the 

attainment of the desired re-

sult.  

B. Justify the use of small 

groups for the technique – 

This refers to telling the stu-

dents explicitly about the sig-

nificance of a small group to 

deal with the task. This cer-

tainly helps the students to 

understand about the impor-

tance of the upcoming task and 

be comfortable with it.  

C. Model the technique – Mod-

eling the technique is impor-

tant particularly when the task 

is new and quite complex. The 

purpose of modeling is to 

make sure that students know 

what is expected of them or 

what they are required to do.  

D.Give explicitly detailed in-

structions – Giving the students 

specific instructions about what 

they are going to do will cer-

tainly help them to proceed with 

their assignment smoothly. 

These include:  

i. restating the purpose of 

the task;  

ii. telling the students about 

the rules they have to 

follow;  

iii. announcing about the 

time limit established; 

and  

iv. assigning specific roles 

to participants when 

deemed necessary.  

E. Check for clarification – It is 

advisable to check and make 

sure that all the students under-

stand their purpose, before they 

start getting into their groups. In 

this regard, Brown advises us 

not to do the checking by ask-

ing questions such as “Does 

everyone understand?” Rather, 

it is appropriate to test out by 

calling some of the students and 

asking them, for example, to 

restate the purpose of the activ-

ity, the procedures they are to 

follow, and so on.  

F. Set the task in motion – Lastly, 

the teacher can directly set the 

task in motion. This can be 

done simply by ordering the 

students to move into their 

groups and go on with their 

work. The next role of the 

teacher is to facilitate the 

group work underway.  

  To summarize, while planning a 

group activity, it is essential to make 

sure that:  

A) we have a clear idea about 

the purpose;  

B) the activity is suitable for 
group work;  

C) the seating arrangement is 
appropriate to make the 
activity possible;  
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D. the time allotted is reasonable, 

and all of the students are 

kept busy for most of the 

time; 

E. where different groups have 

different tasks to perform, 

these tasks will either take 

approximately the same 

time to complete or more 

capable groups are given 

the longer tasks;  

F. each group is provided with 

enough materials;  

G. we decide about the composi-

tion of the groups;  

H. we decide whether a chairper-

son or secretary is needed 

for each group; and  

I. we think carefully about our in-

structions.  

III. Monitoring Group Tasks  

 Another important role of 

the teacher is to monitor group tasks. 

Once the activity is set in motion, 

the teacher is required to play his/her 

role as a facilitator. We have seen 

from the previous discussions that 

the main purpose of group work is to 

promote learning through peer dis-

cussion. The students can learn from 

each other while dealing with a par-

ticular problem in their respective 

groups. As a result, the teacher is 

advised not to dominate or interrupt 

group work activities, and rather 

move around and observe the inter-

action of students. To this end, 

Hyland, says:  

The teacher should unobtru-
sively observe interaction and 
remedy procedural confusion, 
ensure that group members are 
actively participating and note 
common language errors for 
later correction. Too many 
teacher interruptions can only 
distract learners from the task 

at hand.  

 Furthermore, he emphasizes 

that the ability to withdraw from a 

dominating role and allow learners 

to produce and receive their own 

language through group interaction 

is considered as a vital group man-

agement skill.  

 In accomplishing his/her 

role of monitoring group tasks, the 

teacher is required to follow certain 

rules and avoid certain destructive 

duties. McDonough and Shaw 

(1993), state that the aim of group 

work is usually to promote fluency, 

and consequently they do advise the 

teacher to perform the following 

duties when monitoring group work. 

A) Stand back – Once the activity 

is set in motion, the teacher is 

required to stand back and al-

low a short time for the students 

to proceed with their task. By 

doing so, s/he can get a chance 

to see which groups seem to be 

working satisfactorily and 

which groups seem to have 

problems. This will also give 

the participants a chance to get 

into the activity before the 

teacher offers them any help.   

B) Quickly check - Making sure 

that the groups have started 

working on the assignment, the 

teacher has to walk around and 

listen to each group and check 

whether the students have un-

derstood what they are sup-

posed to do.  

C) Avoid interruption – Unless 

the teacher realizes that the 

group has misunderstood the 

purpose of the task; some of the 

groups are about to finish; the 

group seems to lag behind; and 

the provision of some advice or 

information is necessary; s/he is 

strictly advised not to interrupt.  

D) Spread your attention – If the 

teacher concentrates on a par-

ticular group, it is likely for the 

group members to feel discom-

fort by his/her presence. The 

teacher will also not get a clear 

idea of how well the other 

groups are doing, if he/she con-

centrates on a particular group 

only. On the other hand, the rest 

of the groups will be feeling 

neglected, and as a result drift 

away from the task. Thus, the 

teacher is advised to spread his/

her attention and check how 

well all the groups are doing, 

without any discrimination.  

E) Be easily accessible – The 

teacher is required to ensure his 

accessibility to all the groups. 

All the groups should feel that 

they have equal access to him/

her and are treated equally.  

F) Provide encouragement – Es-

pecially at the beginning, groups 

usually need encouragement to 

proceed with their work. So, 

the teacher has to encourage 

them to go well with their 

activities and always appear 

p o s i t i v e .  H i s / h e r 

‘enthusiasm’ will motivate 

them and promote their 

level of confidence.  

G) Give correction and/or gather 

data for feed-back – The 

teacher is usually determined by 

the nature of the activity to give 

correction during group work. 

For example, if the activity is 

controlled language prac-

tice, and the students are not 

using the target language 

correctly, the teacher may 

need to give corrections on 

the spot. He/she may also 
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prefer to correct when he/she is 

asked to. More importantly, the 

teacher should always be looking at 

how the students are doing the task, 

evaluate the performance of the 

group and of individuals within the 

group. Doing this will help him/her 

to decide what to do next, plan fu-

ture activities, and give the students 

feedback at the appropriate time.  

 Moreover, the above men-

tioned scholars advise that if the 

teacher needs to give comments 

and/or ideas while the group work is 

underway, it is often better to talk 

quietly to one member of the group 

(most probably to the group leader) 

and suggest a possible change of 

direction, rather than interrupt the 

flow of ideas in the groups.  

 Brown (1994), also states that 

it is very important to move around 

while group work is underway. He 

stresses that even if we have nothing 

to say to the group, we can listen to 

students and get a sense of the 

group’s progress and the language 

production of individuals as well. 

He offers a few don’ts which we 

need to remember while monitoring 

group work. These include:  

� Do not sit at your desk and 

grade papers.  

� Do not leave the room and take 

a break.  

� Do not spend an undue amount 

of time with one group at the 

expense of others.  

� Do not correct students’ error 

unless asked to do so.  

�     Do not assume a dominating or 

disruptive role.  

      From the above discussions, we 

learn that there are some constructive 

rules which we need to respect and 

follow extensively, and some disrup-

tive roles which we are required to 

avoid while monitoring group work. 

More importantly, monitoring group 

work will help us to evaluate the over-

all performance of students and facili-

tate the teaching-learning process.  
 

IV. Providing Feedback  
 

 Providing feedback is among the 

major tasks which should be given due 

attention by the teacher in managing 

group work. It is recognized as a vital 

component of the teaching-learning 

process. According to Hyland, the 

teacher can let students assess and 

modify their understanding through 

the provision of meaningful feedback. 

Furthermore, he says that from the 

teacher’s point of view, feedback is a 

means of assessing and correcting the 

communicative deficiencies of stu-

dents.  

 Feedback is provided based on 

task performance, and can be func-

tional in various ways. According to 

Brown, feedback has two layers which 

include the following:  
 

A) Reporting on the task objective 

—I f the teacher thinks that discus-

sion on the findings of the groups is 

essential, feedback is provided 

based on the nature of the task 

given. He/she has to allot enough 

time for this session to take place. 

The findings can be presented by 

group representatives. This whole-

class process is useful in that, it 

gives the groups the opportunity to 

learn from their similarities and 

differences. On the other hand, if 

different assignments were given to 

different groups, the reporting phase 

will be interesting to all groups and 

can motivate the students for further 

group work. 
  

B) Establishing affective support – 

The feedback phase can also serve 

the purpose of exchanging views 

and suggestions about the weak-

nesses and strengths of the group 

process itself. The teacher is re-

quired to bring the class together 

after group work as a ‘whole com-

munity of learners’. On this occa-

sion, some whole-class feedback 

can be encouraged by entertaining 

questions about how smoothly the 

task proceeded, how comfortable 

people were with the task pro-

ceeded, what problems the groups 

encountered in attaining their objec-

tive, and son on. This can help the 

teacher to get information relevant 

for the planning of further group 

work activities.  
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 Education must aim at the 

building of mind that are sensitive to 

the social realities of the world in 

which learners live, that are free, 

that have acquired the capacity for 

thinking for themselves because they 

have had to think for themselves 

(Venkataiah, 2002). In the building 

of mind, teachers play a great role 

and produce responsible citizens 

based on the fields that students 

want to be engaged in the future. 

 To teach effectively, the 

teacher should consider different 

concepts of the learning process.  

The acquisition of knowledge and 

skills through the interaction of the 

whole individual with the environ-

ment should be taken into account. 

This interaction should be in the 

classroom, outside the classroom 

and with the surrounding the learner 

lives. The classroom interaction can 

be formal and informal. The formal 

one occurs during the teacher’s pres-

entation of the lesson. Learners can 

respond to questions and discussion 

points. They can share points with 

the teacher, and with their class-

mates grounding the lesson objec-

tives and the contents that are pre-

sented. Informal classroom interac-

tion lies on the communication 

among learners when the teacher is 

absent from class. They may raise 

points related with class works, 

home works and assignment. Out-

side classroom like during break 

time and having interaction with 

others help learners to widen their 

way of thinking and understanding. 

Interaction outside school with the 

family or somebody else has a role 

to improve learners understanding 

and bring learning. When the learner 

is capable of gaining insight or un-

derstanding into the learning situa-

tion, learning will take place 

(Chand, T. 2003).  To maintain this, 

the teacher should give an account 

for the background of the students 

and the predominant teaching meth-

ods students have experienced in the 

previous courses. Hence, teachers 

are expected to consider the situ-

ational factors in which learners’ 

prior academic achievement, equity 

in the environment and social moti-

vation, and teachers’ methodologies 

keeping authenticity for learning are 

considered. 

 Academic achievement: 

One of the most important factors is 

the background of the students in 

terms of academic achievement. The 

students' previous knowledge and 

academic achievement determine 

their active involvement in the edu-

cational route and its lessons.  The 

more they have good background 

and basement in their academic car-

rier is the more they succeed in their 

education with appraisal from the 

instructor. If they don't have good 

background they would face a chal-

lenge to have true involvement in 

the given lesson and as a result they 

seldom become motivated to follow 

the lesson and cope up with other 

students.  Thus, students should take 

accountability for learning to occur. 

The teacher in this situation is re-

quired to trigger learners to set up 

the learning contract (Ashcroft, 

1994).  Learners should take respon-

sibility at different level for their 

betterment as long as they have set 

aims and objectives that need a lot 

of effort to fructify the would be 

outcome and output which in turn 

serves the individual, family and 

society.  They should negotiate their 

own study so that they themselves 

are means for their achievement.  

The chronological aspects of matur-

ity in their mental development will 

be fast and come to the standard set 

in the objectives if students are re-

sponsible for their academically 

mental development, if they take 

responsibility for themselves. 
Social motivation: 

 Another point that should 

be considered as prior experience is 

the learners' social motivation which 

is related with their cultural and eco-

nomical status. Having educational 

equity and equal social status among 

students in the class room helps the  

Situational Factors for Learning: Implication for Teaching  
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teacher to lead the class smoothly 

and effectively. Cultural and eco-

nomical differences create dispar-

ity in the class. Family background 

plays a great role for learners to be 

successful. Parents found in high 

occupational levels, for example, 

usually provide good physical and 

intellectual environments to their 

children. McNemar's study on the 

“Intelligence of school children 

and parental occupation” supports 

this statement. In the study, 1273 

students (aged 6-18), who are bet-

ter in their school performance, are 

treated to get a glimpse if parents’ 

occupation has impact on learner’s 

achievement. 

No Parents Occupation Age of  the child   

6 - 9 10 - 14 15 - 18 Total % 

1 Professional 115  ( 27.5%) 118  (27.6 %) 124 ( 29.0%) 357 28.1 

2 Semi-professional & 

managerial 

107  (25.6 %) 112  (26.2 %) 117 ( 27.4%) 330 25.9 

3 Slightly-skilled 100  ( 23.9%) 101  ( 23.6%) 96   ( 22.5%) 297 23.3 

4 Daily laborers 96     ( 23.%) 97    ( 22.7%) 90  ( 21.1%) 283 22.2 

  Total 418   (100 %) 428 ( 100%) 427 (100%) 1273  (100%) 

 The data indicates that 28.1% 
of students whose parents are pro-
fessional revealed the best perform-
ance. In their school, professional 
parents seem to be motivating stu-
dents and it helps them to achieve in 
their academic carrier. In contrast, 
children whose parents are daily 
laborers are the least in number in 
the study of intelligence of school 
children. Thus, family support has 
situational role in the achievement. 
Creating proper link among parents, 
teachers and administrations is help-
ful to boost up parental roles for the 
students success in their classroom 
role to acquire knowledge and im-
prove skills. Being cognizant of 
social equity in education, students 
from different social groups should 
have similar range of outcomes. 
While there is a range of talents, 
motivation and effort to succeed 
amongst individual students, there is 
no reason to accept disparities in 

educational outcomes. 

 The teacher should consider this 
social equity to produce self-
efficient learners who would make 
difference in the control of their 
learning environment and believe 
that effort will pay off. Considering 
the diversified social pressure on 
learners, she/he has to concentrate 

on the level of social integration that 
may gradually be visible in the 
classroom atmosphere. Students 
from different background should 
develop cooperation and help each 
other. If this happens, good teaching 
which is about caring and sharing 
will succeed. The capacity to accept, 
understand, and appreciate students 
on their terms and through their 
world; making students feel good 
about themselves and getting all 
fired up with enthusiasm will occur 
in the comprehensive monitoring. 
Checking progress, recognizing 
when one is in the proper track are 
the duties and responsibilities of 
duty bounded teachers (Ornstein, 

1995) 

Teaching methodology: 

 Furthermore, the other situ-
ational factor to make learning take 
place is the teaching methodology. 
Diversified methods and techniques 
of teaching are vital to lead effective 
classroom.  This difference may 
come from the nature of the subjects 
like teaching English courses and 
Mathematics courses or like con-
tents in the course; teaching writing 
skill and teaching speaking skill. 
Learners’ learning style and learn-
ing preference also need proper 
methodology apparently. The bright 

students, for example, need to be 
given more opportunities, particu-
larly in classes of mixed ability, to 
cultivate their interest.  Slow learn-
ers need more practical activities 
like fieldtrips to contextualize the 
lesson provided.  Here also effective 
instructional materials play a great 
role to indulge comprehensible in-
put. Materials should be varied, at-
tractive intents and well organized 
to meet the learners' learning style 
and preference. 
 The predominant teaching 
methods students have experienced 
the course before have impact on 
the new classroom atmospheres. 
New classes are  expected to match 
the teaching method with the real 
condition of the class room situa-
tion. The teacher should adapt new 
methods and motivate students and 
make them ready to practice and 
exercise tasks and activities that 
may lead to learning considering 
their experience.  The teacher as a 
coach and councilor has to exploit 
the experience of the learners 
(whether they are active or not) to 
create belongingness with the rela-
tionship of facts and opinions pre-
sented in the classroom.         

 To be continued on page 36 

     Source:   Chand, T. 2003. Principles of teaching (p. 194)  
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Distance Education 
INTRODUCTION 
  

 D i s t a n c e 
Education, methods of instruction that 
utilize different communications 
technologies to carry teaching to 
learners in different places. Distance 
education programs enable learners 
and teachers to interact with each 
other by means of computers, artificial 
satellites, telephones, radio or 
television broadcasting, or other 
technologies. Instruction conducted 
through the mail is often referred to as 
correspondence education, although 
many educators simply consider this 
the forerunner to distance education. 
Distance education is also sometimes 
called distance learning. While 
distance learning can refer to either 
fo rmal  o r  info rmal  learning 
experiences, distance education refers 
specifically to formal instruction 
conducted at a distance by a teacher 
who plans, guides, and evaluates the 
l e a r n i n g  p r o c e s s .  A s  n e w 
communications technologies become 
more efficient and more widely 
available, increasing numbers of 
elementary schools, secondary 
schools, universities, and businesses 
offer distance education programs. 

 Nearly every country in the world 
makes use of distance education 
programs in its education system. 
Britain’s nationally supported Open 
University, based in Milton Keynes, 
Buckinghamshire, England, has one of 
the best-known programs. A vast 
majority of the school’s 133,000 
students receive instruction entirely at 
a distance. More than 20 other 
countries have national open 
universities in which all instruction is 
provided by distance education 
methods. This method of education 
can be especially valuable in 
developing countries. By reaching a 
large number of students with 
relatively few teachers, it provides a 
cost-effective way of using limited 
academic resources. Many businesses 
use distance education programs to 
train employees or to help them 
update  ski l l s  or  knowledge . 
Employees may take such programs in 
the workplace or at home in their 

spare time. 
 

HISTORY 

 Distance education traces its 
origins to mid-19th century Europe 
and the United States. The pioneers of 
distance education used the best 
technology of their day, the postal 
sys tem,  to  open educational 
opportunities to people who wanted to 
learn but were not able to attend 
conventional schools. People who 
m o s t  b e n e f i t e d  f r o m  s u c h 
correspondence education included 
those with physical disabilities, 
women who were not allowed to 
enroll in educational institutions open 
only to men, people who had jobs 
during normal school hours, and those 
who lived in remote regions where 
schools did not exist. 

The invention of educational radio in 
the 1920s and the advent of television 
in the 1940s created important new 
forms of communication for use in 
distance education. Educators used 
these new technologies to broadcast 
educational programs to millions of 
learners, thus extending learning 
opportunities beyond the walls of 
conventional teaching institutions. 

The development of reliable long-
distance telephone systems in the 
early 1900s also increased the 
capacity of distance educators to reach 
new student populations. But 
telephone systems never played a 
prominent role in education until the 
introduction of new teleconferencing 
technologies in the 1980s and 1990s. 
Teleconferencing systems made it 
possible for teachers to talk with, hear, 
and see their students in real time—
that is, with no delays in the 
transmissions—even if they were 
located across the country or around 
the world. 

 Distance education increasingly 
uses combinations of different 
communications technologies to 
enhance the abilities of teachers and 
students to communicate with each 
other. With the spread of computer-
network communications in the 1980s 
and 1990s, large numbers of people 
gained access to computers linked to 
telephone lines, allowing teachers and 
s tuden ts  to  co mmunica te  in 

conferences via computers (see 

Telecommunications: Computer-

Network). Distance education also 
makes use of computer conferencing 
on the World Wide Web, where 
teachers and students present text, 
pictures, audio, and occasionally 
video. A conferencing method known 
as one-way video/two-way audiouses 
television pictures that are transmitted 
to particular sites, where people can 
reply to the broadcasters with a 
telephone call-in system. Television 
pictures can also be transmitted in two 
directions simultaneously through 
telephone lines, so that teachers and 
students in one place can see and hear 
teachers and students in other places. 
This is called video-conferencing. 

 

PROGRAMS IN THE UNITED 

STATES 

 In the United States, institutions 
of higher education, business, and the 
armed services all use distance 
education methods. Millions of 
students have enrolled in television 
courses produced by certain colleges 
and universities around the country. 
The Public Broadcasting Service 
(PBS) delivers these courses to 
students at over 2000 institutions. A 
growing number of private businesses, 
including multinational corporations, 
operate satellite television networks to 
deliver vocational training to 
employees throughout the world. The 
United States Army offers distance 
education programs to military 
personnel stationed in different parts 
of the country. These programs are 
conducted by the Army Logistics 
Management College, based in Fort 
Lee, Virginia, and delivered over the 
Internet and in one-way video/two-
way audio systems to over 70 
locations. The United States Air Force 
also offers distance education 
programs through the Air Technology 
Network (ATN), a division of the Air 
Force Institute of Technology. The 
ATN uses one-way video/two way 
audio telecommunications systems to 
reach students at every Air Force base 
in the continental United States. 

  

  Continued on page 20 
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COMMEN
TARY 

 

Tackling Resistance to 

Change  

Mulualem  Denbegna 

  

 Our natural reaction to change, 

even in the best circumstances, is 

resistance. Most people prefer pre-

dictability and stability in both their 

personal and professional lives. Peo-

ple typically avoid situations that 

upset order, threaten their self-

interests, increase stress or involve 

risk. When faced with changes to the 

status quo, people usually resist ini-

tially. The resistance continues and, 

in some cases increases, until they are 

able to recognize the benefits of 

change and perceive the gains to be 

worth more than the risk or threats to 

their self-interests.  

 People may resist change due to 

various reasons. The most notable 

ones are: the individual's personal 

predisposition to change, surprise and 

fear of the unknown, climate of mis-

trust, fear of failure, loss of status 

and/or job security, peer pressure, 

disruption of culture and traditions, 

group relationships, personality con-

flicts, lack of tact, poor timing and 

being oblivious of the benefits.  

 Bringing about change requires 

a kind of leap of faith:  you decide to 

move in the direction of the unknown 

on the promise that something will be 

better for you.  But you have no 

proof.  Taking that leap of faith 

maybe risky, and people usually tend 

to take active steps toward the un-

known if they genuinely believe and 

feel that the risks of standing still are 

greater than those of moving forward 

in a new direction. Making a change 

is all about managing risk.  If you are 

making the case for change, be sure 

to set out in stark, truthful terms why 

you believe the risk situation favors 

change. If you see yourself as a 

change agent, you probably are some-

thing of a dreamer, someone who 

uses the imagination to create new 

possibilities that do not currently ex-

ist.  Well, most people don’t operate 

that way.  It’s great to be a visionary, 

but communicating a vision is not 

enough. Get some people on board 

with your idea, so that you or they 

can demonstrate how the new way 

can work.  For most people, seeing is 

believing.  Less rhetoric and more 

demonstration can go a long way to-

ward overcoming resistance, chang-

ing people’s objections from the “It 

can’t be done!” variety to the “How 

can we get it done?” category. 

 Some people fear they lack the 

competence to change. 

This is a fear people will seldom ad-

mit.  But sometimes, change in or-

ganizations necessitates changes in 

skills, and some people will feel that 

they won’t be able to make the transi-

tion very well.  They don’t think they, 

as individuals, can do it.  But in many 

cases, their fears will be unfounded, 

and that’s why part of moving people 

toward change requires you to be an 

effective motivator.  You can mini-

mize the initial fear of a lack of per-

sonal competence for change by 

showing how people will be brought 

to competence throughout the 

change process.   

 In addition to fear, fatigue can 

also kill a change effort, for an indi-

vidual or for an organization.  If, for 

example, you believe you should quit 

smoking, but you’ve got ten projects 

going and four kids to keep up with, 

it can be easy to put off your personal 

health improvement project until your 

first heart attack or cancer scare, 

when suddenly the risks of standing 

still seem greater than the risks of 

change.  When you’re introducing a 

change effort, be aware of fatigue as 

a factor in keeping people from mov-

ing forward, even if they are telling 

you they believe in the wisdom of 

your idea.  If an organization has 

been through a lot of upheaval, peo-

ple may resist change just because 

they are tired and overwhelmed, 

perhaps at precisely the time when 

more radical change is most 

needed!  That’s when you need to do 

two things: re-emphasize the risk 

scenario that forms the rationale 

for change, and also be very gen-

erous and continuously attentive 

with praise, and with under-

standing for people’s complaints, 

throughout the change process.  
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 Situational Factors … 
    Cont’d from page 34 
 

 To sum up, teachers should 
consider the situational factors of 
learning.  Since students have differ-
ent background of knowledge and 
experience, the teacher should be 
versatile and flexible matching a 
repertoire of methods of the com-
plexity of students' learning needs 
(Widdwson, 1990). There should be 
cooperative learning approach to 
bridge the gap between their prior 
experience and their equity. The 
teacher should use a wide range of 
teaching methods effectively and 
efficiently and acquaint them with 
different methods of learning to cater 
the learners’ need.  The wide range 

of capacities, abilities and interest in 
any classroom needs careful atten-
tion and the teaching ability of using 
different methods to the learner's 
academic achievement. Condition 
and situation in the classroom in re-
lation to the learner’s competence 
and performance should be noticed 
as salient.  To this effect, teachers 
could make judgments about the 
quality of the learning event. 
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When you re-emphasize the risk 

scenario, you’re activating people’s 

fears, the basic fight-or-flight re-

sponse we all possess.  But that’s 

not enough, and fear can produce its 

own fatigue. You’ve got to motivate 

and praise accomplishments as well, 

and be patient enough to let people 

vent. 

 We also fear hidden agendas 

among would-be change agents.  

Let’s face it, not all change-agents 

are to be trusted.  Perhaps even more 

frightening, some of the worst 

atrocities modern history has known 

were begun by earnest people who 

really believed they knew what was 

best for everyone else.  Change 

agents, as a group, sometimes share 

a blemished past. And so, you can 

hardly blame those you might seek 

to move toward change for mistrust-

ing your motives, or for thinking 

you have another agenda to follow 

shortly.  If you seek to promote 

change in an organization, not only 

can you expect to encounter resent-

ment for upsetting the established 

order and for thinking you know 

better than everyone else, but you 

may also be suspected of wanting to 

increase your own power, or even 

eliminate potential opposition 

through later stages of change.   

 Real change can bring reshuf-

fling, which in turn can bring win-

ners and losers.  Some people, most 

likely, will gain in status, job secu-

rity, quality of life, etc. with the pro-

posed change, and some will likely 

lose a bit.  Change does not have to 

be a zero sum game, and change can 

bring more advantage to more peo-

ple than disadvantage.  But we all 

live in the real world, and let’s face 

it – if there were no obstacles 

aligned against change, then special 

efforts to promote change would be 

unnecessary. Some people will, in 

part, be aligned against change be-

cause they will clearly, and in some 

cases correctly, view the change as 

being contrary to their inter-

ests.  There are various strategies for 

minimizing this, and for dealing 

with steadfast obstacles to change in 

the form of people and their inter-

ests, but the short answer for dealing 

with this problem is to do what you 

can to present the inevitability of the 

change given the risk landscape, and 

offer to help people to adjust. When 

the organization changes, it won’t be 

to everyone’s liking, and in that 

case, it’s best for everyone to be 

adult about it and move on. 

 There is no better way to mini-

mize resistance to change than to 

involve those responsible for imple-

menting it and those affected by it. If 

there is no involvement early on in 

the planning, during the implemen-

tation and throughout perpetuation, 

the change effort will fail. When 

people feel that they are valued par-

ticipants in planning and implement-

ing the change, they are more likely 

to be motivated toward successful 

completion.  

 To conclude, not all resistance is 

about emotion, in spite of the argu-

ments presented above.  To win peo-

ple’s commitment for change, we 

must also engage them on both a 

rational level and an emotional level 

and effectively address their natural 

fear of change.   

������������ 
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  The article presented 

here is the result of attending a two
-day workshop organized by the 
British Council in collaboration 
with Addis Ababa University, De-
partment of Foreign Literature, to 
celebrate the bicentenary of the 
world acclaimed British writer 
Charles Dickens. The workshop had 
two parts one of which was the dis-
cussion on the use of literature in 
language teaching. It was conducted 
by Mr. Richard Finch, a teacher-
trainer from South Africa.. The 
other part was experience sharing 
by a renowned British poet with 
Ethiopian decent, Lemn Sissay. He 
also read out his interesting English 

poems.  

  In the fires part of the work-
shop, Mr. Finch used extracts from 
the novel ‘Great Expectations’ by 
Charles Dickens to show how Lit-
erature gives the context for lan-
guage learning. One demonstration 
was that an extract from the novel 
can be taken and used for the prac-
tice of reading, speaking, listening, 
and writing. The example extract 
Finch used was an introduction 
from the first chapter. The introduc-
tory extract is about the major char-
acter in the novel. The major char-
acter, Pip, introduces himself by 
narrating who his parents were, 
what they did, how he got his name, 
in what condition he was in etc. 
This one page description, in gen-
eral, is about identity, the feelings 
Pip has about himself and his up-
bringing.  The selected ex-
tract was given to each participant 
of the workshop. After forming 

small groups, participants were 
asked to read the extract turn by 
turn to their groups; each member 
reading one complete sentence. It 
was pointed out that the purpose of 
this task was to, firstly, make all 
students engage in the work and 
secondly, to make them practice 
reading out loud which was stated 
as one way of developing the skill 
of presenting confidently before an 
audience. Besides, the groups were 
asked to read and reflect on the ex-
tract and share their reactions. After 
the small group discussions, repre-
sentatives from the small groups 
were requested to present their 
groups’ discussions to the entire 

audience at the workshop.  

  At this juncture, it is possi-
ble to say that the selected extract 
provided an interesting context for 
the practice of language and presen-
tation skills. This was so because 
the extract was about family, child-
hood and naming. The association 
the reader makes with the text 
might in turn make the riding at-
tractive and enjoyable. For one 
thing, the learner would concentrate 
on the issue raised in this lesson 
because the text mirrors life. And 
for another, the learner would not 
be in short content that he/she 
would bring to the discussions and 
presentations. Through the associa-
tion, the needed content can be 
drawn from the learner’s life by the 

learner himself/ herself.  

  Another demonstration of simi-
lar nature was the reading of some 
parts of the extract that were 
formed into a dialogue. It was 
pointed out that the dialogue was 
meant to give roles for the partici-
pants to act. A portion of the dia-
logue reads as follows (Compare 
the dialogue with the extract; both 

are attached with this article.) 

Dialogue 1 

Act One 

(The whole company came onto a 

bare stage.) 

CHORUS: My father’s family name 

being Pirrip, 

CHORUS: and my Christian name 

Philip,  

CHORUS: my infant tongue could 
make of both names nothing longer 

or more explicit than ….. 

CHORUS: Pip! 

CHORUS: So, I called myself,  

CHORUS: Pip, 

CHORUS: and came to be called, 

CHORUS: Pip! 

CHORUS: Ours was the marsh 

county, 

   Using the dialogue, Mr. Finch 
instructed half of the participants of 
the workshop, who were made to 
stand facing the other half on the 
left, to read out loud as a chorus 
‘my father’s family name being 
Pirrip ’ and after that he made the 
other half to continue and say out 
‘and my Christian name Philip.’ He 
made the third line of the dialogue 
to be said out by the whole partici-
pants together. The middle part of 
the dialogue was presented by indi-
viduals selected by Mr. Finch. The 
last line which is ‘ours was the 
marsh county’ was said out by the 
whole group. It was revealed that 
this practice could create an oppor-
tunity for learners to develop their 
presentation skills on top of pro-
nouncing words correctly. What can 
be suggested here is that the activity 
created a relaxing atmosphere and 
this indicates that it could facilitate 
easy learning. Besides, such types 
of activities could be used as one of 
active learning methods. Moreover, 
by making use of the other part of 

the 

Teaching English through Literature      
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dialogue (Dialogue 2) Mr. Finch 
gave roles to the participants that 
they were going to act. First, the 
participants were asked to form a 
group of four. Next, two of them 
were assigned to read out the given 
conversation while the remaining 
two were supposed to act out the 
action without saying anything. This 
means that they would create a kind 
of still picture or lineage where they 
would imitate and present the action 
expressed by the words without 
moving. It was suggested that this 
still picture or at other times using 
movement would be a good way to 
teach vocabulary. In addition, the 
trainer explained that understanding 
a meaning of a word and imitating 
in action what the word is originally 
meant to signify facilitate easy, 

quick, and unforgettable learning.  

  In another activity, the partici-
pants were asked to discuss the 
question ‘what makes a good 
story?’ and to come up with five-
bullet points that they would put on 
paper. Following this, the papers 
were posted as art gallery. One 
member from each group was 
asked to stand by the group’s 
posted paper as an informant to 
give answers or explanations to 
questions and/or comments. The 
participants had to move around 
and read the posited bullet points 
and discuss with the representa-
tives As it can be observed from 
this, the activity was four in one. 
The skills of speaking, reading, 
listening and writing were prac-

ticed together.  

  In addition, a practice on char-
acter sketch was given. The partici-
pants were made to read some of 
the descriptions of characters in the 
extract from ‘Great Expectations’. 
Hence, the participants were asked 
to describe a character they had 
come across in real life and whom 
they might be worth describing in 
some way. In the end, the written 
descriptions from the small groups 
were collected by Mr. Finch who 
had them typed together in one 

paper and returned to the partici-
pants for reading and comparing. 
Each participant got a copy. After 
reading and comparing, partici-
pants shared ideas and much lesson 

was drawn from the discussions. 

  The aforementioned were 
some of the tasks superbly selected 
by Mr. Finch and used in the work-
shop to give some highlights with 
respect to employing literature in 
language teaching.. And this is of 
course without forgetting the 
scholarly discussions he offered. 
The selected tasks are presented 
herein with the intention that we 
teachers might apply them in our 
interests when using novels or 
plays, for example, as Mr. Finch 
pointed out, extracts can be used 
instead of the whole text. Besides, 
extracts can also be modified, too, 
to fit our lesson plans or teaching 
interest. Beginning with extracts, 
as it has been stressed, might intro-
duce learners to literature and how 
literature is useful in developing 
language and life skills. Reading 
the whole novel or play could be 
left for interested learners who 
would like to go that far in their 

personal study.  

  Last but not least, I would like 
to use this opportunity to thank the 
British Council and the Depart-
ment of Foreign Literature, Addis 
Ababa University, for creating this 
forum and allowing us to meet Mr. 
Richard Finch and the poet Lemn 
Sissay. It has been enlightening 
and enjoyable to meet them and 
celebrate the bicentenary of 
Charles Dickens with them. It has 
also been wonderful to listen to 
Mr. Finch reading out extract from 
Dickens’ works and Lemn reading 
and acting out his own poems. Spe-
cial thanks goes to Dr. Pradeep 
Sharma, the then head of the De-
partment of Foreign Literature 
(AAU) and to Roni and Netsanet, 
from the British Council for the 
events and the delicious refresh-
ment at Tegegn and Hilton hotels. 

It is hoped that more valuable 

events would come soon.  

(Extract from Great Expectations, 

by Charles Dickens) 

Chapter I 

My father’s family name being Pir-
rip, and my Christian name Philip, 
my infant tongue could make of 
both names noting longer or more 
explicit than Pip. So, I called my-

self Pip, and came to be called Pip. 

I give Pirrip as my father’s family 
name, on the authority of his tomb-
stone and my sister-Mrs. Joe Gar-
gery, who married the blacksmith. 
As I never saw my father or my 
mother, and never saw any likeness 
of either of them (for their days 
were long before the days of pho-
tographs), my first fancies regard-
ing what they were like, were un-
reasonably derived from their 
tombstones. The shape of the let-
ters on my father’s gave me an idea 
that he was a square, stout, dark 
man, with curly black hair. From 
the character and turn of the in-
scription, ‘Also Georgiana wife of 
the above’ I drew a childish con-
clusion that my mother was freck-
led and sickly. To five little stone 
lozenges, each about a foot and a 
half long, which were arranged of 
five little brothers of mine-who 
gave up trying to get a living ex-
ceedingly early in that universal 
struggle-I am indebted for a belief 
I religiously entertained that they 
had all been born on their backs 
with their hands in their trousers- 
pockets, and had never taken them 

out in this state of existence. 

   Ours was the marsh county, 
down by the river within, as the 
river wound, twenty miles of the 
sea. My first most vivid and broad 
impression of the identity of 
things, seems to me to have been 
gained on a memorable raw after-
noon towards evening. At such a 
time I found out for certain, that 
this bleak place overgrown with 

nettles was the churchyard;  
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and that Philip Pirrip, late of this 
parish, and also Georgiana wife of 
the above, were dead and buried; and 
that Alexander, Bartholomew, Abra-
ham, Tobias, and Roger, infant chil-
dren of the aforesaid, were also dead 
and buried, and that the dark flat wil-
derness beyond the churchyard, inter-
ested with dykes and mounds and 
gates, with scattered cattle feeding on 
it, was the marshes; and that the low 
leaden line beyond was the river; and 
that the distant savage lair from 
which the wind was rushing, was the 
sea; and that the small bundle of 
shivers growing afraid of it all and 

beginning to cry, was Pip. 

Dialogue 1   

Act One 

The whole company came onto a 
bare stage  
 

CHORUS: My father’s family name 

 being Pirrip,  

CHORUS: and my Christian name 
 Philip,  
CHORUS: my infant tongue could 

make of both names nothing 
longer or more  explicit than ….. 

CHORUS:  Pip! 
CHORUS: So, I called my self  

CHORUS: Pip,  
CHORUS: And came to be called  
CHORUS: Pip 
CHORUS: Ours  was the marsh 

county       
CHORUS:   down by the river, 

within twenty miles of the sea.  
CHORUS: My first most vivid and 

broad impression of the identity 
of things seems to me to have 
been gained on this memorable 
raw, Christmas Eve afternoon 
towards evening, I found out for 
certain,  

CHORUS: that this bleak place over-
grown with nettles was the church 
yard;  

CHORUS: and that Philip Pirrip, late 
of this palish, and also Georgiana, 
wife of the  above, were  dead and 
buried;  

CHORUS: and that the dark flat wil-
derness beyond the churchyard 
was the  marshes; 

 

Dialogue 2  
  

MAGWITCH : Hold your noise! 
Keep still, you little devil, or I’ll 
cut your throat! Tell us your 
name. Quickly! 

YOUNG PlP: Pip, Sir. 
MAGWITCH: Once more. Give it 

mouth!  

YOUNG PiP:  Pip. Pip, Sir. 
  MAGWITCH: show us where you 

live. Point out the place!  
 (Pip points. MAGWITCH grabs 

his ankle, turns him upside down 
and shakes him. A  crust of 
bread falls out of a pocket. MAG-
WITCH eats it ravenously.) 

MAGWITCH: What fat cheeks you 
ha’got. Darm me if I couldn’t 
eat’em too. Now lookee here! 
Where’s your mother ? 

YOUNG PIP:. There, Sir !  
(MAGWITCH starts up. PIP points 

to the gravestone.) 
 YOUNG PIP: Also Georgiana. 

That’s my mother.  
MAGWICH: Oh! And is that your 

father alonger your mother?  
YOUNG PIP: Yes, Sir, him too; late 

of this parish.  
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All men dream: but not 

equally. Those who dream by 

night…wake in the day to 

find that it was vanity: but the 

dreamers of the day are dan-

gerous men, for they may act 

their dream with open eyes, to 

make it possible. 

T. E. Lawrence   (1888 - 1935)  

All literature wavers be-

tween nature and paradise 

and loves to mistake one 

for the other. 

Elias Canetti   (1905 - 1994) 
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 Some days, it would be 

preferable to turn back the clock to a 

previous time. It was definitely eas-

ier to sleep peacefully and go about 

living day to day before knowing all 

that I do about December 21, 2012. 

My mind won’t let that happen now. 

In fact, in the year that has passed 

since awareness set in, the handwrit-

ing on the wall has sprung to life. 

With every passing month, the pace 

at which things are unfolding seems 

to be happening faster.  

 I’m not talking about 12-21

-12 being the end of the world. I 

think they have that part all wrong, 

but profound change is coming. You 

can feel it both consciously and 

deep down inside of you. You 

would have to be blind not to recog-

nize that events and situations we 

have been warned about are taking 

place and some sort of crescendo is 

building. One we would really 

rather any of us should have to deal 

with, yet the events keep erupting, 

the scenario is picking up speed and 

gathering force.  
 

The date gets a little 
closer every morning.  
 
 Year 2012 used to seem 

like it was far off in the future, and 

very easily ignored, even for those 

who can feel that something pro-

found is coming in the way of 

planetary change.  

When the 2012 movie hit the box 

office last fall, it woke a lot of peo-

ple up. Granted, that was Holly-

wood in search of an epic disaster 

flick created with the single goal of 

selling millions box office tickets. 

Still, there were some grains of truth 

to be found in that film. While many 

denounced such a thing was possi-

ble, thousands of other minds were 

jolting into a thinking position 

again. People began to take a good 

look at the real possibilities of what 

could happen in the year 2012. 

Maybe, like me, you were awake - 

before the movie promotions began.  

 Predictions of increasing 

volcanoes, of land disappearing and 

pole shift seemed pretty crazy. It 

doesn’t seem as farfetched as 2010 

draws to a close. Iceland, Indonesia, 

Argentina and many other locations 

around the globe have seen sleeping 

volcanic mountains rumble to life 

this year. In November, the catastro-

phe map was littered with active and 

awakening volcanoes. Mt. Saint 

Helens is making noise again, and 

Yellowstone is showing signs of 

stirring.  

 A few days ago the science 
community announced that the larg-
est volcanic eruption ever to take 
place on Earth wiped out most life 
on the planet. The chain of moun-
tains that erupted took place in Sibe-
ria some 250,000 years ago. As a 
result, it was discovered that 90% of 
water species and 70% of terrestrial 
species were suddenly extinct. That 
may seem like so long ago it is in-
teresting but irrelevant. However, 
it’s not like the inhabitants of this 
planet have any control over vol-
canic activity.  

Global warming is supposed to be 
global, and due to the activity of 
man. Yet, planetary cooling or 
warming is taking place on all plan-
ets in our solar system. Addition-
ally, it now looks like climate 
change here on Earth is selective in 
its effect. The northern half of the 
northern hemisphere looks more 
like it is entering an ice age, and not 
just since winter months have set-
tled in. Just recently it has come to 
light in certain circles that rather 
than carbon footprint of man, the 
melting of Arctic ice is actually due 
to increased volcanic activity on the 
ocean floor. Heat rises, you know… 
it never descends.  
 Sink holes and growing 
fissures in the surface of solid 
ground have begun popping up all 
over the world in the last year or so. 
As we passed the midway point of a 
year in passing this summer, then 
locations and frequency began pick-
ing up momentum. If you haven’t 
been staying on top of the events 
around the world in this genre of 
bizarre occurrences, you probably 
aren’t aware that this isn’t just con-
centrated in South America.  
 These spots of the ground 
just falling away without warning 
seem to be working at becoming 
regular irregularities. To date, the 
count is approaching truly alarming 
proportions with almost 60 sporadic 
global locations. The Earth is open-
ing up and taking in roads, vehicles, 
homes and business structures or 
tipping over wooded areas as it 
heaves up beyond a lengthwise fis-
sure.  
 Some blame this on mining 
activities and poor infrastructure 
planning on the parts of cities. Per- 

 

   2012 Official Countdown  For 

your  
  information!  

 The Free Report You Need to Read Now!  
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haps, too much removal of under-
ground resources over the past cen-
tury should be considered. This isn’t 
the entirety of the problem though, 
for these events are taking place 
where no mining has ever been 

done.  

 No, it looks a lot more like the 
unrest on the surface, in the heavens 
above, and all around us as we ap-
proach the end of this age, is caus-
ing previously unknown turmoil far 

beneath our feet.  

 A year ago, the possibility of 
New World Order looked to be a 
mere conspiracy theory. Rather than 
going away, as we all wish it would, 
the evidence that this is far beyond a 
theory keeps piling up. The constant 
political instability, the bickering 
between countries around the globe; 
the continued threat of war in the 
Holy Land, and the never ending 
economic woes of all nations is be-
coming more and more worrisome – 

beyond a temporary hiccup.  

 Everyone is hoping for 
change… for the better. Change is 
brewing without a doubt, but it’s 
definitely not looking like recovery 
or peace is on the way. Instead of 
turning around and heading is the 
right direction, a whirlwind of 
threats to the evaporation of every-
thing in our lives, grows larger and 
more worrisome with each passing 

week.  

Like it or not, we live in a 
very important time of the 
history of the world.  
 

 I’m sure the common civilians 
who lived through the destruction of 
Atlantis, Viking invasions, the 
Spanish Inquisition and down the 
long, abusive Trail of Tears… were 
also looking forward to change. No 
doubt those who suffered through 
slavery and Hitler’s reign of terror 
prayed that soon, life would return 
to normal. It’s unlikely any of them 
were given several years of advance 
notice to prepare for impending 

change of monumental proportions.  

 We’ve been warned about 
2012. Not on the 11 o’clock news, 
but by the ancient information left 
by a diverse set of cultures. Until 
recent years, we either had no 
knowledge of this or found it easy 
to push it all away and say… well 
that could never happen. Yet, we 
can stop this age – our current world 
of man from drawing to close, or a 
new age beginning on its heels. We 
already know the final effects can 
begin taking place before that De-

cember 2012 arrives.  

 Naturally, we won’t know ex-
actly how this chapter of mankind 
will play out until the era ends. To-
day, that date is only 2 years away. 
Considering the pace that life is 
speeding by in our advanced soci-
ety, two years is nothing. We’re 
being catapulted toward fate a bit 

faster every day.  

 I’m looking forward to the 
welcoming of the next age. I’m sick 
of the constant strife the powers that 
be have created in the current age of 
man. Tired of being forced to eat 
genetically modified organisms, 
taxed to death, and made to march 
to a tune that my inner being knows 

is very unnatural.  
 

A World At War With Itself  
 

 Have you noticed that fear and 
threats have been introduced at just 
about every level of life within the 
last decade? It no longer matters 
what country you live in. Every-
thing that is out of kilter seems to 
have been triggered with 9-11. Not 
just here in the United States, the 
effects have become the concerns of 
global society. That is before bring-
ing the sensational changes in natu-
ral elements and the real state of the 

environment into the picture.  

 While the majority of the 
population is busily awaiting the 
promised change, the realities of the 
changes taking place continue to 

unfold in the wrong direction.  

 A few months ago it looked 

like the threat of war in the Middle 
East was set to erupt. Following 
closely on the heels of the tensions 
on the Gaza strip and those between 
Iran and Israel, new tensions 
jumped into the scenario, both po-
litical and due to the activities of big 

business.  

 The interests of BP profits and 
the legacy of the Bush Administra-
tion brought us the horrors of a 
greed induced oil volcano in the 
Gulf of Mexico. Specialists around 
the globe offered to assist the US in 
staunching the flow of death to the 
life forms in the ocean and toxins to 
many levels of livelihood and life 
quality on dry land along the Gulf 
Coast. All extended forms of help 
was dismissed, everything was un-
der control, even though it wasn’t. 
As if the entire world wasn’t placed 
in danger from the resulting effect 
of the spewing toxins. As if there 
would definitely be no effect on a 
food source many nations have re-

lied on since time immemorial.  

 For months, millions of gal-
lons of natural gas and crude flowed 
freely into the Gulf while they 
dumped chemicals banned in 
Europe to make the oil disappear 
beneath the surface. Meanwhile, we 
rush aid and supplies to those 
stricken by natural disasters in Haiti, 
and bail out banks who have sup-
posedly overstepped safe bounda-
ries in turning the almighty profit 
margin. Meanwhile the war in Iraq 
and Afghanistan continues as the 
national deficit grows more mas-
sive, and the Federal Bank contin-
ues to print money that is based on 

thin air. 

  Worries that China would de-
clare war on the US over the situa-
tion with their investment in the 
disintegrating American economy 

became a much discussed rumor. 
Now a situation is brewing between 
North and South Korea, and China 
is siding with North Korea – against 
the wishes of the US Administra-
tion. Just a week before Obama  
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visited Chinese diplomats, a Chinese 
submarine launched a missile while 
in US Waters off the coast of Cali-
fornia… right next to US military 
ships on practice missions.  

 You’re probably well aware of 
the official stance that what people 
in Los Angeles saw were just the 
special effects of the setting sun on a 
jet’s contrail stream. Do you too 
wonder why they cling to this story 
after the FAA reports no planes were 
flying in that area at the time this 
thing fired into the heavens?  

 Some are curious as to why the 
major government officials all left 
the country right before this took 
place. I didn’t quite understand the 
reasoning for this coincidence, but I 
can see exactly why they insist it 
wasn’t a missile. Now why would 
they want to announce that a foreign 
sub snuck right past the Navy and 
launched a missile? How would this 
information be accepted by the 
population, with all the fancy radar 
and tracking equipment we’ve paid 
for? No, we shouldn’t really wonder 
why that contrail is being blamed on 
an airplane.  

 If you’re surprised that what you 
saw on your television news nothing 
was said about the Chinese subma-
rine being in US waters off the shore 
of California, and indeed firing that 
so-called fictitious missile… well 
maybe you’re not paying close 
enough attention. Perhaps, you’re 
relying on the wrong news sources.  

 Here are some clips from various 
news sources around the globe on 
what really happened.  

 Most people will just put this 
“It’s just a plane!” explanation in 
their head and go on about their 
business like nothing at all has hap-
pened. And if that is all that you 
noticed until now, you aren’t alone. 
Others though have been watching a 
group of things that seem to sud-
denly have come together here.  

 What about the huge red streak 
seen over Manhattan the next night? 

Of course, this too was nothing to 
get excited about. Except that these 
two strange occurrences coincide 

with some other odd happenings.  

 It just so happens that those 
cube ships – the ones that keep ap-
pearing on satellite images were 
once again visible off the coast of 
the Atlantic and the Pacific the same 

days.  

 There was also a formal Notice 
to Mariners issued to stay clear of 
certain locations in the Pacific or be 
caught in the line of fire. Nope, 
there wasn’t any missile launching 
going on. Is that a fact? CBS also 
stated there was a warning for air-
craft to stay clear of these zones. 
Now the story is either the Chinese 
launched the missile or it was a 
commercial launch. Either way, this 
kind of stuff isn’t without notice by 

all the sensitive equipment we have.  

 Were you aware that interna-
tional journalists many times have a 
far different story than you get from 
the mainstream media? If not, then 
you’re not doing your research. It’s 
important to both current events, 
and situations that will continue to 
unfold in the days as we approach 

2012.  

 What is even more curious is 
the fact that since 9-11, terror alerts 
and apprehension of anyone sus-
pected of being involved in the 
planning or execution of a terrorist 
act are constantly in the news. Yet, 
China snuck past the Navy, entered 
US waters, fired a missile that has 
been identified without any doubt 
whatsoever by arms specialists… 
and it’s still a trick played on the 
human mind by the sun’s red reflec-

tion on a mysterious jet.  

Is it just me, or does this smack of 

a repeat of Roswell in 1947?  
 And why is it, one must read 
international news sources to learn 
the truth? All this secrecy with gov-
ernment and the powers that be isn’t 
just worrisome - it’s beyond alarm-
ing. Things that were well known 

even several years ago, and were not 
of any consequence, are suddenly an 

issue.  

Protesting or refusing to endure a 
full body grope in the name of na-
tional security? This kind of assault 
on a person’s private parts is a crime 
anywhere else. Demeaning and 
highly disturbing treatment, because 
you want to board an airplane you 
must succumb to being felt up or be 

deemed a terrorist.  

What is their problem?  

Why is it that the government is 
above being taken to task for any-
thing they do that – things that you 
or I would do prison time for? Sud-
denly, they are above being human, 
and no matter what cockamamie 
decisions or bills they decide to 
pass, we’re just supposed to go 
along with it all. Rewriting the con-
stitution that was meant to protect 
us from tyranny and terrorism is 

now the modern age thing to do?  

The very political parties that are 
supposed to work together for the 
balanced good of the United States 
are now at odds with each other. 
Anyone with a mind that still works 
is definitely questioning what really 
is happening in Washington behind 
the scenes. The same inquisitive 
minds want to know just what all 
the secrecy is about and where it is 
leading us as a nation and a popula-

tion. 

Your right to know the truth 

hangs in the balance.  

Not with just current events, but in 
the past. Pearl Harbor, the Lusitania, 
the succession of Hawaii as a state, 
and even what really happened dur-
ing the Spanish Armada is all part 
of this all encompassing secrecy on 
the part of governments. While 
you’re listening to the reports that 
Wikileaks is a threat to national se-
curity on your television and read-
ing about it in your local newspaper, 

you’re not getting the truth.  
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You see, Wikileaks isn’t a new issue 
– a sudden and out of control threat 
to national security. The whistle-
blower website certainly has been 
rushed to front and center as the lat-
est, and perhaps most damaging 
threat. Yet, it begs for an answer as 
to why, because the site has been 
publishing revealing information for 
the past four years.  

 The same publications Julian 
Assange has released on his now 
globally infamous website were also 
published by the New York Times, 
The Guardian and London Times. 
The New York Times and other big 
name publications have done the 
same kind of journalism many times 
prior to the appearance of Wikileaks. 
No one is demanding the other jour-
nalists involved be charged with 
treason, or assassinated. Then there 
is the question of how a lowly pri-
vate in the military even had access 
to such highly secretive documents.  

 Really, cannot you smell huge 
change ready to come crashing 
down on your personal state of af-
fairs? Or how government secrecy 
and activities have become scary? 
Assange isn’t even a citizen of the 
US, yet he’s facing treason charges 
by this country. How is this possi-
ble? Treason can only be charged 
against a citizen of a nation in the 
known global national system.  

 In a New World Order society 
though, anyone… anywhere can be 
charged with treason. Why? It’s sim-
ple really, because you aren’t a na-
tional of anything, but a cog in a 
global government system to make 
every person subservient to the rul-
ing elite. From the looks of things at 
the moment, Julian Assange is test 
of exactly how the powers that be 
can accomplish this goal.  

 Wonder not how the unnatural 
events of 2012 will be ushered in. 
They’re taking place in the here and 
now – before your very eyes, should 
you have the mind to recognize  

World Affairs and 2012  

 They say that there is no way that 
the planet could just radically tilt, 
and the poles relocated themselves. I 
ask why we should believe this in-
formation when everything else is 
completely upside down and out of 
whack. Where are the jobs, the eco-
nomic repair and growth we were 
told would come? Why are we at 
war still when its reason for being 
waged is now openly been proven to 
be an outright lie?  

 Besides the fact that communi-
ties, cultures and individuals around 
the world are doing a great deal of 
talking about the oddity that the sun 
is rising and setting in the wrong 
place, the reinforcement continues to 
be made that pole shift is impossi-
ble.  

 During the filming for a docu-
mentary on Inuit life in today’s 
world that had its first public view-
ing in October 2010, the research 
filmmakers kept hearing in every 
village they visited how the sun was 
in the wrong place.  

 Following dozens of repeat men-
tions of this and the puzzlement of 
each elder who was sad at the fact 
that the sun was rising and setting 
where it had never done so before, 
the filmmakers contacted NASA this 
year to inquire about this phenome-
non. Naturally, they were told that 
this was utter nonsense and proce-
dure used by the Inuits would not be 
precise like readings from space 
agency equipment.  

  If NASA is right, then why were 
other scattered tribes around the 
world already reporting the same 
thing? Inuits aren’t the only tribal 
culture who retains the traditions of 
living off the land and following the 
practices of their forefathers. Some 
say that pole shift or the approach of 
the Milky Way conjunction coming 
in 2012 may have a gradual effect 
rather than a sudden and abrupt 
change.  

 We’re told that global warming 
must be stopped, that our carbon 
footprint is going to bring about all 

manner of horrible events. Interest-
ingly enough, recent reports divulge 
that the melting of ice in the Arctic 
is completely due to volcanic activ-
ity on the ocean floor. While your 
horror over the increasing number of 
volcanoes erupting and large scale 
earthquakes creating human misery 
here and there around the globe is 
given rise by TV news, not much is 
said about the now millions of active 
volcanoes that litter the ocean floors 
all over the planet.  

 Climate change is highly obvi-
ous, but global warming alludes to 
the idea the mere humans can 
change the natural occurrences of 
what is taking place within a planet. 
What they also aren’t sharing on 
mainstream media is the fact that 
climate change has occurred on all 
the planets in our solar system. 
 This fact was discovered in the 
past few years. Additionally, tem-
peratures may be rising in some 
places around the globe, but in oth-
ers they are falling. What’s up with 
the insistence that the total planet is 
approaching the bake syndrome, 
when the real conditions are com-
pletely different?  

 Is the big secret here completely 
a financial windfall? Or is the pur-
pose to allow the elite of the world 
to prepare for a coming massive 
change, while the lower population 
of massive numbers is left without 
warning?  

 There is that locked and guarded 
seed vault far below the surface, so 
hastily built in Norway. Reports of 
massive bunkers in several locations 
around the world already equipped 
to allow life more than a mile below 
the surface for several years, also 
come to mind. It should also be rec-
ognized that for the past 20 some 
years Monsanto has been tampering 
with the genome sequence of food 
and forage plants.  

 International agriculture and food 
markets have been refusing these 
GMO seeds, grain and produce for 
years, while the USDA is embracing 



  

     45 
Faculty of Teacher Education, St. Mary’s University College 

          B i - a n n u a l  B u l l e t i n          N o v e m b e r  2 0 1 2        tttteachereachereachereacher    
hehehehe    

of these alien life forms. Forced in-
filtration of both food supplies and 
agricultural lands of these unnatural 
entities has taken place in many 
countries despite the wishes of each 
government.  

The seed has proven to cross breed 
with non-GMO crops surrounding a 
planting as well as the native habitat 
in the area. Super weeds may be the 
least of the issues resulting with this 
agenda to profit for global food sup-
plies and agricultural production 
supplies. On November 30, 2010, a 
US circuit judge deemed an experi-
mental planting was endangering the 
environment. His order that the en-
tire field of seedlings be removed 
and the plants destroyed is a pro-
found win for the thousands who 
have tried to stop the use of GMO 
seed in the past couple of decades.  

 At the same time, the Vatican 
proclaims that we should be embrac-
ing GMO crops globally as the an-
swer to feed the world’s poor. Truth 
be known? Farmers who grow GMO 
crops use far more chemicals than 
natural seed grown harvest, and pro-
duction is also far more expensive 
with GMO crops. The messing with 
their genome also makes GMO 
crops prone to disease they weren’t 
having as a standard seeded crop. 
There is more pollution in the water-
ways around GMO crop fields than 
is found around traditional agricul-
ture fields with a reasonable amount 
of chemicals used in production.  

 So, how virgin are the seeds 
locked away beneath the tundra in 
Norway? The other thing to seri-
ously consider is the harmful effect 
having Roundup spliced into your 
food has on people, or how the al-
teration of native areas around GMO 
fields is effecting insects, birds and 
wildlife that depending on these 
plantings and each other as their 
only food source.  

 Corporate profits at war with 
environmental safety erupted anew 
this past April, this time in deep wa-
ter. BP’s oil volcano debacle fouled 

the Gulf of Mexico, reminding us 
yet again just how much corruption 
and secrecy exists within US gov-
ernment. Rather than accepting as-
sistance that would instantly staunch 
the toxic spew, our current admini-
stration declined all offers of help. It 
isn’t like they had the situation un-
der control. Or did they?  

 Over the decade that has passed 
since the supposed bombing of the 
World Trade Center, a great deal of 
secrecy and untruths employed by 
the government has been exposed. 
We have waged war for fictitious 
reasons on several countries. Now 
we’re fighting some illusive and 
invisible foe. In order to battle an 
enemy and bring the situation to 
closure, the defense has to come 
face to face with the offense. These 
invisible yellow bellied terrorists 
provide the perfect way to have 
never ending war. Last week Ger-
aldo Riviera announced on national 
TV that all terrorism plot reports are 
totally bogus setups. Perhaps, he’s 
one of the few talking heads that still 
has a conscience or a brain that has-
n’t been washed.  

 We see increasing unrest 

between countries globally.  
 As we draw closer to 2012, new 
threats of war seem to escalate to 
alarming proportions. Sure, the 
countries of the Middle East have 
been at war with each other since 
time immoral. Things are different 
today though. Things were manage-
able when they fought with swords 
and plain old rifles. Now they all 
have nuclear weapons, radar and 
GPS.  

 Unlike the lie that that Iraq had 
nuclear weapons that brought about 
the attack from US military troops, 
Iran does have atomic arms. Israel 
and Iran have been on the brink of 
all out war for months now. Most of 
the world has looked on praying 
fervently that the beginning of the 
war that will destroy the temple in 
Jerusalem would not erupt. All 

we’re missing on that front is the 
pushing of a button.  

 In Eastern Asia, new unrest 
erupted just this month between 
North and South Korea. What was 
rumors of war just a few days ago 
looks ready to blow up into reality, 
as of December 19th news. The US 
is indebted to China, who sides with 
North Korea and US military is pro-
tecting South Korea? China has 
taken sides with North Korea and is 
soon to be chastised for their alli-
ance by US officials in person. Ja-
pan is upgrading their military in a 
defensive move as of the past week. 
South Korea has brought on the ire 
of the North with war games in dis-
puted territory, and is threatened 
with full scale retaliation if they con-
tinue with their next reconnaissance 
this coming week.  

 All of this escalated quickly, fol-
lowing on the heels of a visit to Ko-
rea and China by Obama just weeks 
ago. US Marines are providing 
backup to South Korean military 
troops in the awaited for mission in 
disputed territory. North Korea 
seems to be declaring that the US is 
also their enemy with the December 
19th statement released on this 
weekend’s newswire:  

 “The US Defense Department 
has threatened us not to forget that 
US troops and foreign correspon-
dents are at the site of the drill. 
America is providing human shields. 
This shows America will not hesi-
tate to bring one country’s peace and 
stability. We will deal with America 
on all extreme incidents and conse-
quences on the Korean peninsula.”  

 Naturally, this message from 
North Korea’s foreign ministry has 
raised grave concern with US, Rus-
sian and United Nations officials. 
Why are there 27,000 US troops 
stationed there? Just because we’re 
allies since the end of the Korean 
War, doesn’t explain US troops be-
ing distribution everywhere, but on 
the homeland.  
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Why are US troops stationed and 
involved in just about every other 
nation’s business around the world?  

 Not only can the US really not 
afford to finance the wars already 
waged and continue without a sign 
of ending, now a new one brews on 
the horizon. Meanwhile global econ-
omy is based on the US dollar that is 
a fairytale printed - at will - by the 
Federal Bank. An organization that 
until recently was rather secretive 
about its motives. Perhaps that, like 
world peace, is also about to take an 
abrupt turn.  

 Newly appointed chairman of the 
House Financial Services Commit-
tee, Spencer Bachus told The Bir-
mingham News this week:  

 "In Washington, the view is that 
the banks are to be regulated, and 
my view is that Washington and the 
regulators are there to serve the 
banks."  

 So, if you thought the midterm 
elections and a house divided were 
going to change things for the better, 
it might be wise to reconsider the 
idea. Just six weeks ago, everyone 
raced to the voting boxes and ousted 
party domination in the house and 
senate by voting in the opposition. 
Never mind that corporations paid 
for their campaign activities too. It 
appears that government by the peo-
ple and for the people - is beginning 
to lose all meaning. Did we honestly 
believe this would correct a system 
out of control?  

A house divided against itself can-

not stand.  

 President Lincoln paraphrased 
Mark 12:15 and used that line in a 
speech on June 17, 1858. Out of 
curiosity, I looked this historical 
document up and found there were 
interesting correlations between 
events then and events now.  

Mr. President and Gentlemen of the 
Convention:  

 If we could first know where we 
are, and whither we are tending, we 
could better judge what to do, and 

how to do it. We are now far into the 
fifth year since a policy was initiated 
with the avowed object and confi-
dent promise of putting an end to 
slavery agitation. Under the opera-
tion of that policy, that agitation has 
not only ceased, but has also been 
constantly augmented. In my opin-
ion, it will not cease until a crisis 
shall have been reached and passed. 
"A house divided against itself can-
not stand." I believe this government 
cannot endure permanently half 
slave and half free. I do not expect 
the Union to be dissolved; I do not 
expect the house to fall; but I do 
expect it will cease to be divided. It 
will become all one thing, or all the 
other. Either the opponents of slav-
ery will arrest the further spread of 
it, and place it where the public 
mind shall rest in the belief that it is 
in the course of ultimate extinction, 
or its advocates will push it forward 
till it shall become alike lawful in all 
the States, old as well as new, North 
as well as South. 

 We are supposed to have two 
political parties that work together 
for the greater good of the popula-
tion and create balance. Instead, we 
have a war brewing between them, a 
sure sign of unrest that seeks an out-
let. The problem is given everything 
involved; we might all rather not see 
such an outlet take place.  

 Why was it that the TARP Act 
was pushed through under the threat 
of martial law? Additionally, the 
population was lead to believe that 
the bank bailout was about buying 
troubled assets. At the last minute 
before the bill was signed though, it 
became known to representatives 
that the funds weren’t requested to 
solve non-liquidity, but to cash in on 
insolvency.  

The $700 billion wasn’t used for 
dissolving toxic mortgage securities 
at all. The funds were used to make 
forced mergers possible and take-
over banks were given tax breaks as 
laid out in the bill. Mergers of what, 
you might ask. Big banks taking 
over little banks, just as in any war 

where more well equipped countries 
do a hostile takeover of weaker 
ones. There was no visible blood-
shed, and the asset transfers were 
paid for by taxpayers.  

 Furthermore, Paulson planned for 
any retribution way ahead of the 
public catching on to what he was 
really doing, by including in his 
bailout bill the following provision:  

   Decisions by the Secretary pursu-
ant to the authority of this Act are 
non-reviewable and committed to 
agency discretion, and may not be 
reviewed by any court of law or any 
administrative agency.  

    It’s also come to light in just the 
past few weeks that not only are the 
bailed out banks now are really fac-
ing insolvency - they’re now being 
investigated for illegal bidding and 
fraud on the municipal bonds mar-
ket. Only Bank of America has ad-
mitted its wrongdoing prior to the 
end of the investigation, and rapidly 
too – gladly paying the fine of $137 
million in short order.  

 In the same week this news hit 
the street, the announcement that the 
freeze on mortgage foreclosures by 
BOA has ended hit the news, along 
with the headlines that the bank is 
‘disappointed’ by mortgagee law-
suits in Arizona and Nevada. On the 
tail of these stories comes the an-
nouncement that any payments sus-
pected as heading toward Wikileaks 
will not be processed by Bank of 
America.  

   Not only is Washington there to 
serve the banks, or out to draw and 
quarter someone who pursues the 
delivery of truth… but the banks are 
now in position to decree how you 
spend your own money. Sounds an 
awful lot like New World Order, 
doesn’t it?  

 Issues, injustice and eruptions in 
world affairs are like a continual 
stream anymore. The economy is 
supposedly on an upward trend ac-
cording to statistical reports, though 

no one can see any improvements. 
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Geraldo announced that alleged ter-
rorist attacks have strong connec-
tions to the CIA and FBI in an ap-
pearance on O’Reilly. After the 
news revelation that a big portion of 
FBI agents cheated on testing for 
their knowledge of citizen rights and 
the proper way to handle national 
security threats – one has to ponder 
some crucial questions.  
 Why are these proven to be 

dishonest and negligent people 

still employed?  
 Just how safe it is to be in 
the homeland when your protectors 
have to cheat on exams about your 
rights and the proper procedures for 
investigations of US citizens?  
No matter which direction you look, 
or what topic you consider – secrecy 
and cloak and dagger or black ops 
activities seem to be piling up. Just 
look at how some egg on the face 
leaked cables have stirred up a hor-
nets’ nest as big as the planet for 
Wikileaks. As Assange stated a cou-
ple of weeks ago, no one has been 
injured or come to harm from his 
revelations of the truth. Yet, he’s 
accused of crimes in a country he 
isn’t even a citizen of. Have you 
heard anyone claim that he’s pub-
lishing disinformation?  

No one has ever said the 

Wikileaks publications were 

lies.  
 Instead, they are deemed to be 
a threat to national security. The 
feeling of global omnipotence and 
dominance is bordering on outra-
geous. Officials – like Paulson – 
assume that if they insist the sky is 
falling, then everyone will agree 
with them.  
We’ve come to a point where it’s 
hard to believe that there is no such 
thing as government secrecy, or that 
conspiracies are just a theory. This 
becomes even more pronounced 
when you look at the UFO appear-
ances over the past year, and the 
continued denial by officials and 
American media that these things 
exist.  

Is UFO disclosure being held back 

until 2012?  
 There is so much UFO activ-
ity seen in mainstream media today. 
News anchors and commentators 
may be giving the situation air time, 
but can’t help doing so without de-
bunking their existence. Some 
global governments aren’t denying 
that UFOs exist. International news 
coverage of sightings and video isn’t 
making a mockery of the rapidly 
increasing presence of otherworldly 
craft.  
 If aliens and UFOs were all 
just nonsense, then why is the Vati-
can and papacy ready to welcome 
these new creatures? Not just wel-
come them, but to baptize them. It’s 
interesting, that before even coming 
in contact with aliens, they have 
already pronounced them to be a) 
God’s children, and b) in need of 
salvation. So the papacy is watching 
the heavens for the arrivals of UFOs 
and alien brothers from their own 
observatory in Arizona – and 
NASA, along with government and 
military, say these things are a fig-
ment of some lunatic imagination. 
 It’s not just a handful of UFO 
chasers who are witnessing strange 
glowing craft in the sky anymore. In 
the past couple of years the number 
of sightings has sharply increased, 
along with the number of UFO re-
searchers. Every instance that cre-
ates a real stir is explained away as 
being party balloons or weather bal-
loons, the planet Venus, satellites, 
ball lightening or space junk. Re-
cently, skydivers with flares and 
remote control planes that have LED 
lights have been added to the pre-
ferred debunking list.  
 Heavy concentrations of UFO 
sightings in 2010 seem to center the 
activity in certain places like: Mex-
ico, Brazil, Texas, California, New 
York City, Pennsylvania, Florida 
and Argentina on this side of the 
globe. Across the Atlantic the con-
centration seems to be in Britain, 
Europe, China and Australia. This is 
not to say that people everywhere 
else aren’t witnessing the silent craft 

that can do things no earthly aircraft 
is capable of, zipping in and out of 
vision without so much as a sound.  
The UN has appointed a space 

ambassador.  
 

 News that Malaysian astrophysi-
cist, Mazlan Othman, was being 
awarded the role of the Director of 
the United Nations Office for Outer 
Space Affairs (UNOOSA) hit the 
wires this fall. This official branch 
of the assembly isn’t a new develop-
ment; it’s been around since 1962. 
In addition to overseeing peace in 
the heavens and international coop-
eration in dealing with outer space, 
she is also the person that will com-
municate with aliens in the event 
they make contact.  
 This September 28, 2010 
news item didn’t originate in the 
blogosphere, but on the newswire 
and was first published in The 
Guardian and Telegraph, as well as 
the Tech pages of CBS News. The 
wire quotes specialist in space law 
and governance at the UK Space 
Agency, Richard Crowther, as say-
ing:  
 “She is absolutely the near-

est thing we have to a 'take me to 

your leader' person."  
As with all other UFO-alien matters 
that make mainstream news, this 
announcement was withdrawn. Two 
weeks later, Othman ‘categorically 
denied’ she was the new global am-
bassador for alien contact in a video-
taped interview with a British televi-
sion news reporter.  
 Which side of this surpris-
ing story is the truth? She most cer-
tainly is the Director of UNOOSA, 
that part is public information on the 
UN website. It is also a fact that the 
subject of extraterrestrials was dis-
cussed in a panel meeting attended 

by other member state representa-
tives, as well as people from 
NASA and a lawyer specializing in 
space law.  
 We know we’re not alone. 
The pope has so much as substanti-
ated the fact that the UFO chasers 

are not just lunatic fringe.  
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The question now perhaps shouldn’t 
be about when the awaited govern-
ment disclosure will take place. It 
might be better to think of this as a 
question of whether UFO disclosure 
will come from government - or be 
an event run by the extraterrestrials 
themselves. This moment of long 
awaited confession or admittance 
that is said to be reserved for 2012 is 
something the world will just have 
to watch play out. 

 Is NASA preparing for a huge 

global announcement in 2012?  

 NASA’s stance is that the 2012 
scenario is untrue, impossible and 
fear-mongering. Yet, their scientists 
have stated that the solar maximum 
due to arrive that year is going to be 
one of colossal power – ‘a doozie’. 
Funny thing is, the page on a NASA 
website where this was discussed 
can no longer be located.  
 In the past few years, information 
has been released on their various 
websites about things like mysteri-
ous pressure against the Earth’s 
poles so intense it was created actual 
indentions and causing the equator 
belt to bulge alarming. Another pa-
per that was once easily accessible 
discussed the sudden unrest of 
movement inside the Earth. Both of 
these pages disappeared in 2009.  
Did these studies suddenly become 
untrue, or were they removed due to 
people’s panic over 2012 theories 
and predictions?  
 NASA insists that pole shift is 
never going to occur and that if 
Nibiru were headed back to collide 
with Earth, they would have spotted 
it years ago as it approached. Some 
say that there is something they 
don’t want the public to know about, 
due to the withdrawal of public ac-
cess to streaming satellite imagery.  
What announcement are we wait-

ing for them to make?  

If it’s about whether or not alien life 
forms exist, as Richard Hoagland 
stated in a recent interview, NASA 
has already announced the first step 
for that disclosure. Their press re-
lease of the discovery of non-carbon 

based microbes in Mono Lake near 
San Francisco is indeed an alien life 
form. No one said that an alien has 
to have legs and resemble a human 
or animal.  

 Hoagland believes that the drip 
effect will be used to prepare the 
public for total disclosure of the fact 
that not only are there are many 
forms of other life in the galaxy – 
but they are present here on Earth. 
Naturally, the next day his theories 
were shot full of holes in the blo-
gosphere. However, Richard didn’t 
invent the fact that this was an an-
nouncement regarding the possibil-
ity of extraterrestrial life. Here’s an 
excerpt from NASA’s press release:  

 “WASHINGTON -- NASA will 
hold a news conference at 2 p.m. 
EST on Thursday, Dec. 2, to discuss 
an astrobiology finding that will 
impact the search for evidence of 
extraterrestrial life. Astrobiology is 
the study of the origin, evolution, 
distribution and future of life in the 
universe.”  
 During the press conference, Fe-
lisa Wolfe-Simon who led the study 
announced:  
 "We have cracked open the door 
to what is possible for life elsewhere 
in the universe."  
 So, if alien life forms do not ex-
ist, then why is everyone searching 
for them? Furthermore, will the an-
nouncement come in 2012, or will it 
arrive sooner? Regardless, it yet 
remains to be seen if aliens and 
UFOs are from outer space or a dif-
ferent dimension. There is nothing 
like adding further debate to an al-
ready beyond complex issue to keep 
things really interesting.  
Have you noticed the coincidental 

things that end in 2012?  

 The most famous thing ending in 
2012 is that of the ‘current world’ 
according to Mayan beliefs. To the 
Maya, an age was a ‘world’. A term 
that is echoed by Native American 
cultures like the Hopi. For many, the 
thing that predicted the end of the 
world was coming in 2012 was the 
Mayas prophecy that December 21, 

2012 being the end of the fourth 
world of man.  

 Some say that just because the 
Long Count calendar ends on De-
cember 21, 2012 means nothing. 
How anyone can predict the future 
like this is questionable. I’m sure 
everyone living in Atlantis assumed 
that life would just continue on as 
usual too. Whether you mark time 
past, current or future on a clay tab-
let, a stone monument or a digital 
iPhone app is immaterial. The end of 
an age approaches, one that has wor-
risome echoing of events that are in 
the Book of Revelation.  

 Whatever is going to happen 
when the Fourth World ends and the 
Fifth World or New Age begins is 
now just two years from today. How 
much change do we see occur in any 
two year period? For that matter, 
drastic change can come about in 
just a year, a month or a week.  

The Inca calendar also ends in 2012. 
So does the Cherokee calendar – 
with Untime occurring December 
18, 2012. What’s Time Untime? In 
the words of the Fairbanks Council 
of Elders from 1986:  

“It has always been there, foretold 

in the heavens.  

And in the Year 2004 and 2012 shall 

be the TIME UNTIME of the Feath-

ered Serpent of the Sky Heavens. 

And the Rings shall turn upon those 

years of prophecy foretold on the 

Rings of TIME UNTIME.  

It is the time that Venus and Jupiter 

meet their destiny.  

And in the Year 2012 the Cherokee 

Calendar Ends. And all is reborn. 

For the Feathered Rattlesnake 

comes and shall be seen in the heav-

ens in the year 2004 to 2012. 

 Three days of Untime have al-

ways been at the end of the Chero-

kee calendar which they knew to be 

approaching in 2012 a quarter cen-

tury ago. Untime would be ‘no 

time’. Ask yourself when could time 

no longer be time?  
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The ancients tracked time by the 
stars and planets in the sky. If the 
constellations and the planets in the 
heavens disappeared from sight, 
there would be no way of tracking 
time. This may sound odd. Until you 
consider that the same event is de-
scribed more than once in the Book 
of Revelation. If the Earth stood 
still, there would be no way to track 
time. It also says that the stars and 
planets will be removed from the 
heavens. It may be allegory used to 
explain what the Cherokees know as 
Untime.  
 Before the campaign to promote 
the movie, 2012, typing in this num-
ber in a Google search gave you 
more results about it being the end 
of Obama’s presidency, than the end 
of the Mayan calendar. While the 
majority of the US population can’t 
wait for the current administration to 
end, some wonder if this is just coin-
cidental. Either way, it does seem 
odd that the end of the ancient Long 
Count Calendar and this particular 
presidency, with the threat of New 
World Order looming around the 
edges.  
 Terrance McKenna’s graph that 
is based on the I Ch’ing also ends in 
2012. Timewave Zero, as explained 
by Wikipedia is:  

… A numerological formula 
that purports to calculate the ebb 
and flow of "novelty", defined as 
increase in the universe's intercon-
nectedness, or organized complex-
ity, over time. According to 
Terence McKenna, who conceived 
the idea over several years in the 
early-mid 1970s while using psilo-
cybin mushrooms and DMT, the 
universe has a teleological attractor 
at the end of time that increases 
interconnectedness, eventually 
reaching a singularity of infinite 
complexity in 2012, at which point 
anything and everything imagin-
able will occur simultaneously.   

 End of an age, end of a world - or 
end of an era continues to align itself 
with the year 2012. Will it be that 
this year marks the end of masculine 
rulers in the United States? Sarah 
Palin is now making talking of run-

ning for the Oval Office chair in the 
2012 election. That doesn’t quite fit 
with the rest of the expected picture 
of change, but again, only time will 
tell.  

What’s to come in the next 

730 days? [currently less than 

60 days?] 
 Certainly a great deal of unfold-
ing events to keep on top of. Getting 
the whole story on many things that 
go on in our fast paced world isn’t 
easy. As many who have tried to 
figure out what is real and what isn’t 
about the many intersecting layers 
surrounding 2012 can attest, just 
finding the answer to one simple and 
highly focused question could take 
days, weeks – even months of re-
search.  
 There is such a huge array of 
topics to discover and take into ac-
count. They lead from current events 
into history, astronomy, archae-
ology, religions and much more - all 
linking to this ominous date just two 
years away. The more you dig, the 
more questions you will have. The 
amount of information to be sorted, 
organized and absorbed is not just 
daunting, it is mind boggling. Then 
there is the massive confusion of not 
knowing what part is disinfo and 
what isn’t. It is difficult just keeping 
up on local news, and 2012 involves 
local, national and global news.  
 Some people watch the 11 
o’clock news and feel they know 
what is going on. Others question it 
though, and with good reason, be-
cause things look very different once 
you begin thinking and broadening 
your horizons. The same current 
events are reported quite differently 
in other countries than they are here. 
It is downright deplorable that the 
real news only exists in international 
journalism, but that’s the way things 
are anymore. The situation really 
brings the issue of corruption and 
secrecy in government into the light.  

 It is a lot easier to decide what is 
real or not when using your own 
mind. Considering and weighing all 
available information to draw an 

educated conclusion, rather than be 
told what to think. It’s highly 
unlikely that it is called program-
ming by coincidence. Mainstream 
media programs people to see things 
in a really limited light. Everyone is 
better off shutting off the program-
ming.  
 After all you have a brain 
equipped with the power of reason-
ing to think with. Instead of letting it 
be used to promote someone else’s 
agenda, isn’t it time you put your 
mind back to work for your best 
benefit? It’s amazing how much 
clearer everything is when you stop 
allowing that box to tell you what to 
think, eat, wear and do with your 
days. It even drives you to vote for 
persons that serve someone else’s 
best interests, rather than the inter-
ests of the population.  
 Why else would the one man 
who actually made sense, supported 
real economic repair and govern-
ment by the people – for the people, 
along with the importance of every 
word in the original Constitution… 
not be allowed air time in the last 
presidential campaign? If they had 
let Ron Paul have much to say on 
primetime broadcasts, the businesses 
and industries that control Washing-
ton would have been in danger of 
losing all ground overnight. We cer-
tainly wouldn’t have wanted that to 
happen, now would we?  

 People who tell the truth seem to 
always end up on the short end of 
the stick. Have you noticed that? In 
2008, it was Ron Paul who was the 
undesirable public figure. Who was 
it last year? Sarah Palin comes to 
mind most readily. Look at what 
they’re doing to Julian Assange who 
really hasn’t done anything that hun-
dreds of other journalists have done 
through the years. No one ever 
thought to cry assassination or trea-
son over any other leaked classified 
information that made the newspa-
pers.  This could be the scenario 
created to remove freedom from the 
internet too.  

                  To be cont’d on page 55 
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 This column has been 

presenting some English lessons to 

those who need them for learning or 

teaching purposes. In light of this, 

we have tried to see some confusing 

words along with their contextual 

meanings in differing sentences and 

a list of homophones in our previous 

editions of this bulletin. According 

to some feedbacks, we have 

ascertained that this column has been 

useful especially to those who exert 

their efforts to improve their 

command of the English language 

and teachers of this same subject. 

 In this Vol. 5 No. 10 edition, 
we have given our prior focus on the 
antonyms or opposites of the English 
language. We hope especially those 
who have no/little access to the 
internet will make use of this effort 
of ours too. 
         As every one of us knows, an 
antonym is a word whose meaning is 
opposite to the other. It is also called 
opposite; antonyms/opposites are 
usually pairs of words which directly 
and fully or indirectly and slightly 
oppose each other in meaning. But, 
besides understanding the part of 
speech the antonymic words belong, 
we should take care of the nature of 
the word (s) we are pairing to find 
their opposing meanings. Because, in 
most cases, a word by itself is said to 
be nearly meaningless or highly 
confusing in that it pops up in mind 
with a flash of its various denotative 

and connotative meanings. Suppose 
we see a word ‘can’ or ‘light’, and 
tend to find their antonym, it is 
firstly important to identify with 
which sense of these words we are 
finding their opposites/antonyms. 
Otherwise, it is difficult to find one 
that fits their assorted meanings; for 
these words convey different 
meanings based on the context they 
are used, like, for example, when we 
say ‘The light of the room is dim,’ 
and ‘This luggage is light’.  In this 
case the opposites of this 
homographically the same word are 
‘dark’ and ‘heavy’ respectively. One 
may suddenly ask, “What is the 
antonym of ‘right’?” I may give him 
‘left’ as an answer, and you my 
brother may give him ‘wrong’, due 
to the nature of the word ‘right’, for 
it stands for both and beyond. 
  Normally, we have two ways of 
finding a word’s antonym/opposite 
in the English language. One way is 
giving a distinct word that is 
opposite in meaning; like for 
example, easy – difficult, generous – 
greedy, foolish – wise etc. The other 
way is adding affixes such as a 
prefix; like for example, wise – 
unwise, important – unimportant, 
legal – illegal, guide – misguide, 
proper – improper, stabilize – 
destabilize,  like – dislike, regular – 
irregular, correct – incorrect, etc. But 
here a learner should take care of his/
her usage of the affixes. For 
example, if a person says or writes 
disimportant instead of unimportant 
or  in reasonable  ins tead  of 
unreasonable, he is making a 
mistake. It is therefore vitally 
important to use the correct form of 
prefixes depending on the nature of 
the word and at the same time it is 
wise to heed the warning and the 

consequent suggestion of computers 
while we are writing our stuffs; click 
on the word the computer underlines 
in zigzagged red color and consider 
the suggestions it gives. It is also 
worth mentioning here that not all 
words of any language necessarily  
have an antonym. For instance, what 
is the antonym of my name Fanta? I 
hope you are not going to say ‘Coca’ 
or ‘Pepsi’. In short, it doesn’t have 
any. 
 As a matter of fact, knowing 
antonyms is very important in our 
daily language use. And both 
experience and studies indicate that a 
list of antonyms is seen as 
customarily easier to ‘learn and 
remember than other non-related 
words due to the relationship the 
words have’. Moreover, it is worth 
mentioning that ‘studies and practice 
show that learning words in 
combination or in relation to other 
words... improves our retention.’ 
 Here below, an attempt has been 
made to present some representative, 
but not by all means exhaustive, list 
of antonyms and it is presented 
alphabetically. For further study, the 
sources from which we took most of 
the samples are given at the end as a 
reference. 

Let’s Mind our Language   Antonyms/opposites 

       By: Fanta Ayalew, Lecturer, SMUC  

Rajid: I am Sikh. 

Teacher: Oh, sorry, why don’t you 

 go to hospital? 

Rajid: No! I say I am Sikh. 

Teacher: Yea, I understand, please 

 go to hospital and  get some  

 medicine. 

Rajid: Ho, dear me,  I am saying I 

 am Sikh from India, don’t 

 you know the Sikh tribe? ... 

 
Taken from ‘Mind your Language’ film. 
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Absence — Presence 

Accept—refuse 

Accurate—inaccurate 

Advantage—disadvantage 

Alive—dead 

All– none 

Always—never 

Ancient modern 

Answer—question 

Approval—disapproval 

Approached  - receded 

Abundant—scarce 

Admit—deny 

Advance—retreat 

Artificial—natural 

Arrival—departure 

Ascend—descend 

Attack—defend/defense 

Attractive—repulsive 

Attention—inattention 

Asleep—awake 

Ally—enemy 

Agree—disagree 

Bad—good 

Backward—forward 

Bend—straighten 

Beautiful—ugly 

Beginning—ending 

Below—above 

Bent—straight 

Big—small, little 

Better—worse 

Best—worst 

Blame—praise 

Bless—curse 

Bitter—sweet 

Blunt—sharp 

Borrow—lend 

Boy—girl 

Bravery—cowardice 

Build—destroy, demolish 

Bold—timid, meek 

Bright—dull 

Broad—narrow 

Clear—vague 

Careful—careless, rush 

Calm—troubled 

Capable—incapable 

Captivity—freedom, 

Cellar—attic 

Cheap—expensive 

Civilized—uncivilized 

Close—open, distant 

Clever—stupid 

Cold—hot 

Combine—separate 

Clockwise—

 anticlockwise 

Correct—incorrect 

Conceal—reveal 

Come—go 

Common—rare 

Comfort—discomfort 

Courage—cowardice 

Cruel—kind 

Courteous— rude 

Cunning— simple 

Dainty—clumsy 

Danger—safety 

Dark—light 

Day- night 

Decent—rude, rough 

Deep—shallow 

Decrease—increase 

Definite—indefinite 

Demand—supply 

Democratic—

 undemocratic 

Despair—hope 

Developed—backward 

Dirty—clean 

Disappear—appear 

Disease—health 

Discourage—encourage 

Dismal—cheerful 

Doctor—patient 

Dry—wet 

Dull—clear, bright 

Dusk—dawn 

Early—late 

Easy—difficult 

Ebb—flow 

East—west 

Economize—waste 

Encourage—discourage 

Entrance—exit 

Emotional– rational 

Elongate—shorten 

Employer—employee 

Empty—full 

Excited—calm 

End—beginning 

Expand—contract 

Expensive—inexpensive 

Export—import 

Extension—regular 

Exterior—interior 

External—internal 

Fail—succeed 

False—true 

Feeble—strong 

Foolish—wise 

Fast—slow 

Few—many 

Famous—unknown 

Forelegs—hind legs 

Fat—thin 

Find—lose 

Fire– hire 

First—last 

Freedom—captivity 

Fold—unfold 

Frequent—seldom 

Forget—remember 

Found—lost 

Fresh—stale 

Friend—enemy 

Fortunate—unfortunate 

Fragrance– putrid, stench 

Frank—secretive 

Generous—mean 

Gentle—rough 

Gather—scatter 

Glad—sad 

Gloomy—happy, cheerful 

Giant—dwarf, small 

Granted—refused 

Great—minute, little 

Guardian—ward 

Guest—host 

Guilt—innocence 

Hard—soft 

Harmful—harmless 

Hasten—dawdle 

Hate—love 

Healthy—ill, sick 

Hello—goodbye 

Here—there 

Heedful—negligent 

Heavy—light 

Height—depth 

Hero—coward 

Hill—valley 

Horizontal—vertical 

Hinder—help, aid 

Honest—dishonest 

Hopeful—hopeless 

Humble—proud 

Hunger—thirst, repletion 

Imitation—genuine 

Immense—tiny, minute 

Imprison—free 

Include—exclude 

Inhabited—uninhabited, 

 deserted 

Inferior—superior 

Iside—outside 

Intelligent—stupid,  

Inhale—exhale 

Interesting—dull, 

 unattractive 

Intentional—accidental 

Join—separate 

Junior—senior 

Justice—injustice 

King—queen, subject 

Knowledge—ignorance 

Laugh—cry 

Lawful—unlawful 

Lazy—clever, industrious 

Land  - sea 

Landlord—tenant 

Large—little, small 

Lawyer—client 

Lecturer—student 

Lender—borrower 

Lengthen—shorten 

Left—right 

Less—more 

Lie– truth 

Like—dislike, unlike 

Likely—unlikely 

Leader—follower 

Lofty—lowly 

Long—short 

Loud—soft 

Loss—profit 

Low—high 

Loyal—disloyal 

Mad—sane 

Policeman: What is your 
 name? 
Ali: What is not my name. 
Policeman: I said, ‘what is 
 your name?’ 
Ali: Oh, blai me, I also 
 said; ‘what is not 
 my name!’ …. 
 
 Taken from ‘Mind your Lan-
guage’ film. 
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Magnetize—demagnetize 

Marry—divorce 

Master—servant 

Mature—immature 

Maximum—minimum 

Merry—sad, mirthless 

Mean—generous 

Minority—majority 

Miser—spendthrift 

Misunderstand—

 understand 

Narrow— wide 

Near—far, distant 

Neat—untidy 

New—old 

Negative—positive 

Night—day 

Noisy—quiet 

North—South 

Now—then 

Obedient—disobedient, 

 recalcitrant 

Odd—even 

Offer—refuse 

Open—shut 

Optimist—pessimist 

Out—in 

Parent—child 

Past—present/future 

Patient—impatient, 

 physician 

Peace—war 

Permanent—temporary 

Please—displease 

Plentiful— scarce 

Poetry— prose  

Possible—- impossible 

Poverty— wealth 

Powerful—feeble, weak 

Polite— impolite, rude 

Pompous—humble 

Private— public 

Prudent— imprudent 

Pretty— unsightly, ugly 

Pure— impure 

Qualify—disqualify 

Qualified—unqualified 

Rapid— slow 

Regularly—irregularly 

Religious—irreligious 

Rich—poor 

Right— wrong, left 

Rigid— pliable, soft 

Rough—smooth 

Rude—sensible, rational 

Satisfactory— 

 unsatisfactory 

Satisfied—dissatisfied 

Security—insecurity 

Scatter—collect 

Serious—trivial 

Second-hand— new 

Sense— nonsense 

Shopkeeper—customer 

Singular— plural 

Simple—complicated 

Slim— thick, stout 

Solid— liquid 

Sober— drunk 

Speaker—listener 

Sour— sweet 

Sorrow—joy 

Sow— reap 

Stand— lie 

Subtract—add 

Tie—untie 

Tight— slack, loose 

Tighten—loosen 

Top— bottom 

Transparent— opaque 

Truth— untruth, lie 

Up— down 

Vacant—occupied 

Valuable—  valueless 

Victory— defeat 

Virtue—vice 

Visible—invisible 

Voluntary—compulsory 

Vowel—consonant 

Wax  wane 

Walk—crawl 

Weak—sturdy, strong 

Win—lose 

Wisdom—folly 

Within—without 

With—without 

Wrong—right 

Yes—no 

Yesterday—tomorrow 

Zealous—dispirited 

Zenith—bottom 

Zigzag—straight 

 
Main source: http://
www.enchantedlearning.com/
wordlist/opposites.shtm  
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                         Cont’d from page 68 
 

 There lived an old couple 

in a village. They were issue-

less, so they lived only the two 

of them in their small house. 

One day the old lady prepared 

sweets. Unfortunately, the num-

ber of finally ready sweets 

turned to be five. But she was 

not in any sort of dilemma over 

the division of the pieces of 

sweets between themselves. She 

told the man, her husband, in 

clear terms that she was going 

to take three pieces while he 

had to be satisfied with only 

two. The old man was dismayed 

and angry with this arrange-

ment, “Why should I take two? I 

will not accept anything less 

than three!” he thundered. The 

old woman persisted, 

“No, you have to take 

two, I will take three!” And 

there ensued a very fierce argu-

ment between husband and wife 

over the number of pieces of 

sweets to be allotted to each. 

None of them was ready to ac-

cept only 

two pieces. They quarreled for 

long but couldn’t arrive at any 

solution. When they were tired 

of quarreling, they decided to 

agree upon a viable solution. 

They said that they will observe 

perfect silence, will not utter a 

word at all. The one who speaks 

the first will have to accept two 

pieces of sweets, not three. Both 

of them agreed to this arrange-

ment and stopped talking. 

 The night fell and they 

didn’t talk. They had their din-

ner and didn’t speak a word to 

each other. They prepared their 

beds, didn’t speak; ; they lay in 

beds, didn’t speak and they 

went to sleep without speaking 

a word for the fear of losing one 

piece of sweet. When they 

opened their eyes early in the 

morning, they remembered their 

agreement, so, didn’t speak a 

word to each other. Not only 

they didn’t speak a word, they 

didn’t even leave their beds, did-

n’t get up at all! 

 Their neighbors, who 

found them up early morning 

everyday, were a little surprised 

not seeing them today.  

                    Continued on page 59 

    Edutainment 

Two for you, three for me! 
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 ‘Eat that Frog’ is a compelling 

book that one must read on time 

management. Brian Tracy, the 

author, has presented key issues 

with regard to effective time 

management in a simple way that is 

accessible to all readers. Brian 

Tracy is a well-known professional 

speaker, trainer and consultant. He 

is the best-selling author of books 

t h a t  i n c l u d e  ‘ M a x i m u m 

Achievement’, ‘Advanced Selling 

Strategies’,  and ‘The 100 

Absolutely Unbreakable Laws of 

Business Success’. His books are 

appealing owning to their being the 

results of practiced experience. 

Tracy describes himself as an 

experimental learner who gathers 

information, experiences the 

information and, whenever the 

information and the practice brings 

in result, shares the information to 

others. This is the power that 

makes his books readable. 

 Among other factors, time is an 

indispensable factor in the 

determination of one’s success. 

Tray tells us that the major 

difference between high performers 

and low performers comes about as 

a consequence of their time 

management skills. In this book, he 

has forwarded essential strategies 

supported by research findings, 

relevant theories, and popular 

saying. At the end of each chapter 

self-check exercises are provided 

backed up with useful insights. 

Doing the tasks is as rewarding as 

reading the chapters. Tracy 

encourages the reader to develop 

the strategies into habits. He adds 

that the strategies are attainable 

through practice for, as he puts it, 

“just as you can build your physical 

muscles through physical exercise, 

you can build your mental muscles 

with mental exercise”.   

 The book can be classified as a 

process book which shares 

strategies of using time effectively. 

According to the writer, the 

relevance of the sharing of the 

strategies for effective time 

management is the never – ending 

flood of tasks and responsibilities 

that we all have to get alone. It has 

been stated that no matter how one 

this to be done and time is not 

enough. Of the goal of success in 

mind, it has been mentioned that 

one need to find a way to manage 

time properly. Managing time 

properly has been forwarded as 

being selective-being selective in 

order to create a correspondence 

between what should be done and 

the time in store. Tracy explain this 

as a major step that one has to take 

to obey the law of forced efficiency 

which dictates that something has 

got to wait since all can not be 

handled in the time at hand. In line 

with this, it has also been pointed 

out that the ability to be selective is 

the most important ability 

that would bring in success 

that marks the difference between 

achievers and non-achievers. A 

justification provided for this is the 

situation where an average person 

possessing this ability becomes 

successful as opposed to a genius 

who is deprived of it. 

 In addition to explaining the 

idea of being selective, the book 

mentions that one has to look into 

the future and identify which task 

might bring high value. In other 

Book ReviewBook ReviewBook ReviewBook Review    

 

Title of the Book:    ‘ Eat that Frog,’  

Author of the Book:   Brian Tracy  

Date of Publication:   2002 

Number of Pages:      123 

Reviewed by:      Selamawit N. (SMUC), PhD candidate at AAU. 

 

 



  

     54 
Faculty of Teacher Education, St. Mary’s University College 

          B i - a n n u a l  B u l l e t i n          N o v e m b e r  2 0 1 2        tttteachereachereachereacher    
hehehehe    

words, it has been stated that a 

consideration of the consequences of 

the task should be done. This is 

elaborated based on the title of the 

book ‘Eat that Frog’. It is mentioned 

that the title is borrowed from a 

popular saying which dictates that ‘if 

you have to eat a live frog, it doesn’t 

pay to sit and look at it for very 

long.’ It is also added that if you 

have to eat two frogs, eat the ugliest 

one first.’ The message explained is 

that one has to tackle the most 

difficult tasks before anything else. 

Quite often, the most challenging or 

the biggest task is disclosed as the 

one with high value task. Tracy 

supports this explanation by 

mentioning a study, made by Dr. 

Edward Banfield of Harvard 

University and concluded that 

success is related to long-time 

perspective rather than one’s family 

background, education, race, 

intelligence, connection or other. 

 The explanation continues to 

stress that creative procrastination is 

acceptable. According to 

procrastination, task that would have 

the greatest impact on outcome (high 

value task), no matter how 

challenging they are, they should be 

made priorities. The book defines 

‘priority’ as something you do more 

and sooner. This is what has been 

said about eating the biggest and the 

ugliest frogs before anything else 

because if not done in time, it might 

not be done at all and the material 

and spiritual reward would be 

negative. In contrast, low value tasks 

are suggested to be done later, or to 

be delegated or eliminated. One, as it 

has been pointed out, should say ‘no’ 

to low value tasks (‘posteriority’). A 

‘posteriority’ is defined in the book 

as ‘something you do less of and 

later, if at all.’ 
 Once the priorities are 
selected, it is emphasized that it is 
vital priorities are put into action. 
Mentioning that successful people 
are action and result oriented, a call 
has been made to follow suit and get 

down working on priorities 
immediately and effectively until 
they are completed. Developing 
discipline has been suggested as a 
means to curb failure to execute. 
 Tracy explains that one has to 
be disciplined enough to work single
-mindedly on the most important 
task until completed. This requires 
resisting the temptation to do the 
easier tasks first. He also reveals that 
by working single- mindedly, 
concentrating on the task, single–
handedly, allows one to be in the 
“efficiency Curve”.  However, if one 
breaks this, it is revealed that one 
consumes more time.  
  Alongside this, it has also been 

explained that it is better if the 

priorities are first planned on paper 

with a given time frame of 

performance allocated to them. The 

time frame should contain definite 

deadline of completion. This is so 

because, firstly, planning on paper 

transforms the wish into energy of 

force that can be seen and touched 

and this in turn is a push factor.  

Secondly, deadlines give a beginning 

and an end and a sense of urgency. 

Tracy calls this “…a track to run 

on”.  

 Moreover, it has been 

elaborated further that the priorities 

have got to be listed in such a way 

that what is to be done first and what 

is to be done next is indentified. In 

connection with this, it has been 

suggested that there should be four 

lists prepared. The initial one is said 

to be the master list which contains 

all that is to be done in the future. 

The others are said to be breakdowns 

of the master list; i.e., what is to be 

done in a month goes to the monthly 

list, what’s for the week , to the 

weekly list and a day’s plan goes to 

the daily list. The major benefit of 

doing this is stated as having a 

controlling mechanism for the 

progress made. It is also said that 

other benefits include:  

� Getting a visual picture of 
accomplishment  

� Feeling of success and 
forward motion  

� Motivating and energizing 
you  

� Raising one’s self-esteem 
and self-respect  

� Overcoming procrastination 
Being more in control and 

creative  
Discussing the need for checking and 

controlling one’s step, it is stressed 

that one has to concentrate on key 

result areas. This is to say that after 

an examination of the results 

obtained, one has to be able to 

identify key constraints and special 

talents or capacities. The two sides 

of the coin have got to be attached in 

their own terms, as it has been 

pointed out by Tracy in the book. On 

the one hand, since procrastination 

comes about due to the feeling of 

inadequacy, upgrading oneself 

consistently is vital. On the other 

hand, one should be conscious of 

their own special capacity and 

leverage to maximize rewarding 

achievement. In one way or the 

other,  the advice given has been that 

one has to work on for the 

development of personal and 

professional capacity by reading, 

practicing, taking training, attending   

seminars and meetings, etc.  

 By focusing on why the most 

important or the biggest tasks are 

procrastinated, the book puts forward 

effective ways of tackling the biggest 

tasks head on. One of the reasons for 

procrastinating the biggest tasks is 

said to be their massiveness. Hence, 

a good way to ‘eat that frog’ is 

mentioned as eating it one bite at a 

time which implies that the biggest 

task requires a breakdown of steps 

and activities. How the breakdown 

can be handled is explained by 

elaborating the  methods  known  as  
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“salami slice” and “Swiss cheese”. 
According to the book, arranging 
or planning a task in detail and 
then doing one slice of the job is 
for “salami slice” while giving a 
specific time (five or ten minutes) 
to a specific work and resting or 
doing something else is for “Swiss 
cheese”. Both methods are said to 
have the power to motivate to do 
more work and get the task fin-

ished as quickly as possible. 

  The other reason for pro-
crastination is mentioned as lack 
of mental and physical prepared-
ness. It has been suggested that 
one can be mentally prepared by 
putting the pressure to work on 
one’s own self. Besides believing 
that the work is his/ her, one has to 
come to work in time and keep on 
working dili-

gently whether 
supervised or not. To use Tracy’s 
words, one should go to extra mile 
and work by ‘starting a little ear-
lier, working a little harder and 

staying a little later ’  

  Along this line, it has also 
been pointed out that one must be 
positively 
moti-

vated. 
Since actions 
are determined by what we tell 
ourselves, it is necessary to be an 
optimist. As an optimist, it is sug-
gested that one has to look for the 
good, seek for the valuable lesson 
in every setback or difficulty, and 
look for the solution to every 

problem. 

 
 Moreover, it has been said 
that one must develop a sense of 
urgency. What has been extended 
here is that one must arouse the 

inner drive to get down working 
immediately and keeping working 
to finish quickly. The book’s ex-

planation has been that this 
sense of urgency or 

inner drive 
could posi-

tion one in 
a state of 
‘flow’ 

which is 
said to be re-

sponsible for 
working well and fast. 

Tracy also describes this situation 
as ‘racing against oneself’ and say 
‘Do it now!’ ‘Do it now!’ in order 

to be able to finish.  

Coming to physical preparedness, it 
has been revealed that one has to 
use his/her energy and time 
wisely. As it has been explained, 
this means that one has to find out 
the time needed for work and the 
time needed for rest as some peo-
ple are more effective in the morn-
ing while some others are more 
alert in the late evening. Coupled 
with this, it has also been sug-
gested that physical energy can be 
utilized effectively by eating nutri-

tious food.        

   

 

The Free Report … 
   

  Cont’d from page 48 
  

 Any more, its best to get to 
the bottom of things in private chan-
nels as opposed to those open to 
anyone who comes along. New 
World Order is certainly shaping up, 
isn’t it? The powers that be are fo-
cused on public journalism that puts 
truth on display and egg on their 
face. If you really want to get to the 
bottom of things now, you’ll have to 
do so in a place that the trolls and 
black ops people can’t access it and 
shut down the channel.   

 There may be 730 days left 
until winter solstice arrives in 2012. 
That really doesn’t mean you have 
730 days to find out what truth is 
and what disinfo is. If the powers 
that be managed to gain control of 
the internet completely, all that will 
be left is disinfo and shopping.  
 They’re working on sorting 
it out the good from the bad and 
digging out important information 
in the private 2012 Official Count-
down Blog. And they don’t just de-
liver some programming to support 
certain people’s agendas. It’s an 
interactive discussion between read-

ers and researchers. Naturally, it 
wouldn’t be wise to put this stuff in 
the public internet arena. The trolls 
and black ops would race to shut 
them down too.  

(Source: 2012 Official Countdown 
Blog, accessed two and half  years 
ago) 

A classic book is a book that survives the 
circumstances that made it possible yet 
alone keeps those circumstances alive. 
          Alfred Kazin (1915 - 1998)  

A good book is the precious 
life-blood of a master spirit, 

embalmed and treasured up on 
purpose to a life beyond life. 

John Milton (1608 - 1674) 

������������ 

������������ 

Where ignorance is our 

master, there is no pos-

sibility of real peace. 

 Dalai Lama 
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Two for you  … 

                    Cont’d from page 51 

And as the sun rose up and up 

gradually, their wonder and 

anxiety grew with it, more and 

more. They expressed their 

wonder to each other since old 

age is an unpredictable in one’s 

life, anything may happen 

anytime. They waited for some 

time and finally decided to 

knock at the door of the old 

couple’s house. 

 There was a soft knock at the 

door, and the old couple heard it. 

But who would respond to that? 

The one who speaks a word has 

to accept less number of sweets, 

only two pieces! They wouldn’t 

even get up and attend to the 

door, since in that case too he or 

she has to speak to the person 

outside. So, they lay in pin-drop 

silence in their beds, rather 

wrapped themselves up in their 

bed-sheets as if they were dead 

bodies! 

 The knocking was repeated, 

but no response. There was a 

hard knock, no response. The 

door was banged several times, 

no response. 

 Now the apprehensions of the 

neighbors were confirmed! Sure, 

the couple was dead! They only 

wondered that by a sheer 

coincidence both of them passed 

away together. 

 Anyway, they removed the 

door from the hinges and 

entered the house and confirmed 

their doubts that the couple had 

breathed their last yester night. 

 The whole village gathered 

there within minutes and 

prepared the bodies to be taken 

to the cremation ground for 

funeral. During this process the 

old man whispered to his wife, 

“Still you have some time, accept 

two!” 

 “Not at all! You must accept 

two, not me!” she retorted back. 

 Now everything was ready.  

They were issueless, so, one of 

their relatives came forward to 

ignite the funeral pyre. He came 

close to the pyre with the 

burning torch in his hand after 

the priest finished the rituals. 

 And as he was going to put 

fire to the pyres, suddenly both 

the pyres burst open with all the 

logs and pieces of wood falling 

hither-thither in all directions, 

bang-bang-bang! And the old 

couple emerged out of the pyres 

tearing their shrouds to shreds! 

People ran helter-skelter to save 

their lives, crying, “Ghost! 

Ghost!” 

 And the old couple scrambled 

and ran wildly towards their 

house, shouting, “Two for you, 

three for me! Two for you, Three 

for me!” 

Contributed by Pradeep Sharma, 

PhD, India. 

 

������������ 



  

     60 
Faculty of Teacher Education, St. Mary’s University College 

          B i - a n n u a l  B u l l e t i n          N o v e m b e r  2 0 1 2        tttteachereachereachereacher    
hehehehe    

        ��� �
�
 ��?��� �
�
 ��?��� �
�
 ��?��� �
�
 ��?    

             kô  �f� ���4 ?
=�� P�Ö� 

    
    

 jFB �?
]� 6�8!v 
�D� ���B �1 �-\�� 
�--_-�9 ����� �@� 
6�8�>> :}� %KC  �[4 
�-�[� ‹��� �
�
 ��?› 
6�~9 6
�
 ITê
 ��4 �T 
,�� 6f*4~��>> 4�� 
[1+�� “�q�� �9æ I
�� 
��“ 6�9 S�? 6�>>  
     6
T
� jFB �
� 1C
 
�
 6
TB ,�� �f�4�8� 
“6���� “ ��� X�8� �� 
-  ���� �f��� -�Y>> 1� 
\P1 �_; -,Ø 61J��>> 
��� ?
 �u��`�
 6���C� 
����`�
 6���� ���� 
�6"��� 6
� ��Y� �� 4r 
6�9C>> � ITê �j\m
 -�� 
�6:��� 1� qp
 IJ 6
�" 
��_ P�J*Pr 6)�~9 
�-[[1 ,�� 6f*4~��>> 
1LB IV� q7 :
J-�"I, 
6�9 “��
 j�4 6�[L4m 
I
����? ��� :� \�p 
��>> 1����� :9p :
J �� 
��X� �{/
 �:
��R �1 
D 	  6 �� v  : �-�� m 
:�Y���
 :���kC� � R
 
6J�~>> 
� �1 j�19 ��� 
%-�f�8� �9 ���T� 
‹:9�æ JY��B9 �Nd �*æ› 
�4r �\_C>>“ 6�B9 �
P" 
���� 6�>>  
     ‹6�! 1� ±T1 4� 
{�I�1 �u8� ��� -D
 
6���› 6�~9 4��
 6��~>>  
�J�� �Y� I�� �� !°�
 
�6��i -��� ��� �-�%�� 

“ ��� “  “ �{� �mN �01� 
�4 �u�1 ���� :���i9 
5j�i -    
     :���i� _�1> 5j�i� 
��5�� �x�� %
/ 1P��“  
4d 1�*±-"�>> 
     ��� �~� ��� �O9 
�-_�v �D�� �?-
� 
RQ� “���� ��±� ���� 
-[k� �� “ 1��>>  ��� 
14/1989 ��- �E�� ¯Y 
-&å�> >  R�1� �KC 
-&å� P¬S*� ����� 
&n� ��, ��9�-� ��� 
P4]i� %�@� �"[B
 ï9� 
�?P� ���r �-D� ��@� 
� " [ B 
 
  ï 9 � � � 
: 
\_\_�
 > >  �@�B
 
���98� ���B 6
T
l 
����-�9 :
?T ���B
 
1jV�>> ��[�� ��4 IT� 
�X� ��f� :
J�� 0�� 
���-J 61J��>> 
     �R�1� 6���þ ��� 
�_; �D� L?!� 6a�>> 
:�KL
� L?!� �6z� GH 
�6:�� �æ� (Transient 
P s y c h o s e s )  � � � � 
1j1�8"�>> 1C
 :
� :�KL 
�?!� �
� :
�
 �@� 
��1jî W-�a� ��±� 
6 � �u-�a� -D98�
 
6�kJ�>> �6:�� ��I[j�9 
*�� �?P� �ï� �� ���� 
1��
"�>>  
     ��� �~�� ‹��� 
��±� 6�P ��› %u� :[� 
�-�[� �R�1�
 :��� 
6,4f� �u�IÖ 6�\��>> 
P � S �  � � � ?  I _ � 
� [ 
 R_ 
 � � �  � 6@ v k 
 
[1k�v�� ���� �R�1�
 
:��� 6�-�YN %R�i 
��?4 S,� ���>>  

     R�1� ��� ��1�I� 
0��
 ��9���� “ royal road 
“  �� k� �g� ��� ���� 
-¬*�¯ �Y
�NB
 ���& 
“�dB :
Jua� ���If 
�6:�� �_ [1D
 �6�u� 
��j4 ��, �u%j/ �4� 
R�bNB 98�“ 1��>> 4��
 
GH R�b�B
 �4� ��>> 
�Y
�/� ��4*�jy ��I�� 
6��[jOB
 � � �-D�>>  
 � -
 àJ� ��1I1��9 
��"�� íØY�� ��J*j� 
�
� �zR?(6ô]m) ��}� 
��, �u�w� �Ñ��� 
±� 
‹6P/
 ��d :9/
 ��P�› 
�u�� (self fulfilled) ���¯ 
�
��9 �R�@/ �KL *�� 
�4� O�FB  ��[��� 
�u\f� ��>> �-D�� �KL 
I�� �O9B
 �C�� 1%S��>> 
���� ����(wish) :9 1L
� 
��� �u�*�� �[4 1D9�>> 
D2� 1L ��J�f ���, 
R�b� ���� 6�km�� 
�6�u�  
� :�
 �D
 
1���>> �4� R�b� ���� 
6�km�� �6�u� C�GH� 
�?�& 1%j�� ��� 61J��>> 
�Y
�/� ��J�f� ���B
 
-�~
 ��< ���_E -�~ 
���9�-� ��>> ��[�� 
�J�� �@� �z
f� �@�� 
�6
� ��� ��
 &� R�b� 
�R��� -�Y ��u%j� ��>> 
�KL� �� 6�u� �4� 
��/
 ��I� ��1B��>> 
��� �~� �6C� GH L��
 
�-R�� �uXYQ jFB       
“����B
 �z
f�9 �R��� 



  

     61 
Faculty of Teacher Education, St. Mary’s University College 

          B i - a n n u a l  B u l l e t i n          N o v e m b e r  2 0 1 2        tttteachereachereachereacher    
hehehehe    

-\�4 :
l� ��� {D
 
1B��? “ ���� ,��FB
 
%��*4 6��.\y�>> 
 �ÅXB� (Therapists) 
WD� 6
� �æ�i 6�u 
���Ö ���
 %�*%�8� 
�g�  ��æ�i�
 �4� R�b� 
��I� �u�J�±� Ö%_ 
6�8!v D2P8"�>> ��?, 
�d ���� R�1� ����� 
�6
� I�� ��9�*�
 
��^^� ��J"�>> ��^^� 
�[P8�� ��� ���� 
-[k� 4Z [1D
 ��� 
���
 :
�9�� ���*? 
01��i �Y
�� -D�
 
\�j"�>>  
    �6C� GH ?
 ��æ�i�
 
��� ��I� �æ�i�
 
�u�YÖ ��� �O9 �ÅXB 
(Psycho te rap i s t )  ���� 
��±�
 ��� P� -�~ {�	� 
°�*"�� 1��� ����
 
��±� �-R�� ,�f� ��� 
,*� %��*? 1��� I1� 
��±Ö
 %6�u� C}�FB 
!� ����� %-X%� 1�� 
���
 �����/ 4Z �-R�� 
��>> 1L ,*�8� ���\ 1[k 
 
� 6�u� �uj\�
 ��� 
R� �-[v��� 1\fÖ���� 
��EY
%� 	E���
 ��� �O9 
{�  �D��  5 *1  q� 
�����“��� ��J�f R�b� 
6�ú�� �4`
 ��?w� ��e� 
:9  �,�f� --_-� 
6��S�?�” 4�"�>> ��%�� 
%�4� R�b� 1�� ���B

 
�u��
� ����¯ �1I�B
 
��9%9���9 ��9�f�
 ��� 
Ca �_; ���� �
� ���� 
���
 �-\f� �� �u�� 
�  - 9 B 
  � u �- 
 � �  
6��[j4 �� 4�"�>> 
  Ò�R�� ��9
 ��Pa ��� 
�O9 �-_�v9 �E���Y ��� 
�O9 �Å� “��� ��9B
 
�u�!,-

 S�9 �-%�%� 
��� (Defence Pattern) 
�-?�& ��B��“  ���� 
��-/�
 �6
�� I1 � ��� 
��ô��� \�j"�>> I1 �" 

��æ� +�� ���� 6
� j� 
�!,���>> j���� ��� 
� 
 � _ ?_�� > >  � R�1� 
�%��B 6-�k%� �KL
 ��� 
��±� �u�]��� %Ñ��� 
��I[j� C}�9 �P��v~ 
R�b� !� ��>> ���� 1LB 
I1 � %6P7 !� ���
 �I�4 
? 
= ��  R � b7 
  �� > > 
��4*�jy �-I�� �4�� 
�D��
 R�b7
  ���_E 
��� ���*4 ��A 6[�� 
���� 6P7
 �uIY�� 
��1�I� j� �I
� 4�� 
e
� �� 1) -�*y
 ��>> 
1L 6��[j4 �
 �L� IJ 
:��/ :
Jf*� �6
PW�
 
��{9 R�� ���I ��>> ��9
 
?
 :
�L 4�"�>> 
   ��� I�
 ��9
 %KL ���� 
6-�k%�� 1 � f��"�>> 
�:�[8� 6-�k%� 1L ��� 
%I
� !� �-�9w� ���
 
ï9� R�b� �-�Y�� 1��>> 
?
 ���If R�5� 6�P�>> 
%��A :
J�
*T� �R��7 
�
z �I
l� 4�� ±T� 
�u��%��9 �I�4 R�b7
 
��k� �uB� [1D
 !�V9 
� X �  � u T � ?  - � d 
��u��� ��>> ���� �~� 
�k_ �
�_�_� j� %*�� GH 
�q� �-\, ×1� :���%� 
�6P��� R�� �[V� 6P7 
���A :��I[� {D
 
1 B � � > >  � K L  L � � 
-+*^�� %C�� 6
� 
1D9�� :
J��9
 6-�k%� 
������ :��\!� 1-V9 
��� �uI!� �-��� 
R��7 IJ z
f� 1�IV�>> 
�KL I�� �-%�%� Bd�" 
%6�� ��1 �D
P� �x� 
��%���>> �6�� 6�_z� 
%:
��� ���(1L� %�Z�� 
��) ‹�k� �L�@ ��› ���� 
:_�"
 %�j�� z
f� 
�*!!� 1D9�>> ��� 
6�_z I1 �" �-%�%� 
��7
 ��\9%� ��Ö
 
����B9 ���GNB ��X� 
���*? �1I� -�\� 

1D9�>> �+��� e
� 4��
 
1D
��9 �-
�� [1D
 �6
� 
�T
� �æ� 6T_æ ��, ��B 
-�d 1����� �4��
 
6�km�� P�!_"� :
?T 
�-D
 �	 �<� ��*Y����� 
���� �-%�%� ��7 
P�!_"
 �:��  � ��B 
�J��"�>> ���� �� 
[1D
 ����� ���� ���[ 
��� 1D
���>> ��KL ��A 
�-�k� C}� ����> > 
6�8!v �uD�� ?
 1L

 
�-%�%� ��� :�
 �D�� 
�1I7 %�\f-B�� ��� 
���� %I
ûB !� �u2_� 
�I�4 ?
=�� ‹I
���8�› 
�u%T8�
 6
í� �!eqFB 
P��I� [1D
 D
 4� 
�4�z� ���8"�B� �I�4 
?
=�� I�� ��P8� [1J�� 
R�b�8�
 ���,P8"�B� 
���[9 Jk�9 �-D�>> ” �u� 
,�V� ���9
 6-�k%� 
1
cP*��>> f,d� “ �I�4 
?
=��  �!\A�
 Jk� 
I 
 û B  � 
 S � 8 � 
 
���I_P8� 6J�i C}� 
1S\_�>> 1�`
� ��� :
J 
:�KL 01�� �4� ?zNB
 
��I� 1*T9�” ���� 
��c"�>> ���� 6�km��� 
���
9 �!�
 4Z [1D
 
� � + � v  j F B 
�u\fÖP8�
 �-%�%� 
���9 �� �?P� ��I� 
1*T9�>> �KL -�~ �
� 
:
�
 �æ�i�9 �ÅÖ 
�-*T� (����"� ) W�IQ� 
J?X J!?X ��[�� ��J�f 
6-� �!�V�>> �4� 6-�B
 
���� 6�km�� �u%j�� 
6
�  l ���1��� J?X 
J!?X ��[�� ��>> �4�F3 
��� �
��B  
� �fP1�� 
��w� ��� “{D�9 {%9I� 
�uBa ��GNB9 C}�FB 
��X� R� {�*b� 1�P�” 
�u�� ���� �
��B  
� 
�64]i� (�jq�) �fP1�� 
6?m7�>>  



  

     62 
Faculty of Teacher Education, St. Mary’s University College 

          B i - a n n u a l  B u l l e t i n          N o v e m b e r  2 0 1 2        tttteachereachereachereacher    
hehehehe    

  ��� �
�9 ( Dream 
Analysis ) �u�� �*? 
��±�� %KL ���� 61J��>> 
�
? �uP� �
�m� “ ���
 
�6�u� %uj_�� -
�� 
C } �  ��  - � � b � 
6��S�?�” ���� �
� 
{f��� �u�P� -
�� 
\�í��>> R�1�� �-[[1 
J 
 4  � ��V �  � � � 
�-��b� �6�u�
 ��±� 
�-°-v� �I� ��S�!�� 
:
T��9 �dB �
��B� 
:�KL
 �?!� 6,4f� 
��ï
  �1  -D98�
 
� � � " � > >  � � �  � ~ � 
� 
 [ 1 YdÛ� �  4 v� E k 
����� %¬S*� �ô4 �1 
�-\� :
-�%�>> �L��B
 
��9��8� ���GNB 6S�
� 
� :�9B
  %�
S&�8� 
��GNB :�? �V� ���	9 
����-� 98�>> 6�u� 
���Ö ��GNB  _;
 
-.V\�� R�� -�\�9 
�u���8� ��dB9 �dB� 
�1 �_; �6:�� �?P_� 
:
����FB S&X 612Q�� 
W2Q� L��98� b�N 
�u�1 61J�� - 6:��� 
�_; `,,� �� ���D�>> 
��KL ���B
 �:�9B
 
%u%9I�� �?P_� S&X 
�u�*
 1D9�>> 6�u� 
���Ö �uS
Ö��
 ��GNB 
Ca �-�kB :
� �"91 
6 1 J � � > >  � � G N B � 
�u S 
Ö�  �� 1+ �î 
��""z ��dB 6�km�� 
��>> 1L� �P� ����B
 
��9��8� ��dB C� GH� 
‹�u�	 4Z 98�› �u�� 
-��b� ��P8��>>  
     ��� �O9 ,9NB %u�	 
��dB ��+�v �dB 
� � d B �  � - 2 _ 8 � 
�J�íP8"�>> �64]i� ���� 
�u%j/� ��dB �u�	9 
���þ �uJ-î WD�� 
%:
��eB
 ���
 ���B

 
�4 ���� �
XY� ����B
 

��dB
� ��dB -2� 
:
�� P�
>> :�KL ����-� 
��dB P�f�� ��dB 98�>> 
��GNB� �64]i� �u�	
 
�6-�� I1� z!?� 
f��� ��>> 6�Ø  6�Ø� 
S&X f��� ��a�� ��� 
1���>> 1C
 :
� 1L f�� 
�:�9B
 %�9�� �VÖ
 
���� ��>> P�f��� ��dB 
����B
 1%j�a>> TQ ?
 
�:�9B
 %�9�8� �VÖ
 
���	 98�>> �YE�/� 
61�I��>>  
    � : � 9 B 
  � 6 � � � 
 
�:
��R �PB
� ��91�� 
C}� �-2Q 61k��>> 1L� 
�P� ��@� �"[/
 ��V/ 
�YE�� �:�
 �y ���G/
 
��þ {�� 4 ��Z� 6
� j� 
���Ö� 6��-�� ���� 
��>> �-D�� ò�� ��1j� 
j� �-��� {�I` �uBa 
��dB
 6����>> ��-[[1 
C}� ��� ��[�� j� 
�u�	 ��dB
 6����>> 
���1� ���� 4���
 �V� 
f���
 [1�1 �9 %��T� 
%D� ���B
 ��>> ��@� 7 
0-� 6kPW °�� 4���
 �V 
j� �u�	 ��dB
 ��� 
6�8!v 61D
���>> ��
 ��� 
���P� (fJ� Pa �:
?{�i 
-�v� -��R� ��I��B - 
7i YR�?) �-���9 ���� 
Bd�"
 ���
�7 ���\fB 
��_�" ��� ��&R� “�:�
 
�1Ip ��£��9 ��f�j�
 
�L� ���@� :�KL
 �j@� 
L" [�  :\f�P8" �C > > 
���@� 6
� ��� ��I� T� 
T� 6�����u-_m� j� 
6�S�?�>> j� �X��� %�� 
:_�
 Br ��-v :�T�C� 
1L� %:�
 �1Ip �VÖ
 
���� ��” 4��B>>  
     -�� ��� �u��
 
�� �uj� Ca � ���� D� 
��XY� �J*j�� �_; �D� 
6
TB �u�� ��� 12*"�>> 
:�
T
TB
 �_[B
 �1 

� J * j � 
�  D �  I 1� 
�6kPW�B
 �j���
 �01� 
�{9 �,�� GH 4
T�j�� 
6
T
� j� �:�
 {�!,-� 
�uB��
 6��C 1��>> 
6
T
ûZB
 :
���� “ �} 
��� -�� \4 61��� 
��� ô1D
 �}� ���r �� 
- :
J_�1 ��� _�1 �� 
����� ���j�� 1 
 ��� 
�R_ %�� �� ��� {J�� �� 
6�f�@ ���� 6��C…” 
��
�� 6
\e�>> ��ô� 
6
T
� j� �9S�� :L//
I
�Ö %�� 5�� -,�/N 
�f���/�� ]� �� 61N %D� 
�uf,�� f
 %�R ���B/
1��>> �KL 01�/
 �-[[1 
6!Vu -&�R [��4, 
��wC�
 �6
�� ��z 6�� 
±4� ���� �vY &nR 
�Y�u� �1 ���U��F 
���?�� 1\4`m>> ���
 
01�� �jFB
 ���� 6!Vu 
�
-�%� ���_E� -�~ 
��*±Ö� :9�i�
>> 1L

� 
��ô� �,fj�9� j��� 
%�/ y9 �S�N ��
��B 
�\��� �� ��� �°�Q� 
���
 ��� :
�S/�� 6
� 
6]�
� �U��8"�>> 
“- - -1���Bg� > :
l� �� 
�
� ��� -j�BC>> P�*B9 
��£.\.\B ��d �1 D	 
4]� ��� ��4 %q�9 %g�� 
6�Om �-
�� �1 ��� 6�C” 
1��>>  
    %K�� ��� �-R�� 
JL9 ��� 6�8� ��Pa� 
6]�
� 6R 6e8�
 �-�%� 
%
S_8�
 -\, -\, 
6*±9 “Ö�L jFB �ôL
 
q�9 g� 6���� ��� �� ” 
1a��>>  
    :;� J
�, 1�9 “ 
%��d" :� I���� I���C 
”1��>> :[8�� 6
��8�
 
j�� 6J*±9 I1} I
�@
 
%�j -�4� ��I�� �� 
1a��>>  
   6�� :
Tj��  ���D���  



  

     63 
Faculty of Teacher Education, St. Mary’s University College 

          B i - a n n u a l  B u l l e t i n          N o v e m b e r  2 0 1 2        tttteachereachereachereacher    
hehehehe    

“:
J�� ��� :uP� 
6��C�” 6�8� 1P��>> 
:
��L %KL �1 �ï
 ��4
 
���   “ ��� :
J ���u� 
��>> ” �uP� 6PP� -2Q
 
��>> 1L� �P� ?�& ��D�9 
��4�4 ���� 6!VuFB
 
�-R�� ��� ��8� ?�jOB 
�UI� W2�� ��� ��� 
?�j4 _; �-j�� -
�� 
�S�� -,Ø� ,Q {D
�� 
:
JuB� �-�-� 6��u� 
1���>>  
 “��� :
JS�� ��” 
-Pa %��[ 61f� ����� 
PL�¯ 6S�� ,�� ��� 
:
 Y�>> 6PNB :
Jua� 
��� :
�C ���w� j� 
Ca9 �6[Z j0� Ca 
61����>> ��� �u��*� 
��Z� -\
 ��� ��� ��� 
j� D2 GH�� 
� %�Z� 
�y9 ��0� �1 6Oa [1fT 
�� 1P��>> :
JPL�¯� :��� 
��� :
JS�� �� :uP��� 
�Y
�� ��� �u�����9 R� 
�uj,�� I�� ���� 
-
�v�� -�*Y fm9 ?_ b
 
J?9 Y� -�:Y� 1.�a 
1P��>> :u.Ö� %��� 
S�� 6
J�� �u��*�
 Y�� 
1C
 J? R� ���S
� �� - 
��Ö Y� �� �P� J± 
-�6Y I���� 1��9 Y�� 
-�6Y 1f_�� ��Ö ,Q 
�� �P� Y�� -
S� 
I���� 1��9 J± -
S� 
{��S&� 1f_�>> 1�} ��� 
S�� 4�L %D� Y� ��� �� 
j� �9?� :
J+*j �D�
 
�D� 1) ‹6�! ��q� ��� 
61���! ?Q� ��>> WD
� 
1�
 jX
 \
f� ��� %j� 
!�� �� 6�-���>>…› 1�9 
��?P_¯�/ 6.4`O 1\P�� 
���*�
 Y� -
S� f
�
 
���� 1-�j"�>> ��Ö� 
%-,Ø�� W�
� IJ �-
-,Ø�� 1]I����>> J± 
-
S�� 1.19 ��S&��>> 
�KL -�Y ,Q �uP� ���� 
W�1 S�� kV--� 

-�kÖ -�6Y �û Y�� 
1*%49 6�u� :
JubT 
1�-9�>> ��KL ��� 
:
JS�� �uP�� �KL 
��\fj� 6-Y
� :
JD� 
�6PNB 1I[�>> 
��� �~� �4*�jy %6�� 
:��f�� %���� ���� 
�u�����e8� �u ��±� 
��8�
 �64�� �L� 
4
-�%� �  

PL� = %�� 
:[�/����/u,uV =  ��� 
�-� = ��@  
kÕ�� =  �-� �-[ja� 
1�ia>> 
I
� -^�� = %5�� 
-�V�(IJ �� -��)  
,�� -���� I1 -��� = 
� -� X� 
-,�4 = -_4 
-_4 = -,�4   

 �KL -�Y �
i�� 
j� ,Q� D� -,Ø 6!Vu 
:��*b- �Jj� I1� ���
9 
��Y� ��J!!u ��-�%��� 
±T1 ��>> 6
û
ûB J?X 
�-m� j0� J�í �4
 k� 
:
��R !� %-�9w�8� �q� 
�uI��
� D� �u�S�Q�
 
�6:�� :��\�\� J? J± 
�-ZBN�8� %u�S�Q� !� 
�-�9w� ��Iî9 ��I�� 
����� ��,-� ���8�
 
��-Z3 1�a9 k�!8� !� 
��9= ~�q�8�
 :���~ 
�jy�
 R�*i �?w� 4Z 
[1D
 %�,98� ��1 ���� 
%J[[ bò P�* ÷�� %:?*i�� 
IJ “�dY�” -Å9 �£!?*� 
0��8�
 �f� �u��Q 
6a>> ���Q� “J5 ���Ö �� 
P1\V  ” �4d ��>> :�
 
� � 
 i � �  6 P P � 
 
�u�\9Y*� %D� ���
 
6�-�Y� 6
ý �
b_b*B�
 
�,f�>> 

“6J�~m �b�m ����
 
%�� � 

  6�J[B ��* :��� WD
� >> 
�"J
 ����
 :��� 
%�PB
 � 
6�Sèm 6�oL �
fz 
6��B
’>>  
:��~m �Jj� ��p �[k� 
%:
��o ��� ��� 2õ� 
�k>>”  

 :
?�L %u�S�Q� !� 
���� :
JKL 0��
 ��	 
6�*� �
�� 4

 �a9 %b
 
�_� �!�X ��m �4�z� 
%K� �_� !� �uJ*��
 
� y�  < � � �  - � - � 
61%4��>> ��� �~� J?X 
f
 �¬Q�
 -,Ø� D� JL9 
��� :
��R �1]8�  Y�%� 
:u�Iî :
Ta [
� 4 
6�f*
�>> %KC !� 6��_u 
�uD�� %�=�� 6�! ���� 
4�� �-�[� �f
 �4[8�
 
�4j� I1� -�-�8�
 
�
� [1-_8� �� %R�� 
�-�V� ��£%�kv�8� I1� 
� : ?_8� �uI I��
 
�-�Y�
 1D9�>> ���1 
�6kPW�8� �� j� ��N 
k��]8� :?_8� IJ-_8� 
��� ���\�f %P� 6J! 
:
Ju!�î :Ö
 ��>> -�� 
6
� I? 1 � �f�y 
�YY�i�/9 �fP1�/ 6I�1 
:
JuD
 6\_Vv 61D
�>>  

 %�1 f
\4 f
\4 
:�J*~ �f*4�8� �,OB “�
 
19�� ���* �
 ��T �f�* ” 
��9 %�\-m ��-�%��8�
 
��>> 1L� ��C_
 �]�� 
,9�9 ���� �u�?� 6�� 
�SfJ �3 C}� �-R\� 
��>> :
J 6\��1 ?
 jFB 
“��� �
�
 ��? ” �4�� 
�\�` � ��� I1� ,_� 
�\� �D� 6�!�� �u-�;�
  
� J� [ j�  : 
 Ju%� �� 
��f-, 1Z��>>  1��� 
��� ��� “jFB �f
 
�%9I�� ��G� I1� 
��-=� ��� �-m� j0� 



  

     64 
Faculty of Teacher Education, St. Mary’s University College 

          B i - a n n u a l  B u l l e t i n          N o v e m b e r  2 0 1 2        tttteachereachereachereacher    
hehehehe    

:�-V 1��8"�>> ��� �~� 
����� D� 6"� %D� �g� 
jFB �ScÖ� ��G� �D� 
6!Vu �Y
�� :��� :
� 
PL�¯ -
�� :
Ju�*±-� 
61J��>> :
���� P4]i� 
%�� 6�-A��9 %z
f� 
�-�+ :
JD� 1.\_�� :9� 
��� 1L
 1-���” 4�� 
{-�; 1B�a>> 1L ?
 
6\��1 :
� ��4__9 ��z 
61J��>> :
?�L fJ� �� 
IJ6�[C� �,4 �-��9 
6
T
� jFB ����8� �	� 
�:�98� �YY� :�D� 
�_[8�
 �1I� %5 
 IJ 
J�� I1� -,Ø %D� 6!Vu 
IJ,Q bT9 :�-Q� �-�Y�
 
1D9�>> ���1 �YY�i�/ �
 
�L� :
JD� 6���� :
� 
���4 ���f� ��_ P�J*Pr 
���* ?�j4 �� ��� 6
��
 
�
UI� “�J*j4m
 �
�*L” 
6�9 �,�� GH ��kH �"\>> 
6o
 %R� �\4f� �
�� 
��+� 6�9 �fm :� ±��/
 
-� -� 6��b “1����� 
P�S� I� d�v ��� ���>> 
��� z�, �� :
��R 
:
JIjJm �uIV�
 �d�v 
`,� �-�%�~�>> %K�� 
�
�� 4

 �� %�{/ ��
� 
j0� ��:: ���� ��C� `,� 
�� 6�m9 �I*f� �1 &o� 
:
J�9 �iC>> 
� :�
 
��
i�� 6�~9 IJ 4å_¯ 
d�v 6��TJ� b_ 6�~>> 
��R~�
 `,� :
l� ��w� 
:
J�B� \��8�>> �GH� 
��j\m -�� �*�ø -�~
 
���>> �� ����]� :
T�XY� 
d�v� {IV �f*� 6
� f
 
4Z ��� > >  ��e .�� 
�-��~9 �ï/
 ��I� 
�%��� ���@ ��C� `,� 
6
Ji �V D2 IV>> ��� 
4�z� +�_ -��, 4Z D� 
>> ” 6�9 6UI�m>> ±T	 
:���*-m 4� GH [4j����9 
�-[[1 C}� ��?w� 
-&�R [��4, ��d� �� 
k[�-� “6�J9� �v�B” 
%u�� -&�R ��,>- 

 6
�" �Õ�
� 6�� �I�� 
�D�B ±4� �6
Ji� 0�� 
<��� � -��
 :hi"
 
%�P�� �X� �uT�? ��1 
��, ���A 61� :
l� 
����� :
JZ�B9 �6�J9� 
�vY ��, �A {- �4 
:
JZ� 6��4~>> ��Q :
�L 
��>> 
   ��; “ ���� �T� j� ” 
1��>> ���� �~� %�ScÖ  
��GNB �V� 6��_u �4d 
��J�f� 6
�� IV� ��� 
61�� ���A 6�9�� 
P���V2B
 b�±�9 ��9 
:
�*ý� ���*? ���A
 
:���i�� ��[�� �-Zú 
��>> 1L� IV� Õ�
� 5�� 
��, %K�9Y %�P�� f�� 
�2� ���>> �6
Ji� 6�� 
<��� :hi" �Õ�
� I�J� 
D2  �N :
J 4�F3 Ca 
[1-�� f�N ���>>  
   1L� @�9 ���P� IV� 
:.Ò.6. �1918 �-°-v��
 
��A
 6�B> >  ���A� 
:hi" 6
� :
J "^ �� ��� 
�� ��, -�U� ���� 
�,m �JR2�� �+��9 
�
��Y� ����� 6�B�>> 
1L

 ��� ��B� J!?� 
��>> �g�� :.Ò.6 �1919 
��A �
æ �I, 4d 6
� 
�__� O� �1 ,
�¯ �
M 
�19 IJ �
M� ��\! 6
� 
YR� ��,m �JS2 %K� I�, 
��E��F� ��P�� %0-� 
�q� �\e� :hi" “:��m� 
:��m - - -” :�� �hL �j�B 
1-����>> ��� �uIV� 
%�,= �� ��D� �,=
 
�-YS� �XY�9 ����� 
� � � � B > >  1 L�  ��� 
:��J!�- 1��� °-�>> 
�KL� ���[ @�9
 1L

 
±T1 �:979 �-
JQ �� 
4���� 6�-ü��>> :
���� 
“6:��" �����” ���� 
����� °-�>> @�9 ?
 
�f�a ��e 6�.*\B�>> �

 
�
M �-S�? Ij�B>> ?
 
6��Ù jq �-D�9 �K�� 

���[ Pû :�
 �
 4 [12_� 
��-
�� �1 :��iB �

 �
M 
��?w� 5�� �5�� �)� 
°-�>> :.Ò.6 u�K� 25 f
 
1920 6
� �__� �D� O� 
J*jB>> 1L� O� �D�
� Jy4 
��_� �u�m �d� ��P� 
-
J� ��>> @�9 O��
 
:
T�B �J�� S�JfB� 
�YE�/� �Y ���A ��� 
���*� O� �-D� ��>> �
P" 
�±
h  -
� -
� :�I*J 
J*7
 :
JûR �94 ����*, 
��j� °-�>> �R,�� IJ 
-
JQ :��\B �T ��k� 
�
eæ" ���< ! 4� IJfB>> 
C}�"
 �	 jFB �IJfB�� 
O� �j�jy>> �6�_W�� 1�m 
� � � * �  Õ { �  j F B 
��j�jy��
 �Y
�� ��I� 
-V>> @�9 ?
 :K�� 
:
JIJfB �__� �1 
� u � w � 
  � 
 M  � V 7 
:�-�%�B “ ��9 !- - ��9 ! 
- - 6�wC� - -  ”  :��B 
��J!!u �hL °-�>>  
    Õ{; �KL  6 � ! �õ 
6��J�f� >> �
M� %K� O� 
4� -N 0-�� -2Q ��If 
��>> ��?, �jF3 �6�!�õ 
�
 {��J
�8� �uB� ��� 
6�? @�9 ?
 %�kA ���*� 
�v�
 �jq� �9�*B>> �
� 
6�-9��>> �%�ë� jFB� “ 
R�� ��]8� IVNB 4� 
��1D
 ��� �SþÖ 1��a>> 
1LB� IV� �� �B” :�a 
IJ���8� ��>> ?
 6
T
� 
C}�� ��*�8� “jFB 6�
 
-+*^"
 :
1” ���� @�9
 
�%��� �
M� IT��� O� 
���>> :K�� :
JJ*; @�9
 
���[�8�
 �,m 1S��a 
°-�>> C�� f
� �L� 
:
JS�fa 6
� :
J "^ �� 
-?W� 6�=>> �V� {���8� 
�Z�� :
JJ*; “ :��m� 
:��m ” :�� %��, 6
� j� 
�hL jÖ>> jF3� ��Z� 
-\
 �"^�
 -���q� %S/9 
��E��F %�N� �4; 6�.��� 
  
  IJ �& 39 )*õ� 



  

     65 
Faculty of Teacher Education, St. Mary’s University College 

          B i - a n n u a l  B u l l e t i n          N o v e m b e r  2 0 1 2        tttteachereachereachereacher    
hehehehe    

�fP�
 �fP�
 �fP�
 �fP�
 …………    
  Uk 6��< �u��R 6
� 
��\� -
�� �1 6
� j� 
��4�
 �_� 1) ���� 6
� 
�� -
�Ji j� 1J�[�>> 
��4Q
 �_� �C�� :ò3 
,��� 6��b 1) %�4Q ! 
:����� ��R� �� �R� ?W 
V� �4 ��4 D2 ��-�%�� 
-
�Ji “ :
l �
 6�4<L 
�� %�4� !� R�u� �,-L 
�� 6
�r?” �� 1\1f"�>> 
�z
� �1 ���*� j� *T� 
��?w/ 1Jj�9 “ I
�@� 
1L �4� W�J� .T� ��z 
5�� b4�FB �£< �
�9 
�
� "L 4� ���m -j�L!” 
4 d  � 4 Q 
  � - ? J � 
:
��P�*�9 ,�Ö
� 
: 
 � ! Q  � ? P P " � > > 
-
�Ji�� f�X ���
 *�N 
“6C
 ��� :} �
 ��TL?” 
4d 1\�f"�>> %�4Q !� 
��?� �1 ���*� j�r� 
“���
 %J*� Å� :�kIV 
�_/
 :
J} I,*L ���m�” 
1 � " � �  - 
 � J i � � 
[�
�_?� 1f���9 ��4Q
 
�_� �6�� ±��� I,� 
11]�>> 1�} � :Ø1� ��w� 
j�r “�� :
?�L 6
�� 
�fPzL
 �-�” 4d� :4� 
1��>> 1L �*� f-� :��� 
��>> ‹��4�
 �_� 61��� 
%��� 61�`�› :uP��� 
�KL ��>> IJ �� �\-m 
:
�*�>> 

  �
°� �Ji� �1 �J*j 
��>> GH� %C�� 6¬�� 
0-�� �J� �q� 1D9�>> 
�} �T� 6�� � -  �T� 
6 � - � �  � _ ;  6 C 
 
���?_BC B?�  {T��� 
:
J�1�P �4�FZB
 ?�& 

W D 
 � > > %6
� �Ji� 
!� :�%���� �f��; 
�-^a - �
 �f��; - 
�"=�� 6JQ ����  :
�>> 
%K��BC P
�_ %I*J �9 
jP� j0� 6kPW :
JD� 
IJ��8� �-�� 1��Ö9 
:��I��� -
�� 1°�_a>> 
-\, �O*O*� DT8� ?
  
�u�� 6
TB ��� ��� :�� 
6���T8� 1��>> �?4 �� 
��?w� �v� �P�
 W���Q 
Ca� 
?� �� �\��A�>> 
��� ?
 �9 �- !� �1 ���* 
6
� �! �� ���4 �f� 
��a>> IJK� �! �� S\
 
4�� �-��� :�� :
JJ*; 
�,�� I1 \P4j� �u�a� 
C�� Åd �! (�} �kæ ��� 
- �9�P� W�] �Åd 6�� 
4�) 1��9 6�\���� 
±Ú8�
 1f,�a>> 

  �:?_8� 4� :
J��� 
6
� ��; Wï jk_� P�-Å9 
-Å9� ���æ��� 1C
 
P�v� 6���[ 4d� �J*� 
�{� 4Z�
 ��e ��=��>> 
jFB �
P� ��× f
 4Z 
[ 1D
  � 4 ��  I��� 
B?_B

 -kS� PL�B
 ��9 
1L
 j� �-�T� C�/ 
�-\, ���i P�
°_FB 
�!8�
 ±4� O� �1 
6�f�\� -Å9 ?q�8�
 
1f,�a>> 4� %�� �g� 
:
J�1D
 �*� ����
 �� 
1  � IJ��  �-?P� 
IT�f-î�� �R_ �-�; 
�!�
 ��B I�J�� 
: K ��  é 1 9 8�  �� 
:��f_-/� 1J�[a - 
“��_� �� z� �����” 
1P�� 61J�? �JiX3 ?9 
���Ja! �!�� ���� 
j���8�� �-\,9 �-Å9 

?q �TYA�� :
��� �
 
01�� 1D
?  

���9 j����9 j����9 j����9 j�    
 6�� ��� 61J��>> �
� 
�u��f� I1� W�
� 
{��f� �u�P ��� ��>> 
6
� j� 1C�m 4d� D� 
:
�C [�ï98� �u9�_8� 
� ��  ��V¯  �
 � / 
 
��
*T�� C}� 6� > > 
�Y
�/� ��� %i %jFB 
�6üü�  1� !� ��8� 
� � � 9  % � 
 � � B 
 
 9 
%��V¯� :i��B
 !� 
�:�± ��._= �-D98� 
��>> ‹�JiL
 
�*m9 �
��L
 
�
��L› :
JuP�� �6
�
 
j�  I�_¯ �
??�  r9 
���� ��U 49���� 
��j�r� 4� ��� -*T� 
:
B��
>> %KL� 6
�� 6
� 
j�  � 6 I _Q  4 í � i � 
� � � 5 4 � � �  � � � * � 
����*� �f�i � 1�� P1 � 
I�J�� �÷�� 6R�v� 
�?� 
�!� I1 8�� I �. -D�
 
%6
J�/ %uIî ��� 
��
*T�� 6!Vu 4� �� - 
j � r �  : � I f � � 
[��f��>> 

  �6
� %R�i ���L�� 
��� ��, ����� ���* 
�6C� I�� ?
 ��z 5�� 
�u2� ûY�� -�L� ���>> 
���ï� ���� ���vF3 
�9�� :
�L 1� :
J��� 
j�Z�C� “ ‹Ò› �:?K64å�� 
‹W› �:}� ‹�› �b�� ��v� 
‹�› �j�R ��v� ‹ÒR› �IT� 
��v”>> f��
 -D
 6��� - 
��v
 S�? ���*? > > 
6�K�� �
 {��R? �KL 
-�Y 4� �uP��8� 
-�L_
 6a - �f�� -�Y  

EdutainmentEdutainmentEdutainmentEdutainment  6Uz�6Uz�6Uz�6Uz� �\-�B�\-�B�\-�B�\-�B  



  

     66 
Faculty of Teacher Education, St. Mary’s University College 

          B i - a n n u a l  B u l l e t i n          N o v e m b e r  2 0 1 2        tttteachereachereachereacher    
hehehehe    

� � V 8 � 
  � u 9 � Q � 
�u���>> IJ-�^r �-��9 
�KL *�� �6
� �C��i J*� 
-�L�  �-[[1  �v Y 
����[BC>> 
 1L -�L� %���� 
�g� �p�� I*f� ���� 
:
JKL ���� ��� 6��� 
“%9 :�% 6�� �u��m q��� 
\�� %7 :�% 8 �u��m \�� 
%5 :�% 6 �u��m �_v� %5 
��B �u��m 6��” - ‹û� 
4�� ,�"
›>> %ûY�Q !� 
61-[j�� 1D
? �-D� 1L 
-�L� ��KL
 �6
� -\, 
 � �J*� j
\*� �� 6�w�? 
j� :� �uI�J� 1.�P� 
1P��>> 
�_ �¬v� �_ �¬v� �_ �¬v� �_ �¬v� …………    
 Ye� �jFB 6
� 
P��1 ��>> �Ye� -
�#FB 
J?X �64]i� %-ZZ�9 
%1�� P1�� ±��� �u-�� 
�� �f�9 �!¯ �9� I1� 
�fm�� 98�>> �54�� 1C
 
���L�� I1� �-�Y� 1C
 
���m�� I1� ��� :�KL
 
-j� 0��¯ 6�q9 \q ���B 
j� ��
 1��\i� 4d �?�� 
�$�9 �� ��� 54�9 
4*�
 
�KL �,e� ��� �"� �
 
01�� �S,� :
JD� :
?�L 
1��BC>> 1� �� ��9P/ 
��R��� 4d :� �IT�9 
�I
�Ö �1 ����¯ JP 
¬�N �J
�_ �u�[4� I1� 
�,� IG -�o 6�I?N 
�u��� ��fm�� Jì ��VP� 
Y� j� 6�>> 1L 01�/ �Ye� 
6f
�m9 ���4d� ���i 
�\�jj� �~1 $_ �Y
�� 
%j��� �_ �IV�
 H! �/ 
1 ` \ *� > >  � K L  * � � 
�u��"�� �j� �� �-9 
�I�N 6����>> :�?, �� 
�KL �Ye� -
�� Ca� 
1����� ��� 61J��� 

�%
9 Sv� :?K64�� 
�J*P8� jFB� 6a� �� 
�u*�� ��j*
 �u\1`/
� u � � = �  � � - - 
 

�u�[YÖ� P\��1 %�8�* 
b
 �u.Ö J!? HbB 
���� 9/ 6a - `,_8�  ?
 
Y�FB
 {��, 6�-Za
 
�0�� I��¯ �&� `�z 
6��b :�[�
 �� - Ye� P��] 
0�� :
�L %�1 :�%�B �j� 
¬_æ9 ��S,� �,e� ���� 
P��9\B>> %:
�[� -k%� 
�Ye� j� 6
Ji {D
 
�uB��� "�i� �Y
�� j� 
�u�\e�
 Rî� ��,e� 
��,-� -
�� %:
�[� 
�:�± ��_ff �-D� -D
 
6���>> 4�F3 �dB :
�[� 
,�Z9 �l�8� �?�& 
1�I��>> :�P�a9 IT�9 
6R�v -��� IJ X� 6eR 
�u�� I1� IJ I,-T8� 
�u���y :
�[� %j� �� 
`,_8� :KL ?P �uP� 
61J��>> j� ?
 �0-��� 
WD
 ��	 ��� I,-�
 
 �?N ��JP %.r �g� -ja
 
�u�\� ×1�i9 �
��i Rî� 
��>> J?�/ :�;� �
 �j� 
�J�j�
 X� [1I� �?� 
1"� 1J� :
� -�-; 
61f��>>1L
 6�\{� �j� 
�� b
 %u�-�Y/ 4�FB 
�Ye� �_FB 6
�
 4Z 
�?�,>> ���4 %��f� j� 
�j�C� :���i �\-m ��>> 
 C�� �JiXB 98�>> 
R � _ 8 �  � 6 k P W � 8 � 
�u2*�
 j� Ca ��f9�>> 
���1�� 61���>> ��� ?
 
P��If �Y
�� 6
Ji� 
���i� �1 6£-f��>> 
 %���� P
Ji" 6
� 
y9 �� �4�� 1�99a>> 
�K�B ���� 6
� ��� 1%j��>> 
 6,q� �Ji �£-f�� 
�Ji� �æ
� -�V/
 �%�d 
�Å; �,� ��]�
 ��f--B 
-�� ��Ji� �-\, 4�z. 
�1 �"LT��>> �æ
� ��J� 
�Ji� �-�� �9 �Q
 [��R 
1�i� �Ji �‹æ
�› 4d 
1IV�>> � �"L9 ��J�j��
 
����� �Ji �; 4�z. 
-�d� �:���i �6!Vu 

�L�� �K�i�
 4�z. 6
�N 
1����>> �i� �Ji %‹æ
�› 
�-�� J?X �
�R*/
 �_; 
-�d� P!Vu �L�� 
��f�*�
 ?
 _; �-* �
 
-\, �`Ö 6
�N 1����>> 
�K� �1 �¬_� -,Ø �_ 
�S\*�� 6�-*!!� �-
S� 
z
f�  6�� ��  � � � 9 
����"�9 6kPW�
 ��ï
 
Bd�� �GH� \RN���>> 
� J * j� 
  6 j � �  6 J ! 
�u-�%� �jFB q� �YQ
 
-�Y� I���� :�%I��i� 
�X� 1j9���� ‹�a� 
P]��› 1a�� �PLa> > 
:
�L� 6�>> 6�
 6��m 
4��� %Iî %u
f�f� ��m 
:[� �u�IV 6��Y 6� - 
%S�!BC ���� �a�� �� 
��>> 61f���>> �-�k� ��� 
�Ö 4� ��9! 
 

…………    ::::����L �Vv�L �Vv�L �Vv�L �Vv�    
� 6 
 �  � � L � �  � � 
�u����� �C��i J*� 
��L�� �� -�L� ���>> 
��vF3 1L
 j� �V� Y� 
�� 1a��>> {�fa�� 
:�S�± ��-Z8 C}� 
�\4`�� ���>> 6
� f
 ?
 
�[k�8�>> 
 -�LQ IJ jP� YR� 
�J� �� �u����*�>> %�%4 
.\_ ����� [1
� 6��
(horoscope) �6
�� �:�; 
P���PB ��� �K�
 Ca YR� 
���Y ���� 1) IJ 6
Ji� 
YR� 1�P�>> �K� YR� �YR� 
�_ j,N ����W� f� �Jy 
�J*j��
 ���� :�¬_ [� 
�D� ��� IJ W� 1�T�>> 
�-�� ?
 � Ca û~-
� 
���>> ���� ��� ���Y 
�\_fu� ��� �� -,v� 
��� �?� -��4 ��…  Ca� 
��× æ� Dü�>> ��vF3
 
W\1� :
���� �
� ��� 
1) :
T��P ��+z 4�� 
1�?Q� ��>> ?_ �P�>> :
�
 
:;
 :}
� 6C
 �&R ?_ 
�4Ni�>> ��v 61J�PBC>> �  



  

     67 
Faculty of Teacher Education, St. Mary’s University College 

          B i - a n n u a l  B u l l e t i n          N o v e m b e r  2 0 1 2        tttteachereachereachereacher    
hehehehe    

Ca %-N ���
� �6
� YR� 
��v 6
� D�>> �Y�� 
T1�Y�Q W-î� "9� 
T1�Y�� W\Q� �u?Pë8� 
�dB -�L_
 -,�� 
W�\ü8� … &* 
" :p … 
I1 R
YB �P W�F ��! D�� 
P
��� ����� j� �Ye� 
:
�L
 �L� 6
� 1D9�? 
��vF39 YRa �-
,� 
WS�� ûY-
/
 ��� �4 
6�hL 6�>> (�I�/ 1�m 61�m 
:�?\i 61J�C� :
� - 
�-+*^ �� :
JJ�`� �j� 
-��/ �1 `�`� ?�?T�
 
6!�í �uI�� YR�� �� 
IJ�B �^î� - �
� 
��1\*,*� O�)>> %KL �
 
-�� 1Z��? -�L_
 
%��vFB !� ‹-9°� › 
��P8�� - ±
T
� ����R 
� 9� 9B 
  � �,  � 4� 
:
J��- ��
 -*T� 6?P4 
��� ��vFB� �� �f�i 
-D
 ��P8��� -�L_

� 
-� � 6�P8� - ��(�).B
 
�Y�� -� �� ��W ��9>> 
��
i��9 �Ca� %-�V� 
����� 1�J�>> �-�V� 
%u�m ��R 1�� ������ 
�u�m ��R :�? ���\ ��9>> 

²�ojQ9 ��vF3²�ojQ9 ��vF3²�ojQ9 ��vF3²�ojQ9 ��vF3    
 1�
  -
 6-Væ �÷ 
�uP� ��� -�� ����� 
���>> ��÷ �v� 4� �ujÖ 
�v�B 6a>> ���1 P�9 u�� 
:�D� �u�� ,
ûB -k%� 
� � ��  ± T1  �u�� ` 9 
� u � � � �Ö  � \- � B 
 
: 9 T�V � 
 �  � J * j � �� 
��f"�>> 5��
 ��. �j� 

5�� ��ø, ���
�i� "L 
VV - �÷>> 

 ��÷ �V �J*j� j� 
:L/
 I1 I
�Ö
 �u���� 
I1 �P��� 6�-�?O {I�� 
��[ �÷]� W� �~� 
���YY�i P�9 u����8� 
�u\��8� ,��FB 6a - 
������� %uf��� ‹�!¯ 
�!4Z j��› ��+�v ��� 
��>> �} !4Z� �5j� 1C
 
�:��� �u�1�� C}� 
1S\_� �4d 1�-9�>> 
��9\� %u\�` ,��F3 
-k%� ‹�� ���BC� :_� 
�
 01�� ���?› I1� ‹ 
�-m� YR�BC f�� �
 
01�� ��?› {D
 1B��>> 
,
û3  �ujî� -�� 
��S9�_ %D �  6��� ! 
�Y
�/� ��£� P�9 u�� 
98� �4d 1�-��9>> �KL 
[W� �%£� ±)FB 4� 98� 
1P��>> 
 �6
� 	E���
 ��, 
6
� -�L� �ujî�
 ��� 
�-+*^ S�9 �jî C�� 
��vFZ8� 1fQ9 S�9� 
�-�V8"�>> :��L ��vFB 
S�9� {�-�V8� �Z�� 
�\î 6�æ�� ��?�/ 
�‹�
?Ñ��› [W� %:
��e8�9 
%6�!8� �j0/ -�[� [1Ba 
�-�*�8� ��>> S�9� k�S 
�g� ��vF3 -�L_8� 
 
 �  � � L� 9  �-� * 4 
‹²�oj�� IJS�9� :�-V
 
[� �-Å9B
 b� S�T9 :;
 
:�Y9¬_ �IjJ4
 *�� GH 
�Y
�� S�9� {�-�\
 
Z�� 1��� ���±�
9 …› 

:�a �-����� S�9�
 
:
�S�ü8� 1\1�8"�>> 
²�ojQ� ±T	
 f�� ���*? 
‹�u�!,� B?� ��� �
� 
61J��� 6C
 �*TBC 
��B�� ��� ���>> GH� 
6���>> �� 
� 6_� j0� �1 
�9 �� S�9 6�,� W�� 
��, :S�9Bg�C› 4�� 
�j9478"�>>  
 ��vF3 ��f\Q�� 
j0� 1�ia>> ²�ojQ� 
���8� -¬*� ��P��
 
S�9 6�,�� ��R_� 
1J�[a>> -�LQ� ��vF3 
:
T1�_*� ��j4 �C�� 
YRdB ��, D�� :
�S�� 
�J�!a>>  S�9� 1°-_�>> 
�S�9� ,��FB �C�� 
YRdB ��-Jy 98�>> 
�-°-v�� YR� %6��� 
�u�j4  D2  �C �/� 
��vFB �V� �f��9 :Ø1�
 
�uj, ,�� D2 1�i� - 
�

� C�/� �J�� 1¬_a>> 
C � � i �  Y R � 9  % 9 5  
�u�j�� ?
 �4 �T9 
‹���\9› ,�� D2 ��=��>> 
�� ,�� ‹�S�TPBC b� 
��i� ���?› �u� ��>> 
�P�9 u�/ P��÷FB ‹:�kC
 
P�� �64��� .1�BC 
�-+*^"
 �?4* �! 
?
=�� �S
�BCP� ��� 
��i" 9�?› �4�� W\�`9 
P� ‹�9
� ��› u�� ‹��S� 
[�
� é�4 6-^æ �1› Wa�? 
����%Q��
 ��� I1� 
64*� ��[���
 �1I� �KL 
01�� ���\�f 6!Vu  
�\�` :� �T ��>> I1 S�9!  

Those who educate 

children well are 

more to be honored 

than they who pro-

duce them; for these 

only gave them life, 

those art of living 

well.          Aristotle 

� Insanity in individuals is something rare - but in groups, parties, 

nations and epochs, it is the rule. 
� Talking much about oneself cam also be a means to conceal one-

self. 

� The advantage of a bad memory is that one enjoys several times 

the same good things for the first time. 

� There is always some madness in love. But there is also always 

some reason in madness.            Friedrich Nietzsche 
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 One day a farmer's 

donkey fell down into a well. 

The animal cried piteously 

for ...hours as the farmer tried 

to figure out what to do. 

Finally, he decided the animal 

was old, and the well needed to 

be covered up anyway; it just 

wasn't worth it to retrieve the 

donkey. 

        He invited all his 

neighbors to come over and 

help him. They all grabbed a 

shovel and began to shovel dirt 

into the well. At first, the 

donkey realized what was 

happening and cried horribly. 

Then, to everyone's amazement 

he quieted down. 

 

 A few shovel loads later, 

the farmer finally looked down 

the well. He was astonished at 

what he saw. With each shovel 

of dirt that hit his back, the 

donkey was doing something 

amazing. He would shake it off 

and take a step up. 

 As the farmer's 

neighbors continued to shovel 

dirt on top of the animal, he 

would shake it off and take a 

step up. Pretty soon, everyone 

was amazed as the donkey 

stepped up over the edge of the 

well and happily trotted off! 

 

The moral of the Story 

            
     Life is going to shovel dirt 

on you, all kinds of dirt. The 

trick to getting out of the well is 

to shake it off and take a step 

up. Each of our troubles is a 

steppingstone. We can get out 

of the deepest wells just by not 

stopping, never giving up! 

Shake it off and take a step up. 

 

Remember the five simple rules 

to be happy: 

 

1. Free your heart from hatred - 

Forgive. 

2. Free your mind from worries 

- Most never happens. 

3. Live simply and appreciate 

what you have. 

4. Give more. 

5. Expect less from people but 

more from God. 
 

You have two choices... smile 

and close this page, 

or pass this along to someone 

else to share the lesson . 

God bless us all! 

By: April Marie  

Source: Facebook  
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A lady walks into 
the drugstore and asks the pharmacist 
for some arsenic.  
"Ma'am, what do you want with 
arsenic?"  
"To kill my husband."  
"I can't sell you arsenic to kill a 
person!"  
The lady lays down a photo of a man 
and a woman in a compromising 
position.  
The man is her husband and the 
woman is the pharmacist's wife.  
He takes the photo, and nods. "I didn't 
realize you had a prescription!"  

  *** 
Ladies and gentlemen, hobos and 
tramps,  
Bug-eyed mosquitoes and bowlegged 
ants!  
I'm about to tell you a story I've never 
heard before,  
So pull up a chair and sit on the floor.  
Admission is free, so pay at the door.  
 
One fine day, in the middle of the 
night,  
two, dead boys got up to fight.  
Back to back, they faced each other,  
drew their swords and shot each other.  
A deaf policeman heard the noise,  
and saved the lives of the two dead 
boys.  
If you don't believe my lies are true,  
ask the blind man, he saw it too! 

  *** 
Teacher: Class, we will have only half 
days school this morning. 
Class: Hooray 
Teacher: We will have the other half 
this afternoon  
Student: The brain is a wonderful 
thing 
Teacher: Why do you say that? 
Student: Because it starts working the 
second you get up in the morning and 
never stops until you get asked a 
question in class! 
Teacher: Be sure that you go straight 
home 

Student: I can't, I live just round the 
corner! 
TEACHER : Give me three reasons 
why the world is round 
Pupil : Well my dad says so, my mum 
says so and you say so !  
TEACHER : What shape is the world 
in? 
Pupil : Rotten !  
TEACHER : Why does you 
geography exam have a big zero over 
it. 
Pupil : It's not a zero, the teacher ran 
out of stars, so she gave me a moon 
instead !  
TEACHER : What's your name ? 
Pupil : Ravi 
TEACHER : You should say "Sir" 
Pupil : OK, Sir Ravi !  
TEACHER : I want you to tell me the 
longest sentence you can think of 
Pupil : Life imprisonment !  
TEACHER : Name four members of 
the cat family 
Pupil : Daddy cat, mummy cat and 
two kittens !  
TEACHER : What is further away, 
Australia or the Moon ? 
Pupil : Australia, you can see the 
Moon at night !  
TEACHER : Ravi, can you find me 
Australia on the map please ? 
Pupil : There it is 
TEACHER : Now, Ravi, who 
discovered Australia ? 
Pupil : I did !  
TEACHER : What kind of birds do 
you find in captivity? 
Pupil : Jailbirds !  
TEACHER : What is the plural of 
mouse ? 
Pupil : Mice 
TEACHER : Good, now what's the 
plural of baby ? 
Pupil : Twins !  
 
TEACHER : I despair, Ravi, how do 
you manage to get so many things 
wrong in a day ? 
Pupil : Because I always get here 
early sir !  
TEACHER : What do we do with 
crude oil ? 
Pupil : Teach it some manners !  

Source: Internet 

For a Smile 
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Considered by some to 
represent a model of history's 
most important events, the 
universal algorithm has also been 
extrapolated to be a model for 
future events. McKenna admitted 
to the expectation of a 
"singularity of novelty", and that 
he and his colleagues projected 
many hundreds of years into the 
future to find when this 
singularity (runaway "newness" 
or extropy) could occur. The 
graph of extropy had many 
enormous fluctuations over the 
last 25,000 years, but amazingly, 
it hit an asymptote at exactly 
December 21, 2012. 
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• The orbit of Nibiru, also known 

as "Planet X", is on a potential 
collision course with earth and 
will pass within a few miles in 
2012, bringing destruction in its 
wake. 
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� " G l o b a l  C o a s t a l 

Phenomena" will begin 

gradually, but by April 

2011 the situation will get 

much worse. Unusual 

movements of the Moon 

brought on by anomalies in 

the magnetosphere could 

cause severe coastal 

disruptions. 

� A massive crisis begins 

in late 2009 or early 2010. 

Israel may bomb Iran, or 

H1N1 "Swine Flu" could 

mutate into a level of 

extreme lethality. Following 

this crisis, the Obama 

administration will be 

immediately thrown into 

chaos. 

� An asteroid will collide 

with the earth, making 

the tsunami that hit 

Indonesia in 2004 look like 

a  p o n d  r i p p l e  b y 

comparison! 

� The earth's core will 

cease to rotate, due to a 

natural or manmade 

phenomenon. The result is 

the total breakdown of 

this planet's protective 

magnetic shield against 

the deadly solar radiation 

that constantly pounds the 

atmosphere. 
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 In the book, Rosenberg 

explores whether the United 

States – long the wealthiest, 

most powerful nation in 

history – is an empire in 

decline or a nation poised for a 

historic renaissance. The book 

asks whether America’s 

religious past can be repeated 

today with a Third Great 

Awakening, or whether the 

rise of China, Russia and 

other nations, coupled with 

America’s internal struggles, 

will plunge the country into 

terminal decline. 

 The book comes as 

the nation faces soaring 

federal debt, severe 

economic turmoil, political 

uncertainty, declining 

morality, a weak church, 

growing spiritual apathy 

and apostasy, a spate of 

historic natural disasters 

and many other daunting 

c h a l l e n g e s . ( � 
 z : 

JoelRosenberg.com,  6þ
�� 
��+-*)  
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Nothing important 

occurred till late in the 

afternoon, when, as I was 

sitting in the community-

room, Father Dufresne called 

me out, saying, he wished to 

speak to me. I feared what 

was his intention; but I 

dared not disobey. In a 

private apartment, he 

treated me in a brutal 

manner; and, from two 

other priests, I afterwards 

received similar usage that 

evening. Father Dufresne 

afterwards appeared 

again; and I was compelled 

to remain in company with 

him until morning. 

[Emphasis added, but not 

mine, 6þ
�/ �} 61J��] 

 I am assured that the 

conduct of priests in our 

Convent had never been 

exposed, and it is not 

imagined by the people of the 

United States. This induces 

me to say what I do, 

notwithstanding the strong 

reasons I have to let it remain 

unknown. Still I cannot force 

myself to speak on such 

subjects except in the briefest 

manner. (Source: http://

www.weirdload.com/) 
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 This is my simple religion. There 
is no need for temples; no need for 
complicated philosophy. Our own 
brain, our own heart is our temple; the 
philosophy is kindness. 
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